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A. Introduction, including the following:

1. Narrative description of the school, the community, and the educational programs.

Bradie Shrum Elementary School (BSE) is a part of Salem Community Schools, located in rural
southern Indiana.  BSE Lower Elementary (K-2) and BSE Upper Elementary (3-5) were
combined into one school during the summer of 2014. BSE serves approximately 800 students
in Grades PK-5. BSE has three preschool classes in our building that service approximately 80
students. The district also includes one middle school and one high school with a total
enrollment around 1750 students in grades K-12. All three buildings and the central office are
located on a single campus along North Harrison Street in Salem, Indiana.

Students of Salem Community Schools have outstanding opportunities to pursue academics
and develop skills for success in a safe and caring environment. SCS works to provide its
students a better way to learn, to prepare for a career, to make friends, and to achieve the high
expectations our community holds for K-12 education.  Despite increasing cuts in state funding,
SCS has maintained a solid financial history.  Indications of the community’s strong support of
education for its youth are evident in its well-maintained facilities, state-of-the-art technologies,
and numerous partnerships with parents and community groups.



Salem, IN Indiana US

Poverty Rate (2019) 19.7% 11.9% 11.4%

Per Capita Income (2019) $21,478 $29,777 $31,786

Median Household Income (2019) $36,339 $56,303 $62,843

Percentage of adults completed
High School (2019)

79.6% 88.8% 88.0%

Percentage of Adults w/Bachelors
or higher (2019)

13.4% 26.5% 32%

Population per Square Mile (2019) 1,553 181 92.9

Unemployment Rates (2019) 4.5% 4.1% 3.5%

In reviewing the data from above, one can see that the per capita income is low for Washington
County. Likewise, the per capita income of a Salem resident is over $10,000 less than the US
average of $31,786 a year. The data shows that our graduates with a Bachelor’s Degree or
higher have decreased, and our percentage of adults completing high school has dropped. The
data is further solidified towards economic difficulty by the median household income of a Salem
resident averaging more than $20,000 less than the US average of $62,843 a year.

Covering approximately 225 square miles in Washington County, SCS includes the townships of
Gibson, Jefferson, Monroe and Washington. The schools are located in Salem, the county seat
situated just west of Interstate 65 in Southern Indiana. Salem Community Schools employs
approximately 310 personnel, including 139 highly-qualified teachers and administrators, who
are committed to meeting the needs of all children within the SCS school community.  We strive
to keep up-to-date with best practice research and with emerging approaches in curriculum,
teaching strategies and assessment.  A central focus for all SCS classrooms is an emphasis on
class work designed to better connect student interests to the lesson.

The school staff of BSE is composed of 60 certified staff members including classroom, art,
music, and PE teachers; a principal, two assistant principals, two counselors; Title I teachers;
special education teachers; and a librarian. The Title I teachers are funded through the Title I
grant.  BSE has 30 instructional aides. BSE also has a speech teacher and two assistants.
Other staff members include a school nurse and assistant school nurse, a computer/technology
coordinator, a secretary, a treasurer, and an attendance officer/office assistant.



BSE has two preschools within our building. SCS operates a developmental preschool with
approximately 15 students. There is a teacher and two assistants within this classroom. There is
a second preschool program that is operated by the Washington County Family YMCA. This
program is housed in our building, but it is run by and funded through the YMCA.

2. Description and location of curriculum.

BSE has a comprehensive curriculum focusing on early childhood education at the PK-2 level
and the curriculum at grades 3-5 is broader in scope, addressing the needs of all children.  The
curriculum under which BSE functions is based on the Indiana academic and college and career
readiness standards.

Copies of the curriculum/standards for BSE are available at the school and at the district office
of Salem Community Schools, 500 N. Harrison Street, Salem, Indiana 47167-1671.

3. Titles and descriptions of assessment instruments to be used in addition to Indiana
Statewide Testing for Educational Progress Plus (ILEARN).

● IREAD—The purpose of the Indiana Reading Evaluation And Determination (IREAD-3)
assessment is to measure foundational reading standards through grade three. Based on
the Indiana Academic Standards, IREAD-3 is a summative assessment that was developed
in accordance with House Enrolled Act 1367 (also known as Public Law 109 in 2010),
which "requires the evaluation of reading skills for students who are in grade three.

● CogAT—The Cognitive Abilities Test (CogAT) measures students’ learned reasoning
abilities in the three areas most linked to academic success in school: Verbal, Quantitative
and Nonverbal. This test is used for high ability qualifications in kindergarten and Grade 2.

● Terra Nova—A full battery of selected-response test items provides detailed diagnostic
information on students' basic and applied skills. This test is used for high ability
performance.

● ILEARN—Indiana Learning Evaluation Assessment Readiness Network (ILEARN)
measures student achievement and growth according to Indiana Academic Standards.
ILEARN is the summative accountability assessment for Indiana students

● IAM—Indiana’s Alternate Measure (I AM) measures student achievement and growth
according to Indiana’s Content Connectors aligned to the Indiana Academic Standards.
I AM is the summative accountability assessment for students with significant cognitive
disabilities in grades 3-8 and high school.

● NWEA Math and Reading— NWEA offers state-aligned, computerized adaptive tests, called
Measure of Academic Progress (MAP). These tests accurately reflect the instructional level of
each student and measure growth over time. NWEA offers MAP tests in the subjects of
Mathematics, Reading, Language Arts. MAP will be our dyslexia screener as required by the
state.



● WIDA—The purpose of the English language proficiency assessments is to determine a
student's level of English proficiency. WIDA provides the English language proficiency
placement and summative assessments administered in Indiana.

● ESGI—ESGI Assessments allow us to target and differentiate instruction.  It is a quick
one-on-one assessment tool. We can use real-time student data to:

● individualize lessons

● create small groups

● guide whole class instruction

Demonstrate progress: We have personalized parent letters, in both English and Spanish, that
we can quickly show parents just how far their child has come and provide them with resources
to continue that momentum.  We send progress reports throughout the 9 weeks.

B. Statement of mission, vision, or beliefs.

The mission of Bradie Shrum Elementary is to ensure lifelong learning in a safe, positive and
caring environment. Through cooperative efforts, students develop and grow as productive
citizens gaining self-esteem through their success.

The vision of Bradie Shrum Elementary is one that is a shared vision where we focus on every
student achieving success. This focus is on the school as a place where everyone is learning
(students, teachers, administrators, staff and parents). There is a focus on high expectations for
teacher performance and student performance. There is a focus on everyone viewing the school
as a safe and orderly place where learning is emphasized and possible. There is a focus on
doing those things necessary to ensure that everyone knows and understands the shared vision
of the school. There is a focus where improvement is highly valued as an ongoing process and
goal within the school.

This focus brought BSE to the following vision:

Bradie Shrum Elementary School will promote academic excellence and provide the opportunity
for all students to attain their individual, social, emotional, and physical potential through a
quality education that will be provided through teamwork and cooperation by all stakeholders
resulting in their development into mature productive citizens.

Belief Statement: There is a continuing need to improve student performance in the classroom
and on state and national achievement tests. A key to improving schools is in the quality of work
students are asked to do. All students are capable of learning and achieving their potential. A
safe and caring environment is necessary for learning to occur in a productive and caring
manner. Partnerships between schools, homes, and the communities should be created to
provide the resources to increase the probability of success.



The Salem Community Schools Committee met, and then through discussions with staff
members, developed the following belief statements for our school.

We Expect Excellence
This expectation of excellence applies to all. Teachers provide high quality lessons and
engaging opportunities for student growth.  Students set high goals for themselves and are
given the support needed to achieve them.  Staff members ensure that our facilities are
well-maintained and our students are safe and healthy.  Parents and stakeholders are actively
involved in promoting and supporting our programs.  We share pride in our schools and feel
ownership in our success.

We Treat Everyone with Respect
Adults and students are expected to be respectful and positive beyond providing a safe
environment.  The school has an obligation to foster and model civility and an appreciation of
diversity.

We Work Together
We believe we can be successful when everyone is involved in the educational process.  It is
vital that parents, community members, teachers, administrators, support staff, and the board of
school trustees share a common vision and the collective responsibility of a quality education for
our students.

Belief Statements
❖ Our students, their learning and development, are our first priority.
❖ School experiences should build character.
❖ It is important to develop the desire for lifelong learning.
❖ A key to improving schools is in the quality of the school work asked of students.
❖ Student achievement improves when students are engaged in their work and share

responsibility for their learning.
❖ School personnel have a desire to encourage students.
❖ A safe and caring environment is necessary for learning to occur in a productive and

respectful manner.
❖ Parent support improves student achievement.
❖ Partnerships between schools, homes, and communities provide the resources to

increase the number of school successes.
❖ Our Superintendent and the Board of School Trustees provide leadership and distribute

available resources to further our shared mission.



C. Summary of data, derived from an assessment of the current status of educational
programming, including the following:

1. Data, including graphs, from the annual performance report.

Both BSE and the district have conducted the CNA by collecting information and re-examining
existing BSE and SCS data collected for various grants, and district self-assessment
procedures.  Major sources of information include the IDOE INVIEW website, AYP records,
disaggregated ILEARN scores from CTB, ECA results, college readiness and entrance exam
test data, US Census data, local records, data from our Student Information System and other
records and team meeting notes.

2. Data related to performance indicators other than those included in the annual
performance report.

This data includes the ELA testing and the mathematics testing data from 2015-18. The
2014-15 ISTEP brought about many changes including new standards and a new test. The
2016 test was also a new test and new company, with the 2018 ILEARN test changing again.

ISTEP Scores Spring 2015 to Spring 2018

Grade Year ELA
Pass+

ELA
Pass

ELA Total
Passing

Math
Pass+

Math
Pass

Math Total
Passing

Grade 3

Spring
2018

12% 49.3% 61.3% 15.3% 44.7% 60%

Spring
2017

13.4% 43.3% 56.7% 15.3% 33.6% 48.9%

Spring
2016

11% 40% 51% 12% 38% 50%

Spring
2015

12% 40% 52% 18% 31% 49%

Grade 4

Spring
2018

14.8% 42.2% 57% 23% 38.5% 61.5%

Spring
2017

11% 48.9% 58.9% 16.3% 36.2% 53.2%

Spring
2016

17% 35% 52% 17% 41% 58%

Spring
2015

18% 52% 70% 17% 42% 59%



Grade 5

Spring
2018

12.1% 25.5% 37.6% 18.4% 29.8% 48.2%

Spring
2017

10.2% 31.3% 41.5% 22.0% 28.0% 50%

Spring
2016

7% 42% 49% 11% 41% 52%

Spring
2015

14% 39% 54% 21% 37% 58%

ILEARN Data

In looking at data, one can see that 3rd grade students going to 4th grade improved, but the 4th

going to 5th did not. The data cannot be compared equally due to the change in tests and the
change in testing companies. In reviewing the data for 2018, our 3rd going to 4th grade students
improved, especially in math and our overall 3rd grade scores improved. We now use NWEA
formative assessments to better track our students. We will use this data to target students who
seem to be behind and use remediation strategies to increase the amount of instruction they get
on the English/Language Arts and Mathematics standards.



ILEARN Results

In reviewing the 2018 ILEARN results, BSE was comparable in most areas to the schools
across the state. BSE has an average of 28% of students with an IEP or 504 plan while the
state average is 16%. This presents a particular challenge when all students are administered
an identical assessment with limited accommodations being provided for students with special
needs.  The only area that BSE falls below the state average in a comparison in ILEARN
students is 5th grade mathematics.

Sub Groups with Low Performance

During the past few years, Salem Community Schools has seen a steady increase in the
number of students qualifying for Free/Reduced Lunches, especially among elementary
students.  Based on current economic conditions, this trend is expected to continue.  National
research points to the fact that low income students often struggle to perform at the level of their
peers, and BSE has found this to be true with ISTEP/ILEARN performance and other
assessments.

In reviewing the data, it is evident that the percentage of free and reduced lunch students do not
score as well as the paid lunch students. This is also true of our special education students.
Although these scores are down, BSE scored better than the corporation did in these areas.

BSE has continued to see a growth in special education students. As the bar for passing state
standardized assessments increases every year from the Every Student Succeeds Act (ESSA)
regulations, special education students are at more of a disadvantage in meeting the passing
score. BSE special education students are below the state average in 3rd and 4th grade ISTEP
math, but move ahead of the state in 5th grade. BSE outperformed the state by 7% on the math
test in 5th grade.

Due to federal privacy laws, student performance data may not be displayed for any group of
fewer than 10 students.

High Ability Students

District-wide data shows that SCS students are more likely than their peers across the state to
graduate from high school even though our population includes increasing numbers of students
with special needs and poverty issues. However, like our most at-risk free lunch and special
education students, our most gifted students are not performing at the high levels we would
expect.  The data points to a need to challenge these students with more rigor at the elementary
and middle school level to better prepare them for the advanced curriculum and assessments
they will face as they move through high school.

The number of Salem High School students meeting the requirements to earn an Indiana
Academic Honor Diploma has ranged from a high of 33% to a low of 14%. In 2019, 33.6% of
SHS seniors earned an Academic Honor Diploma, with the state average for high schools
students earning this diploma was 39.8%.



Test scores at both the elementary and secondary levels show that High Ability students at
Salem Community Schools are not performing at the same level as their peers across the state.
A higher percentage of Salem students than other students in Indiana meet the minimum
requirements to pass ISTEP English/Language Arts and Math.  But the percentage of students
scoring high enough to qualify for a Pass+ often falls below the state average. Pass+
performance in Mathematics was below the state average at all grade levels. Only Grade 4 ELA
students scored above the state average.  Grade 7 and Grade 8 were at the state average in
ELA. The largest gaps were 12 points below the state in Grade 5 and 10 points below in Grade
6 ELA.

The performance gap of high ability students on state and national college readiness
assessments also falls short of our expectations and is also seen in End-of-Course
Assessments for high school students.  For example, Salem High School students’ verbal and
math scores on the SAT have been below the state and national average for several years. In
2012, the SHS average rose above the Indiana average for the first time since 1998 at 998.
However SCS students remain 19 points below the national average of 1017.

Both the number of Salem High School students enrolled in Advanced Placement courses and
the percentage of students who earn a score of 3, 4, or 5 on the Advanced Placement exams
have increased—but remain below the Indiana average.  Upper level mathematics has been a
common concern for high ability students who struggle to meet the math requirements for an
Indiana Academic Honors Diploma and to score well on college entrance exams including the
ACT and SAT.  Performance on the Algebra I End-of-Course Assessment has steadily increased
from 8.9% in 2005 to 83% in 2012, capped by a 100% passing performance by Algebra I
students at Salem Middle School for three straight years on the 2011, 2012 and 2013 tests. In
the past two years, SCS students in grades 8-12 have outscored their Indiana peers.

3. Other information about educational programming and the learning environment.

Curriculum Issues

Curriculum work has been the top recommendation from both administrators and faculty
members over the past few years.  Since the 2008-2009 school-year, board members, school
and district administrators, and teacher organization leadership have met to discuss our mission
and identify issues to research and discuss in Target Area Teams. Based on the work of these
teams and the results of surveys and focus group responses from faculty members, curriculum
was identified as a goal for building-level School Improvement Plans.  SCS plans to continue to
incorporate, assess, and align curricular standards to local, state and common core standards.

In 2018-19, our Committee on Excellence had committees that worked on curriculum. Each
subject matter met K-12 to discuss curriculum and curriculum alignment. This continues to be a
focus and a need.  Professional Learning Communities (PLCs) have been put into place for
weekly discussion of curriculum alignment.

Our Comprehensive Needs Assessment also revealed that we have not identified clear
expectations for our high ability and special education students.  So, in addition to creating



general curriculum maps, we will address our targeted groups by creating maps specifically
outlining expectations and learning approaches for them.

The data from our CNA—especially information from ILEARN and initial diagnostic
assessments—is providing us better information to answer questions about what our students
know and don’t know.  This information has led us to conclude that we need to articulate more
specifically and then prioritize the knowledge and skills that every child should master at BSE.

RTI

Response to Intervention (RTI) is a multi-tier approach to the early identification and support of
students with learning and behavior needs. The RTI process begins with high-quality instruction
and universal screening of all children in the general education classroom. Struggling learners
are provided with interventions at increasing levels of intensity to accelerate their rate of
learning. These services may be provided by a variety of personnel, including general education
teachers, special educators, and specialists. Progress is closely monitored to assess both the
learning rate and level of performance of individual students. Educational decisions about the
intensity and duration of interventions are based on individual student response to instruction.

Beginning in the 2019-20 school year, BSE implemented RTI across our grade levels with
teachers doing the instruction for students who are in TIER 2 or TIER 3. Grade levels are doing
RTI at the same time. This RTI instruction is being done on a daily basis. It is believed this
approach to RTI will better inform teachers of student needs and help with student learning.

Implementing College and Career Readiness Indiana Academic
Standards
Salem Community Schools has transitioned to the College and Career Readiness Indiana
Academic Standards Mathematics and English/Language Arts. The Indiana Department of
Education states the standards clearly outline what students should know and be able to do for
each content/subject area and grade level or grade band. In April of 2014, the Indiana State
Board of Education approved the adoption of new standards for English/Language Arts and
Mathematics. These new standards are the result of a process designed to identify, evaluate,
synthesize, and create high-quality, rigorous standards for Indiana students. They have been
validated as college and career ready by the Indiana Education Roundtable, the Indiana
Commission for Higher Education, the Indiana Department of Education, the Indiana State
Board of Education, and the Indiana Center for Education and Career Innovation. This means
that students who successfully master these objectives for what they should know and be able
to do in Math and English/Language Arts disciplines by the time they graduate from high school
will be ready to go directly into the workplace or a postsecondary educational opportunity
without the need of remediation.



Shifts in ELA/ Literacy

Shift 1 Balancing
Informational

& Literary Text

Students read a true balance of informational and literary texts.

Shift 2 Knowledge in the
Disciplines

Students build knowledge about the world (domains/content areas) through TEXT
rather than the teacher or activities

Shift 3 Staircase of
Complexity

Students read the grade appropriate text around which instruction is centered.
Teachers create more time and support in the curriculum for close reading.

Shift 4 Text-based Answers Students engage in rich and rigorous evidence based conversations about text.

Shift 5 Writing from Sources Writing emphasizes use of evidence from sources to inform or make an argument.

Shift 6 Academic
Vocabulary

Students constantly build the transferable vocabulary they need to access grade
level complex texts. This can be done effectively by spiraling like content in
increasingly complex texts.

Shifts in Mathematics

Shift 1 Focus Teachers significantly narrow and deepen the scope of how time and energy is
spent in the math classroom. They do so in order to focus deeply on the concepts
that are prioritized in the standards.

Shift 2 Coherence Principals and teachers carefully connect the learning within and across grades so
that students can build new understanding onto foundations built in previous years.

Shift 3 Fluency Students are expected to have speed and accuracy with simple calculations;
teachers structure class time and/or homework time for students to memorize,
through repetition, core functions.

Shift 4 Deep
Understanding

Students deeply understand and can operate easily within a concept before moving
on. They learn more than the trick to get the answer right. They learn the math.

Shift 5 Application Students are expected to use math and choose the appropriate concept for
application even when they are not prompted to do so.

Shift 6 Dual Intensity Students are practicing and understanding. There is more than a balance between
these two things in the classroom – both are occurring with intensity.

Classroom teachers are the most important group in elevating the Indiana Academic Standards
from mere words to tangible improvements in learning. Our plans include targeted professional
development to help teachers understand the new standards, create maps, plan lessons and



deliver instruction aligned with the standards, evaluate learning to determine how well students
are mastering the standards, and provide additional support to the students who need it.

As a district working under the Charlotte Danielson framework for teaching, our professional
development plans are organized around the domains for teacher improvement.

Extra Information if needed:
In English/Language arts, the level of comprehension and the types of texts that students are
being asked to be able to read are, in many cases, one to two years higher than what is
currently expected. Students will write more frequently and in more depth, citing evidence from
the text that they’re reading using higher level research skills, beginning in kindergarten.
Another difference is the emphasis on speaking and listening by developing fundamental skills
to collaborate, to present one’s thinking, and to substantiate one’s reasoning.

In mathematics, the standards have narrowed so that students will have a much deeper
understanding of smaller amounts of content by grade level. And at the high school level all
students will be expected to have a strong foundation in algebra, geometry and statistical
thinking.

IN-TASS Teacher Evaluation Process
Beginning with the 2012-2013 school year, the Indiana Department of Education required that
all Indiana teachers receive regular, meaningful feedback on their job performance based on
professional practice, as well as student performance and growth.  IDOE based the new
requirement on the notion that “without effective evaluation systems, it is much harder to identify
and retain excellent teachers, provide useful feedback and support, or intervene when teachers
consistently struggle.”

The requirements for the evaluation include an annual performance evaluation for all certified
employees using objective measures of student achievement and growth for all subject areas.
Measures of teacher effectiveness include observations and other performance indicators to
designate each teacher in one of four ratings categories including Highly Effective, Effective,
Improvement Necessary, or Ineffective.  Recommendations for improvement and a timeframe
for improvement must be provided.  A teacher whose evaluation shows negative effects on
student achievement and growth cannot be placed in the Highly Effective or Effective category.

Salem Community Schools established a team of central office administrators, principals, and
teachers to lead the process of establishing a Teacher Evaluation process that would best serve
our students and staff. Because our previous evaluation rubric was based on the Charlotte
Danielson Framework, our team members opted to continue to use the Danielson Framework
and trained through IN-TASS (Indiana Teacher Appraisal and Support System) on the
implantation of this evaluation tool rather than utilize the RISE program.



The Danielson Framework (Source: The Danielson Group (www.danielsongroup.org), 2011)

Domain 1: Planning and Preparation Domain 2: The Classroom Environment

• Demonstrating Knowledge of Content and Pedagogy • Creating an Environment of Respect and Rapport

• Demonstrating Knowledge of Students • Establishing a Culture of Learning

• Setting Instructional Outcomes • Managing Classroom Procedures

• Demonstrating Knowledge of Resources • Managing Student Behaviors

• Designing Coherent Instruction • Organizing Physical Space

• Designing Student Assessments

Domain 3: Instruction Domain 4: Professional Responsibilities

• Communicating with Students • Reflecting on Teaching

• Using Questioning and Discussion Techniques • Maintaining Accurate Records

• Engaging Students in Learning • Communicating with Families

• Using Assessment in Instruction • Participating in a Professional Community

• Demonstrating Flexibility and Responsiveness • Growing and Developing Professionally

• Showing Professionalism

IN-TASS employs a flexible and collaborative process to advise districts as they work with
stakeholders to design an appraisal system that meets and exceeds the requirements of Indiana
legislation. IN-TASS identifies key decision points in the creation of a system that not only
assesses, but supports, effective teaching. IN-TASS did not recommend a single “model” but
provided guiding questions, made recommendations regarding best practices, and facilitated
reflective conversation as districts designed systems that best met their needs. The IN-TASS
process helped SCS create:

● A system that strives for accurate judgments about the teaching and learning process.

● A system that enables valid judgments/assessment of student growth.

● A system that includes multiple measures of student achievement.

● A system that facilitates a productive professional dialogue among all involved.

● A system that creates confidence and support for all stakeholders.

● A system that has procedures incorporated to address anomalies and
variance/inconsistencies in implementation and judgments.



● A system that incorporates collegial decision-making

To put IN-TASS and the Danielson rubric into operation, the team members explored various
technology options for carrying out the assessment of teachers.  TeachScape was selected
when we first began using a program to do evaluations. During the summer of 2015 a team
reviewed other programs before deciding to switch to eDoctrina. In 2018, a switch was made to
Standards for Success to conserve funds.  At the start of 2021, the evaluation system was
adjusted again to PIVOT, due to budget needs. Team members have been trained in the basics
of the software.  Administrators involved in carrying out the observations and assessment each
use a portable device, and have had initial training in the use of the technology.

While the teaching staff had been involved throughout the development of the teacher
evaluation plans, they needed in-depth information and details about the teacher evaluation
process.  Since they are expected to collaborate with their evaluator and upload documentation
through the PIVOT program, professional development sessions and opportunities for hands-on
training were provided and are still provided on an as needed basis.

In light of the COVID-19 pandemic, school personnel have made adjustments to the school day
to reflect best practice, while adhering to local health department guidelines.  The following
information was distributed to all students and staff at the start of the instructional year.

Student Handbook addendum per COVID-19 notification for Salem Community Schools:

Salem Community Schools has aligned safety protocols and infectious disease prevention
measures in accordance with the Washington County Health Department. Additional guidance
has been followed at the provision of the Indiana State Department of Education in reference to
best practices in educational facilities during a pandemic (specifically COVID-19). Students
enrolled in physical sessions at SHS, SMS, or BSE will be asked to adhere to guidelines set
forth under the Return to School entry plan approved by the Salem Community Schools Board
of Trustees. (The detailed plan is available at www.salemschools.com under the specific school
of entry). These plans are subject to change to maintain the highest level of student, staff, and
community protection. If community spread becomes more prevalent during the 2021-2022
school year, the Board of Trustees and Salem Community Schools will provide educational
opportunities for all students through a virtual platform.

All guidelines under the Return to Entry plans for Salem Community Schools will be followed in
addition to the student code of conduct outlined in the student handbooks for 2021-2022, while
enrolled as a student with Salem Community Schools.

Revised July 2021
D. Conclusions about the current educational programming, derived from an assessment
of the current status of educational programming, including the following:

In summary, the data found in our CNA suggests that while our scores dropped in the 2020 test,
our students performed close to the state average in all but one category. In Science scoring,

http://www.salemschools.com


BSE was above average and 5th grade math was below the state average. In looking at IREAD
data, our students are making continual progress; however, our focus will be to stress common
vocabulary, higher-order thinking skills and comprehension of literary passages to increase
scores in 2021-2022.  We do know that we need to focus more time and attention on individual
student needs and abilities at both the highest and lowest level of performance on ILEARN
testing and other assessments--without lowering the level of instruction already available for all
students.  Our overall goals for improvement will be to:

● Implement strategies that provide additional assistance for highest and lowest
performing students while maintaining strong instruction for ALL students

● Emphasize instruction targeted to individual abilities through Differentiated Instruction

● Identify specific core concepts and key skills to be learned

1. Information about how the school's curriculum supports the achievement of Indiana
academic standards

Three driving questions that lead the BSE staff are:

● What do we expect students to learn?

● How will we know that they have learned it?

● What are we going to do if they have not learned it?

The data from our Comprehensive Needs Assessment —especially information from ILEARN
and READY diagnostic assessments—is providing us better information to answer these
questions about what our students know and don’t know.  This information also has led us to
conclude that we need to articulate more specifically and then prioritize the knowledge and skills
that every child should master at BSE.

Our teachers work collaboratively on grade level and building level teams to ensure Indiana
Academic Standards are being taught in all classrooms. Teachers discuss instructional
strategies on a regular basis during their team meetings.

2. Information about how the school's instructional strategies support the achievement
of Indiana academic standards

BSE has implemented and uses the data from NWEA Assessments, a diagnostic testing tool.
Beginning with the 2020 school year, we gathered data from PIVOT assessments.  Teachers
meet weekly in grade level meetings to discuss the standards and instructional strategies to
ensure students are being taught and learning the Indiana College and Career Readiness
Standards. Also, our Reading Specialist meets with teachers to review RTI data to ensure
students are not being left behind. Teachers often utilize testing tools that are supplied with their
textbooks, which are aligned to the standards.

SCS has initiated quarterly pacing guides to look at what was being taught each nine weeks and
review those each year in collaborative documents.  This process will help in the mapping



process from grade level to grade level. Administrators have instant access to the learning
paths in each building, grade, and classroom.

3. Analysis of student achievement based on ISTEP+/ILEARN and other assessment
strategies

(Included in part C)

With PIVOT and NWEA Assessments and K–5 diagnostic assessments, educators receive
diagnostic insights to help them quickly identify how students are achieving in alignment to the
new college and career readiness standards. PIVOT will provide baseline lexile scores for all
students K-5 in 2020.  NWEA is a research-based, not-for-profit organization that supports
students and educators worldwide by creating assessment solutions that precisely measure
growth and proficiency—and provide insights to help tailor instruction. Many students have been
negatively impacted by school closures, and NWEA seeks to identify learning loss for schools to
address these needs.

4. Parental participation in the school

**NOTE: Due to the COVID-19 pandemic and guidelines from the Washington County Health
Department, all parent involvement inside the school building has been temporarily removed.  The
following information would apply for BSE for all other years.  Events of 2020-2021 have involved virtual
formats when possible to create community partnerships.

For the 2021-2022 School Year, BSE is seeking to continue outdoor events to encourage community and
parent involvement, while adhering to necessary mitigation measures.

Parent Involvement

BSE encourages parent involvement in the school. We hold a welcome back night in which we
invite all parents and students to come and meet their teachers and learn about the school. We
have over 80% turnout for these nights. We also hold other open school nights and invite
parents in to see their student’s work.

BSE hosts several events each year, including our annual Title I Parent Night. We have also
had other events in which parents come into the building and participate in events along with
their children.

The following list shows the type of school activities BSE parents participate in:

Fall Festival
PTO Meeting
Jump Start
Annual Art Show
Book Fair
Chicago Trip
Music Events
Parent-teacher conference
Participated in or contributed to a fundraiser
Talked on the phone with school personnel about a child's behavior/grades



Accessed information about my child’s assignments
Volunteered as a tutor
Volunteered as a program coordinator/organizer
Volunteered as a chaperone
Attended a Title 1 meeting
Attended a Parent Involvement Meeting
Met with teachers and faculty at the Salem Community Schools booth at the county fair
Participated as a guest speaker
Attended a school board meeting

5. Technology as a learning tool

BSE, in partnership with the community, is committed to providing educational experiences that
encourage academic growth, foster strong personal character, and develop life skills enabling all
students to become responsible, productive citizens in a changing world.  We have a district
technology plan in place that includes a major emphasis on staff development, instruction and
purchase of equipment.  We have invested in technologies including smartboards for all
classrooms, devices for all students K-5, touch devices for Pre-K and developmental needs,
additional IPADS for the classrooms, Google Enterprise for Education accounts, PowerSchool,
PowerTeacher and the Parent Portal to provide better information to parents. In addition to
these technologies, students have a computer class once a week in which technology skills are
being taught along with other educational programs.

We want to utilize technology to help meet the needs of individual learners by allowing for
individualized instruction.  The use of technology allows teachers to involve multiple
intelligences and learning styles to reach their students.  Technology can also be used to help
develop communication, higher order thinking skills, and help students solve real world
problems.  Technology is used to help develop curriculum; and provide students with information
gathering and management skills.  SCS is likewise working with FiveStar technologies in a
grant-based program to offer support and professional development in project-based learning
and STEM.

All of SCS are 1:1 for the 2021-2022 school year.  This plan includes the school and corporation
upgrading our infrastructure and growing our 1:1 program through grade level implementation.
Access points have been added to the elementary school to increase success in device usage
with more users taxing a system on a daily basis.

6. Professional development

At the building level, BSE teachers meet regularly as grade-level teams and meet once a month
as a building.  New in 2021, PLCs are also conducted once a month for 1 hour. At times these
meetings involve problem-solving and decision-making.  Often building level meetings feature
speakers or presenters on relevant topics such as RTI and dyslexia.  Agendas are prepared for
both grade level and whole school meetings.  The agendas and follow-up notes are kept on file.

Throughout the school year, the staff participates in professional growth activities that include



using technology in the classroom, using collaborative inquiries to research best practices, and
social/emotional lessons.  Continuous growth includes state activities such as the HASTI
conference, IMLEA, reviewing ILEARN for the state, etc. Faculty meetings and department
sharing allow for lesson and standards review to assist in improving instruction for students.

This current school year we will continue to focus on student engagement and writing across the
curriculum. After examining ILEARN scores, we feel there still needs to be more of a focus on
writing and reading comprehension. We have adopted the reading series Wonders by
McGraw-Hill. We are also utilizing a Title I teacher to aid writing instruction. This teacher works
collaboratively with the classroom teachers in improving writing.

We also realize the need to do more in-depth work in mathematics. The new college and career
readiness standards have shown us we need a focus on mathematics. In the past, we have
scored well on math and looking at our scores from 2019, we know we need to have a renewed
vigor in the mathematics curriculum. BSE utilizes Bridges (K) and Envision (1-5) for math
curriculum series.

Salem Community Schools rubric for teacher evaluations are based on Charlotte Danielson’s
Framework for Teaching model which are aligned to the IN-TASS standards that included the
following components.

▪ Domain 1: Planning and Preparation
▪ Domain 2: Classroom Environment
▪ Domain 3: Instruction
▪ Domain 4: Professional Responsibilities

Educators are required to use PIVOT to enter their SLO information. This provides
administrators and staff access to the data easily. Student growth can be tracked through the
PIVOT framework and supplemental programs, such as NWEA assessments and IXL
diagnostics.

*Current SCS PowerSchool feature allows parents/students to monitor homework, missed
assignments, grades, etc. through the parent portal.

7. Career Education

Per House Enrolled Act (HEA) 1002, each school in a school corporation and each charter
school shall include in the School Improvement Plan, a summary of how the school will
implement career awareness and career development activities. BSE  utilizes the following
activities to provide career awareness and career development to our students:

Celebration of College GO! Week
Career day with guest speakers
Dress up days for careers
Captain Cash through the Purdue Extension Office



Career discussions in art and music classes
JA Biztown and JA in a Day
Business Street in which students design their own business
Goal Setting--short term and long term

E. Student achievement objectives, derived from an assessment of the current status of
educational programming, including the following:

1. Attendance rate

Grade 2016-17 2017-18 2018-19 2020-2022

Kindergarten 95.8% 95.5% 95.5% COVID

Grade 1 96.0% 95.7% 95.7% COVID

Grade 2 96.6% 96.7% 96.7% COVID

Grade 3 96.3% 96.7% 96.7% COVID

Grade 4 95.2% 96.6% 96.6% COVID

Grade 5 96.0% 95.8% 95.8% COVID

All Grades 96.0% 96.2% 96.2% COVID

2020 Attendance Data:

2019 Attendance Data:



2. Percentage of students meeting academic standards under the ILEARN program.

BSE—37% proficient in English/Language Arts

BSE—41% proficient in Mathematics

BSE–45% proficient in Social Studies

BSE–38% proficient is Science

3. for a secondary school, graduation rate. NA

F. Specific areas where improvement is needed immediately.

Continue growth in E/LA and Math; Attendance rate

G. Benchmarks for progress that specify how and to what extent the school expects to
make continuous improvement in all areas of the education system.



Component 1

Goals and Benchmarks

Goal
Number

Description of
Goal

Student
Achievement

Benchmark Yr1

Student
Achievement

Benchmark Yr2

Student
Achievement

Benchmark Yr3

1

Improve
performance
of individual
students in

English/
Language Arts

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
E/LA scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
E/LA scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
E/LA scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

2 Improve
performance
of  individual
students in

mathematics

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
mathematics scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
mathematics scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

BSE will increase the
percentage of

students showing
individual growth by

5% based on ILEARN
mathematics scores

5% increase in # of
scores showing an in
increase on NWEA

assessments

3 Improve
school-wide

daily
attendance of
BSE students

The BSE school
wide-daily attendance

will by .1%.

The BSE school
wide-daily attendance

will by .1%.

The BSE school
wide-daily attendance

will by .1%.

H. Academic Honors Diploma and Core 40, including the following: n/a

1. Provisions to offer courses that allow all students to become eligible to earn the
Academic Honors Diploma: n/a



2. Provisions to encourage all students to earn an Academic Honors Diploma or
Complete the Core 40: n/a

I. Proposed interventions based on school improvement goals

To meet the needs of those students identified by the data found in our CNA, BSE will maintain
successful strategies currently in use, and seek to implement additional strategies to improve
learning of all students. We will continue to use and refine strategies listed under Component 9
which include literacy circles, Kindergarten, parent involvement, and writing workshop.

New strategies we hope to implement as a result of our CNA conclusions will include a new
emphasis on Differentiated Instruction along with RTI, and implementation of Curriculum
Mapping.

● Differentiated Instruction is a strategy aimed at targeted groups (i.e. free/reduced lunch,
special education, and high ability), but will help all students improve their performance. Using
differentiated instruction, our teachers will proactively plan varied approaches to what students
need to learn, how they will learn it, and/or how they can express what they have learned. Our
goal will be teaching with student variance in mind, starting where the students are rather than
the approach to teaching that believes all learners at the same age or grade are essentially
alike. This strategy could include classroom instruction strategies and cluster grouping within
grade levels.  Under the leadership of our Title I teachers and principal, teachers will work
collaboratively to develop plans for implementing differentiated instruction at each grade level.

● Curriculum work will allow teachers to map the Indiana Academic Standards. Teachers will
identify specific standards and skills that all students should master, and then eliminate
unrelated activities to focus instruction and tutoring more clearly on the selected skills. With new
redesigned state tests and new national standards, the district goal is to determine what
curriculum should be taught and what is actually being taught, relying heavily on student
assessments to guide the process.  A responsive and changing curriculum and relies heavily on
teacher collaboration. Our plans include developing plans for high ability students, special
education students and free/reduced lunch students in English/Language Arts and Mathematics.
Professional development will include district and building collaboration, along with additional
time set aside for teachers to work on curriculum individually and in groups.

● Our third strategy is to continue to develop our RTI program to increase the assistance given
to individual students who are struggling.  Using NWEA/MAP Assessments will help teachers
identify those students who are struggling and then we can target the areas students are having
problems with. We have set up a dedicated time for each grade level. We can use our Title 1
teachers to work with these students individually or in small groups. This will better prepare
these students for the IREAD and ILEARN tests.

J. Professional development that is coordinated with the proposed interventions and that
supports sustainable school improvement efforts.



Based on our Comprehensive Needs Assessment we began implementing the following
strategies in 2010-2011. We have focused our professional development plans on these
strategies and will continue to include:

● Curriculum:  This is a district-level initiative as a result of teacher responses to surveys and
recommendations from K-12 discussion groups and the COE curriculum committee.  By
collaborating on how to implement the standards and to better prepare our students for the
different kinds of skills to be included on state testing, we hope to directly improve student
learning through curriculum mapping.

● Differentiated Instruction: This professional development is based on data that shows that
one-size-fits-all instruction shortchanges our highest and lowest performing students.  Our
literacy coach has and will continue to play a critical role in emphasizing the need for and
assisting teachers in using differentiated instruction. We have sent key teachers from each
grade level to conferences and workshops to learn about differentiated instruction strategies and
then they share their knowledge with the rest of the staff. Teacher reflection forms and
evaluation surveys will help monitor the success of the professional development activities.

● Grade Level Collaboration Time: Through the use of special classes, instructional aides,
and other strategies to cover classrooms, grade level teams will meet at least bi-monthly.  The
grade level leader will prepare an agenda for each meeting.  In addition to group planning,
teachers will share teaching strategies, interpret test results, deal with curriculum decisions,
share teaching strategies, make decisions on new approaches, suggest approaches for
individual students and other problem-solving activities. The principal, reading specialist, and
other individuals will participate in grade level meetings as needed. The grade level leader will
collect and maintain a file of agendas and notes from these meetings.

● Professional Development and Sharing Time: Rather than a traditional “faculty meeting”
BSE administrators and staff will use monthly after-school time for professional development
and growth. Outside experts, presentations by individual staff members, showcases of student
work, examples of effective lessons, and National Common Core Standards, Agendas and
records of PD and Sharing time are maintained in the school office.

K. Statutes to be Waived

None

L. Three (3) year timeline for implementation, review and revision.

The school improvement plan is submitted on behalf of BSE.  The plan was prepared under the
leadership of the building principal working in cooperation with the school improvement
committee and staff.  We are committed to creating conditions in our school and community to
ensure that each student is provided the supports that he/she needs to do the work.  The plan is
structured using the guidelines provided by the Indiana Department of Education.  The
improvement plan covers a three year period. The plan will be reviewed yearly and adjusted as
needed to meet the needs of our students.



ACTION PLAN

School Goal #1—To improve the performance of all students in English/Language Arts.
Supporting data for these goals are reflected in our report.

Supporting
Evidence

Strategies Professional
Development
Component

Timeline Persons
Responsible

Resources
Needed

Assessment
Tools

Language Arts
Proficiency
Scores

Mastery
Indicators

NWEA
Assessments
Testing
(Pre-Test and
Post Test)

AYP Results

Pre/Post Tests

IREAD Scores

ESGI for
Kindergarten

PIVOT

Use of
NWEA
Assessments
Testing

Analysis of
Indiana
Academic
Standards

Team/Staff/
SCS
meetings

Title I Grant
● Tutoring

Parental
Involvement

SLO’s

Writing
Across the
Curriculum

RTI tracking

Working
closely with
the middle
school to
align
curriculum

RTI

Departmental

Training for
staff as
needed for
each
component

2021-22
School
Year

Review/
update
2022-23

Classroom

Teachers

Title I Teachers

Administrators

support

Instructional

Assistants

All Staff

Technology Classroom
data

NWEA
Assessments
Data

IXL

ILEARN+
spring testing

IREAD Data

✓ Parents have the capability to view grades, assignments, attendance, etc. of their students online.



ACTION PLAN

School Goal # 2—To improve the performance of all students in math.
Supporting data for these goals are reflected in our report.

Supporting
Evidence

Strategies Professional
Development
Component

Timeline Persons
Responsible

Resources
Needed

Assessment
Tools

Mathematics
Proficiency
Scores

Mastery
Indicators

NWEA
Assessments
Testing
(Pre-Test
and Post
Test)

AYP Results

Pre/Post
Tests

ESGI for
Kindergarten

IXL

Use of
NWEA
Assessments
Testing

Analysis of
Indiana
Academic
Standards

Team/Staff/
SCS
meetings

Title I Grant
● Tutoring

Parental
Involvement

SLO’s
RTI tracking

Working
closely with
the middle
school to
align
curriculum

RTI

Departmental

Training for
staff as
needed for
each
component

2021-22
School
Year

Review/
update
2022-23

Classroom
Teachers

Title I
Teachers

Administrator
support

Instructional
Assistants

All Staff

Technology Classroom data

NWEA
assessments

IXL

ISTEP+ spring
testing

IREAD Data

✓ Parents have the capability to view grades, assignments, attendance, etc. of their students online.



ACTION PLAN

School Goal #3—To improve attendance of all students.
Supporting data for these goals are reflected in our report.

Supporting
Evidence

Strategies Professional
Development
Component

Timeline Persons
Responsible

Resources
Needed

Assessment
Tools

Daily
attendance

Yearly
attendance

Incentive*
programs

Parent
phone calls

Attendance
letters

*Will not be in
place for
current year
due to
pandemic

Attendance
Summit

2021-22
School Year

Review/update
2022-23

Classroom
Teachers

Title I
Teachers

Administrator
support

Instructional
Assistants

School
Attendance
Officer

All Staff

Technology

PowerSchool

Funding
from
PTO

Data from
attendance
logs

✓ Parents have the capability to view grades, assignments, attendance, etc. of their students online.


