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What We Talk About When We Talk About 
Emotional Poverty Benjamin Perks

In his blog: I see three catastrophic burdens in childhood that can drive 
lifelong inequality:

• Income Poverty through a lack of the basic means to survive, thrive 
and reach one’s potential.

• Discrimination or Exclusion based on race, gender or disability for 
example.

• Emotional Poverty ( also known as ACEs ) the absence of the basic 
nurturing and protective parental relationships due to violence, 
neglect or dysfunctional parenting .

This training will look at these three burdens and delve into lots more.  

https://benjaminperksblog.home.blog/author/benjaminperks/


Please Read 
This training is online, self-paced.

Please make sure you are registered for the training at: 
https://www.maconpiattroe.org/ click on sign up for Professional 
Development 

Please read all slides, view all videos, and answer all the TASK 
QUESTIONS.  They will always be in RED. 

Please send all the task answers when you have completed the entire 
training to prestonb@roe39.org Example on next page

Due Date is:  January 30th

You can put them into a ppt. or WORD document.  Please no google docs 
because I do not have permission to open them.  

https://www.maconpiattroe.org/
mailto:prestonb@roe39.org


Sending the Task Answers 

Your name__________________

Title of the Training:  Emotional Poverty 

Task one:

Task two:

Task three:

Make sure you send all the tasks together when you complete the 
training through email prestonb@roe39.org with the title of the 
training at the top.  

Due Date is: 

mailto:prestonb@roe39.org


TASK ONE -Pre/Post Emotional Poverty  

The following statements related to the targets of this training session.  
Please indicate your comfort level with the following: 
4 = I am confident in my knowledge 
3 = I am on the right track 
2 = I am not sure I am doing it right or with the right amount of consistency
1 = I need more information in this area 
Copy the pre and post tests and send to me with your tasks.   

Emotional Poverty Statements Pre Post

I can explain what Emotional Poverty is and how it affects the brain. .

I can identify the indicators of poverty, middle class, and wealthy.  The indicators give me a peek into how income affects outcome.  

In the stages of Psychosocial Development, I know that  each stage has a positive or a negative effect on a human because of their unique 
development.  
.   

I realize that in my classroom I will have students that are unwilling to build relationships, have trauma in their lives, feel unsafe, and feel they do 
not belong to anyone.  Teaching students about their own brain will begin their journey on knowing themselves better.  I know how to teach 
students about their brains and incorporate this learning into my classes.  

I implement strategies and relationship building activities inside my own classroom to make it a safe, risk-taking environment.

I can locate resources that will help me in this effort.  



Emotional Poverty can 
strike anyone of us. 

“Genetics cocks the gun, but the environment pulls the trigger.” JULY 10, 2021 | BY NAESP STAFF
Quote from Ruby Payne at a Conference on Emotional Poverty 

https://www.naesp.org/blog/author/naesp/


This explains how different classes use resources available to them. 



Task Two-Look at the Hidden Rules again.  

What did you notice about this chart?  Explain it to me.

Knowing this now, how would this help you support students and 
parents of poverty throughout the year?  

Did this change your thinking of how the “classes” think about 
money? 



“Poverty is not an accident. Like slavery and apartheid, it is 
man-made and can be removed by the actions of human 
beings”-Nelson Mandela     Mental Mode of Poverty 

• Relationships are critical-in 
poverty, you need people to 
survive 

• Unstable environment, less 
ability to make choices 

• Constantly trying to solve 
immediate problems 

• Hard to imagine what a future 
might bring

It is all about survival.   



Mental Mode of Middle Class 
Quite different than the Poverty Model  

Stability 
• Higher resources 
• Choice of future story 
• Relationships are more interdependent 
• Its not about survival



Mental Model of Wealth-

• Power 

• Stable environment no 
worries about today or 
tomorrow 

• Can influence and direct 
communities

Children’s Foundation provided these for discussion. circlesgw.ca  

This is a clear picture of what class division creates for educators all over the world.  This is 
not to say that any class is the perfect class, it is to say that poverty is not a choice.  The 
Caste system can be identified in the United States.  



A mental model of poverty created by people in poverty illustrates what life is like (DeVol 2004, pp. 7-18). 
Published by aha! Process, Inc. in Bridges to Sustainable Communities by DeVol. © 2015 by DeVol & Associates, LLC. 



Districts, Schools, and Communities….

School leaders need to realize that financial poverty and 
emotional poverty are not the same. Financial poverty 
involves a lack of basic necessities for living, such as 
food, shelter, medical care, and the language of school 
and work. (Which can cause Emotional Poverty)  

Emotional poverty is when the integration and 
regulation of the brain is underdeveloped, the inner self 
is weak, and bonding and attachment is unstable.

For schools to provide better emotional safety, educators 
must have the right vocabulary and strategies to 
address the issues that surface. When these basic 
emotional structures are not in place, students have 
difficulty negotiating school and learning. The safety of 
other students and staff is reduced. Teachers need 
better tools to calm students and address emotional 
issues

• A guide to understanding the 
origins of anger, anxiety and 
avoidance
• Language to talk about brain 
regulation, integration and 
emotional competence
• Tools for educators to address 
and reduce students’ anger, 
anxiety and avoidance
• Practices for handling 
“classroom dance” management 
between educators and students
• Methods to motivate good 
behavior
• Information about the 
emotional processing differences 
between males and females

By: DA Custom Publishing | Issue: November/December, 2019 | Thought Leadership
November 13, 2019

https://districtadministration.com/author/da-custom-publishing/
https://districtadministration.com/issue/november-december-2019/
https://districtadministration.com/department/thought-leadership/


Task Three What is Emotional Poverty?
It is a set of real conditions that can surface in individuals that are brought on by home and 
neighborhood environments in which they live .

It occurs when:

• The brain is not integrated or self-regulated

• The inner self is not emotionally mature

• Bonding and attachment do not occur

• The outside environment reinforces “less than” or “separate from” others frequently.  

Choose two videos below and view them.  Tell me how you can use these inside your 
classroom and how it can support you in dealing with social and emotional episodes. 

Knowing about the brain is one important piece of the puzzle.  

https://www.youtube.com/watch?v=ZcDLzppD4Jc 4.21 Min. Daniel Siegel Video How to 
teach the brain to parents and adults 

https://www.youtube.com/watch?v=c9HK59FaoMI 4.51 Brain and What It Does 

https://www.youtube.com/watch?v=1aCYsYSM1MA Elementary Video About the Brain 3.56 

https://www.youtube.com/watch?v=a-GTkLghyFs 2.51 Using the Hand to Teach about the 
Brain  

https://www.youtube.com/watch?v=ZcDLzppD4Jc
https://www.youtube.com/watch?v=c9HK59FaoMI
https://www.youtube.com/watch?v=1aCYsYSM1MA
https://www.youtube.com/watch?v=a-GTkLghyFs


The Brain needs help to be regulated. 
An emotional meltdown is an unregulated, unintegrated brain 
response.

Emotion is processed 200-5000 times faster than thought says Steven 
Stosny, (The Powerful Self).  

SO…..CALMING TECHNIQUES SHOULD BE EMPLOYED:

• Water-it helps the body metabolize cortisol.  When you see the 
child slump, it is working.

• Distraction –Visualize, Breathe, Different stances, Tapping, Eye 
movements, Manipulate fidgets, 



Have them identify 
their emotion they are 
feeling.  

Relaxation music or stories. 

Drawing and art 



Erikson’s Stages of Psychosocial Development 

People can be stuck psychologically at a certain age, which is different from their chronological age.
So saying to an emotionally impoverished student “Act Your Age!” They are not that age emotionally. 



Bonding and Attachment is needed 
for a healthy emotional brain.  
I am lovable and you will 
find my love worth 
having. 

I am not lovable, but you 
are so loving that I will do 
anything for your love.

I am unlovable and I 
know you will reject me, 
so why bother

I am lovable, but 
you are too 
insensitive to see it 
or you are not 
worthy of my love.



This is a great resource on Trauma Reactions to use with others and yourself. 



Emotional Stability is Necessary for Learning

The shock factor “Emotional regulation is important as it allows 
learning to occur and enables greater variety of thinking 
strategies to be available.” (Schofield et al 2012)

Maintain our own emotional stability 
• Calmness with energy
• Co-regulation 
Facilitating calmness- Settling to learn
• Create pauses
• Watch out for sensory overload  
• Sensory breaks-When is enough? 
• Swap-ins-might be a fun brain break, video, speaker, another teacher or 

activity that is new and exciting.  



5 steps to Emotion Coaching
1.  Be aware of child’s emotional responses 

2.  Recognizing emotional times as opportunities for relationships and 
teaching 

3.  Listen with Empathy and Validate child’s feelings 

4.  Help child label emotions – helps soothe the nervous system and 
recovery rate 

5.  Set limits while helping the child to problem solve
https://www.qub.ac.uk/events-at-
queens/DoctorateinEducationalChildandAdolescentPsychology/DecapEventFilestore/Filetoupload,1076372,en.pdf

https://www.qub.ac.uk/events-at-queens/DoctorateinEducationalChildandAdolescentPsychology/DecapEventFilestore/Filetoupload,1076372,en.pdf


Is a Relationship with one caring adult, enough? 

1. Recognizing, empathizing, validating the child’s feelings and give the 
emotions a label. 

2. Setting limits to behavior (if needed) -
3. Problem-solving with the child when the child is calm. 

“Do these pupils really need more access to study opportunities, better 
teaching, different reading schemes, more computers, more effective 
discipline? 
What if they just needed more access to you and to me? A genuine 
relationship. Is this a possibility? What if it really wasn’t more complicated 
than that? 
What if the tool that we had overlooked – ourselves – was the bridge into a 
world of possibilities, that a genuine relationship with us, perhaps acting as a 
buffer, could switch on the pupil’s ‘thinking brain’ and integrate it with his 
‘emotional brain’?” Bomber & Hughes (2013)



Dr. George Harris  
Strategies for Bonding Playfulness 

Having a playful stance isn’t about being funny all the time or making 
jokes when a child is sad. 

• It’s about helping children be more open to and experience what is 
positive in their life, one step at a time. 

• When children laugh and giggle, they become less defensive and 
more reflective. 

• Playfulness can help keep it all in perspective… It can also diffuse a 
difficult or tense situation when the teacher has a touch of 
playfulness in his or her discipline.



Acceptance-Curiosity-Empathy are the KEYS

• Acceptance is about actively communicating to the child that you 
accept the wishes, feelings, thoughts, urges, motives and 
perceptions that are underneath the outward behavior. It is about 
accepting, without judgment or evaluation, her inner life. The child’s 
inner life simply is; it is not right or wrong.

• Curiosity involves a quiet, accepting tone that conveys a simple 
desire to understand the child: “What do you think was going on? 
What do you think that was about?” or “I wonder what…?”

• Being empathic means the adult actively showing the child that the 
child’s inner life is important to the teacher and he or she wants to 
be with the child in her hard times.



Energy and Stress
We can choose how we use our energy and our stress.

Stress can be a good thing.  It motivates and energizes us.

Stress can be a bad thing when it is chronic. 

Stress breaks for the classroom can be a life long lesson
Teach students to:
1. Breathe using Belly Breathing
2. Talk to yourself in the mirror
3. Find a touch point that you carry to remind to calm 

yourself
• Let students see you use it if you carry one, like a 

rock a piece of jewelry, that when you touch it, the 
feel of it will calm you.  

4. Muscle relaxation. ...Model it with them .
5.  Visual imagery. ...
6.  Sensory activities. ...
7.  Journaling. ...
8. Music.
9. Comfortable retreat in the classroom 



Task Four Watch the Video and answer the 
questions below, please.  
• https://www.youtube.com/watch?v=RVA2N6tX2cg 2 min video  

Children explaining emotional reactions and how to breathe.

Watch this video.

1.  What is your reaction to it?

2.  Did you breathe along with it?

3.  How could this be incorporated into 

your daily lessons?

https://www.youtube.com/watch?v=RVA2N6tX2cg


What Happens to the Kids who……..
What happens is students are placed on the “margins of learning,” and some far more often than others. 
Students who are disproportionately on the margins of learning include: 
• Those whose first language is not English; 
• Those who live below the poverty line; 
• Those who are Black and Brown; 
• Those who have learning differences; and
• Those who are marginalized and underserved due to their immigration status, sexual orientation, 

religious preferences, and geographic location. 



Core Competencies in Emotional Learning 

There are five interrelated core competencies that make up social emotional learning

• Self-Awareness: Understanding your emotions and thoughts and how they influence 
your behavior. Skills include self-perception, self-confidence, and self-efficacy.

• Self-Management: The ability to regulate your emotions and behaviors in different 
situations and to set and work toward goals. Skills include impulse control, executive 
function, stress-management, and self-discipline.

• Responsible Decision-Making: The ability to make positive choices and take responsibility 
for positive and negative outcomes. Skills include identifying problems, analyzing 
situations, solving problems, and reflection.

• Social-Awareness: The ability to empathize with others. Skills include empathy, 
appreciating differences, and respect.

• Relationship Skills: The ability to relate well to others. Skills include communicating 
clearly, listening, cooperation, resisting negative pressure, resolving conflicts, and 
supporting one another.

Wings for Kids
476 Meeting Street, Suite E
Charleston, SC 29403
Phone: 843-352-3361
Email: hello@wingsforkids.org

https://www.wingsforkids.org/sel/social-emotional-learning/core-competencies/
mailto:hello@wingsforkids.org


Traits such as self-control, optimism, perseverance, 

confidence, and growth mindset are predictors of success 

in school and life. 

• Growth mindset, similar to self-efficacy, is the belief 

that your effort matters and that your intelligence is not 

fixed but malleable. 

• This is particularly important for low-income children 

who, by virtue of their situation, can’t get a lot of the 

things we know are important to learning and have 

more obstacles to overcome than their wealthier peers. 

• The good news is that all of these traits can be 

developed in young children – when given the 

opportunity.

While we cannot change a child’s economic situation, 

we can foster a mindset that tells them they CAN 

succeed and equip them with the skills needed to 

create a more equitable chance at academic success.



We  Value  what  we  know

Lower Class Middle Class Upper Class

Survival

Relationships

Entertainment

Work

Achievement

Material Security

Political,

Financial,

Social Connections



Defines poverty as  
C-M-R

a chronic condition 
affecting mind, body, 

and soul resulting from 
multiple adverse 

synergistic risk factors



To move from poverty to
middle class, one must give up 
relationships for achievement



Four reasons one leaves 
poverty are:

1. Too painful to stay

2. Vision or a goal

3. Key relationship

4. Special talent or skill



Complex array of risk 
factors which adversely 

affect people 
emotionally.  

Emotional and social 
challenges
Acute chronic stressors
Cognitive lag
Health and safety issues

Brains can and do change everyday. 
But if the experiences stay the same, 

so will the brain.

What we do as educators, makes a 
difference!

Task Four
Thinking about what you have read and viewed so far in this
training, answer the question below.  
HOW DO WE, AS EDUCATORS, USE THIS INFORMATION TO
BRING EQUITY TO EMOTIONAL POVERTY IN OUR SCHOOLS? 



• Infants are 
hardwired for only 
six emotions:

• joy, 

• anger, 

• surprise, 

• disgust, 

• sadness, 

• and fear

Emotions that need to be taught include:

Humility Sympathy
Forgiveness Patience
Empathy Shame
Optimism Cooperation
Compassion Gratitude

How do we teach these?  WE MODEL 



Recommendations to Help Staff Support Students Emotionally.

1. Create a library (physical or virtual) with research and resources for staff and teachers. Use the material to 
provide research reviews or book studies to help build foundational knowledge and skills for ensuring 
culturally responsive teaching and learning. 

2. Provide opportunities for faculty and staff to engage in professional conversations in developing skills 
related to cultural sensitivity to individual students and flexibly in adapting their content, curriculum, and 
teaching strategies. 

3. Equip educators with the skills to increase their instructional differentiation repertoire to meet the 
educational needs of students. 

4. Principals should consider specialized training in the following areas: English language learners; exceptional 
children services; students of economically depressed families; and students who have experienced social 
hostility such as racism, sexism, and other negative encounters with others. 

5. Develop student interest surveys and lead teachers to learn about their students’ interests. Incorporate 
staff meeting time for teachers to report on: what motivates students to learn; how a relationship has 
been built with each student; and what they learned about students’ interests. Ensure that teachers 
identify and have a specialized focus on students who are marginalized or are at risk.

6. Initiate discussions with local, state, and national evaluation process designers to include indicators or 
cultural responsiveness as essential components in teacher and staff observations. 

7. Incorporate recommendations from culturally educational texts and other materials into the teacher 
evaluation process and performance improvement plans for teachers and staff who have demonstrated 
deficits in cultural responsiveness.



IMPORTANT READ BELOW:

• Our focus should be on helping students develop a love of learning – the benefits of education

• We must focus on equity, not solely equality, in our work to improve the educational experiences 
of all students.

• Equity means educators are committed to developing environments, systems, and practices in 
ways that provide students with what they need based on careful attention to the particulars of 
students’ situation. Equality, by contrast, entails providing students with the same, 
standardized set of conditions and resources, regardless of circumstances.

• Punitive disciplinary policy can actually do more harm than good

• Teachers can learn to build instructional practices that help students build knowledge, but they 
must have time and opportunities to build these skills.

• We need to make sure families and communities are actively involved in the education of their 
children.

• Classroom management issues decrease when students are actively engaged in the classroom, 
school, and community.

• The increase in learning is directly dependent on the quality of the teaching

• We should help students build skills that are transferable to other sites (skills that allow them to 
critique, question, create, construct, deconstruct, disrupt, speak truth, and voice). 

• Knowledge is socially constructed. Our students know a great deal; it just may not be what is 
being tested.

Shujaa, 1994.) (Freire, 1998). Richard Milner IV-Director of the Center for Urban Education at the University of Pittsburgh



Poverty affects behavior and academic 
performance

Kids in poverty get less attunement

Attunement is the establishment of a 
positive , reciprocal relationship with their 
Primary Caregiver

This “quality time” provides the basis for 
learning non hard-wired socially 
appropriate emotions

If we criticize, hold negative 
attitudes, and use sarcasm as 
classroom discipline, the fear 
and stress areas of the 
student’s brain will be 
activated.  

This area alters the 
student’s ability to 
think.



Evidence suggests that poverty adversely alters the 
trajectory of the developing reading brain.

Action steps:
Build core skills by explicitly 
teaching vocabulary, problem 
solving, sequencing ,social skills, 
and hopefulness

The better the school environment 
is, the less the child’s early risk 
factors will impair his or her 
academic success.

Brains are designed to change.
IQ is not fixed but variable.

Support of the Whole Child
Hard Data
Accountability
Relationship Building
Enrichment Mind-set

Engaged learning!
Strategies which engage students to 
participate emotionally, cognitively 

and behaviorally



• Students who live in poverty can 
have trouble focusing in school 
because of things troubling them in 
their personal lives. 

• It’s important to teach positive social 
and emotional skills that can build 
trust, respect, community, and 
personal growth.

• These skills can also help students 
learn to regulate their feelings 
and transition to a mindset ready for 
learning. 

Building relationships is a key 
aspect when it comes to a creating a 
positive learning environment. 

• It also helps foster mutual respect 
and trust with your students and 
their families. 

• One factor those living in poverty 
often face is high mobility due to 
unstable living situations. 

• Be a source of consistency. 

• Let your students and families know 
they can trust you and make them 
feel welcome.

https://theartofeducation.edu/2017/08/28/5-strategies-help-build-relationships-students-order-improve-classroom-management/


Verbal 
affirmations, 
smiles, physical 
gestures, head 
nodding, positive 
comments, 
positive music, 
celebrations, use 
of preset 
celebration 
rituals

Here are 4 ideas to try.
Give students the opportunity 
to set goals. Then, coach them to 
achieve their goals.

Hold students accountable for 
classroom expectations. 
Have conversations about why 
they are important to follow.

Expect the best out of students 
when it comes to their work.

Be a role model. Share your goals 
and high expectations for yourself 
with your students.

Here are 4 more ideas to try.
Teach students about different career 
options, arts-related or not.

Bring in artists and other career 
professionals to speak to your class.

Get students off school grounds and 
take a field trip to a local museum.

Use the web to take a virtual field 
trip through museum websites or 
videos.

Finally, be sure to connect learning in 
the classroom to real life experiences. 
This will truly enhance your students’ 
perspective as they learn and move 
through life.

https://theartofeducation.edu/2016/12/30/60219/
https://theartofeducation.edu/2017/07/24/60-visual-arts-careers-discuss-students/
https://theartofeducation.edu/2016/05/11/plan-engaging-field-trip-ever/


Calm Down Corner

• A Calm Down Corner is a 
space in your classroom 
that allows students who 
are not regulated or in the 
proper mindset to begin 
learning to go and regulate 
themselves. 

• You can have students use a 
stress ball, glitter bottles, or 
breathing techniques to 
begin to calm down.

• You may also want to have 
a self-reflection sheet 
available to help students 
process their feelings.



BREATHING 
Beach Ball
Have students pretend they are holding an 
imaginary beach ball. When they inhale they 
pretend the ball is expanding. While they 
exhale they pretend the ball is 
squeezing inward.
Square
This breathing technique simply has students 
take their finger and trace a square in front 
of them in the air. As students make the first 
line for the top of the square, they inhale. As 
students make the second line of the square 
going down, they exhale and so on. You can 
repeat this as many times as you want.
Bunny Breath
This is a great breathing strategy, especially 
for your youngest students. Have your 
students pretend to be rabbits. They will 
need to take three quick sniffs in the nose, 
and one long exhale out the nose.

Classroom Circles
One way to build community is through classroom circles. This technique 
involves students getting in a circle and sharing based on a prompt given 
by the teacher.
Here is how it works:
• Students get in a circle with the teacher. Ground rules should be shared 

to promote trust, respect, and honesty.
• The teacher shares a prompt for students to answer.
• The only person talking must hold a “talking piece.” This practice allows 

each student to have a turn without interruption.
• When everyone who wants to speak has spoken, the teacher can close 

the circle and thank the students for sharing.

In general ed circles, sometimes this technique is practiced daily. However, 
if you are a teacher who doesn’t see your students every day, you could 
try implementing it once or twice a month.

Associate Professor & Instructional Coach
Dr. Wynita Harmon proudly serves as an associate professor and 
instructional coach for the Art of Education University.

https://www.edutopia.org/practice/stw-glenview-practice-dialogue-circles-video


Making sure you have a classroom that exudes positivity and 
community is important. 

Be sure to teach your students to be compassionate and 
respectful toward one another. 

It can be helpful to have specific conversations about not 
judging others, especially on outward appearances.

Team building exercises, modeling kindness, having mutual 
respect, and sharing the importance of accepting others are 
great ways to make this happen in your classroom.

Overall, students living in poverty are just like other 
children, but they can encounter limitations and barriers 
that make it harder to learn. 

We must do our best to make sure each child knows how 
special they are and that no matter what problems they may 
face, there is someone who loves and believes in them.

Every Teacher Needs to Try These Ideas



Nine Powerful Practices  ASCD https://www.ascd.org/el/articles/nine-powerful-practices

1. Build Relationships of Respect

The teacher calls me by my name.

The teacher answers my questions.

The teacher talks to me respectfully.

The teacher notices me and says "Hi."

The teacher helps me when I need help.

The nonverbal signals a teacher sends are a key part of showing 
respect. 

I have found that when students feel they have been "dissed" by a 
teacher, they almost always point to nonverbal, rather than words, as 
the sign of disrespect. 

Although it's hard to be conscious of nonverbal signals at times, one 
way to sense how you're coming across is to deeply question your 
intent. 

Your gestures and tone will likely reflect that intent.

https://www.ascd.org/el/articles/nine-powerful-practices


2. Make Beginning Learning Relational
When an individual is learning something 
new, learning should happen in a 
supportive context. 
Teachers should help all students feel part 
of a collaborative culture. 
Intervene if you see an elementary 
student always playing alone at recess or 
a middle or high school student eating 
lunch alone.
Assign any new student a buddy 

immediately and ensure that each student 
is involved with at least one extracurricular 
group at lunch or after school. 
Whenever possible, introduce new 
learning through paired assignments or 
cooperative groups.



• Have students practice translating phrases 
from casual into formal register.

• For example, a student I worked with was 
sent to the office because he had told his 
teacher that something "sucked." When I 
asked him to translate that phrase into 
formal register, he said, "There is no longer 
joy in this activity.“

• Teachers should use consultative language 
(a mix of formal and casual) to build 
relationships and use formal register to 
teach content, providing additional 
explanation in consultative register.

3. Teach Students to Speak in Formal Register

Dutch linguist Martin Joos (1972) found that every language in the 
world includes five registers, or levels of formality: 

• frozen,

• formal, 

• consultative, 

• casual, and 

• intimate 

Both school and work operate at the consultative level (which mixes 
formal and casual speech) and the formal level (which uses precise 
word choice and syntax). 

All people use the casual and intimate registers with friends, but 
students from families with little formal education may default to 
these registers. 

Researchers have found that the more generations a person lives in 
poverty, the less formal the register that person uses, with the 
exception of people from a strong religious background, who 
frequently encounter formal religious texts (Montana-Harmon, 1991).

Hart and Risley's (1995) study of 42 families indicated that children 
living in families receiving welfare heard approximately 10 million 
words by age three, whereas children in families in which parents 
were classified as professional heard approximately 30 million words 
in the same period. 

Teachers conduct most tests through formal register, which puts poor 
students at a disadvantage. 

Teachers should address this issue openly and help students learn to 
communicate through consultative and formal registers.  Some people 
call it “money talk” because the more education, the more ability to 
make money.  



4. Assess Each Student's Resources

Financial: Money to purchase goods and services.

Emotional: The ability to control emotional responses, particularly to negative situations, without engaging in self-
destructive behavior. This internal resource shows itself through stamina, perseverance, and good decision making.

Mental: The mental abilities and acquired skills (such as reading, writing, and computing) needed for daily life.

Spiritual: Some belief in a divine purpose and guidance.

Physical: Good physical health and mobility.

Support systems: Friends, family, and resource people who are available in times of need.

Relationships and role models: Frequent contact with adults who are appropriate role models, who nurture the child, 
and who do not engage in self-destructive behavior.

Knowledge of unspoken rules: Knowing the unspoken norms and habits of a group.

School success, as it's currently defined, requires a huge amount of resources that schools don't necessarily 
provide. 

Teachers need to be aware that many students identified as "at risk" lack these outside resources. Interventions 
that require students to draw on resources they do not possess will not work. 

• For example, many students in households characterized by generational poverty have a very limited support 
system.

• If such a student isn't completing homework, telling that student's parent, who is working two jobs, to make sure 
the student does his or her homework isn't going to be effective. 

• But if the school provides a time and place before school, after school, or during lunch for the student to complete 
homework, that intervention will be more successful.



5. Teach the Hidden Rules of School
People need to know different rules and behaviors to survive in different 

environments. 
The actions and attitudes that help a student learn and thrive in a low-income community often 

clash with those that help one get ahead in school.
• For example, when adult family members have little formal schooling, the 

student's environment may be unpredictable. Having reactive skills might 

be particularly important. 
• These skills may be counterproductive in school, where a learner must plan 

ahead, rather than react, to succeed. 

• If laughter is often used to lessen conflict in a student's community, that 

student may laugh when being disciplined. Such behavior is considered 

disrespectful in school and may anger teachers and administrators

Educators often tell students that the rules they come to school with aren't valuable 

anywhere. That isn't true, and students Know it. 
• For example, to survive in many high-poverty neighborhoods, young people 

have to be able to fight physically if challenged—or have someone fight for them. 
But if you fight in school, you're usually told to leave.

The simple way to deal with this clash of norms is to teach students two sets 

of rules. I frequently say to students, “You don't use the same set of rules in 

basketball that you use in football.”

It's the same with school and other parts of your life. The rules in school are 

different from the rules out of school. So let's make a list of the rules in 

school so we're sure we know them.



6. Monitor Progress and Plan Interventions
Chart student performance and disaggregate this data by subgroups 
and individuals.
Keeping in mind your district's learning standards, determine which 
content you need to spend the most time on. Bloom (1976) found that 
the amount of time devoted to a content area makes a substantial 
difference in how well students learn that content. Set up a 
collaborative process for teachers to discuss learning standards and 
make these determinations.

Plan to use the instructional strategies 
that have the highest payoff for the amount of 

time needed to do the activity. 
• For example, teaching students to develop questions has a 

much higher payoff for achievement than completing 
worksheets.

• Use rubrics and benchmark tests to identify how well students 
are mastering standards; discuss the results.

• Identify learning gaps and choose appropriate interventions. 
• Interventions can include scheduling extra instruction time, 

providing a supportive relationship, and helping students use 
mental models.

• Schedule these activities on the school calendar regularly.



7. Translate the Concrete into the Abstract

To succeed in school, students need to move easily from the 
concrete to the abstract. 

• For example, a kindergarten teacher may hold up a real apple 
and tell students to find a drawing of an apple on a given page. 
Even though the two-dimensional apple on the page doesn't 
look like the real apple, students come to understand that the 
drawing represents the apple. 

• In math, students need to understand that a numeral 
represents a specific number of items.

Teachers can help students become comfortable with the abstract 
representations characteristic of school by giving them mental 
models—stories, analogies, or visual representations.

Mental models enable the student to make a connection 
between something concrete he or she understands and a 
representational idea.

• For example, in math, one can physically form a square with 
the number of items represented by any square number. We 
can teach students this concept quickly by drawing a box with 
nine Xs in it. The student can visually see that 3 is the square 
root of 9, because no matter how the student looks at the 
model, there are 3 Xs on each side.

Excellent teachers use mental models all the time, although they 
may not call them that. I have found that using mental models 
decreases the amount of time needed to teach and learn a 
concept.



8. Teach Students How to Ask Questions

Questions are a principal tool to gain access to 
information, and knowing how to ask questions 
yields a huge payoff in achievement (Marzano, 
2007).

In their research on reading, Palincsar and Brown 
(1984) found that students who couldn't ask good 
questions had many academic struggles.

To teach students how to ask questions, I assign 
pairs of students to read a text and compose 
multiple-choice questions about it. 

I give them sentence stems, such as "When 
___________ happened, why did __________ do 
___________?" 

Students develop questions using the stems, then 
come up with four answers to each question, only 
one of which they consider correct and one of 
which has to be funny.

Question Answer Response is another strategy 

IAR Tests asks students to find evidence to support 
their answers.  

Question Answer Response



9. Forge Relationships with Parents
Many low-income parents are so overwhelmed with surviving daily life that they can't 
devote time to their children's schooling. Even when time is available, the parent may not 
know how to support the child's learning.
How are parents usually greeted? With a smile, a command, a look, or the parent's name?
What is the ratio of educators to parent in meetings? Six educators to one parent? 

Many parents experience such a situation as being "ganged up on." 
To avoid this perception, 
• designate a person to greet the parent five minutes before the meeting starts and 

tell him or her who will be present and what is likely to happen. This is much better 
than having the parent walk into the room cold. 

• When the meeting is over, have all the educators leave the room 
• The person who met the parent ahead of time should walk the parent out of the 

building, ask how he or she is feeling, and find out whether the parent has more 
questions.

Is the language used in parent meetings understandable, or is it "educationese"?  
• It has to be understandable and don’t call them mom and dad.  They have names.  
• Are parents often asked to make interventions they do not have the resources to 

make?
• Do parents realize that people at the school care about their children? 
• Parents want to know first whether the school cares about and respects their child. 

Communicate this message early in the conference. It also helps to say, "We know 
that you care about your child, or you wouldn't be here."



Restorative Justice can play a 
role in emotional balance

• Students need to be 
responsible for their own 
behavior.  It requires;

• Self discipline

• Patience 

• Respect

• Investment of time

• Discipline be differentiated 
to meet the needs of the 
harmed and the person 
who harmed. 

Key Goals

1. Understand harm and develop empathy 
for the harmed and the harmer

2. And listen to and respond to the needs 
of the person harmed and person who 
harmed. 

3. To encourage accountability and 
responsibility through personal 
reflection within a collaborative planning 
process

4. To reintegrate the harmer into the 
community as valuable contributing 
members.

5. To create caring climates to support 
healthy communities

6. To change the system when it 
contributes to harm. 



A Discipline Continuum

Punishment   Consequences       Solutions       Restoration 

Consequences must be selected between the misbehavior and 
the punishment.  We must move from punishment to restoration. 

Misbehavior is a problem to be solved.  

• Why did the student misbehave?  

• When we know WHY, we can know HOW to move forward.  

Restoration seeks to develop a plan to replace the misbehavior 
with positive behavior.  

The Little Book of Restorative Discipline for Schools  by Amstutz and Mullet  2015 



Last Task Questions

• Thank you for participating in this 
training. 

• Evaluation will come to your email.  
Fill it out and another email will 
come with your Prof. Learning Hours.  

• Send your tasks to me and pre/post 
tests.  prestonb@roe39.org

• Contact me if you need support.  

Go back through the slides and 
pick two you will remember.

How will you use these two 
slides in your school?

What questions still remain 
about Emotional Poverty?

Do you feel you understand 
how emotions derail learning?  

mailto:prestonb@roe39.org


More resources 

https://education.ohio.gov/Topics/Student-Supports/Creating-Caring-
Communities/Student-and-Staff-Well-Being  

https://www.edu-links.org/sites/default/files/media/file/Remote-SEL-FINAL-
508.pdf SEL Site to help with Distance Learning 

https://prezi.com/0dfpmwhtjlqp/emotional-poverty-in-all-demographics/ Slide 
show with more to learn or review on Emotional Poverty 
https://www.edutopia.org/blog/restorative-justice-resources-matt-davis

Restorative Justice information 

https://schoolguide.casel.org/focus-area-3/classroom/a-supportive-classroom-
environment/community-building/

https://www.edu-links.org/sites/default/files/media/file/Remote-SEL-FINAL-508.pdf
https://www.edu-links.org/sites/default/files/media/file/Remote-SEL-FINAL-508.pdf
https://prezi.com/0dfpmwhtjlqp/emotional-poverty-in-all-demographics/
https://www.edutopia.org/blog/restorative-justice-resources-matt-davis
https://schoolguide.casel.org/focus-area-3/classroom/a-supportive-classroom-environment/community-building/

