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Introduction 
 

The purpose of Response to Instruction (RtI) is to improve educational outcomes for 
all students. RtI provides a continuum of evidence-based, tiered interventions with 
increasing levels of intensity and duration. This document defines the central 
components of RtI and provides explanations of procedures that will assist Problem 
Solving Teams (PSTs) in their team meetings, data collection, and monitoring of a 
student’s response to instruction. 
 
Alabama’s Tiered Instruction and Intervention Model 

 
Response to Instruction is defined as an instructional framework that promotes a 
well-integrated system connecting general, gifted, supplemental, and special 
education services in providing high quality, standards-based instruction and 
intervention that is matched to students’ academic, social-emotional, and behavioral 
needs. RtI combines core instruction, assessment, and intervention within a multi-
tiered system to increase student achievement and reduce behavior problems 
(ALSDE, 2009). 
 

Tier I instructional content is a research-based instructional practice based on the 
Alabama Course of Study for each specific content area.  Instruction should include 
modeling, multiple examples, corrective feedback, and multiple opportunities for 
student practice.  Maximize instruction by offering each student more of the 
following: 

• Repeated opportunities for practice and review 

• Additional opportunities for correction and feedback 

• Increased time on task, engaged in instruction and practice 

• Drill repetition and/or practice review 
 
This core instruction is delivered by the general education teacher and should 
meet the needs of at least 80% of the students.  Strategies should include flexible 
grouping, differentiated instruction, re-teaching, and multiple opportunities for 
practice.  Teachers may also adjust their method of instruction and provide 
additional support and/or accommodations.  Universal screenings are administered 
to all students to determine their level of mastery of grade level standards. 
 
Tier II interventions are designed for students who are not adequately progressing in 
Tier I instruction.  These interventions provide additional attention, focus, and 
support and usually take place in the general education classroom.  Tier II 
interventions should begin as soon as possible after students have been identified 
through screening or benchmark assessments and should be monitored regularly.  
Material and strategies should also be aligned with Tier I instruction, and should 
include more opportunities for modeling, providing examples, corrective feedback, 
and student practice.   
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Teacher can maximize instruction by offering each student more of the following: 

• Opportunities for practice and review 

• Opportunities for correction and feedback 

• Time on task, engaged in instruction and practice 

• Drill repetition and/or practice review 

• Opportunities for completing tasks in smaller steps 
 
The purpose of Tier II instruction is to remediate skill or concept deficits of students 
who are not making adequate academic gains.  Tier II intervention is not a place but 
a service provided to students needing additional support in the core instruction.  It is 
explicit, systematic, and aligned with Tier I instruction.  Once an intervention is in 
place response to the interventions should be monitored regularly (weekly or bi-
weekly).  Students receiving Tier II intervention support are placed in small groups 
according to the skill deficit. 
 
Tier III interventions are designed for students who are not responding to Tier I or II 
instruction and interventions.  Materials and strategies should be research or 
evidence-based interventions based on the needs of the students who will receive 
the intervention.  Tier III interventions should be provided by a specialized 
teacher/counselor or special education teacher who is highly skilled in the 
particular area of weakness.  Tier III interventions usually take place outside the 
general education classroom (could be before or after school).  Tier III interventions 
are intended for students with significant deficits or underachievement and require 
the most intensive services available.  The frequency of assessment should increase 
in Tier III.  Grouping practices involve placing students in groups of two to three 
according to the skill deficit or one-on-one if needs are severe.  Grouping should be 
flexible, based on student needs.  Intensity of instruction is increased by increasing 
the amount of time provided to the student per day and decreasing the group size. 
 

Putting RtI Into Practice 
 
Each school is expected to establish Problem Solving Teams (PSTs) that utilize a 
problem solving process to meet the academic and behavioral needs of students 
who are not making sufficient progress (at-risk or underachieving). By providing a 
strong problem solving process with ongoing progress monitoring for assessing the 
success of targeted and intensive research-based instruction, more students will 
have the opportunity to be academically and behaviorally successful.  
 
Problem Solving Teams 
 
Diverse representation and teamwork are essential elements of successful Problem 
Solving Teams.  Teams should be composed of a variety of school staff, including 
classroom teachers, counselors, special education teachers, reading/curriculum 
coaches, and administrators. The school counselor will not serve as the RTI 
team lead. 
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Team members should serve in the following roles to facilitate the work of the team: 
 
     Chairperson 

• Determine which students will be reviewed during each month. 

• Share student list with team members prior to the meeting. 

• Invite teachers of students to be reviewed to attend the meeting if they are not 
part of the team. 

      
     Secretary 

• Record decisions made regarding each student reviewed. 

• Generate parent progress reports. 
 
     Timekeeper 

• Allocate time available to discuss each student. 

• Help to ensure the team budgets time efficiently and concludes on time. 
 
     Data Manager 

• Present and explain progress monitoring graphs for each student discussed 
by the team. 

• Gather student intervention documentation forms from intervention teachers 
for PST review. 

 
 

PROBLEM SOLVING TEAM'S WORK AND RESPONSIBILITIES 
 
The work of the PST will ensure the consistency and effectiveness of the school's 
implementation of the RtI framework. RTI paperwork is maintained in Power School 
Special Programs. Required documentation to be included in Special Programs will 
include the PST Student Intervention Documentation Form; PST Student 
Intervention Plan, student documentation of progress, and copies of progress 
reports sent to parents. 
 
An SRIP (Student Reading Improvement Plan) will be developed for students in grades 
K-3 for students who demonstrate consistent reading difficulties. K-3 students who have 
need substantial support in math will have an RTI plan specific for math. 
 
The following responsibilities detail the work to be accomplished by the PST in assisting 
with the implementation of the RtI framework at the school level: 
 
1. The PST ensures that academic and behavior screening data are gathered and 
utilized, as well as other important information to determine student needs for 
interventions and to verify the effectiveness of the school's Tier I instruction. 
 

Students in Grades K-3 
Generally, all students in grades K-3 should be screened in the academic areas of 
math and reading as well as behavior at the beginning of each school year via 
Renaissance STAR Assessments.  
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As deemed necessary via the Alabama Literacy Act, reading progress should be 
monitored monthly through CBM benchmark assessments. Additional STAR 
assessments will be conducted at a minimum of once at midyear and at year's end. 
This data should be reviewed by the PST to make sure that each student who needs 
intervention is provided that intervention in a timely manner. 
 
Students in Grades 4-12 
Schools will begin the screening process by examining performance on the STAR 
Assessment in the areas of reading and math. This initial records review screening 
process reveals that the student is at risk for academic or behavioral difficulties, the 
screening process should conclude with administration of a scientific, research-
based screening procedure in the areas of suspected difficulty. 

 

2. The PST ensures that tiers of scientific, research-based instruction and 
intervention are provided with consistency. 
The consistent provision of scientific, research-based instruction and tiers of intervention 
is a key element of the RtI framework. The PST's review of data from screening, 
benchmark assessments, and progress monitoring will provide initial information about 
the effectiveness of instruction and interventions. Administrators should also be 
collecting and maintaining information through walkthroughs and observations that may 
be used to evaluate the environment in the classroom and to document consistency of 
the school's implementation of scientific, research-based instruction and interventions.  
 
3. The PST ensures that decisions to move students through the tiers are made 
with consistency and are based on student data. 
Generally, decisions are based on data derived from screening procedures, benchmark 
testing, and progress monitoring.  
 

Examples of criteria or decision rules used to determine the student's need for initial 
intervention could include (but are not limited to) the following: 

• All students who score below average in reading or math on the STAR 
Assessment will be considered for intervention in the identified area of need. 

• All students who score below the 25th percentile on any component of the 
screening measure will be considered for intervention in the identified area of 
need. 

• Students in grades K-3 scoring below 40% proficiency will be monitored through 
monthly STAR CBMs. K students will be discussed after the first semester when 
“consistent” deficiencies are recognized and SRIP plans are created. 

 
Examples of criteria or decision rules used to determine the student's need for 
movement to a more intensive level of intervention could include (but are not limited 
to) the following: 

• If the student progress monitoring data reflect 2 or more consecutive data points 
indicating no improvement, the PST should begin to discuss the need to intensify 
or alter the intervention. 

• If the student progress monitoring data does not meet goal in STAR after  9 
weeks of intervention, the PST should consider the need to intensify or alter the 
intervention.  
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4. The PST ensures that screening data and additional assessment data as 
needed are used in selecting specific interventions to meet individual student 
intervention needs. 
When screening results suggest a need for reading or math intervention, vision and 
hearing screening should be completed and those results should be considered by the 
PST. When screening results suggest a need for reading intervention, the PST will need 
to analyze screening results to determine the type of reading intervention which will best 
meet the student's needs (i.e. word-level intervention or comprehension intervention). 
 
When screening results suggest a need for math intervention, the PST will need to 
analyze results to determine the type of math intervention which will best meet the 
student's needs (i.e. basic operations interventions and math fluency or reasoning and 
concept application interventions).  
 
5. The PST ensures that an intervention plan which includes appropriate and 
measurable intervention goals is established for each student who receives 
intervention. 
The PST will develop an intervention plan for each student receiving intervention. 
RTI/SRIP plans will be uploaded to Power School Special Programs. Intervention goals 
are set by determining the student's baseline level of performance on the task which will 
be used for progress monitoring and then by deciding the level of performance on the 
progress monitoring task which should be achieved by the student by the end of the 
year. Goals should be established to result in meaningful and measurable academic or 
behavioral gains.  
 
6. The PST will ensure that appropriate progress monitoring tools are selected to 
measure the student's response to the intervention. 
With data-based decision making, it is vitally important that the data appropriately reflect 
the intervention outcomes. If inappropriate progress monitoring tools are utilized, 
effective interventions could be abandoned because the data do not reflect the actual 
gains made by the student as a result of the intervention. For example, if reading 
comprehension is the intervention focus, it would not be appropriate to monitor 
comprehension gains with a measure of reading rate. As we encourage the student to 
read, summarize, and reflect, it may be that a progress monitoring tool that primarily 
measures reading rate would not provide information about the degree to which the 
student's comprehension skills are changing.  
 
7. The PST ensures that student progress monitoring is conducted on schedule. 
When progress is monitored frequently, the PST will have substantial data upon which 
to make recommendations regarding the student's response to intervention within a 
reasonable time period. 
 
8. The PST reviews each student's accumulated progress monitoring data on a 
specified schedule (generally, each student should be reviewed each 9 weeks). 
PST meetings should consist of systematic review of the progress monitoring data 
accumulated for each student receiving intervention as well as discussion of factors 
related to the student's response to the intervention. Progress monitoring data should be 



 8 

graphed and the goal ROI (Rate of Improvement) and cumulative achieved ROI should 
be available for discussion.  
 
9. The PST ensures that parents of students receiving intervention are provided 
with regular data-based intervention progress reports. 
The AAC and federal laws and regulations specify that parents of students receiving 
interventions must be notified periodically of specific progress made by the student. K-3 
parents of students with “consistent” reading difficulties will receive SRIP progress 
reports via Alabama Literacy Act timelines. The progress monitoring data discussed at 
the monthly PST meeting along with progress graphs and PST recommendations 
should be shared with parents. A Parent Notification of Intervention Letter should be 
sent to parents by the PST within one week of initiation of intervention. It is suggested 
that an Intervention Progress Report is sent to the parent at regular intervals. A 
convenient schedule could be to send the intervention progress report with the report 
card and with the mid-grading period progress report.  
 
10. The PST ensures that, as students transition out of interventions as a result of 
academic or behavior gains, their progress continues to be monitored for a 
reasonable period (generally 9 weeks) to ensure a smooth transition into tiers of 
reduced instructional or behavioral support. 
When a student achieves intervention goals and grade-level standards are met, the PST 
may determine that the student should transition to Tier I Instruction without intervention 
support. When students transition to Tier I without intervention support, progress 
monitoring should be continued for a reasonable period of time to ensure a successful 
transition and to monitor maintenance of gains achieved. 
  
Special Education Completion Considerations 
When the IEP team finds that a student is no longer in need of special education 
services, the IEP team may determine that the student should transition to either Tier II 
or Tier III interventions. In coordination with the IEP team, the PST will ensure that 
appropriate intervention support and progress monitoring are provided to the student 
who is no longer in need of special education services. 

 
The Problem Solving Process 
 

1. What is the problem? 
 

The concerns about a student should be stated in objective, measurable terms, 
using direct measures of academics and/or behavior. The definition of the concern 
must focus on teachable skills that can be measured and can be changed through 
the process of instruction. 
 

Gaps can be defined as the difference between what is observed/ measured and an 
expectation for a student. Expectations can be developed based on normative 
standards, criterion-based measures, instructional standards, developmental 
standards and/or state assessments.  
 

2. Why is the problem happening? 
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Gather relevant information about the student and develop potential hypotheses 
about the probable causes of the gap. Gathering information may involve further 
examination of classroom products, information supplied by parents, observations in 
the instructional settings, or examination of data from state assessments. 
 

3. How are we going to solve the problem? 
 

Develop an instructional and or behavior intervention plan that matches the identified 
student need and has the most likelihood of success. 

A good intervention plan: 
• explicitly defines the skills/concepts to be taught; 

• focuses on measurable objectives such as number of behavior incidents or reading 
fluency measures; 

• defines who will complete various tasks, when and how; 

• describes a plan for measuring and monitoring effectiveness of instruction (including 
a quantifiable baseline and target goal for the skill to be developed). 

 
Implement the plan  
• Monitor the intervention for fidelity of implementation. 

• Progress monitor regularly. 

• Use graphs or other display to make student performance visible. 

• Determine, based on data, whether the intervention or goal needs to be modified. 
 

4. Did the intervention work? 
• Evaluate student to determine his/her response to the intervention. 

• Decide based on data if the intervention needs to be changed. 

• Consider whether the intensity of the intervention needs to be increased by: 
- reducing the size of the group; 
- increasing the amount of time/ frequency; or 
- narrowing the focus of the instruction. 

• Repeat the problem-solving process if necessary. 

 
 

Progress Monitoring Tools 
 
Collecting data on how the student is progressing is an essential component of RtI. 
The goal of progress monitoring is to determine if the intervention is appropriate and 
if the intervention is working. The frequency of progress monitoring will depend on 
the intensity of the intervention and the nature of the skill deficits being addressed.  
 
STAR assessments build a complete picture of student mastery.  Computer adaptive 
testing tailors each test to each individual student.  Each successive response gives 
STAR more data to quickly zoom in on the test-takers actual achievement level. 
 
STAR assessments can be used to: 
 

• Group students efficiently for differentiated instruction 

• Predict state proficiency using Performance reports 
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• Gauge a student’s mastery using State Standards Reports 

• Measure long-term progress using Longitudinal Reporting 
 

Note: Secondary students who are significantly below grade level in reading and/or 

math may need intervention to teach skills that are typically learned in grades 1-8. 
Therefore, these assessments may be appropriate for progress monitoring some 
students in grades 9-12. 

 

Primary Prevention: Screening 
 
All 4-12 students who score below average (red) in reading or math on the STAR 
Assessment should be considered for possible intervention in the identified area of 
need. It is recommended that all students work toward their Freckle Individual Learning 
Plan prescribed from the STAR Assessment    

 

Criteria for Identifying Students At-Risk 
 
 Any student scoring below average (red) on STAR Assessment should be progress 
monitored bi-monthly on STAR for 9 weeks to see if they are truly at risk for academic 
failure. Students falling in the low average category of STAR Assessments should be 
progress monitored every three weeks to assess progress. 
 

Intervention Goal Setting 
  
In setting the student’s intervention goal, the PST will determine the desired year-
end level of performance on the progress monitoring task.  
 
 

RtI/PST Documentation 
 
Each student who is being monitored by an RtI/PST should have an Power School 
Special Programs entry containing the following documents: 

• Problem Solving Team (PST) Student Intervention Plan 

• Student Intervention Documentation Forms 

• Parent Notification of Intervention Letter 

• Intervention Progress Reports 

• Progress Monitoring Data Graphs 

• Student Work Samples 
 
The PST should maintain the following documentation of its meetings: 

• RtI/PST Meeting Sign-In Sheet 
 

 
These forms are available in Power School Special Programs.  
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Questions and Answers about RtI/PSTs 
 
What is the criterion for successful targeted instruction/intervention? 
 
Targeted instruction/intervention is successful if the student is on target to reach the 
intervention goal set by the student’s PST. The PST must collect evidence to 
determine whether the student’s goal will be met using progress monitoring 
instruments. 
 
How long should interventions be implemented in the RtI process? 
 
Unlike the BBSST process, RtI does not have time deadlines. A student may remain 
in the RtI process indefinitely.  The amount of time a student participates in the 
process depends on the significance of the learning deficit. Students with significant 
skill deficits may require several years of intervention to close learning gaps. 
Interventions should be continued as long as the student exhibits a positive 
response.  Students in Tier III must score above the 25th percentile or above to be 
moved to Tier II.  Students in Tier II must score at the 50th percentile or above or at 
the discretion of the PST before moving back to Tier I instruction only. 
 
When does the PST make the decision to refer a student for special education 
evaluation? 
 
The PST may refer a student for special education when they have substantial 
documentation that the student has received targeted instruction and research-
based intervention to address the student’s specific skill deficits and the student is 
not responding positively to instruction/intervention. Documentation should include: 

• Problem Solving Team (PST) Student Intervention Plan 

• Student Intervention Documentation Forms 

• Parent Notification of Intervention Letter 

• Intervention Progress Reports 

• Progress Monitoring Data Graphs 
Progress monitoring data graphs should provide evidence that Tier II and Tier III 
interventions were provided and given sufficient time to work.  
 
Do special education students participate in the RtI process? 
 
The intent of RtI is to provide a seamless system of support that is available to all 
students at the first sign of need. All students who are making insufficient progress 
should be provided intervention based on their individual needs. Students who are 
receiving special education services have an IEP therefore they do not require an 
RtI intervention plan. The PST may choose to discuss the progress of special 
education students at PST meetings but decisions regarding special education 
students are made by the students’ IEP teams. 
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If a parent requests an immediate special education evaluation, is the school 
obligated to comply?  
 
If a parent requests an evaluation, schools should explain the RtI process and the 
services the student will receive during the documentation period. Schools may not 
talk parents out of requesting an evaluation; however it is expected that parents will 
be informed of what the current evaluation practices are. If after explaining the 
process the parent would still like an evaluation, contact Special Education to initiate 
the referral and follow through with RtI simultaneously. 
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