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Academic Audit Report November 2021  

Executive Summary 

 

AUDIT FOCUS 
I. Which groups of students are not being served well academically by our current practices? 

 

Student Academic Achievement in Mathematics, Science, Literacy  

Total Population, Economically Disadvantaged, ELL, SWD, Hispanic, Black, White, Asian 

 

II.   Are Curriculum, Resources, Lessons, and Strategies promoting educational equity? 

 

Written Curriculum 

Planned Curriculum 

Supplemental Programs 
 

 

III.  What programs and resources are addressing the needs of our students? What specific 

programs and resources are not addressing the needs of our students? 

 

Enrichment / Remediation 

General Education Interventions 

English Language Learners 

Students With Disabilities  

 

IV.  Are HR policies, procedures and practices supporting the vision and needs of the district, 

schools, and students? 

 

Hiring Practices  

Staff On-Boarding 

Staff Support 

Staff Development 

 

 

 

Prepared by Michael Dzwonar, Educational Consultant 
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AUDIT PROCESS 
Documents Reviewed 

• Educational Assessment Audit RFP 

• 2017-18 NJDOE Performance Report Card Language Arts / Math / Science, District, Schools  

• 2018-19 NJDOE Performance Report Card Language Arts / Math / Science, District, Schools  

• Internal Englewood QSAC Committee Report 

• 2018-2019 Superintendent District Data Presentation to BOE 

• EPSD Exact Path 2020-21 Report (from District website) 

• Review of DOE The Road Forward Request (District Generated Data Spring 2021) 

• Review of Englewood District Goals 2020-21 

• Mathematics Curriculum   Grades K to 8 

• Language Arts Curriculum Grades K to 8 

• Science Curriculum Grades K to 8 

• Staff Teacher Certification Report for Mathematics Teachers 

• McCloud Master Schedule 

• Janus Dismus Middle School Master Schedule 

• Dwight Morrow High School Master Schedule 

• McCloud Elementary School Master Schedule 

• 2020-21 Exact Path Data Grades 1 to 8 

 

Meetings with Staff:  

• Interim Superintendent 

• Personnel Director 

• Special Needs Director 

• School Business Administrator 

• Supervisor of English Language Learners 

• Supervisors  

• Supervisor of Technology  

• Systems Analyst  

• Academic Coaches  

• Elementary Teachers 

• Middle School Teachers  

• High School Teachers 

• Intervention Specialists 

• Building Principals/ Administrators 

 

Meetings With Vendor Representatives 

• LinkIt (Student Performance Data)  

• Exact Path (District Assessment Digital Software) 

• HMH (District Assessment, Digital Software) 

• Genesis School Information System  
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Summary Student Academic Achievement / Assessment Best Available Data 
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Note: 75% of EPSD Students in grades 3 to 8 tested below grade level 

prior to the pandemic on the NJSLA Mathematics assessment.  The % 

of students now testing below grade level is 95%. 
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Note: 62% of EPSD Students in grades 3 to 8 tested below grade level 

prior to the pandemic on the NJSLA Language Arts Assessment.  The 

% of students now testing below grade level is 75%. 
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NJ Start Strong Disaggregated Data by School 
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CURRICULUM ALLIGNMENT, RESOURCES AND STRATEGIES 

MATHEMATICS -- AUDIT FINDINGS AND SUGGESTIONS 

 

• The district does not currently have a supervisor certified in K-12 mathematics to support 

teachers in the development and implementation of mathematics curriculum.  This is an 

urgent priority. 

 

• The writing of the curriculum was outsourced to a consulting firm with limited teacher input 

and feedback, and lacks teacher ownership.  The process of teacher involvement in 

curriculum writing is an opportunity to provide staff with the highest quality staff 

development.  By not engaging the instructional staff in the process the District misses a 

great opportunity to improve instruction by enhancing the content knowledge and 

pedagogical skills of teachers.   

 

• The written curriculum is dense, cluttered and not user-friendly for teachers to use as a 

supportive document for instructional planning.  The curriculum lacks clear learning targets 

written in outcome-based language (unpacking the standards).  Sample problems for each 

objective would be helpful to teachers.   All elementary teachers should be provided with a 

supplemental document (less than 2 pages) of sample problems in each subclaim at all grade 

levels.   This document should be provided to parents as a guide to support their child’s 

mathematical growth and aptitude.   

 

• The written curriculum appears to align the standards to the mathematics core resource 

(HMH Into Math) rather than align the resources to the NJSLA standards.  This over reliance 

on the textbook and  the program can create gaps in instruction aligned to the NJSLA 

standards.  Requiring teachers to teach with 100% fidelity to the core purchased program can 

cause issues when the student academic readiness is beyond the range of the remedial and 

enrichment program resources.  Using accurate student performance data, teachers should be 

given the opportunity to map the core resource to the standards paying careful attention to  

areas of district-wide weaknesses as indicated by universal screening and state assessments. 

Implementing evaluation policies that require teachers to tightly adhere to the math core 

resource and curriculum while ignoring the academic readiness and gaps of students can lead 

to systemic district mathematical deficiencies over time.  

 

• The time allocated in the master schedule for daily mathematics instruction in the elementary 

and middle schools is insufficient for students to learn, process and develop mathematical 

fluency and conceptual understanding.  Furthermore, there is little time for remediation and 

enrichment in the core class and in supplemental instruction.  Schedules should be modified 

to assure students in grades one to five have a minimum of 60 to 130 minutes or more of 

daily quality mathematics instruction non-inclusive of supplementary services.  Middle 

School Mathematics should be a minimum of 55 minutes daily which is approximately 25% 

higher than provided in the current schedule. 
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• All teachers of mathematics need more daily time to plan, collaborate and assess student 

progress.  Currently, elementary teachers in Grades 3 to 5 teach all subjects.  Shifting to a 

departmental structure would allow teachers to benefit from focused professional 

development to deepen knowledge of content, longitudinal standards, best practice objective-

based strategies, and formative assessments.  Specifically, Mathematics/Science and Social 

Studies/Language Arts should be departmentalized at the 4th and 5th Grade levels.  

Mathematics teachers in Grades 4 and 5 should have specialized training in math content if 

they do not hold a middle school math certification.  In future hires, the district should seek 

candidates with a middle school math certification to teach these grades.    

 

• The curriculum contains a plan for longitudinal assessment (Exact Path), but the 

implementation of the plan was wrought with issues rendering the process completely 

ineffective (see section on best practice use of data).  Unfortunately, teachers of 

mathematics were provided with no reliable data indicating academic gaps of individual 

students.  Having accurate, timely, valid and reliable longitudinal data is essential for 

quality remediation.  The district lacks a clear process to assure that universal screening 

testing procedures yield accurate results, which is essential in order to improve the 

quality of mathematics instruction, and ultimately, elevate student achievement. 

 

• The curriculum does not emphasize essential foundational skills (power standards) that 

students must master in order to be successful at mathematics in higher grades. It is 

recommended that students in elementary schools have daily fluency practice (differentiated) 

and mini-lessons on key mathematical concepts.  Fluency exercises should be personalized 

and go beyond simple whole numbers extending to multiplication, fractions and decimals, as 

well as simple algebraic equations. 

 

• The curriculum does not fully align to the rigor of the NJLA assessment.  The new standards 

require students to explain mathematical solutions as well as apply mathematical concepts in 

real life.  These two sub-claims on the NJSLA assessment count for approximately 50% of 

the assessment.  Even students with grade level mathematical computational skills will not 

score proficient in the new mathematical standards, if not provided ample classroom 

instruction in the modeling of mathematical thought and application of mathematics to real 

world problems.   

 

 

 

 

The NJSLA Mathematics Assessment is broken down into four subclaims: 

 

✓ Major Content: Computation and Concepts 
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✓ Supporting Content: Geometry, Measurement, Algebraic Applications and Statistics 

 

✓ Mathematical Reasoning: Explaining and justifying solutions 

 

✓ Mathematical Application: Application of mathematics to solve real world problems 

 

• While the curriculum does provide some guidance on instructional differentiation, there is 

inadequate support on formative assessments, decisions on instructional strategies, and 

classroom management suggestions.  Remediation is frequently left to student center time.  

There is little to no guidance on how much direct support students should get from the 

teacher during this time.  Of note is the lack of guidance on remediation for students with 

large gaps in knowledge during whole group instruction.  The data indicates that the vast 

majority of students would require a T3 intervention and the curriculum provides little 

direction if any.  Daily focus on longitudinal power standards in fluency and concepts such as 

place value in elementary grades and fractions in middle grades, is necessary for the many 

students to have a chance at remediating these gaps.  The tightly scripted scope and sequence 

does not provide enough support for multiple pathways or allocated instructional time to 

support remediation. An RTI program, when implemented, would need to provide clear 

guidance on core instructional modifications for T2 and T3 students. 

 

.  
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CURRICULUM ALLIGNMENT, RESOURCES AND STRATEGIES 

 

LANGUAGE ARTS -- AUDIT FINDINGS AND SUGGESTIONS 

 

• The writing of the Language Arts curriculum was outsourced to a consulting firm with 

limited teacher input and feedback, and therefore, lacks teacher ownership.  The process of 

teacher involvement in curriculum writing is the highest quality staff development.  By not 

engaging the instructional staff in the process, a great opportunity to improve the content 

knowledge and pedagogical capacity of the instructional staff is missed.   

 

• The district does not currently have a supervisor certified in K-12 Language Arts to support 

teachers in the development and implementation of Language Arts Curriculum. 

 

• The infusion of the Orton-Gillingham program into the literacy block provides a systematic 

multi-sensory methodology for phonetics instruction.  The program, if taught with fidelity by 

Orton-Gillingham trained teachers will provide a solid start for young children learning to 

read.  The challenges in implementing Orton-Gillingham in EPSD are to assure that:  all 

Orton-Gillingham trained teachers are skilled in the instructional techniques and provided on-

going feedback and support in their implementation; and Orton-Gillingham classes are 

scheduled daily with adequate time.   

 

• Students in primary grades need to develop phonetic skills to decode text and develop the 

fluency essential to become probable readers and to  comprehend text.  Primary grade 

students need individual attention to assure that students are acquiring these granular skills 

and not depending on an over reliance on context clues  to creating the illusion of reading 

comprehension. 

 

https://www.apmreports.org/episode/2019/08/22/whats-wrong-how-schools-teach-reading 

 

• When a teacher is absent, the daily Orton Gillingham phonics lesson should be taught by a 

certified coach, or another district certified Orton Gillingham teacher.  This has not always 

been the case according to feedback obtained during this audit. 

 

• The bulk of the elementary written curriculum is aligned to the implementation of 

Journeys.   Journeys is a balanced literacy program published by Houghton Mifflin 

Harcourt. Teachers utilize read-alouds, guided reading, shared reading, and independent 

reading, integrated with various writing opportunities and techniques as a means to a 

whole literacy approach. The program includes flexible grouping, one-on-one specific 

skills instruction, and independent reading.  Texts are provided along with materials.    

 

https://www.apmreports.org/episode/2019/08/22/whats-wrong-how-schools-teach-reading
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• While the Journeys program is useful for newer teachers, as lessons are described and 

laid out for easy implementation, more skilled literacy teachers in districts that mandate 

strict compliance to the program cite several weaknesses that limit their ability to be more 

effective.  Many veteran teachers in districts using Journeys have expressed concern that 

strict allegiance to the program can stifle student growth in reading and the love of 

literacy.  In addition, there are concerns that the reading materials and assignments are not 

aligned to the rigor required to meet or exceed the grade level expectations on the NJSLA 

Language Arts Assessment.  Other districts have addressed this issue by infusing reading 

instruction and exposure to more complex text (implicit text, higher Lexile levels), as well as 

increasing exposure and student interaction via written response to more complex  

informational text.  Teacher modeling of close reading and responding to complex text in 

writing needs to be embedded into daily lessons.  Developing these skills should be a 

foundational part of Social Studies as well.  Without frequent practice in reading and 

responding to complex text, many students who are meeting or approaching grade level 

expectations will not reach the academic expectations required to be proficient on the NJSLA 

Language Arts Assessment.  The table below articulates the expectations of student written 

product to meet the career and college readiness standards on the NJSLA assessment.    It is 

essential that teachers are aware of the rigor of the NJSLA benchmarks, have exemplars of 

written work meeting these standards and closely motivate, assess and guide each student via 

the use of quality feedback to improve their skills.  

 

NJSLA Meeting Expectations (Score 4) 

Text Complexity Accuracy of Response 

Very Complex Generally Accurate 

Moderately Complex Generally Accurate 

Accessible Text Accurate 

 

 

NJSLA Approaching Expectations (Score 3) 

Text Complexity Accuracy of Response 

Very Complex Minimally Accurate 

Moderately Complex Generally Accurate 

Accessible Text Accurate 

 

• When implementing Common Core Standards in language arts, teachers need the freedom to 

go beyond scripted strategies and be mindful of literacy research to use those evidence-based 

practices within the framework of the NJSLA Standards. For example, a primary grade 

teacher would continue to focus on areas of phonics, phonemic awareness, comprehension, 

fluency, vocabulary, writing and motivation within the context of the standards. All teachers 

should be trained in the numerous best practice strategies that have been compiled to connect 

the Common Core State Standards to best practices.  A great resource is to review the work 

done by the Illinois Department of Education on Common Core on teaching and learning 

strategies in reading informational text. 
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• The Language Arts curriculum contains a plan for longitudinal assessment (Exact Path), 

however, the implementation of the plan was wrought with issues rendering the process 

completely ineffective (see section on best practice use of data).  As a result, teachers of 

Language Arts do not have resources to identify the reading levels of students who fall 

significantly below the scope of a Developmental Reading Assessment (universal screening).  

The district lacks a clear process to evaluate all universal screening data and utilize the data to 

elevate student learning.   It is essential that teachers have an approximation of the Lexile 

levels of their assigned instructional texts as well as the assessed reading level of each 

student.  When reader and text measures match, the Lexile Framework forecasts 75% 

comprehension. The operational definition of 75% comprehension is that given 100 items 

written to assess comprehension of a text, the reader will be able to correctly answer 75. 

When a text has a Lexile measure 250L higher than the reader’s measure, the Lexile 

Framework forecasts 50% comprehension. When the reader measure exceeds the text 

measure by 250L, the forecasted comprehension is 90%.  The subjective experience of 

50%, 75%, and 90% comprehension as reported by readers varies greatly.  A 1000L 

reader reading 1000L text (75% comprehension) reports confidence and competence. 

Teachers listening to such a reader report that the reader can sustain the meaning thread 

of the text and can read with motivation and appropriate emotion and emphasis. In short, 

such readers appear to comprehend what they are reading.  A 1000L reader reading 

1250L text (50% comprehension) encounters so much unfamiliar vocabulary and difficult 

syntax that the meaning thread is frequently lost. Such readers report frustration and 

seldom choose to read independently at this level of comprehension.  Finally, a 1000L 

Reader reading 750L text (90% comprehension) reports total control of the text, reads 

with speed, and experiences automaticity during the reading process.  The primary utility 

of the Lexile Framework is its ability to support teachers in guiding students to 

challenging text that is not beyond their frustration level. 

 

  



Page | 24 
 

SCIENCE* 

The district should consider exploring the role that STEM and computer coding should play in 

students’ educational lives.  At the elementary levels, this may require  an additional staff 

member in each building who have expertise in Stem and computer coding. The question of 

which of the Next Gen Science standards that coding covers.  If we are going to take 

instructional time to work with students to code more, we are going to have to quit doing 

something else in order to have the time to do it.  If a district were to teach coding to students, 

starting at lower grades which of the NGSS standards would be covered.  The following 

guidance was offered  by Kelly Bielfeld in Mimio Educator, in a blog entitled Computer 

Coding and the NGSS Standards 

 

Kindergarten Through 2nd Grade 

Even at this early age, the mental concepts that are developed while coding are good for student 

thinking. There are many advantages to using coding in the classroom, so what would be covered 

in the science standards that would deepen the student’s learning? Engineering and design: The 

knowledge needed for mastery of these standards could easily be developed through a basic, 

early-literacy coding curriculum. “The teacher can develop and use models” is one of the three 

root standard areas. It includes students using and analyzing data about the outcome of different 

situations, students creating visual models to solve problems, and using new tools to solve 

problems. Students at this level can “code” without the use of language, but the concepts of 

“language” can be integrated as they learn it.  A great starting point for this is code.org and their 

unplugged videos. These give practical examples of how knowledge can be built from the early 

years to help get students thinking like programmers.  

  

3rd Through 5th Grades 

As students move into the older elementary grades, they will be ready for higher-level coding 

and thinking. The more background they have at this point, the better—but even for beginners, 

the standards at this age range are very applicable.  Planning and carrying out investigations: At 

this point developmentally, students should be able to plan more for their coding projects. Some 

of the tinkering that students do in the primary grades is great for exploration, but beginning in 

third grade, we want students to be able to plan—and then carry out the plan through an 

investigation. There are many avenues to accomplish this, but I have found that small, somewhat 

inexpensive robots are great for this stage of education. The Dash and Dot robots can build into 

EV3 Lego Robots if resources allow. The best way to meet this standard is to have the students 

develop the plan, or pattern of movement, before they actually start coding.  

  

Middle School: 6th Grade Through 8th Grade 

If all students are exposed to coding at an early age, some will latch onto it and some will not. As 

students get older, they may not all be master coders, but they should all be able to apply the 

principles of the thinking to various contexts. Here is how that may look in a science lab: 

https://blog.mimio.com/why-coding-part-1-the-future-of-computer-science-in-education
https://code.org/curriculum/unplugged
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Structure, function, and information processing: At this point, this is less about the coding and 

more about the thinking for many students. Consider the standard, “Gather and synthesize 

information that sensory receptors respond to stimuli by sending messages to the brain for 

immediate behavior or storage as memories.” The student can create a code, either real or 

unplugged, that demonstrates a stimuli coming in and then a series of receptors reacting. These 

kinds of linear, if-then science situations are perfect for a “code” to be applied. Possibly, some of 

the students who are more adept at coding could actually create real-world applications of this 

using a Labdisc as the stimuli source. 

 

*   Source: Mimio Educator, Computer Coding and the NGSS Standards, Kelly Bielfeld 

 

 

 

  

https://mimio.boxlight.com/labdisc-portable-stem-lab/
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SCHEDULING STUDENTS TO SUPPORT THE VISION OF ACCELERATING 

STUDENT ACHIEVEMENT  

 

 Master Scheduling is the process by which schools build their comprehensive schedule for their 

students.  It is a complex procedure that requires careful management and direction of a school’s 

resources.  A master schedule should be overhauled when it no longer reflects the school’s 

priorities, is not serving its students in accordance with the school’s priorities and is not using the 

school’s assets to the best educational advantage of the students. 

 

A transformational change to a school’s master schedule requires a clear collaborative 

vision.  The schedule must reflect the school’s values, priorities, and beliefs.  These tenets have 

vast implications in curriculum, instruction, staffing and professional development.   

 

CONCERNS AT ALL LEVELS 

 

• Methodical and thoughtful placement of each student into courses using accurate and 

quality data is the first step in supporting the individual needs of the student and 

maximizing his/her opportunity for academic growth. 

 

CONCERNS IN CURRENT McCLOUD MASTER SCHOOL SCHEDULE 

 

• Inadequate time for Mathematics instruction to meet the expanded scope and depth in 

updated content standards and for students to practice and develop skills. 

 

• Inadequate time for Science instruction to meet the expanded scope and depth in updated 

content standards and for students to practice and develop skills. 

 

• Inadequate time for Social Studies instruction to meet the expanded scope and depth in 

new content standards and for students to practice and develop skills. 

 

• Social Studies and Language Arts Instruction are not integrated.  

 

• Insufficient time for teacher collaboration and training. 

 

• Insufficient time for remediation, enrichment, and implementation of an RTI program. 

 

  

CONCERNS IN CURRENT MIDDLE SCHOOL SCHEDULE 

Insufficient daily instructional time in: 

 

• Mathematics - to meet the expanded scope and depth in updated content standards and for 

students to practice and develop skills. 

 

• Language Arts - to meet the expanded scope and depth in updated content standards and 

for students to develop writing skills. 
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• Social Studies - to meet the expanded scope and depth in updated content standards  

 

• Science - to meet the expanded scope and depth in new Next Gen content standards 

including Engineering and Coding. 

 

• Remediation and Enrichment in Math and Language Arts. 

 

Lack of scheduled time for teacher collaboration and training. 

 

Lack of student elective choice to support career interests as they transition to high school. 

 

Students are not in teams/cohorts, which are essential for collaborating on student needs and to 

adjust instruction responsive to data. 
 

Middle School Schedule Recommendations 

The overall goal is to dramatically improve student academic performance and academic 

readiness for advanced high school classes in core academic contents: 

• Provide all students with significantly more time for core classes - potential to add 12 to 

15 minutes to the 4 core academic classes, which is the equivalent to 45 additional days 

of instruction per year in Mathematics, Language Arts, Science and Social Studies. 

 

• Use added time in conjunction to facilitate curriculum revisions, increasing 

the rigor, relevance, content literacy in core content classes and to remediate student 

learning gaps in Mathematics and Reading. 

 

• Develop and support a high quality RTI program guided by valid, reliable and timely 

data. Tier 1 and Tier 2 supports can be embedded into the daily schedule as part of the 

Specials rotation. 

 

• Instruction responsive to student data – move the digital personalized learning program 

from one marking period to all year every other day. 

 

• Provide common planning time in the master schedule for teachers to review student 

performance data, student work, planning instructional adjustments, as well as focused 

staff development responsive to data.  These meetings should be embedded into the 

schedule with grade level teams and content teachers working on improving instructional 

delivery. 

 

• Provide time for the infusion of coding and engineering into Middle School Science 

curriculum. 

 

• Focused and targeted use of Title One Grant funds to support student goals.  Better use of 

data, additional Basic Skills Instruction teachers for T1 and T2 students via grants. 



Page | 28 
 

 

 

• Development of a transitional program for Grade 6 to support all students in making the 

shift from elementary school to middle school 

 

• Development of related arts electives for Grade 8 Level to support the individual interests 

of students. 

• Weekly scheduling of teaching teams to provide teachers the opportunity to develop more 

thematic instruction, increasing relevance as well as reviewing student work to assure all 

students are receiving appropriate rigor and a balanced workload. 

 

High School 

• Individual Classes are insufficient in duration; 

• Students need to be strategically placed 

• Prerequisites for courses need to be more clearly defined  

Career Programs at the High School are not fully aligned to the College and Technical Educational 

Framework  as defined by the Perkins Collaborative Resource Network.   The framework contains 10 

supporting elements* that are viewed by CTE practitioners as instrumental for creating and 

implementing high quality, comprehensive programs of study.   

1. Legislation and Policies 

2. Partnerships 

3. Professional Development 

4. Accountability and Evaluation Systems 

5. College and Career Readiness Standards 

6. Course Sequences 

7. Credit Transfer Agreements 

8. Guidance Counseling and Academic Advisement 

9. Teaching and Learning Strategies 

10. Technical Skill Assessments 

 

 

 

 

 

  

https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element1Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element2Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element3Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element4Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element5Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element6Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element7Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element8Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element9Modal
https://cte.ed.gov/initiatives/octaes-programs-of-study-design-framework#element10Modal
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SPECIAL PROGRAMS (Are programs and resources addressing the needs of all our students?)  

 

English Language Learners (ELL)    

 

A review of ELL programs resulted in identification of opportunities for improvements in:   

 

• Identifying Students for Services 

 

• Assessing ELL Students 

 

• ELL Programs  

 

• Supporting ELL Instruction in general education programs  

 

• Classroom resources to support ELL students  

 

Opportunities to better meet the needs of ELL student population: 

 

• Establish and document precise protocols for identifying and testing new ELL students 

for ELL services as well as monitoring growth. 

 

• Implement an ESL sheltered program in the core content areas at the middle and high 

school levels.  Students should receive a period of SEI (Structured English Immersion), 

ESL, and the support of a bilingual content certified instructor; or both a content certified 

teacher and an ESL instructor in their sheltered content classes. 

 

• Implement a Port of Entry Program for ELL students at the Middle School with 

interrupted education or students with minimal English language levels (WIDA 

performance indicators). 

 

• Supplement curricular resources to include online texts with rich resources for language 

acquisition and multi-modal activities to support students in engaging with content while 

developing language skills.   
 

• All content teachers should be trained in best practice strategies for ESL learners (not 

necessarily comprehensive SIOP training).   
 

• All content teachers should be aware of all ELL students (current, exited, refused) in 

every class and implement specific ELL support (WIDA language standards) (reading, 

listening, writing, speaking) in every class. 

 

• Expand the Universal Screening Program to include specialized benchmarks aligned to 

ACCESS assessment domains to measure growth.   
 

• Enhance the core curriculum to support students for progression in levels and eventually 

to fully access the grade level curriculum with success.    



Page | 30 
 

STRATEGICALLY MEETING THE NEEDS OF ALL LEARNERS  

 

THE NEED AND VISION OF IMPLEMENTING A SYSTEMATIC INTERVENTION PROCESS 

AT ENGLEWOOD (RTI) 

 

  

 

According to two separate valid assessments, approximately 95% of EPSD students in grades 

three through 8 do not have the academic readiness necessary to do grade level work in 

mathematics.   The percentage is  approximately 75% in Reading.  The vision for RTI  is that all 

students receive instruction targeted to their individual needs in order to accelerate learning in 

Reading and Mathematics with the goal of each student meeting grade level expectations.   The 

traditional RTI model cannot be implemented in Englewood because it calls for approximately 

80 percent of students in Tier 1 or above, meaning they can succeed within the regular 

curriculum with regular instruction. The recommendation at Englewood is to implement an RTI 

program in conjunction with major modifications in the core classrooms responsive to the 

academic readiness of students.  

 

RTI is dependent on accurate and timely student performance data.  Every student in Grades 1 to 

9 is assessed three times per year in Mathematics and Language Arts using a statistically valid 

longitudinal assessment (HMH Growth Measure). This process is called Universal Screening.  

The test is approximately 30 minutes in duration.  Tight testing procedures are in place to ensure 

accurate data.  Every student's data is screened to assure that the results are valid.   

 

Universal Screening data is analyzed by Data Teams at each individual school to review progress 

and needs of each individual student.  Supervisors and coaches support teachers in designing 

personalized instruction for students of mixed academic readiness in the general education 

classroom.  

 

 Students receive additional targeted academic support from Intervention Specialists in tiered 

interventions designed to remediate academic gaps and accelerate each student's growth toward 

proficiency. 
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LISTED BELOW IS THE CURRENT RTI SUPPORT PLAN FOR THE JANIS DISMUS MIDDLE 

SCHOOL  
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BRIEF HISTORY OF RESPONSE TO INTERVENTION 

 

Response to Intervention (RTI) is a system of supports originally developed as an overall 
framework for prediction, remediation, and prevention of negative outcomes common for 
students with disabilities. It derives from the foundational components of the Individuals with 
Disabilities Education Act (IDEA), including nondiscriminatory evaluation, appropriate 
education and procedural due process. 
 
As the framework of RTI emerged, the concept was refined and gained traction. Response to 
Intervention was believed to benefit students because the model prevented students from being 
classified for special education if what they truly needed was simply a greater opportunity to 
learn through increased or specialized instruction. 
 
The Individuals with Disabilities Education Act (IDEA) of 2004 further encouraged the use of 
RTI as an alternative to traditional special education services. This act allowed for the use of 
funding to be used for interventions.  RTI began to appear in more and more districts and schools 
as a means to help children succeed. 
 
The general model divides children into tiers, with approximately 80 percent of students in Tier 1 
or above, meaning they succeed within the regular curriculum with regular instruction.  Another 
15 percent may need interventions to succeed; those students are placed in Tier 2, with 
interventions monitored for progress in three-week cycles. Five percent of students for whom 
strategic intervention is not successful fall into Tier 3. These students may then qualify through 
testing for special education services. 
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DISTRICT USE OF DATA FOR SUPPORTING INSTRUCTION -  

THE NEED OF QUALITY DATA TO SUPPORT RTI AND THE DISTRICT VISION OF 

STUDENT ACHIEVEMENT  

 

Like many districts, EPSD is experiencing numerous challenges in the utilization of data for the 

purpose of  accelerating student achievement.  Obstacles include:  ill-defined processes in the 

collection of data,  confusion as to which data to collect, lack of clarity in what to do with collected 

data, lack of understanding in how to use data to support instruction and  curriculum revisions, 

choosing quality resources and informing the placement of students into  supplemental remedial and 

enrichment programs.  The overall vision in leveraging the power of data in the Englewood Public 

School District should be to develop and maintain an effective, integrated technology information 

system for management, communication, and classroom instruction.  Data can be used to empower 

the teaching staff to improve the quality of classroom instruction and for administrators to measure 

progress and fuel continuous improvement. All staff who support students need to have quick access 

to the right data in the right format at the right time to make decisions for the purpose of accelerating 

student achievement.   There also needs to be better systems in place  to validate the accuracy and 

validity of all data collected and reported. 

 

One of the first steps is to clarify the roles and responsibilities of all staff in the organization as it 

pertains to the collection and utilization of data to elevate student achievement.  Listed below is an 

example of the way this was accomplished at another district.  Highlighted in yellow are areas that 

need improvement and focus in Englewood.  The roles and responsibilities in implementing the 

vision for data need clarification at the central, building, grade and teacher levels.  Teams or PLC’s 

are needed at each of these levels and their purpose, responsibilities and actions need definition.  

These teams need to meet regularly (monthly) at all levels with  support of the RTI program being a  

major function at the building level.  This is essential in order for any growth and improvements to 

be systemic and transformational. 

 

CENTRAL OFFICE DATA TEAM 

Members include Data Technicians, Assistant Superintendent, Curriculum Supervisors: 

• Engages in research and development on use of data to support student learning. 

• Works to assure that student performance data is transparent and accessible to all 

administrators, teachers, in a timely fashion and in a user-friendly format. 

• Builds capacity within the district for everyone to use data to elevate performance. 

• Engages in on-going research and development on the use of data to support student 

learning. 

• Develops and implements processes to collect essential data in a systematic and 

coordinated fashion from schools. 

• Assures that all assessment data collected is valid, reliable. 

• Supports alignment of data to measure progress towards district goals. 

• Coordinates with buildings to strategically schedule Universal Screening Assessments 

throughout the year. 
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• Communicates benchmark and achievement results to relevant stakeholders. 

• Uses data to inform the budget process. 

• Provides structure, resources, training and support to the district, schools, and grade level 

and content area data teams. 

• Uses student achievement data to make recommendations on program and professional 

development. 

• Anticipates future needs based on data and plans accordingly. 

• Supports each school’s effort to utilize data. 

• Provides safe environment for data analysis. 

• Encourages that all staff receive appropriate training and support. 

• Uses data to measure success of initiatives and professional development.  

• Establishes a timeline for implementation and review process for district progress. 

• Shares data with administrators to facilitate vertical and horizontal articulation between 

schools. 

• Collaborates and assures fluid communication between central team and school level 

teams. 

• Are trained in all aspects of assessment in order to support district vision and classroom 

implementation. 

• Are trained in all aspects of district data software systems to support district vision and 

classroom implementation. 

 

SCHOOL / STUDENT LEARNING / DATA / RTI TEAMS 

Members Include Building Administrators, Coaches, Lead Teachers in Various Contents and 

Grade Levels 

• Establishes a written plan that outlines vision, roles, responsibilities, as well as a calendar 

for meetings. 

• Meets regularly, takes minutes / notes, creates action items and delineates action. 

• Support school teachers in understanding assessment, helps them review the data of their 

individual classes and provides support in making instructional decisions responsive to 

student academic readiness. 

• Establishes a clear process to evaluate all universal screening data and to compare with 

classroom authentic data. 

• Fine tunes the timeline for school’s implementation of assessments (universal screening,  

Unit Assessments, etc.). 

• Supports all staff in understanding different types of assessments:  norm based, criterion 

assessment, formative assessment/quality feedback.  

• Supports all staff  in understanding and using district data resources:  HMH Growth 

Measure; Link IT Data System; critical fields;  universal screening; archive utilization; 

anchor tasks embedded in curriculum. 

• Supports all staff in the development of assessment literacy. 
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• Distinguishes between factual observations and inferences and is rigorous in 

distinguishing the two. 

• Triangulates all inferences with other appropriate data:  demographics, attendance, 

anchor tasks, classroom work, etc. 

• Assures that new staff receive training and receives needed support. 

• Reviews and shares authentic student work / anchor task exemplars associated with 

Universal Screening Tiers. 

• Supports the sharing of appropriate data in a user-friendly format and in a timely fashion. 

• Keeps the ethical imperative and greater purpose in the forefront of all work. 

 

 

ROLE OF TEACHERS IN USING DATA 

• Teachers leverage the use of data to maximize student achievement for all students 

(accelerate student learning).  For the highly effective teacher, data impacts the planning 

and delivering of  instruction as well as the assessment of student learning. 

• Teachers Collect and use formative data, (frequent checks for understanding) to inform 

daily instructional decisions 

• Provide quality feedback to all / majority of students on a daily basis  

• Construct learning activities that are explicitly connected to individual student goals 

using Universal Screening in conjunction with district curriculum / approved resources 

• Teach  students how to establish long term goals and monitor progress (DA) 

• Teachers need to be trained and migrate to using assessment for learning as opposed to 

just to assess what has been learned (see table below) 
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AUDIT  SUMMARY  

 

There are numerous opportunities to make changes that would lead to higher student 

achievement for the students in Englewood.  It is essential that all building administrators and 

teachers align their goals and action to  a coherent student-centered district vision.  The newly 

revised EPSD Vision,  Core Goals and Focus Goals provide the framework and focus on student 

achievement.  The vison statement pays tribute to the teacher as a professional, who needs to be 

empowered with the freedom to make instructional decisions based on the academic readiness of 

students.   

 

There is great potential for a district revitalization that can be actualized via implementing action 

focused on continuous student-centered improvements in curriculum, instruction, assessment, 

scheduling, support programs, teacher staff development and hiring practices.   For this to 

happen, there needs to be a district wide administrative shift from a focus on action being done 

for the sole purpose of fulfilling state mandates, such as QSAC, to changes that are laser focused 

on elevating student achievement.  The roles and responsibilities of data personnel must be 

clarified, and  systems need to be put in place to verify the accuracy and collection of all data 

fields.  Administrators, supervisors, coaches and lead teachers all need to be trained on how to: 

leverage data to schedule students; place students into programs that are aligned to student needs; 

track the progress of students and the quality of programs; and support teachers in making 

student responsive instructional modifications altering from the prescribed curriculum.  Many 

administrative staff are currently assigned roles outside their areas of their expertise and there is 

a need to re-position staff to oversee areas for which they have the appropriate knowledge and 

background.    
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The following table lists a summary of some of  the core recommended actions listed in this 

document.  Items marked with an asterisk (*) indicates that some action has already been taken 

to improve in this area as a result of the audit process. 

 

Empower teachers to review, revise curriculum and align appropriate resources to support the 

needs of a wide diversity of academic readiness. 

Shift the focus of leadership – principals, vice principals, supervisors and coaches to supporting 

student achievement and high quality instruction.  Assure that the goals of all school leaders are 

aligned to the vision of student achievement articulated in the board approved district vision, 

mission and core goals. * 

Create procedures and processes to clean up the inaccuracies in the data fields in the SIS and 

SLMS. Develop and deploy a robust, accurate and transparent longitudinal data system.  Teams 

of personnel throughout the district should use the system to collect and maintain essential 

student performance and demographic information for the purpose of supporting classroom 

instruction, as well as assuring all students are receiving appropriate remediation and 

enrichment.  Metrics need to be in place to measure district goals, student growth as well as 

supporting  informed curriculum and programmatic decisions. * 

Deploy teams of teachers to review and revise curriculum in all core subjects  to increase 

alignment to NJSLA Standards, and to  research potential additional instructional resources to 

meet the diversity of academic readiness and the rigor of the NJSLA standards.  

Review all reading, writing and mathematics assessments documented in curriculum and  

revise to algin to the rigor and subclaims in the NJSLA assessment. 

Modify school schedules to allow for increased instructional time in core subjects as well as 

increased time for teacher collaboration and planning, and additional elective choices in the 

middle and high schools. * 

Hire district supervisors in language arts and mathematics with deep knowledge of content, 

pedagogy assessment and passion for student achievement. 

Develop an aggressive, tiered staff training program, leverage the knowledge and skills of 

current highly effective teachers to support the program.  Tier and align all staff training  to the 

district vision and mission of student achievement.  Empower teachers to use quality student 

performance data to make modifications in content, process  and product to support the needs of 

students of varying academic readiness and interests. 

Design, staff and implement a Response to Intervention Program to provide students with 

individualized support to remediate learning gaps.  Develop metrics to identify equitable 

placement criteria in supplemental programs, including measuring growth in student learning.  

Identify procedures to assure that the universal screening process is implemented with quality 

procedures, tight timelines and validated with secondary  measures.  Align  the goals, 

curriculum and resources of all supplemental remediation programs to the learning needs 

informed by quality assessment data. * 

Train and support coaches and intervention specialists in understanding longitudinal power 

standards, student data and remediation of student gaps in knowledge that hinder academic 

growth. 
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	Career Programs at the High School are not fully aligned to the College and Technical Educational Framework  as defined by the Perkins Collaborative Resource Network.   The framework contains 10 supporting elements* that are viewed by CTE practitioner...

