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Oral Reading Fluency Grouping Summary 

 
Group 1 
Accurate and Fluent Reader 

 

Instructional Focus:  Comprehension 
Question: Are student’s comprehension and vocabulary 
skills on grade level?  
If yes, continue to provide strong initial instruction (Tier 1). 
If no, determine instructional needs in the areas of 
comprehension and/or vocabulary skills. 

Plan of Action 
 Instruction on monitoring for meaning 

 Instruction on determining main ideas 

 Instruction on fix-up strategies 

 Instruction on specific words and word learning 
strategies 

Protocol Interventions: 
4-12- News ELA/ Readworks/ CommonLit Article 1 per week using these 

structures ??? 
K-5- Florida Center for Reading Research 

Progress Monitoring: 
Fastbridge RCBM- ( Fluency and/if comprehension) 

 

Group 2 
Accurate and Slow Reader (lack of automaticity) 

 

Instructional Focus:  Fluency 
Plan of Action 

 Instruction on automaticity at the word, 
phrase, sentence and passage level. 
Repeated and assisted reading of passages 

 Instruction on grouping words to make 
meaning, pacing and attention to 
punctuation 

 Use both narrative and informational texts 
Protocol Interventions: 

K-12- 6 Minute Solution + Vocab (Partner and Graph) 
K-5- Florida Center for Reading Research (FLUENCY) 

Progress Monitoring: 
Fastbridge RCBM 

 

 

Group 3 
Inaccurate and Slow Reader  

 

Instructional Focus:  Specific Phonics or Phonological 
Awareness skills, or Sight Words depending on further 
assessments. 
Plan of Action 

 Instruction on missing decoding skills 

 Instruction on missing sight words 

 Work on applying skills to connected text at 
instructional level 

 Work on fluent reading at an independent level using 
decodable text. 

Protocol Interventions: 
Haggerty 
K-5- Florida Center for Reading Research 
West Virginia Phonics 
UFLI- Free Phonics 
Vocabulary through Morphemes 

Progress Monitoring: 
 Fastbridge either Phonics CBM 

Group 4  
Inaccurate and Fluent Reader 

 

Instructional Focus:  Depends on student’s 
response to self-monitoring strategy and 
further assessments if needed  
Question: If cued to do best reading, does the 
student's accuracy improve?  
Plan of action: 

 Teach self-monitoring strategy 

 Table tap when a student makes an error. 
This will help the student read more 
carefully and more accurately. 

 Challenge students to read a portion of the 
text with 2 or less errors. 

 Teach student to adjust rate of reading to 
type of text and purpose for reading 

Protocol Interventions: 
4-12- News ELA/ Readworks/ CommonLit Article 1 per week 

using these structures  
K-5- Florida Center for Reading Research 

Progress Monitoring:  
Fastbridge RCBM add comprehension if needed 
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Vocabulary/Comprehension Intervention Group 

Quadrant #1 
 

Basic Intervention Lesson Structure Components (25 min): 

 

3 min – Intro welcome activity-check in, review previous material 

 

6-10 min – Vocabulary 

 

6-10 min – Skill/Concept for Comprehension 

 

3-10 min – Application of skill and closure 

 

 

 

 

Example with Newsela/ReadWorks Passage 

Include all components above during the week: 

 

Day 1 

3 min – Intro welcome activity-check in, review previous material 

15 min – Vocabulary 

3-7 min – Application of vocabulary and closure 

 

Day 2 

3 min – Intro welcome activity-check in, review previous material 

15 min – Skill/Concept – Read Passage (vary structures to read, partners, choral, whole group) 

3-7 min – Application of comprehension skill and closure 

 

Day 3 

3 min – Intro welcome activity-check in, review previous material 

5 min – Vocab in passage (usage, choice, meaning, other examples with the use of the word) 

15 min – Application of comprehension skill/comprehension questions 

2 min – Closure 

 

 

Vocabulary Routine (Best Practice—quick and vary using activities listed on next pages) 
● Read the word to students 

● Students can repeat/pronounce word 

● Show visual - when possible 

● Break into syllables orally and with lines on board/visually 

● What is the root/base word? What does it mean? 

● Are there prefixes or suffixes? What do they mean? 

● Share student friendly definition 

 

projection 

pro/jec/tion 
pro = for     ject=to throw       (t)ion= noun 

Comprehension Skills 
(typically, 1 per week): 

• Sequencing 
• Comparing/Contrasting 
• Summarizing 
• Inferencing (guess using details 

and personal knowledge) 
• Drawing Conclusions (Based 

on facts presented) 
• Problem Solving 
• Connecting to self, others, 

community, world 
• Fact/Opinion 
• Claim/Counterclaim 
• Main Idea, facts, details 
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Best Practices to continue to build Vocabulary: 
● Pre-teach words for your unit which may be unfamiliar to students 

● Students self-rate knowledge of word  

 

 

 

 

 

 

 

 

 

 
● Share examples and non-examples  

● Synonyms/Antonyms 

 

● Word matrix boxes to help with roots/affixes 
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● Word array for shades of meaning 

 
 

● https://visuwords.com/  (visualizes word webs w/meaning - older students) 

 

● Frayer Model is a graphic organizer for building student vocabulary. This technique requires 

students to define target vocabulary and apply their knowledge by generating examples and 

non-examples, giving characteristics, and/or drawing a picture to illustrate the meaning of the 

word. 

 

 
 

 

● DR. SOCORRO G. HERRERA,. KAVIMANDAN, & HOLMES: 24 pages with 15 

vocabulary ideas - Excellent for all - target ELs 

○ Vocabulary Quilt - videos on How To 

○ DOTS -  Sample   Sample 2 

 

https://visuwords.com/
http://s3.amazonaws.com/scschoolfiles/291/crossing_the_voc_bridge.pdf
http://s3.amazonaws.com/scschoolfiles/291/crossing_the_voc_bridge.pdf
https://preview10.web.k-state.edu/academics/departments/center-for-intercultural-multilingual-advocacy/biography-crt/vocabulary-quilt.html
https://education.wm.edu/centers/sli/events/ESL%20101/DOTS-Chart.pdf
https://education.wm.edu/centers/sli/events/ESL%20101/dots-chart-literacy.pdf
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● Anita Archer (Explicit Instruction - I do, We do, You do) 

○ Kdg video example - vocab 

○ 2nd grade video example - vocab  

○ 4th grade video example - vocabulary review 

○ 6th grade video example - multisyllabic words 

○ 6th grade video example - vocab 

○ 8th grade video example - vocabulary review 

 

 

● Reading Rockets Article - 4 Principles for Enhancing Vocabulary Instruction 

 

 
 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

https://explicitinstruction.org/video-elementary/elementary-video-7/
https://explicitinstruction.org/video-elementary/elementary-video-4/
https://explicitinstruction.org/video-secondary-main/8-vocabulary-review-fourth-grade/
https://explicitinstruction.org/video-secondary-main/secondary-video-2/
https://explicitinstruction.org/video-secondary-main/secondary-video-3/
https://explicitinstruction.org/video-secondary-main/secondary-video-4/
https://www.readingrockets.org/article/four-practical-principles-enhancing-vocabulary-instruction
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Vocabulary/Comprehension Intervention Group - Glossary 
 

Sequencing - Sequencing is one of many skills that contributes to students' ability to comprehend what they 

read. Sequencing refers to the identification of the components of a story — the beginning, middle, and end — 
and also to the ability to retell the events within a given text in the order in which they occurred. The ability to 

sequence events in a text is a key comprehension strategy, especially for narrative texts. Sequencing is also an 

important component of problem-solving across subjects. (Reading Rockets) 
 

Comparing/Contrasting - Comparison and Contrast engages students in delineating, differentiating, and 

distinguishing information. Readers consider how two or more things are alike and different. The four connected 

strategies for Comparison and Contrast are comparing, classifying, creating analogies, and creating metaphors. 
 

Summarizing - Summarizing teaches students how to discern the most important ideas in a text, how to ignore 
irrelevant information, and how to integrate the central ideas in a meaningful way. Teaching students to 

summarize improves their memory for what is read. Summarization strategies can be used in almost every 

content area. (Reading Rockets) 
 

Inferencing (guess using details and personal knowledge) - Observations occur when we can see something 

happening. In contrast, inferences are what we figure out based on an experience. Helping students understand 

when information is implied, or not directly stated, will improve their skill in drawing conclusions and making 
inferences. These skills will be needed for all sorts of school assignments, including reading, science and social 

studies. Inferential thinking is a complex skill that will develop over time and with experience. (Reading 

Rockets) 
 

Drawing Conclusions (Based on facts presented) - Drawing conclusions is using information that is implied or 

inferred to make meaning out of what is not clearly stated. Writers give readers hints or clues that help them 

read between the lines, since not everything is explicitly stated or spelled out all the time. Steps: 

- Review all the information stated about the person, setting, or event. 

- Next, look for any facts or details that are not stated, but inferred. 

- Analyze the information and decide on the next logical step or assumption. 

- The reader comes up with a conclusion based on the situation. 

 
Problem Solving – Identifying problem-solution helps comprehension as the students need the ability to 

identify main problems and secondary problems in a passage/story. The ability to identify the solution and 

results is another skill which will aide in comprehension of the selection. 
 

Connecting to self, others, community, world - Problem-solving strategies help the reader read accurately, 

smoothly, and with understanding. Readers use information from within the text and beyond the text (world 

experience) to help them make meaning. Readers need to be able to connect content to self, others, the 

community and the world through different perspectives. This often adds relevance and a deeper understanding 
when done well. 

 

Fact/Opinion – Students need the ability to distinguish between facts and opinions, a higher order thinking 

skill. This skill is particularly important because of the proliferation of altered truths circulating the Internet 
through email and website propaganda that too many people take as fact because it is written when, in reality, it 

is merely opinion. 
 

Claim/Counterclaim - A claim is the main argument. A counterclaim is the opposite of the argument, or the 
opposing argument. A reason tells why the claim is made and is supported by the evidence. Evidence is the facts 

or research to support your claim. 
 

Main Idea, facts, details - Being able to determine the main idea helps readers to recall important information. 
Locating the main idea and significant details helps the reader understand the points the writer is attempting to 

express. Identifying the relationship between these will improve comprehension. 
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Phonemic Awareness (PA)/Phonics Intervention Group 

Quadrant #3 
*Choose skill to start based on data (PAST/QPS/Other data) 

 

Basic Intervention Lesson Structure Components (25 min): 

 

3 min – Intro welcome activity-check in, review previous material 

 

12-15 min – Skill/Concept 

 

 10 min – Application of skill and closure 

 

 

 

 

Example: 

 

Day 1 

3 min – Intro welcome activity-check in, review previous material 

15 min – Skill to work on and practice 

3-7 min – Application of skill in real world (words, phrases, passages) 

 

Day 2 

3 min – Intro welcome activity-check in, review previous material 

15 min – Skill to work on and practice (games, vary structures) 

3-7 min – Application of skill in real world (words, phrases, passages) 

 

Day 3 

3 min – Intro welcome activity-check in, review previous material 

15 min – Skill to work on and practice (games, vary structures) 

3-7 min – Application of skill in real world with questions for  

comprehension work (words, phrases, passages) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Phonemic Awareness Skills 
Oral Only 

(typically, 1 per week): 

 

• Says words 

• Says sentences 
• Syllables (addition/deletion) 

• Onset-rime (deletion/substitution) 

• Phonemes (deletion/substitution) 

• Initial phonemes 

• Final phonemes 

• Medial phonemes 

Phonics Awareness Skills 
Adds Written Letters and Spelling 

Rules  

(typically, 1 per week): 

 

• Letter names & sounds (K)  

• VC & CVC words (1) 

• CVCC & CCVC words (1) 

• CVC-E (1-2) 

• R-Controlled vowels (1-2) 

• Diagraphs & Diphthongs (1-3) 

• Vowel Digraphs (1-3) 

• Blends (1-3) 

• Word Families (1-3) 
• Inflections (1-4) 

• 6 Syllable types (2-4) 

• Morphemes (1-4) 

• Roots/Affixes (2-6) 

• Word Origins (3-6) 
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Phonemic Awareness/Phonics Intervention Group – Glossary 
 

Phonemic Awareness (PA) Skills - Oral Practice Only, no letters are used at this point 
 

Says words - orally repeats or says a single word 
 

Says sentences – orally repeats or says full sentences 
 

Syllables (addition/deletion)—Example, say play and add -ing, say umbrella without the um 
 

Onset-rime (deletion/substitution) - The "onset" is the initial phonological unit of any word (e.g. c in 

cat) and the term "rime" refers to the string of letters that follow, usually a vowel and final consonants 

(e.g. at in cat). 
 

Phonemes (deletion/substitution) - distinct units of sound in a specified language that distinguish one 

word from another, for example p, b, d, and t in the English words pad, pat, bad, and bat. 
 

Initial phonemes - The initial phoneme is the first sound we hear in a word. In activities, you will 

hear a word and isolate the first sound you hear, add an initial sound, or delete the initial sound. Being 

able to manipulate sounds is an essential skill. 
 

Final phonemes - The final phoneme is the last sound we hear in a word. In activities, you will hear 

a word and isolate the last sound you hear, add a final sound, or delete the final sound. Being able to 

manipulate sounds is an essential skill. 
 

Medial phonemes - The medial phoneme is the middle sound we hear in a word. In activities, you 

will hear a word and isolate the middle sound you hear or add a different middle sound. Being able to 

manipulate sounds is an essential skill. This is typically the vowel sound. Every word has to have a 

vowel sound and every syllable has to have a vowel sound. Easiest vowel sounds are short, then long, 

then vowel teams. 

 

Phonics Awareness Skills 

Adds Written Letters and Spelling Rules  (1-2 = grade levels) 
 

Letter names & sounds (K) --  B and /b/     /b/ is “the sound of b”—use /b/, /b/, /b/ -- don’t say “buh” 
 

VC & CVC words (1) --- Vowel Consonant (it)  and vowel-consonant-vowel (cat, tip) 
 

CVCC & CCVC words (1) – consonant-vowel-consonant-consonant (band, neck, tall, fizz) – 

consonant-consonant-vowel-consonant (chin, skip)—Vowels sounds in these patterns are typically 

short sounds. 
 

CVC-E (1-2) – consonant-vowel-consonant-e (like, mule, rode) – sometimes called “magic e” or 

other as this e is silent and makes the vowel long 
 

R-Controlled vowels (1-2)—hardest vowels sounds and spelling—ir, ur, er, ar  
 

Diagraphs & Diphthongs (1-3) diagraph = combination of two letters for one sound (ph, ey, sh)  

Diphthong (pronounced dif-thong) = a vowel with 2 letters representing a sound in a single syllable 

which changes as you say it – tail (tay-ul), boy, coin, cow 
 

Vowel Digraphs (1-3) - Vowel digraphs are two vowels that, when placed together, generate one 

sound. This includes double vowels like the long “oo” in “moon” or short “oo” in “foot”. 
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Blends (1-3) - A phonics blend occurs when you have two or more letters appearing together and you 

can hear each sound that each consonant would normally make. Also known as consonant blends or 

even sound blends, these are vital building blocks that help children learn how to read.  gr, fr, sm, bl 
 

Word Families (1-3) - Word families, also called phonograms or “chunks,” provide us with groups of 

words that have a predictable pattern or “chunk.” We teach these patterns as word families- groups of 

words that have a similar pattern, making them appear to be part of a “family.” By grouping words in 

this way, students can learn to read. 
 

Inflections (1-4) - Inflectional endings include -s, -es, -ing, -ed. The inflectional endings -s and -es 

change a noun from singular (one) to plural (more than one): cat/cats, bench/benches. The inflectional 

endings -ing and -ed change the tense of a verb: eat/eating, walk/ walked. 
 

6 Syllable types (2-4) –  

Closed Syllables - When the vowel of a syllable is short, the syllable will be closed off by one or more 

consonants. Therefore, if a closed syllable is connected to another syllable that begins with a 

consonant, two consonant letters will come between the syllables (com-mon, but-ter). Cat, top, sip 
 

VC-e (Silent E) Syllables - Also known as "magic e" syllable patterns, VCe syllables contain long 

vowels spelled with a single letter, followed by a single consonant, and a silent e. Examples of 

VCe syllables are found in wake, whale, while, yoke, yore, rude, and hare. Every long vowel can be 

spelled with a VCe pattern, although spelling "long e" with VCe is unusual. 
 

R-Controlled Vowel Syllables - We have chosen the term "vowel-r" over "r-controlled" because the 

sequence of letters in this type of syllable is a vowel followed by r (er, ir, ur, ar, or). Vowel-r syllables 

are numerous, variable, and difficult for students to master; they require continuous review. The /r/ 

phoneme is elusive for students whose phonological awareness is underdeveloped. Examples of vowel-

r syllables are found in perform, ardor, mirror, further, worth, and wart. 
 

Vowel Team Syllables - A vowel team may be two, three, or four letters; thus, the term vowel digraph 

is not used. A vowel team can represent a long, short, or diphthong vowel sound. Vowel teams occur 

most often in old Anglo-Saxon words whose pronunciations have changed over hundreds of years. 

They must be learned gradually through word sorting and systematic practice. Examples of vowel 

teams are found in thief, boil, hay, suit, boat, and straw. 

Sometimes, consonant letters are used in vowel teams. The letter y is found in ey, ay, oy, and uy, and 

the letter w is found in ew, aw, and ow. It is not accurate to say that "w can be a vowel," because the 

letter is working as part of a vowel team to represent a single vowel sound. Other vowel teams that use 

consonant letters are -augh, -ough, -igh, and the silent -al spelling for /aw/, as in walk. 

C-le (Consonant + LE) Syllables -  Also known as the stable final syllable, C-le combinations are 

found only at the ends of words. If a C-le syllable is combined with an open syllable — as in cable, 

bugle, or title — there is no doubled consonant. If one is combined with a closed syllable — as 

in dabble, topple, or little — a double consonant results. 

Not every consonant is found in a C-le syllable. These are the ones that are used in English: 

-ble (bubble) -fle (rifle) -stle (whistle) -cle (cycle) 

-gle (bugle) -tle (whittle) -ckle (trickle) -kle (tinkle) 
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-zle (puzzle) -dle (riddle) -ple (quadruple) 
 

 

 

Open Syllables - If a syllable is open, it will end with a long vowel sound spelled with one vowel 

letter; there will be no consonant to close it and protect the vowel (to-tal, ri-val, bi-ble, mo-tor). 

Therefore, when syllables are combined, there will be no doubled consonant between an open syllable 

and one that follows. 

A few single-syllable words in English are also open syllables. They include me, she, he and no, so, 

go. In Romance languages — especially Spanish, Portuguese, and Italian — open syllables 

predominate. 

Morphemes (1-4) - A "morpheme" is a short segment of language that meets three basic criteria: 1. It 

is a word or a part of a word that has meaning. 2. It cannot be divided into smaller meaningful 

segments without changing its meaning or leaving a meaningless remainder.   -s means more than one 

or plural, -ing means it is happening now, -ed means it happened in the past. 

 

Roots/Affixes (prefix/suffix) (2-6) - The parts are affixes and roots. Affixes (called affixes because 

they “affix” or attach one word part to another word part) are made up of prefixes and suffixes. The 

root is the main part of a word (most basic part and holds the most basic meaning), onto which one or 

both kinds of affixes may attach. 

 

 

    Grade Level examples below: 
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Word Origins (3-6) – The location/language where the word come from, its origin – the etymology of 

a word is its origin 
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Fluency Intervention Group 

Quadrant #2 & #4 (with Self-Monitoring focus) 
*Choose skill to start based on ORF data 

 
Basic Intervention Lesson Structure Components (25 min): 

 

3 min – Intro welcome activity-check in, review previous material 

 

10 min – Fluency practice & graphing 

 

12 min – Application of skill and closure 

 

 

Day 1 

3 min – Intro welcome activity-check in, review previous material 

10 min – Six Minute Solution & graphing 

10 min – Application of skill in real world (words, phrases, passages) 

2 min - Closure 

 

Day 2 

3 min – Intro welcome activity-check in, review previous material 

10 min – Six Minute Solution & graphing 

10 min – Application of skill in real world (words, phrases, passages) 

2 min – Closure 

 

Day 3 

3 min – Intro welcome activity-check in, review previous material 

8 min – Six Minute Solution & graphing 

12 min – Application of skill in real world with questions for  

comprehension work (words, phrases, passages) 

2 min - Closure 

 

 

 

 

 

 

 

 

 

 

 

 

Fluency Skills 
(typically, 1 per week): 

 

• Accuracy 

• WCPM – speed 

• Prosody (Phrasing) 
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Fluency Intervention Group Activities 
 

Six-Minute Solution Program – Match pairs of students with similar fluency speed. In these pairs, one 

student reads the passage or fluency-building sheet to his or her partner for one minute, while the 

partner tracks the words read correctly or incorrectly. The partners then switch roles. Students chart 

their own progress, which increases motivation. Six-Minute Solution is timed repeated readings. 
 

FROM Reading Rockets.org: 

Timed Repeated Readings - Timed repeated readings are an instructional practice for monitoring 

students’ fluency development. Repeated readings, under timed conditions, of familiar instructional 

level text can increase students’ reading speed which can improve comprehension. 
 

Audio-Assisted Reading - Audio-assisted reading is an individual or group reading activity where 

students read along in their books as they hear a fluent reader read the book on an audio recording 

(audiotape, audio book, or iPod). As confidence and reading skills develop, students read the same 

passage or text without the assistance of the audio recording. 
 

Choral Reading - Choral reading is reading aloud in unison with a whole class or group of students. 

Choral reading helps build students' fluency, self-confidence, and motivation. Because students are 

reading aloud together, students who may ordinarily feel self-conscious or nervous about reading aloud 

have built-in support. 
 

Paired (or Partner) Reading - Paired reading is a research-based fluency strategy used with readers who 

lack fluency. In this strategy, students read aloud to each other. When using partners, more fluent 

readers can be paired with less fluent readers, or children who read at the same level can be paired to 

reread a story they have already read. Paired reading can be used with any book, taking turns reading 

by sentence, paragraph, page or chapter. 
 

Reader’s Theater - Reader's theater is a strategy for developing reading fluency. It involves children in 

oral reading through reading parts in scripts. In using this strategy, students do not need to memorize 

their part; they need only to reread it several times, thus developing their fluency skills. The best 

reader's theater scripts include lots of dialogue. Ensure each child is reading a lot during this time, so 

there are specific passages made where pairs read aloud every other line or there are only 2 

characters to provide the most reading aloud possible. 
 

Shared Reading - Shared Reading is an interactive reading experience that occurs when students join in 

or share the reading of a book or other text while guided and supported by a teacher. The teacher 

explicitly models the skills of proficient readers, including reading with fluency and expression. The 

shared reading model often uses oversized books (referred to as big books) with enlarged print and 

illustrations. 

 

Sound, syllable, word, or phrase Sprint: Using lists, pairs or whole group, can practice reading sounds, 

syllables, phrases, words, or even short sentences together.  

  

ab cde fg  hij klmn op   

abc  d  efg  hi  jk  lm  nop 

 /b/       /t/        /m/       /w/        /p/ 
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-ble -ple  -cle -ple -ble  

can       man       fan      hat        pat 

can       cane       man    mane       

in the city     down the road    to the store  

Fluency Intervention Group - Glossary 
 

 

Fluency - Fluency is defined as the ability to read with speed, accuracy, and proper expression. In 

order to understand what they read, children must be able to read fluently whether they are reading 

aloud or silently. Students should read with enough fluency that they are able to comprehend. 

 

Accuracy - Accuracy is the ability to read the correct words as printed. 

 

Speed WCPM – Words Correct per Minute (reading assessment method) 

1st grade =    50 WCPM is the 50th percentile in Fastbridge by the end of the year 

2nd grade =  112 WCPM is the 50th percentile in Fastbridge by the end of the year 

3rd grade = 134 WCPM is the 50th percentile in Fastbridge by the end of the year 

4th grade =  156 WCPM is the 50th percentile in Fastbridge by the end of the year 

5th grade = 172 WCPM is the 50th percentile in Fastbridge by the end of the year 

6th grade =  180 WCPM is the 50th percentile in Fastbridge by the end of the year 

7th grade =  198 WCPM is the 50th percentile in Fastbridge by the end of the year 

8th grade =  188 WCPM is the 50th percentile in Fastbridge by the end of the year 

 

Prosody - Prosodic reading, or reading with expression, is widely considered to be one of the 

hallmarks of the achievement of reading fluency. When a child is reading prosodically, oral reading 

sounds much like speech with appropriate phrasing, pause structures, stress, rise and fall patterns, and 

general expressiveness. Reading should have a rhythm. 
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References & Resources 

 

• Readingrockets.org 

• Fastbridge - Illuminateed.com 

• NCBI.nlm.nih.gov 

• Florida Center for Reading Research – fcrr.org 

• Six-Minute Solution – Voyager Sopris Learning – voyagersopris.com 

• KSDE.Org – Dyslexia 

 
 

USD 401 Approved Resources for Reading Interventions: 

 
• Heggerty Phonemic Awareness Program– PK-2 (8-12 min whole group, but can also be used 

specifically to support students struggling, as well) 

• fcrr.org/student-center-activities – Florida Center for Reading Research - Student Activities K-

5 (All components of reading) 

• West Virginia Phonics Lessons – free download  

• UFLI free resources 

• Really Great Reading (Phonics/Phonemic Awareness -some free resources) 

• Six-Minute Solution (K-12 fluency) 

• Readingrockets.org (fluency) 

• Newsela.com (Vocab/Comprehension) – non-fiction articles with the ability to change reading 

level to have same article in multiple levels – new articles added each day – searchable by 

topics, and more. Can assign online or download. Questions, vocab, and writing prompts 

provided. 

• Readworks.org – (Vocab/Comprehension) -Articles – fiction/non-fiction – search and choose 

by levels, paired texts, lesson plans, and more. 

• Commonlit.org - (Vocab/Comprehension) -The CommonLit library has over 2000 free reading 

passages for grades 3-12. Browse our free ELA curriculum, online literacy program, and 

teacher resources. 

https://fcrr.org/student-center-activities
https://www.gckschools.com/candi/west_virginia_reading_first_explicit_phonics
https://drive.google.com/drive/folders/1ANV_ktvwVwdaPbVUXM8mMQmLVaxs02t3
https://ufli.education.ufl.edu/resources/teaching-resources/instructional-activities/

