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Response to Intervention (RTI) 

 
 
I.  Introduction 
 
Response to Intervention (RTI) is a multi–tiered framework of assessment, instruction, and 
intervention to ensure that students who are struggling academically are identified early and are 
provided targeted instruction at varying levels.  Since the RTI process identifies students at the 
earliest signs of difficulty, RTI is preventive in nature and provides immediate support to students 
who are at risk for poor learning outcomes. (K. Slentz, personal communication, March 3, 2014) 
All students are eligible for support services including those with disabilities and/or limited 
English.   
 
In October 2007, the Board of Regents approved regulations to define the minimal components of 
an RTI program and to require, effective July 1, 2012, that all school districts have an RTI program 
in place as part of the process to determine if a student in grades Pre-K-5 is a student with a learning 
disability (K. Slentz, personal communication, March 3, 2014). 
  
In November 2010, section 100.2 (ee) of the Regulations of the Commissioner relating to 
Academic Intervention Services (AIS) was amended so that a school district may provide an RTI 
program in lieu of providing AIS to eligible students (K. Slentz, personal communication, March 
3, 2014). 
 
The RTI Model that the Lackawanna City School District has adopted encompasses reading, writing, 
math, and behavioral services at various levels of support and intensity depending on the student’s needs.   
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II.  OUR RTI MODEL 
 
 II A.  Appropriate Instruction 

 
  Appropriate instruction begins with a core program that provides:   

• high quality, research-based instruction to all students in the general 
education class provided by qualified teachers; 

• differentiated instruction to meet the wide range of student needs; 
• curriculum that is aligned to the Common Core State learning standards 

and progression documents; and 
• instructional strategies that utilize a formative assessment process. 

 
Appropriate instruction is defined in the following areas as: 

• Appropriate instruction in reading means explicit and systematic 
instruction in phonemic awareness, phonics, vocabulary development, 
reading fluency (including oral reading skills), and reading comprehension 
strategies [8NYCRR 100.2(ii) and 200.4(c)(2)(i)]. 
 

• Appropriate instruction in mathematics includes instruction in problem-
solving, arithmetic skill and fluency, conceptual knowledge/number sense 
and reasoning ability [The University of New York The State Education 
Department. Response to Intervention Guidance for New York State School 
Districts. 2010, 4]. 

 
• Appropriate behavioral supports and intervention is evidenced by a 

school-wide positive behavioral system which reflects a systems approach 
to discipline that emphasizes prevention and data-based decision-making to 
both reduce problem behavior and improve academic performance [The 
University of New York The State Education Department. Response to 
Intervention Guidance for New York State School Districts. 2010, pg. 4]. 

 
• Culturally responsive instruction uses the cultural knowledge, prior 

experiences, performance styles, and strengths of students from diverse 
backgrounds to make learning more appropriate and effective for them. 
Culturally responsive teaching incorporates multicultural information, 
resources, and materials in all the subjects and skills routinely taught in 
schools [The University of New York The State Education Department. 
Response to Intervention Guidance for New York State School Districts. 
2010, pg. 5]. 

 

A school district’s process to determine if a student responds to scientific, research-based 
instruction shall include appropriate instruction delivered to all students in the general 
education class by qualified personnel. 

[8 NYCRR §100.2 (ii)(1)(i)] 
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• Appropriate instruction for limited English proficient/English 
language learners (LEP/ELL) students must be both culturally 
responsive and linguistically appropriate.  This includes research-based 
instruction that has been validated with LEP/ELL students and bilingual and 
English as a New Language (ENL) instruction, at levels pursuant to Part 
154 of the Regulations of the Commissioner of Education.  It is also 
important to determine if adequate support in English language 
development has been provided and to what extent a student may be 
struggling due to their lack of proficiency in English [Response to 
Intervention, Guidance for New York State School Districts, October 2010, 
pgs. 5-6]. 

 
• The same basic requirements for implementing RTI with all general 

education students apply to situations in which cultural and linguistic 
diversity may be a factor:  screening, progress monitoring, qualified 
instructors (for reading/literacy and content areas, including instructors 
providing English Language Arts (ELA), ENL, and bilingual instruction), 
and application of instruction and interventions with fidelity [The 
University of New York The State Education Department. Response to 
Intervention Guidance for New York State School Districts. 2010, pg. 6]. 

 
II B. Instruction Based on Student Need(s) 
 

The Lackawanna City School District’s process to determine if a student responds 
to scientific, research-based instruction shall include instruction matched to student 
need based upon the RTI, multi-tiered prevention framework/model, with increased 
levels or tiers of instructional support (See Appendix A:  Figure 1 RTI Model for 
the Lackawanna City School District).   

 
  Levels of Intervention  

 
Tier I (Core Instructional Program)  
 
Tier I is commonly identified as the core instructional program provided to all 
students by the general education teacher in the general education classroom. 
Research-based instruction and Positive Behavioral Interventions and Supports 
(PBIS) are part of the universal core program.  A school/district’s core instructional 
program (Tier I) should minimally include:  

• core curriculum aligned to the Common Core and Next Gen Learning 
Standards 

• appropriate instruction and research-based instructional interventions that 
meets the needs of at least 80 percent of all learners 

• universal screening administered to all students in the general education 
classroom three times per year 

• differentiated instruction based on the abilities and needs of all students in 
the core program 

  
Tier II (Targeted Intervention) 
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Students not making adequate progress in Tier I, based on identified district 
curriculum based measures, will receive Tier II interventions.  These interventions 
are skill based and matched to individual student needs. 
 
Tier II intervention is provided in addition to and not in place of the core 
instruction provided in Tier I.  Students receive instruction in a small group 
setting, for 20-30 minutes per session and a minimum of 2-3 times a week. 

 
Approximately 5 to 10 percent of students in a class receive Tier II 
intervention.  The school determines the location of the Tier II intervention.  
It may take place in the general education classroom or in an alternate location 
outside of the general education classroom.  The determination of which 
interventions will be provided to an individual student is made by a review of the 
data.  Tier II interventions should be supported by research and vary by curriculum 
focus, group size, frequency, and duration.  Individual student needs affect the 
determination of these variables.  

 
Progress monitoring occurs more frequently in Tier II and may vary from once 
every two weeks to once a week using a Curriculum-Based Measurement (CBM) 
that measures the previously identified skill deficit.  

 
The recommended length of time a student spends in the second tier of 
intervention will vary from approximately six to thirty weeks, depending on 
such factors as the skill set to be learned, rate of student’s progress, whether the 
student is making adequate progress according to the standard protocol established 
prior to initiation of the intervention, the student’s age and/or developmental level. 
When progress monitoring of a Tier II intervention indicates lack of adequate 
response, the student’s educational team should consider adjusting the intervention.  

 
Tier III (Urgent Intervention)  

 
Tier III is designed for students who demonstrate insufficient progress in Tier II 
and require more intensive instruction in addition to their core instruction.  Tier III 
differs from Tier II instruction in terms of such factors as time, duration, group size, 
frequency of progress monitoring and focus.  This tier provides greater 
individualized instruction in a small group setting from 20 – 30 minutes at a 
minimum of four days per week.   
 
Progress monitoring of students receiving Tier III is completed at least every other 
week in order to measure the previously identified skill deficit.  

 
Instruction is provided by school personnel who are highly skilled or trained in 
the areas of academic need indicated by student performance data. The setting for 
Tier III intervention is determined by school personnel.  It is important to note 
that Tier III is considered supplemental instruction to Tier I and is not 
intended to replace Tier I instruction.  

 
 The RTI tiers are intended to be a fluid system by which students are moved in and out of them 

when they meet instructional goals. 
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II C.  Assessments Of An RTI Framework 
 

An RTI framework uses a variety of assessments that are used to support decisions 
about a student’s at–risk status, response to instruction or intervention, and the 
nature of instruction.  These include screening, curriculum based assessments as 
identified by the District and progress monitoring.  Each assessment type is used at 
different points within an RTI process for different purposes (See Appendix B: 
Table 1 Approved assessments for the RTI model).  
 
RTI Universal Screening Measure 
 
A. Reading 

i-Ready Reading – screening, progress monitoring, instructional planning 
A reliable, valid, and efficient, computer–adaptive assessment of general 
reading achievement for grades K-8 that provides nationally norm-referenced 
reading scores and criterion-referenced scores.  i-Ready is a software program 
designed to assess reading development in the following domains:  
Phonological Awareness, Phonics, High-Frequency Words, Vocabulary, 
Comprehension:  Literature, and Comprehension:  Informational Text.  It can 
be completed without teacher assistance in approximately thirty minutes and 
repeated as often as weekly for progress monitoring, and serves as a skills 
diagnostic for older students with reading difficulties. [iReady Diagnostic and 
Instruction:  User Guide, September 2017] 
 

B. Math 
i-Ready Math – screening, progress monitoring, instructional planning 
A reliable, valid, and efficient, computer–adaptive assessment of general math 
achievement for grades K-8 that provides nationally norm–referenced math 
scores as well as criterion-referenced evaluations of skill levels.  i-Ready Math 
assesses math skills in the following domains:  Number and Operations, 
Algebra and Algebraic Thinking, Measurement and Data, and Geometry.  It can 
be completed without teacher assistance in approximately thirty minutes and 
repeated as often as weekly for progress monitoring, and serves as a skills 
diagnostic for older students with math difficulties. [iReady Diagnostic and 
Instruction:  User Guide, September 2017] 

 
   
 
 

Lackawanna Curriculum Based Assessments 
 

Assessments based on the Common Core and Next Gen Learning Standards that 
monitor student progress toward achieving proficiency in ELA and Math.  
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A. Reading 

Grades PreK – 12 
• Common Formative Assessments  

 
Grades 3 – 8 

• Common Formative Assessments 
• New York State Assessments 

 
      Grades 9 – 12 

• New York State Regents Examinations 
 
  B. Writing 

Grades K – 12 
• Lackawanna Writing Curriculum Rubrics 

                               
                              Grades 3 – 8 

• New York State Assessments 
 

      Grades 9 – 12 
• New York State Regents Examinations 
 

 
  C. Math 

Grades PreK – 12 
• Common Formative Assessments 

 
Grades 3 – 8  

• New York State Assessments 
 
                              Grades 9 – 12 

• New York State Regents Examinations 
 

Screening 
Screening is an assessment procedure characterized by brief, efficient, repeatable 
testing of age appropriate academic skills or behaviors.  Screenings are conducted 
for the purposes of initially identifying students who are “at–risk” for academic 
failure and who may require closer monitoring, further assessment, or supplemental 
instruction. 
 
 
 
Progress Monitoring 
Progress monitoring is the practice of assessing student performance using 
assessments on a repeated basis to determine how well a student is responding to 
instruction.  Data obtained from progress monitoring helps staff to determine the 
extent to which students are benefiting from classroom instruction and informs 
decisions about appropriate levels of intervention.  Progress monitoring differs 



 

10 
 

from screening regarding the frequency with which it is administered and the kind 
of information it provides about student performance.    
 
Data from progress monitoring should be used to inform student movement through 
tiers.  For example, progress monitoring data obtained during the course of Tier II 
intervention should be analyzed for level of performance and growth status.  If 
student data reflects performance at or above benchmark, the student may return to 
Tier I.  If the student is performing below benchmark, but making sufficient growth 
progress, the decision to continue Tier II intervention can be made.  If the student 
is performing below benchmark and demonstrates poor growth (i.e. under-
responding), a change in the Tier II intervention or movement to a Tier III 
intervention may be considered.   

 
II D.  Identification of Students 
  

 
The Lackawanna City School District will use initial screening and progress 
monitoring data to inform decisions about the level and type of interventions 
needed to help individual students make progress. 
 
The Lackawanna City School District’s approach when determining student needs 
is a hybrid approach.  Both a problem solving and a standard protocol approach are 
used within the RTI process.  Both models share the following attributes:  multi-
tiered approach, universal screening, progress monitoring to determine treatment 
effect, and a team structure to organize and analyze student performance using 
progress monitoring data.  The models differ in terms of attention to the level of 
individualization and depth of problem-analysis that occurs prior to the selection, 
design and implementation of an intervention.”  (Christ, Burns, & Ysseldyke, 2005, 
p. 2) 
 
A standard protocol model involves the provision of a research-validated 
intervention for a specific amount of time, duration, and frequency (minutes per 
day, days per week, and number of weeks) with small groups of students having 
similar needs.  Specifics as to who provides the instruction, frequency, and duration 
of the intervention, the materials used and frequency of progress monitoring are 
determined in a standard protocol model and this standardized, scripted 
intervention protocol is applied consistently to all students who require the same 
intervention. 
 
In contrast, the problem solving model involves an in depth analysis of skill deficits 
and instructional and environmental variables that compromise a student’s reading 

 A school district’s process to determine if a student responds to scientific, research-based 
instruction shall include the application of information about the student’s response to 
intervention to make educational decisions about changes in goals, instruction, and/or services 
and the decision to make a referral for special education programs and/or services. 

[8NYCRR §100.2(ii)(1)(v)]   
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performance (Shapiro, 2009).  Information obtained from the examination of 
instructional variables is used to identify sub skill deficits and inform targeted 
interventions. 

 
To determine which students may be at risk, the Lackawanna City School District 
uses data obtained from benchmark/screening assessments (Magic Penny – PreK-
K, Reading A-Z – K-5, and i-Ready Reading and Math – K-8), as well as, Common 
Formative Assessments (PreK-12), New York State Assessments (3-8), and  New 
York State Regents Examinations (9-12). 
 
Another key decision made is whether or not a student who is receiving 
supplemental instruction or intervention is making progress.  The Lackawanna City 
School District makes use of progress monitoring data and other sources to examine 
the student’s level of performance and rate of progress over time.  Other 
considerations made are: 

• students are not responding adequately to instruction and need supplemental 
intervention; 

• students are responding adequately to instruction and no longer need 
supplemental intervention; 

• an intervention may need to be changed; and/or 
• A student may need a referral for special education services to determine if 

a student’s learning difficulty is the result of a disability. 
 

Special Considerations for Students’ with Limited English Proficiency/English 
Language Learners (LEP/ELL): 
 
For students identified as LEP/ELL students, appropriate instruction includes 
instruction that is linguistically and culturally responsive.  This means that 
instruction and intervention must consider and build upon a student’s cultural 
background and experiences as well as their linguistic proficiency (in both English 
and the native language) (Esparza Brown and Doolittle:  NCCREST, 2008). 
 
Three major variables should be considered when assessing and planning 
appropriate instruction for students who are LEP/ELL: 

• language (literacy and oracy in both native and second language) 
• culture 
• educational history 

 
These variables remain consistent across all tiers; what changes is the intensity of 
instruction, possibly the instructional setting (e.g., instruction in another classroom 
with students who have similar concerns), and depending on the Tier, some of the 
key instructional staff may vary (Linan-Thompson and Ortiz, 2009). 
 
When an ELL student becomes the focus of concern, the instructional program 
itself must be examined to determine the match between the demands of the 
curriculum and the student’s current proficiency in the language of instruction.  It 
is important to examine the achievement of the student’s “true peers’ (i.e., students 
with similar language proficiencies and cultural and experiential backgrounds) to 
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see if they are excelling or not.  If a majority of “true peers” within the school are 
struggling, this is an indication that the instruction is less than optimal for that group 
of students (Esparza Brown, 2008). 
 
Special Considerations for Students’ in the Determination of a Learning 
Disability: 
 
New York State has established criteria for the Committee on Special Education to 
use when determining if a student has a learning disability. 
 
These criteria include consideration of data and instructional information obtained 
through an RTI process which provides important information to determine if a 
student needs to be referred for an individual evaluation to determine if the student 
has a learning disability.  Effective on and after July 1, 2012 a school district must 
have an RTI process in place to determine that a student in pre-kindergarten through 
grade five has a learning disability. 
 
In making a determination of eligibility for special education, the Committee on 
Special Education must determine that underachievement of the student is not due 
to lack of appropriate instruction in reading (including the five essential 
components), mathematics, or limited English proficiency.  The data from RTI can 
help to document that the reason for a student’s poor performance or 
underachievement is not due to lack of appropriate instruction or limited English 
proficiency.  Along with other individual evaluation information, RTI data can 
yield important descriptive information about how children learn and why they may 
be having difficulties. 
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III.  IMPLEMENTATION OF THE RTI MODEL  
 
 III A.  Grade Level Team Meetings 

The building principal, as the instructional leader, will run data meetings with all     
key stakeholders.  Data meetings will be held within one week after District 
Benchmark assessments are given.  At this time, determination of intervention and 
specific student needs will be discussed.  A plan will then be designed and 
implemented based on student need and level of support.  After six weeks of 
intervention, teachers will bring students up at grade level meetings for additional 
ideas and suggestions if the student continues to struggle with academic progress. 

   
 
 III B.  Student Success Team (SST) 

After meeting with the grade level team, and if the additional intervention proves 
unsuccessful, the classroom teacher will refer to the SST for additional intervention 
and supports.  The SST consists of administrators, teachers, and support staff to 
provide classroom teachers with these additional supports. 

 
 III C.  District Level Committee Members 

The district level committee members consist of administrators, teachers, and 
support staff.  The role of the team is to provide support to buildings with 
clarifications about the RTI process.  In addition, the team is responsible for the 
creation and implementation of tools that will assist building leaders, teachers, and 
other members of the student’s educational team to provide appropriate skill based 
instruction.  The team meets throughout the year to update information about RTI 
and address any issues or concerns that may occur at the building and/or district 
level.  Team members may be called in to sit in on meetings at various points, but 
they do not sit in on all meetings that occur. 

 
 
See Appendix C:  LCSD RTI Implementation Process Flowchart 
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IV.  NOTIFICATION TO PARENTS 

 
The Lackawanna City School District will establish clear procedures to meet these 
requirements, including but not limited to, procedures for: 

• determining the method for written parental notification; 
• the manner and frequency of parent and staff communication; 

and 
• the manner and frequency in which progress monitoring data will be provided to 

parents. 
 
In the event a student is referred for an evaluation to determine if the student has a 
learning disability, the parent will have received appropriate data-based documentation of 
repeated assessments of achievement at reasonable intervals, reflecting formal assessment 
of student progress during instruction.  (8NYCRR§200.4(j)(1)(ii)(b)) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Lackawanna City School District’s process to determine if a student responds to scientific, 
research-based instruction shall include written notification to the parents when the student requires an 
intervention beyond that provided to all students in the general education classroom that provides 
information about: 

(a) the amount and nature of student performance data that will be collected and the general 
education services that will be provided pursuant to the structure and components of the 
RTI program selected by the school district; 

(b) Strategies for increasing the student’s rate of learning; and 
(c) The parents’ right to request an evaluation for special education programs and/or services. 

                                   [8NYCRR §100.2(ii)(1)(vi)]   
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V.  PROFESSIONAL DEVELOPMENT 
 

The Lackawanna City School District will take the appropriate steps to ensure that staff 
has the knowledge and skills necessary to implement an RTI program and that such 
program is implemented consistent with the plan stated throughout this document.  
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Appendix A:  Figure 1 RTI Model for the Lackawanna City School District 
 
 
 
 
 

 
 

  

Tier 3/Tertiary Interventions 1-5%
•Individual students
•Assessment-based
•High intensity

1-5% Tier 3/Tertiary Interventions
•Individual students
•Assessment-based
•Intense, durable procedures

Tier 2/Secondary Interventions 5-15%
•Some students (at-risk)
•High efficiency
•Rapid response
•Small group interventions
• Some individualizing

5-15% Tier 2/Secondary Interventions
•Some students (at-risk)
•High efficiency
•Rapid response
•Small group interventions
•Some individualizing

Tier 1/Universal Interventions   80-90%
•All students
•Preventive, proactive

80-90% Tier 1/Universal Interventions
•All settings, all students
•Preventive, proactive

School-Wide Systems for Student Success:
A Response to Intervention (RTI) Model

Academic Systems Behavioral Systems

Illinois PBIS Network, Revised May 15, 2008. 
Adapted from “What is school-wide PBS?”
OSEP Technical Assistance Center on Positive 
Behavioral Interventions and Supports.  
Accessed at http://pbis.org/schoolwide.htm
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Appendix B:  Tables of Approved Assessments for RTI 
 
Table 1: Approved assessments for the RTI model  
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Grade English Language Arts Math 
Pre – K - Magic Penny 

- Brigance 
Brigance 

K - Magic Penny 
- i-Ready Reading 

i-Ready Math 

1 i-Ready Reading i-Ready Math 
2 i-Ready Reading i-Ready Math 

3 i-Ready Reading i-Ready Math 

4 i-Ready Reading i-Ready Math 

5 i-Ready Reading i-Ready Math 

6 i-Ready Reading i-Ready Math 

7 i-Ready Reading i-Ready Math 

8 i-Ready Reading i-Ready Math 

BENCHMARK MEASURES 
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Table 2:  Lackawanna Curriculum Based Assessments 

 

 

Grade English Language Arts Math 
Pre – K - Common Formative Assessments - Common Formative Assessments 

K - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 

- Common Formative Assessments 

1 - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 

- Common Formative Assessments 

2 - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 

- Common Formative Assessments 

3 - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 
- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

4 - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 
- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

5 - Reading A-Z 
- Common Formative Assessments 

- Lackawanna Writing Curriculum Rubrics 
- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

6 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

7 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

8 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Assessments 

- Common Formative Assessments 
- New York State Assessments 

9 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Regents Exams 

- Common Formative Assessments 
- New York State Regents Exams 

10 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Regents Exams 

- Common Formative Assessments 
- New York State Regents Exams 

11 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Regents Exams 

- Common Formative Assessments 
- New York State Regents Exams 

12 - Common Formative Assessments 
- Lackawanna Writing Curriculum Rubrics 

- New York State Regents Exams 

- Common Formative Assessments 
- New York State Regents Exams 
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Appendix C:  LCSD RTI Implementation Process Flowchart 
Data Meeting 

* building leaders and ALL stakeholders are present    
 
* held after each Benchmark assessment 
 

Instructional Planning 
* student identification is determined  
* instructional programming is set up 

Tier I Tier II Tier III 

* receive core instruction 
* differentiate when 
needed 
* re-assess after each     
   Benchmark assessment 

 

* receive core instruction AND    
   additional Skill Based instruction 
* 2-3 times per week for 20-30 minutes per session 
* 6-30 week period 
* progress monitored once every two weeks 
* small group 

 

* receive core instruction AND  
   additional Skill Based instruction 
* 4-5 times per week for 30 minutes per session 
* 6-30 week period 
* progress monitored at least every other week 
* small group 

 

Reevaluate 
With building leaders and grade level team 

Reevaluate 
With building leaders and grade level team 

Student did not meet Goal  
* revaluate the intervention and 

consider a referral the SST 
Student Met Goal 

* move back to Tier I BUT 
   monitor student closely 
* progress monitor bi-weekly  
  until next benchmark   
  assessment 

New Intervention 
* continue in Tier II 

Same Intervention 
* move to Tier III 

Student Met Goal 
* move back to Tier II BUT 
   monitor student closely 
* set up new intervention plan 

Student did not meet Goal  
* re-evaluate the intervention 
* meet with the SST 
* create new intervention plan 
   and administer for 6-8 weeks 
* progress monitor every other week 

 
 

 
Re-evaluate 

With building leaders and all stakeholders 

Student Is Making 
Progress 

* continue with intervention   
   plan for another 10 weeks 

Student Is Not Making 
Progress 

* meeting with building leaders, all 
stakeholders, and SST members will 
take place to determine whether or not 
student should be referred to Special 
Education 
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Appendix D:  Parent Notification Letter  
 
Response to Intervention and Academic Intervention Services 
 
Date ___________ 
 
Dear Parent or Guardian of _______________________________________, 
 
One of the Lackawanna City School District’s goals is for all of our students to reach their 
maximum potential and achieve their highest possible level of academic performance.  In order to 
do this, students are given several benchmark assessments throughout the school year to determine 
whether or not they are meeting grade level standards.  All students are then placed into skill level 
groups (Tier I, Tier II, Tier III) based on their performance on these assessments.  All students will 
receive grade level appropriate curricular instruction (Tier I), while some will require some 
additional instruction and support to meet the grade level standards (Tier II and Tier III).  After 
reviewing your child’s benchmark assessments, it has been determined that your child would 
benefit from receiving additional instruction and support, as outlined below. 
 

Targeted skill deficit Time/Duration Service Provider 

   

   

   

 
Progress (Yes/No) Comments:  ____________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
During the school year your child’s educational team will continue to monitor his/her progress and 
you will be notified of these results and any additional recommendations. 
 
If you have any questions about the benchmark assessments or the recommendation of additional 
support services for your child, please contact me.  Thank you for your continued support as 
together we strive in ensuring that your child will succeed. 
 
Sincerely, 
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Appendix E: Response to Intervention A Parent’s Guide to Response to 
Intervention (English Version) 
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Appendix F: Response to Intervention A Parent’s Guide to Response to 
Intervention (Spanish Version) 
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 مقدمة
 

تیب للاّباء و الأمھات وغیرھم حول الإستجابة للتدخلیقدم ھذا لك          
ھي عملیة تُستخدم في المدارس لتوفیر التعلیم     RTI .(RTI) 

المصصم جیداً، ومراقبة تقدم كل الطلاب عن كثب، وتوفیر دعم 
 إضافي 

للطلاب الذین یعانون . ھذة المساعدة الإضافیة ھي مساعدة ھؤلاء 
 الطلاب

في الفصول الدراسیة ، لا سیما  في مجالات  القراءةعلى مواكبة التعلیم   
 و الریاضیات.

في نھایة ھذا الكتیب، ھناك قائمة مرجعیة توفر مصادر         
 للمعلومات 

الإضافیة للاَباء و المواقع الإلكترونیة التي یمكن العثور فیھا على ھذة 
 الموارد.

 
؟  RTIماھو 

  
     RTIھي عملیة مدرسیة تُستخدم لتحدید ما إذا كان الطالب یستجیب 

لتعلیم في الفصل الدراسي ویحقق تقدم كما ھو متوقع. ویتلقى الطالب  
الدي یعاني دعماً تعلیمیاً إضافیاًیتم تقدیمة من خلال المطابقة التعلیمة مع 

تویات الطالب الفردیة من خلال نمودج تعلیمي متعدد المسإحتیاجات 
یوفر لكل مستوى ، والذي یُعرف أیضاً باسم الطبقة، یقدم تعلیماً یكثافة 

متزایدة مثل المجموعات الصغیرة و تقدیم تركیزمكثف للتعلیم في مناطق 
 محددة.

یركز للوقایة من الصعوبة الأكادیمیة. خاصةً في مجالات القراءة    RTI 
 والریاضیات وذلك بلتالي:

 
التعلیم المناسب لجمیع الطلاب *             ضمان   

 *             مراقبة تقدم الطلاب،و 
*             توفیر مستویات إضافیة من المساعدة التعلیمیة (التدخل) 

                 للطلاب الدین یحتاجون إلى الدعم .     
 ______________________________  

عاى الصعوبات الأكادیمیة التي بالإضافة إلى برنامج التداخلاتى یركز   
یتعرض إلیھا الطالب، كثیر من المدارس تستخدم أنظمة متعددة لدعم 

 السلوك بناءً على  ھذا البرنامج. یسمى ھذا النظام " التدخلات السلوكیة 
.PBI الإجابیة والمدعمة" او     

http;//www.pbis.org /للحصول على معلومات إضافیة،راجع 

RTI؟  ماھي الخطوات في      
 

یتم إجراء الفحوصات لجمیع الطلاب.        -1   
 

 ماھو الفحص؟ 
 

الفحص ھو تقییم سریع یقیس مھارات الطالب أو         
سلوكیاتھ المتوقعة لمستوى صفة، یمكن إجراء  

الفحوصات مرة واحدة في السنة أو مایصل على ثلاث مرات 
 في السنة .

 
 كیف یتم إستخدام نتائج الفحص؟

 
عد فحص جمیع الطلاب المدارس على تحدید  یسا          

المھارات اللازمة  صعوبة في تعلمالطلاب الذین توجد لدیھم  
والمتوقعة لسن الطالب أو مستوى الصف. إعتمادً على نتائج  
الفحص الأولى ، قد توصى المدرسة بتزوید بتزوید الطلاب  
بتعلیمات تعلیمیة إضافیة لمعالجة المجالأت التى یحتاج إلیھا 

 الطالب.
 

 ھل سیتم إخطار أحد الوالدین بنتائج فحص الطفل او الطفلة؟  
 

تقوم بعض المدارس بإخطار جمیع الوالدین بنتائج            
فحص الطفل/ الطفلة، ولا لكن فإنھ لیس من الضروري القیام 

بذلك، ومع ذلك إذا كانت المدرسة توصي بتلقي الطالب أو 
 یتجاوز ماھو متوفر لجمیع الطلاب  الطالبة دعماً تعلیمیاً إضافیاً 

 في الفصل، فیجب إخطار الوالدین بذلك. 
 

جمیع الطلاب یتلقون التعلیمات المناسبة.         -2  
 

إن التدریس مؤھل لجمیع الطلاب والطالبات وذلك من قبل  
 مدرس الصف في الفصل الدراسي. وھذا یدعئ الإطار الأول.

   

) ة الإنجلیزیةالأباء للإستجابة للتدخل ( النسخ: الإستجابة للتدخل دلیل أ ملحق ھاال  
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 التدخل المكتف

الدخل بمجموعات  
 

الإستجابة للتدخلإطار   

محددة ، البحوث 
الأساسیة على اساس 

ل  الت

 ماھو التعلیم المناسب؟
 

تعني التعلیمات المناسبة أن الأسالیب و المواد التي تستخدمھا المدارس         
تستند إلى أبحاث تظھرأن معظم الطلاب سوف ینجحون إذا تم تدریسھم على  
ھذا النحو . نظراً لأن الطلاب یتعلمون بطرق مختلفة ، فمن المھم أن یستخدم  

لة لتلبیة إحتیاجات جمیع  المعلم مجموعة متنوعة من الأسالیب والمواد الفعا
 الطلاب في صفة الدراسي. 

 
 ما ھو الذي یعتبرمناسب  لتعلیم القراءة ؟  

 
 یجب أن یشمل  تعلیم القراءة  البناءَ  في تلك العناصر الأساسیة للقراءة:

 
تمیز الاصوات: القدرة على *      الوعي الصوتي  

                                 یة.  وات الفردفھم كلمات العناصر الأساسیة للقراءة : الأص*      
للتواصل بشكل فعال، سواء شفھي  إتصالأت*        
ة فیھا،                                                                 الطلاقة في القراءة الشفویة والسرع طلاقة القراءة :    *   

      والتعبیرات الصوتیھ لھا. 
فھم القراءة والقدرة على فھم الكلمات.     *         

ضمن نمودج الإستجابة للتدخل ، یتم توفیر التدخل المستھدف مع 
 مستویات مكثفة على نحو متزاید وإطار مستویات الدعم.  

یتم توفیر دعم تعلیمي إضافي للطلاب، بناءً على الفرز        -3
 والقیاس المستملر للتقدم.  

 
 كیف سیتم توفیر الدعم التعلیمي الإضافي؟

 
تحدید الطلاب من خلال الفحص على وتقریر انھم بحاجة           

لتلبیة  إلى دعم تعلیمي إضافي ، وتلقي المساعدة المصصمة  
إحتیاجاتھم. ھذة المساعدة تسمي التدخل المستھدف.  یشمل التدخل  

المستھدف طریقة التدریس أو الإستراتیجیة التي یستخدمھا المعلم ، 
دیم التدخل، ومدة تقدیم التدخل.  وعدد المرات التي سیتم فیھا تق  
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