
 

February   2022   
  

2021-2022   BUSD   LCAP   Goals   
Goal   1:    Provide   high-quality   instruction   to   increase   student   achievement   and   close   performance   gaps   for   all   

students.   
Goal   2:    Provide   a   positive   school   environment   that   fosters   student   engagement   and   connectedness.   
Goal   3:    Establish   a   culture   of   data-driven   continuous   improvement   to   assess   and   ensure   positive   student   

outcomes.   
  

  

2021-2022   BUHS   SPSA   Goals   
Goal   1:    By   June   of   2022,   increase   by   10%   the   percentage   of   graduating   seniors   who   will   have   completed   the   

A-G   requirements   or   a   CTE   Pathway   that   allows   for   eligibility   for   military,   journeyman   employment,   
or   advanced   placement   in   post-secondary   institutions.   

Goal   2:    By   June   2022,   BUHS   will   reduce   the   suspension   rate   by   5%   and   increase   students'   feeling   of   safety   and   
connectedness   by   10%   through   implementation   of   CharacterStrong,   PBIS   strategies,   focus   on   Trauma   
Informed   Practices,   Homeroom   activities,   and   providing    adequate   learning   environments   throughout   
campus.   

Goal   3:    The   staff   and   administration   will:   
● Use   PLC   time   and   assessment   data   to   form   instructional   strategies   and   identify   students   in   need   of   

intervention   and   support   all   subject   areas.   
● Implement,   evaluate,   and   refine   enrichment/intervention   programs   to   support   the   English   Learner   

(EL),   Socio-economic   Disadvantaged   (SED),   and   Native   American   (NA)   populations   to   improve   
student   achievement   as   measured   by   CAASPP   results,   iReady   data,   and   benchmark   evaluation.   

● Focus   on   SEL   through   Multi   Tiered   System   of   Supports   and   PBIS   to   reduce   student   conflict   and   a   
develop   a   sense   of   connection   to   school.   
  

 
  

WASC   Critical   Areas   for   Improvement   
Self-study   Findings   
● CCI   Dashboard   data   show   a   need   to   increase   focus   on   improving   student   performance   on   measures   that   drive   

College-   and   Career-Readiness.   
● Teachers   at   Bishop   Union   High   School’s   need   to   address   the   academic   performance   of   student   subgroups   (Native   

American,   EL,   SED,   SWD,   and   Hispanic)   in   order   to   close   the   achievement   gap   in   both   Language   Arts   and   
Mathematics.   

● The   Native   American   population   continues   to   perform   far   below   their   peers   and   other   subgroups   in   all   areas   noted   
in   the   data   (CAASPP   results,   A-G   Completion,   College   and   Career   Indicators,   attendance,   and   suspension   rates).   

● BUHS   will   foster   a   culture   of   mutual   respect,   pride,   and   connectedness   that   results   in   a   positive   school   climate   for   
all   students,   families,   and   staff.   

 

  

 



 

Visiting   Committee   Findings   
● To   ensure   the   highest   quality   educational   experience   for   all   students,   the   VC   strongly   recommends   that   school   

stakeholders   collaborate   on   the   development   and   implementation   of   a   robust   measurement   system   for   the   SLO   
indicators   that   provides   schoolwide   data   that   demonstrates   the   level   in   which   students   met   each.   

● To   continue   the   highest   quality   educational   experience   for   all   students,   the   VC   recommends   that   school   
stakeholders   continue   to   support   PLCs   to   meet   regularly   as   curricular,   grade   level,   cross-curricular,   vertically   
within   BUHS,   and   vertically   (with   middle   school   and   community   college)   to   discuss   and   plan   educational   
experiences,   support,   intervention,   and   enrichment   for   students.   

● To   continue   to   provide   the   highest   quality   educational   experience   for   all   students,   the   VC   recommends   that   school   
stakeholders   expand   their   collaboration   to   further   develop   and   implement   a   multi-tiered   intervention   system   that   
incorporates   the   current   intervention   system   (Homeroom,   yellow   card,   prescription   form)   and   then   offers   more   
intensive   tiers   for   remediation   and   basic   skill   reinforcement.   

  

  
Senior   Presentations   
Senior   Presentations   will   take   place   on   March   8th,   10th,   15th,   and   17th.   The   format   for   these   
presentations   will   change   this   year   and   they   will   take   place   in   front   of   our   Success   101   classes   each   of   
the   four   days.   The   template   and   rubric   for   the   presentations   will   remain   the   same   with   some   feedback   
coming   from   the   freshmen   Success   students.   We   would   also   like   to   invite   all   board   members   to   come   sit   
in   on   a   few   periods   of   presentations   and   provide   feedback   for   our   seniors   as   well.     

  
SEL   /   PBIS   /   CharacterStrong   
As   a   part   of   addressing   our   SPSA   (and   LCAP)   Goal   3   as   well   as   the   WASC   Critical   Areas   for   Improvement,   the   
last   three   Monday   Homeroom   activities   have   been   focused   on   PBIS   activities   that   were   designed   to   find   out   where   
on   our   campus   students   observed   frequent   inappropriate   behavior   or   felt   unsafe   in   any   fashion.   This   last   Monday,   
students   were   surveyed   to   gather   information.   The   results   of   the   survey   showed   that   the   top   four   areas   were   
Bathrooms   (55%),   Hallways   (35%),   Mall/Quad   (33%),   and   Parking   Lot   (27%).   Additionally,   students   were   asked   
if   Social   Media   had   been   included   in   the   survey   as   a   “location”,   would   it   have   been   in   their   top   five.   Surprisingly,   
only   37%   felt   that   it   would.   Other   anecdotal   data   from   teachers   included   students   asking   why   classrooms   were   not   
an   option   as   well   as   students   reporting   that   they   feel   safe   everywhere   on   our   campus   (classroom   behavior   will   be   
addressed   in   a   separate   activity).   Next   Monday   will   be   an   activity   where   students   discuss   and   identify   behaviors   
they   would   like   to   see   in   the   four   areas   of   most   concern   to   students   in   order   to   create   the   Schoolwide   Behavior   
Matrix.   It   should   be   noted   that   this   process   was   last   done   during   the   2014-2015   school   year   and   that   bathrooms   
were   not   among   the   top   five   locations   on   campus   where   students   felt   unsafe   or   frequently   saw   inappropriate   
behavior.     

    



 

2022-2023   School   Year   /   February   update   on   changes   for   consideration   /   Block   Schedule   
1. Block   Schedule   (one   see   attached   options)   

a. Teachers   were   surveyed   on   what   schedule   they   would   be   interested   in   seeing   next   year   and   
were   given   four   options   (keep   schedule   the   same   or   one   of   three   options   outlined).   It   should   be   
noted   that   these   options   were   not   necessarily   the   specific   to-the-minute   schedules   that   could   
potentially   be   implemented   but   rough   ideas   of   what   they   might   look   like.     

b. The   results:   

    

  
  

c. I   also   asked   that   teachers   include   their   thoughts   on   the   pros   and   cons   of   each   potential   
option   (click   on   the   blue   title   for   a   link   to   the   schedule   or   see   attached   doc):   

  
Option   1   /    Modified   Block   Schedule   
  

Pros:   
1. All   classes   meet   four   days   per   week:   Three   regular   days   with   one   additional   day   under   block   

schedule   (90   or   100   minutes)   
2. The   one   longer   day   could   be   good   for   long   AP   Science   labs.     
3. Flex   period   offered   on   both   Tuesday   and   Thursday     
4. Homeroom   meets   three   times   per   week   
5. Offers    some    of   the   benefits   of   both   regular   and   block   scheduling   
6. I   like   the   second   option   with   the   85   FLEX   and   1145a   lunch  

https://docs.google.com/spreadsheets/d/1aK3z_BP1mVKqDg67Vn5sLeRx_gzVRsdCuZCoF2GXKzA/edit#gid=0
https://docs.google.com/spreadsheets/d/1aK3z_BP1mVKqDg67Vn5sLeRx_gzVRsdCuZCoF2GXKzA/edit#gid=0


 

7. Every   class   has   a   longer   period   every   week   for   projects   (all   subjects),   labs,   skits   (foreign   
language)   and   is   an   effective   compromise   for   teachers   who   want   a   traditional   schedule.   
(Tuesdays   could   be   odd   one   week   and   even   the   next   alternating   with   Thursdays   if   students   
would   consistently   miss   the   longer   period   due   to   sports   schedule?)   

Cons:   
1. Flex   period   only   meets   twice   per   week   minimizing   intervention/support   time.   
2. Unless   flex   period   included   homeroom   enhancement   classes   the   reduction   in   home   room   would   

make   it   nearly   impossible   to   do   enhancement   projects   well.   Our   time   would   be   too   limited.   
(VAPA   concern)   

3. No   obvious   way   to   fit   our   Success   Program   into   this   schedule.   
4. Option   with   1:05pm   lunch   is   too   late   for   lunch.   
5. Is   60   minutes   for   the   flex   period   long   enough?   Is   90   minutes   too   long?   
6. Hybrid   schedules   can   be   confusing   for   both   students   and   teachers,   resulting   in   lost   instructional   

time,   etc.   early   on.   
  

Option   2   /   4x4   Alternating   Block   Schedule   (v1)   
  

Pros:   
1. Full   block   schedule   
2. Classes   meet   five   times   each   two   weeks   -   odd   classes   meet   on   odd   days   and   even   classes   meet   

on   even   days.   (or   some   variation   of   that)   
3. 90   or   100   minute   classes   provide   extra   time   for   labs   or   other   project   based   activities   (CTE   AND   

science   classes   benefit)   
4. Flex   period   meets   four   days   per   week   for   between   60   and   85   minutes     
5. Option   2   has   a   more   realistic   lunch   time   (11:45)   and   more   flex   time.   90   min   periods   are   good   

for   labs.   
6. “Best   option   imo…have   worked   at   a   school   with   this   schedule   and   students   did   not   get   

confused   with   this   schedule   after   the   first   month.   I   also   spent   4   years   in   a   school   on   this   
schedule   and   students   adapted   after   1-2   weeks.”    (two   teachers   shared   this   comment)   

7. Advantages   include   only   having   to   carry   half   of   the   class   materials   each   day   -   students   have   A   
and   B   day   materials.   

8. Provides   more   time   for   reteaching,   small   groups,   extended   time   for   testing.   
9. Simpler   for   students   -   If   yesterday   was   A   day,   then   today   is   B   day   and   vice   versa.   Fridays   work   

just   like   every   other   day.   
  

Cons:   
1. Friday   classes   would   alternate   odd   /   even   every   other   week     
2. May   be   difficult   to   keep   kids   engaged   in   long   labs,   etc   on   a   Friday   with   these   long   periods.   
3. Increased   instructional   time   lost   on   sports   travel   days?     
4. Would   flex   period   then   have   the   homeroom   enhancement   courses   or   would   those   be   dropped?   If   not.   For   

students   utilizing   enhancement   courses   this   could   eliminate   their   opportunity   to   participate   in   courses   
like   honor   Choir.    (VAPA    concern)   

5. “The   less   classes   after   lunch,   the   better.    Students   are   way   more   likely   to   do   work   before   lunch.    Let’s   
have   a   10   minute   break   for   a   snack   after   1st/2nd   period.”   

  
  
  

https://docs.google.com/spreadsheets/d/1aK3z_BP1mVKqDg67Vn5sLeRx_gzVRsdCuZCoF2GXKzA/edit#gid=1025890136


 

Option   3   /   4x4   Alternating   Block   Schedule   (v2)   
  

Pros:   
1. Same   as   Option   2   except   all    classes   meet   for   49   minutes   on   Fridays   
2. Classes   meet   six   times   each   two   weeks   -   odd   classes   meet   on   odd   days   and   even   classes   meet   on   even   

days.   (or   some   variation   of   that)   
3. 90   or   100   minute   classes   provide   extra   time   for   labs   or   other   project   based   activities   (CTE   classes   

benefit)   
4. Flex   period   meets   four   days   per   week   for   between   60   and   85   minutes     
5. 11:45   AM    lunch   time   is   more   realistic   and   more   (85min)   adequate   flex   time   for   the   second   option.   
6. A   block   schedule   would   work   better   for   project-based   classes   like   art.   Set   up   and   clean   up   takes   time   so   

having   a   solid   block   of   time   to   get   into   a   project   would   be   great.   
  

Cons:   
1. Would   flex   period   then   have   the   homeroom   enhancement   courses   or   would   those   be   dropped?   If   not,for   

students   utilizing   enhancement   courses   this   could   eliminate   their   opportunity   to   participate   in   courses   
like   honor   Choir.    (VAPA   concern)   

2. Lunch   too   late   for   first   option   (1:05)   
3. Less   flex   time   for   the   first   option.   More   flex   time   may   be   needed   for   a   few   years   for   many   kids.  
4. All   period   days   were   viewed   by   students   and   many   teachers   as   “no   work”   days   if   Friday   was   not   

included   in   normal   rotation.     
  

d. Teachers   also   included   thoughts   and   ideas   for   alternate   uses   for   how   to   use   the   flex   period   
beyond   providing   time   for   support/intervention   

i. Rallies   and   schoolwide   presentations   
ii. Student   Senate   /ASB   

iii. Student   Clubs   
iv. Honor   choir     
v. Writing   workshops   

vi. Homework   Lab   /Study   hall   or   credit   recovery   
vii. Success   during   Flex   

viii. Time   for   students   to   go   to   BSC   and   print   papers,   deal   with   tech   issues,   etc.   
ix. Question   -   Does   flex   time   count   as   instructional   minutes?    If   so,   does   this   limit   use   for   

extracurricular   activities?   
x. Math   Support   

xi. Enrichment   courses   (yoga,   kickboxing,   French,   Geography,   Auto,   Culinary,   
Mindfulness,   Intro   to   Psychology,   Art   History,   Study   of   Plants,   Climbing,   Financial   
Literacy,   specific   art   techniques,   etc).   The   idea   is   to   let   teachers   get   creative   and   
introduce   students   to   things   that   have   enriched   their   lives.     

xii. Flex   Courses   should   be   offered   in   Grading   Period   intervals   (approximately   4-5   weeks  
long).   Some   students   will   earn   the   right   to   have   “Study   Hall”   based   on   his/her   grade.   
Others   will   be   placed   in   a   specific   Flex   Course   based   on   his/her   individual   needs/gaps   
of   learning.  

xiii. All   teachers   will   have   a   class   roster.   Not   all   teachers   have   to   sign   up   to   teach   an   
Enrichment   Course.    Enrichment   courses   do   not   have   to   be   for   added   salary   pay   since   
teachers   are   opting   to   teach   it   out   of   fun/personal   interest   

  
    

https://docs.google.com/spreadsheets/d/1aK3z_BP1mVKqDg67Vn5sLeRx_gzVRsdCuZCoF2GXKzA/edit#gid=289624356


 

2022-2023   School   Year   /   February   update   on   changes   for   consideration   /   Course   offerings   
  

1. Math   course   offerings   
a. Still   considering   a   Financial   Literacy   course   to   meet   third   year   of   math   requirement   
b. Working   on   semester   Intro   to   Data   Science   Course   (50   series)    paired   with   semester   Statistics   course  

(100   series)   through   Dual   enrollment   with   Cerro   Coso   
c. Discussion   of   how   to   best   build   foundational   math   skills   in   order   to   achieve   higher   success   rates   in   later   

courses   (Math   2   and   Math   3)   is   ongoing.   Among   ideas   are   Foundational   Math   for   lowest   performing  
freshmen,   use   of   Flex   period   if   block   schedule   becomes   a   reality,   Math   Support,   and   fitting   iReady   
support   tools   into   daily/weekly   activities.     

2. Social   Studies   course   offerings   
a. Add   an   AP   European   History   course   to   replace   Honors   World   History   still   under   consideration.   
b. Continuing   to   explore   offering   Pre-AP   World   History.   Social   Studies   teachers   are   attending   workshops   

to   gather   more   information   to   best   determine   if   this   is   the   best   course   of   action   moving   forward.   
c. AP   Psychology   (elective)   may   be   offered   if   there   is   enough   student   interest.     

3. Elective   course   offerings   
a. In   partnership   with   ICOE,   add   two   or   three   courses   to   support   Bronco   Industries   in   a   new   CTE   Pathway   

called   Graphic   Design   under   the   Arts,   Media,   and   Entertainment   sector.    (See   attached   PDF   for   full   CTE   
Sector/Pathway   information).   

b. Adding   an   advanced   Commercial   Art   course.     
  

  
  
  

    



 

BUHS   English   Department   /   Quarter   2   Benchmark   Analysis   
  

Note   (Also   included   in   Q1   analysis):    For   the   past   several   years,   in   order   to   remain   aligned   with   
and   train   students   for   the   essay   component   on   the   SAT,   the   English   department   has   used   a   form   of   
rhetorical   analysis   prompt   for   its   quarter   benchmarks.   Now   that   the   College   Board   has   eliminated   
the   essay   on   the   SAT,   we   have   decided   to   return   to   using   reading,   observation,   or   experience   (ROE)   
prompts   for   our   benchmarks.   This   type   of   prompt   is   still   popular   on   many   college   entrance   
assessments   and   the   AP   Language   and   Composition   test,   as   well   as   being   more   easily   adapted   to   
any   given   unit   in   an   English   class.   

  
  

BENCHMARK   ANALYSIS   /    Grade   9   /   QUARTER   2     
  

1.       Description   of   the   assessment:   
Students   were   allowed   to   choose   a   place   in   the   world   to   visit.   The   prompt   asked   them   to   use   the   quotes   from   their   
research   to   develop   text-based   arguments   asserting   that   their   choice   of   destination   was   superior   to   other   destinations.   
This   is   not   a   traditional   ROE   prompt,   but   it   did   tie   into   the   novel   we   were   reading   -   the   characters   long   to   leave   their   
homes   and   travel   to   faraway   places   -    it   was   of   high   interest,   and   it   required   students   to   use   our   target   skills   of   creating   
topic   sentences   that   support   a   thesis   statement   and   quote   integration.     
  

2.       Summary   of   Results   /   Data:   
  

  
3.      Analysis:     

  
Area   of   Improvement   

● As   before,   students   struggle   with   understanding   and   using   directions   to   create   their   response   to   a   prompt.   Many   have   
great   difficulty   beginning   and   completing   an   assignment.     

● Though   multiple   days   were   allotted   in   class   for   research   and   writing,   many   students   did   not   complete   the   assignment.   I   
think   this   speaks   to   the   wisdom   of   having   students   write   by   hand   instead   of   using   the   computer.   They   seem   to   struggle   
with   spacing   out   when   faced   with   a   task   on   the   screen   and   seem   more   focused   with   a   piece   of   paper   and   pen   waiting   
before   them.     

● Students   need   to   practice   the   structure   of   an   essay.   Namely,   they   need   to   focus   on   creating   thesis   statements   and   topic   
sentences.   They   need   to   use   quotes   to   support   the   assertions   of   the   thesis   and   topic   sentences.     

Step   Up   
Score   

Quarter   1   Quarter   2   Quarter   3   Quarter   4   

0   8    --   7%   26   -   -   -   25%       
1   35   --   31%   21    -   -   -   20%       
2   32   --   30%   25   -   -   -   25%       
3   32   --   30%   27   -   -   -   26   %       
4   3   --   2%   5   -   -   -   4%       

Total   #   of  
Essays   

110   104       



 

  
  

Areas   of   Strength   
● Students   were   able   to   write   coherently   about   the   topic   they   chose.   
● Many   students   learned   something   about   the   world   -   either   about   other   cultures,   world   geography,   or   current   events.     
● Grammar,   capitalization,   and   punctuation   improved.     
● Some   students   were   moving   toward   thoughtful   analysis.   
● There   was   an   increase,   across   the   board,   in   the   ability   to   use   a   topic   sentence   and   integrate   a   quote.      

  
4.       Plan   to   address   weaknesses/intervention:   

● There   is   going   to   be   instruction   and   practice   in   decoding   a   prompt.     
● We   continue   to   target   quote   integration,   grammar,   and   punctuation.     
● More   writing   assignments   will   be   provided   to   practice   creating   an   essay.   
● Detailed   outlines   will   be   provided   so   students   can   see   the   elements   of   the   essay   that   they   are   missing   in   their   writing   and   

can   have   the   opportunity   to   add   to   their   essays   before   submitting   them.     
● Students   will   continue   to   interact   with   their   own   writing,   as   well   as   the   writing   of   their   peers,   to   identify   and   evaluate   

strengths   and   weaknesses.   
● We   will,   as   always,    review   how   to   create   an   essay   before   the   next   prompt.   Students   will   compare   the   structure   of   their   

essays   to   their   notes.   

  
BENCHMARK   ANALYSIS   /   Grade   10   /   QUARTER   2     

  
1.       Description   of   the   assessment:   

  
The   students   were   given   a   reading,   observation,   experience   (ROE)   prompt   that   provided   two   passages    from   a   Martin   
Luther   King   Jr.   Speech.   Passage   One   spoke   of   fear   as   anxiety   inducing   and   debilitating.   Passage   Two   spoke   of   fear   as   a   
safety   measure,   being   necessary   to   help   guide   choices   and   decision.They   were   asked   to   agree   with   one   of   the   passages,   
and   using   their   reading,   observation,   and   experiences,   defend   their   position.     
    

2.       Summary   of   Results   /   Data:   
10CP   

  
  
  

Step   Up   
Score   

Quarter   1   Quarter   2   Quarter   3   Quarter   4   

0   1-------.1%   2   —<2%       
1   27   -----   25%   35—31%       
2   45   -----   42%   50—44%       
3   31   ------28%   21—19%       
4   4   ------     4%   5—-4%       

Total   #   of   
Essays  

108   113      



 

3.      Analysis:     
Areas   of   Strength   

● Students   worked   to   weave   in   evidence   from   the   passages.   They   seem   to   feel   more   comfortable   using   given   texts   to   
support   their   ideas   than   their   own   reading,   observations,   and   experiences.     

● Students   seems   to   have   a   better   understanding   and   an   ability   to   use   the   structure   of   the   essay   to   guide   their   ideas.     
● Students   continue   to   attempt   writing   thesis   statements   that   direct   their   essay.   As   we   move   away   from   sentence   frames,   

they   are   learning   to   rely   on   their   examples   and   practice   assignments   in   class   as   models   for   their   future   writing   
assignments.     

  
4.       Plan   to   address   weaknesses/intervention:   

● Teachers   continue   to   demonstrate   dissection   of   prompts   through   the   identifying   key   language   and   discussing   what   that   
language   means   for   a   writing   assignment.   Additionally,   teachers   then   ask   clarifying   questions   for   the   students   to   respond   
to.   In   this   way,   students   are   seeing   they   are   capable   of   discerning   what   a   prompts   asks.     

● Teachers   are   having   students   work   on   writing   mini-analysis   chunks   in   an   effort   to   help   them   connect   analytical   ideas   
more   closely   to   their   thesis   and   topic   sentences.     

● Before   each   ROE   prompt,   teachers   review   the   essay   structure,   and   specific   type   of   prompt.   Students   revisit   essay   
examples   to   discuss   strengths   and   areas   of   improvement.   Review   often   includes   whole   class   discussion,   then   moving   
into   small   group   work   for   specific   skills   practice   of   quote   weaving   and   analysis.     

  
BENCHMARK   ANALYSIS   /   English   11CP   /   QUARTER   2    

(A.   Camacho/J.   Garbarini   )   
  

1.       Description   of   the   assessment:     
Students   were   asked   to   write   a   culminating   essay   for   their   Benchmark,   reflecting   on   their   knowledge   of   the   text   The   Crucible   and   
how   three   main   characters   contributed   to   the   downfall   of   Salem   during   the   historical   period   of   the   Salem   witch   trials.     

  
2.       Summary   of   Results   /   Data:     
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3.       Analysis:     
Students   seemed   to   do   well   with   having   guidelines   that   were   specific   and   clear,   but   many   still   needed   examples   and   more   help   
along   the   way.   Pre-work   was   done   with   the   prompt,   including   a   Socratic   Seminar,   practice   in   inquiry   and   information   based   on   
their   Interactive   Notebooks.   An   outline   was   provided   with   clear   instructions,   along   with   an   abbreviated   model   of   the   outline.   

Step   Up   Score   Quarter   1   Quarter   2   Quarter   3   Quarter   4   
0   12+8=20         18%   9+2=11             10%       
1   5+0=5             5%   5+2=7              6%       
2   22+6=28        25%   18+9=27        25%       
3   18+25=44      39%   21+20=41      38%       
4   10+4=14         13%   12+11=23        21%       

Total   #   of   
Essays  

67+44=111   
100%   

65+44=109       100%       



 

Students   still   struggled   with   MLA   formatting,   but   were   strong   with   concrete   examples   and   commentary   to   support   their   thesis   
statement   and   addressing   the   prompt.   Students   showed   clear   understanding   of   using   textual   evidence   in   their   body   paragraphs,   
but   are   still   working   on   integrating   their   quote   support.   Many   students   are   still   working   on   mastery   of   writing   conventions,   and   
using   correct   syntax   and   punctuation   in   their   writing.     
  

4.       Plan   to   address   weaknesses/intervention:     
In   the   2nd   semester,   students   will   continue   to   work   on   their   writing   skills   through   focused   revision   and   in-class   process   writing.   
We   will   continue   to   focus   on   quote   integration   in   their   prose.   Additionally,   students   will   continue   to   develop   their   critical  
thinking   and   analysis   skills   as   they   read   their   anchor   texts.   At   the   semester,   students   who   needed   extra   support   based   on   their   
IEP/504   status,   were   moved   into   a   single   classroom   with   an   additional   teacher   to   give   those   students   extra   instruction   and   
guidance.   Differentiated   instruction   occurs   with   students   who   need   extra   support   throughout   the   writing   process   or   with   specific   
assignments.   Furthermore,   we   will   continue   to   use   Digital   Interactive   Notebooks   to   practice   quote   integration,   digital   fluency   
and   analysis/commentary   for   their   anchor   text   (The   Great   Gatsby).   

  
BENCHMARK   ANALYSIS   /   Grade   12   /   QUARTER   2     

  
1.       Description   of   the   assessment:   

  
Students   had   a   choice   between   two   prompts   for   the   second   quarter   benchmark   essay,   which   asked   for   the   defense   of   a   
thesis   based   on   their   reading,   observation   or   experience.   Both   prompts   were   related   to   the   recent   Catcher   in   the   Rye   
unit,   and   both   required   the   same   ingredients   for   good   writing   as   the   Q1   benchmark.      
    
2.       Summary   of   Results   /   Data:   
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3.      Analysis:     

  
Throughout   the   second   quarter   students   performed   other   types   of   writing,   including   literary   analysis,   but   emphasis   
remained   on   the   use   of   detail,   sensory   language,   and   weaving   of   purpose   throughout   the   essay.   The   biggest   change   
(for   the   better)   in   the   numbers   was   in   2’s   becoming   3’s.   In   all   honesty,   though   the   grades   were   skewed   slightly   to   the   
higher   side-   Students   who   were   still   demonstrating   some   of   the   weaknesses   characteristic   of   a   high-end   2   were   

Step   Up   
Score   

Q   1   Q   2   Q   3   Q   4   

0   0   0       
1   3----4%   2—2%       
2   62--75%   14—15%       
3   23--28%   74—78%       
4   1—>1%   5—5%       

Total   #   
of   

Essays   

83   95       



 

rewarded   for   even   scant   evidence   of   their   improvement;   therefore,   some   essays   received   a   very   low-end   three   in   
recognition   of   the   student’s   efforts.     The   five   essays   that   received   a   4   were   an   encouraging   sign.   Because   each   score   
represents   a   range   of    ability,   I   anticipate   upward   movement    within    the   3   range    for   the   3rd   quarter.   
  

Areas   of   strength:     
- The   essays   were   generally   of   a   length   necessary   to   do   the   job.   This   is   actually   an   improvement!   
- Clearer   purpose   statements   
- Moderately   improved   weaving   of   thesis   language   throughout   
- Identifiable   efforts   a   sensory   detail   
  

4.       Plan   to   address   weaknesses:   
  

Teachers   will:   
- Use   Q2   benchmark   essays   as   teaching   tools   for   third   quarter   
- Continue   to   directly   teach   how   insert   language   of   thesis   and   prompt   throughout   the   remainder   the   essay   
- Continue   to   emphasize   strategies   the   melding   of   reflective   and   descriptive   language   
- Reinforce   awareness   of   “dumpster   words”   and   replace   with   descriptive   sensory   language   
- Increase   journaling   as   a   tool   to     
- Conduct   a   couple   of   “mini-lessons”   on   both   verb   choice   and   elevated   diction   prior   to   next   benchmark   
- Spend   additional   in-front-of-class   time   demonstrating   the   crafting   of   sensory   language   
  


