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.Education
General Information

LEA Name Clinton City Schools Director of Schools Kelly D. Johnson
Address 212 N. Hicks Street Clinton, TN 37716

Students & Enrollment

Mission & Vision To educate our students to achieve their full potential by providing a safe, but challenging learning environment.

Grades Served Pre-K-6th grade # of Schools 3 Total Student Enrollment | 970
- American Indian/Alaska Native 5 % Asian 1.7 %
§ :§ Black/African American 68 % Hispanic 43 %
o? ;:S Native Hawaiian/Pacific Islander 0 % | White 867 %
- Multiracial 7 %
Economically Disadvantaged 29.4 %  English learners 8 %
Students with Disabilities 165 % Foster A %
Students Experiencing Homelessness 2 % | Students in Military Families 5 %
Migrant 0 % Students with High-Speed Internet at Home 90 %

This needs assessment for ESSER 3.0 is built to be a summary of the major elements to consider in strategic planning for effective resource
allocation for those funds. The department also encourages updates to ESSER 1.0 and 2.0 spending plans to align with needs as they are
updated and develop. Local plans and those submitted through InformTN for the comprehensive district plans will likely be more detailed
and thorough, with specific call-outs by individual school need. The state template is intended to provide the public with a data snapshot to
inform community engagement related to the needs of the district that ESSER 3.0 dollars may support.
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Supporting Data and Notes Interpretation of Data and Identified Needs

Kindergarten

50%+ School Year Provide information on any increase in the number of students whose | 4o (6 students) ended the year in virtual instruction.
Remote “first time” experience in a formal school setting will be 2021-2022.

Instructional Days

Total number of in-person days in the 2020-21 school year (number CCS provided 177 instructional days in person - 100%.

Days In-Person of days and percent of the year) for elementary, middle, and high

schools in your district.

Total number of virtual days in the 2020-21 school year (number CCS provided 177 instructional days virtual - 100%
Days Virtual of days and percent of the year) for elementary, middle, and high

schools in your district.

Summarize the number of days or weeks schools were closed due No schools were closed during the school year. A total of 5

to quarantine and how that varied across the district. Differentiate classrooms were closed for a few days - 4 classes at CES and 1
Quarantine Closures | between elementary, middle and high schools and only provide class at SCES

summaries in the context of broad impact (number of students
impacted, on average).

Additional Impacts Summarize any other significant impacts on instructional time (more A total of 7,689 instructional days were lost due to quaantines/

on Instructional than 5 days). Examples may include: staffing shortages, weather or isolations. RTI groups were often canceled to cover classes.
Time natural disasters, technology access or issues, etc.

Summarize engagement in virtual instruction, by grade band. This At the end of the year, CCS had the following number of students in
Overall Impact should include the academic and relational experience during the

2020-21 school year. each grade level. (see back page)

Student Achievement, Instructional Materials and Interventions

Provide the district average for beginning, middle, and end-of-year In comparing benchmark data for all students, CCS uses iReady
Benchmark Data diagnostic/screener data comparisons. Provide overall data as well adaptive diagnostic. (see back page)
as by student group. )
Literacy Summarize the impact of early reading compared to previous years. | The most concerning early literacy deficit was with (see back page)
Provide overall data as well as by student group.
Summarize ACT data for your district (participation and outcomes) N/A
ACT compared to previous years. Provide overall data and by student
group.
Interventions (Above | Summarize any proactive interventions included in 2020-21 to CCS iimplemented strategies to address (see back page)
and Beyond RTI) address potential concerns, as applicable.

School Activities and | Summarize any impacts on enrichment programs, school activities, Band was cancelled last school year. (see back page)
Enrichment etc. during the 2020-21 school year.

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.
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STUDENT READINESS

Supporting Data and Notes Interpretation of Data and Identified Needs

Transitions and Pathways

Transitions into Summarize challenges for students new to middle school during the N/A
Middle School 2020-21 school year.

Transitions from Summarize challenges related to students who are leaving middle N/A
Middle School school in Spring 2021.

Transitions into High | Summarize challenges for students new to high school during the N/A
School 2020-21 school year.

Summarize challenges related to students who will graduate in Spring | N/A

Graduation Rates 2021 compared to previous years.

Summarize challenges related to expected drop-out rates credit N/A
recovery needs or engagement concerns with high school students in
the 2020-21 school year compared to previous years.

Dropout Rates and
Disengagement

Provide any decrease in the number of CTE courses, concentrators, N/A
CTE completers, and/or inabilities to participate in coursework needed to
fulfill concentrator/completer status due to pandemic restrictions.

Provide an overview of courses that were not able to be offered N/A
Course Availability during the 2020-21 school year as a result of pandemic related
challenge (not including CTE, which is referenced above).

Special Populations and Mental Health

summarize challenges related to supporting students with Creating schedules for small group instruction was difficult due to
disabilities, English learners, students experiencing homelessness, mitigation expectations since we attempted to maintain small cohorts

students in foster care, migrant students, and economically : . :
disadvantaged students during the 2020-21 school year. of students. We did see an increase in the needs (see back page)

Special Populations

yeh”ta] Helalthél . e chall lated t tal and behavioral health. A The students who returned to brick and mortar came with a range of
ehavioral an ummarize challenges related to mental and behavioral health. As ; ; ; ; ok

Other Supports, applicable, include limitations related to observation and interaction :/?lzlclj)i/dsgggzt;dr:ﬂﬁzzsn:?r?:rf;;ge ti:ihp::ﬂ;rgsrao?itTg;gnetlgc\’Ar;itiﬁortS'
Interventions and with student in the virtual learning environment. . gnine .

Staffing anxiety and depression. We saw an increase (see back page)

The greatest impact for our nurses was the contact tracing and stress

Summarize challenges related to shortages or limitations in school ; o )
8 8 of making decisions regarding student health. (see back page)

School Nurses .
nurses (or similar).

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.
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EDUCATORS

Staff Retirements

Supporting Data and Notes

Summarize differences in the number of staff retirements during
the 2020-21 school year as compared to previous years. Please
differentiate between instructional staff and other staff.

Interpretation of Data and Identified Needs

2021 - 3 classified retirements; 2020 - 1 classified retirement; 2019 -
2 certified and 1 classified retirement. No CCS staff retired due to
COVID concerns.

Staff Resignations

Summarize differences in the number of staff resignations which
occurred during the 2020-21 school year as compared to previous
years. Please differentiate between instructional staff and other staff.

2021 - 2 certified staff resigned; 2020 - 1 certified and 1 classified
staff resigned; 2019 - 2 classified staff resigned. COVID has not
impacted our staff resignations.

Extended
Quarantines

Provide the number and percent of instructional staff and non-
instructional staff who faced more than two quarantine periods (10
days or longer).

3% (3 out of 99) of CCS instructional staff had two or more
quarantines. 17% (3 of 18) classified staff had 2 or more quarantines.

Classroom
Vacancies

Provide the total vacancies for the teacher of record in the district
during the 2020-21 school year.

Clinton City Schools did not have any vacancies during the 2020-21
school year.

Other Vacancies

Summarize any other critical vacancies that impacted the district
during the 2020-21 school year.

While we didn’t have any vacancies, CCS was significantly impacted
by the lack of substitutes caused by teacher quarantines. We often
had to resort to pulling teaching assistants from intervention classes.

OTHER CONSIDERATIONS

Topic

Access to Technology

Supporting Data and Notes

Provide the percent of time when students learning in a virtual
environment did not have consistent access to a device. Provide this
information for elementary, middle, and high school grade bands.

Interpretation of Data and Identified Needs

All students had a device and an internet connection if they were
doing virtual learning due to quarantine. CCS provided hot spots to all
students who needed this support.

Access to High-
Speed Internet

Summarize student and staff access to high-speed internet during
virtual instruction, how that changed over the year, and how that
might have impacted opportunity and access.

The hot spots were only used by a few students during the course of
the year. The majority of students/teachers have access to high
speed internet.

Facility Constraints

Summarize facility constraints that impacted instruction (ie. space
concerns leading to hybrid schedules).

Classrooms were not large enough to provide six ft. distance, and
there was limited cafeteria/eating space to adaquately spread out
students.

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students.
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial.
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Summary of Key Priorities

For each of the sections below, list the top 3 investments your district will make to address the data indicated above and accelerate
student achievement.

1 | Place a full-time certified interventionist at each school.

2 | Participate in TN All Corps Tutoring for approaching students - high dose / low ratio tutoring.

3 | Utilizing Response to Intervention time to provide additional instructional supports to all student below grade level (intervention and tutoring).

1 | Additional guidance counselor time to provide consistency in programming across the district.

2 | Addition of Personal Accountability Class (PAC) at each school to allow students to receive emotional/social support while maintaining assignments.

3 | Continuation/expansion of the BEST (Behavior, Emotional, Soical, Trauma) class as an added layer of support for regular education students.

EDUCATORS

1 | Partnership with NIET (National Institute of Excellence in Teaching) to provide supports in effectively addressing learning loss.

2 | Provide a system-wide math coach to address math learning loss (since ELA is focus of RTI).

3 | Continue to provide ongoing mental health supports for all staff members.

FOUNDATIONAL ELEMENTS

1 | All teachers will complete and pass a certification test on TN Foundational Literacy Skills Course.

2 | Fundations (foundational literacy skills curriculum) will be expanded into third grade creating a comprehensive Pre-K-3rd program.

3 | Purchase Explode the Code as an additional layer of foundational skill support for primary grades.
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SUPPLEMENTAL RESPONSES

Should you require additional space to complete your response to any of the above questions, please use these supplemental blank
pages. If using this space for multiple answers, leave a space between and be sure to include which area you are adding a response to
at the beginning.

Overall Impact - 6 Kindergartenstudents, 4 first grade students, 7 second grade students, 2 third grade students, 6 fourth grade students, 1 fifth grade student,
and 3 sixth grade students. Students who were not successful in virtual instruction were required to reenroll in brick and mortar. This process assisted CCS in
maintaining quality both in-person and virtual instruction. At the beginning of the year, 137 students were enrolled with a significant decrease at winter break to
51. By the end of the year, only 29 students were enrolled in virtual. On TCAP, there was a noticable difference in the virtual program achievement compared to
the in-person achievement.

Benchmark Data - The following is a summary of the ELA bechmark data for all students:

Beginning - 15% on grade level; 17% early on grade level; 51% one year below; 17% 2 years or more below
Middle - 29% on grade level; 27% early on grade level; 33% one year below; 11% 2 years or more below
End - 53% on grade level; 23% early on grade level; 18% one year below; 6% 2 yeras or more below

Throughout the year, the on grade level percentage increased while the significantly below grade level decreased. Asian students outperformed all other ethnic
groups with 63% considered on grade level. Thirteen percent of the African American students scored on grade level while 26% of students with disabilities
were considered on grade level.

The following is a summary of our Math benchmark data for all students:

Beginning - 5% on grade level; 12% early on grade level; 62% one year behind; 22% 2 years or more below
Middle - 20% on grade level; 25% early on grade level; 48% on year behind; 8% 2 years or more below
End - 52% on grade level; 20% early on grade level; 23% on year behind; 5% 2 years or more below

Throughout the year, the on grade level percentage increased while the significantly below grade level decreased. In terms of demographics, the end of the
year on grade level percentages by ethnicity were 63% Asian, 19% African American, 67% English Language Learners, and 41% Economically Disadvantaged.

Literacy - first grade on grade level. In 2019, first graders arrived from Kindergarten with 23% of them understanding first grade material. This year that number
dropped to 10%. Based on literacy data the primary grades had the greatest negative impact due to school closures and quarantines.

RTI - the significant drop in first grade proficiency. Knowing that there was a significant gap in foundational literacy skills, CCS purchased Explode the Code for
all first grade students as an extra intervention in conjuction with Fundations. Fundations is currently used in K-2, and was piloted in a third grade class with
great success. Fundations will be used for students in Pre-K through third grade in 2021-22.
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SUPPLEMENTAL RESPONSES (continued)

Should you require additional space to complete your response to any of the above questions, please use these supplemental blank
pages. If using this space for multiple answers, leave a space between and be sure to include which area you are adding a response to
at the beginning.

School activities and enrichments- However, CCS offered a Ukulele Club in its place. Schools held virtual STEM and Arts nights to create opportunities for
family engagement. CCS continued offering basketball, track, cross country, dance, archery, bowling, Orff Ensemble, and other well-rounded activities with
mitigation efforts.

Special Populations - in our economically disadvantaged students, including our homeless children. However, local churches and community organizations
were on stand-by to assist when needed. Economcially disadvantaged students had a harder time participating in virtual instruction during school closures in
2020 and during times of quarantine/isolation in 2020-21. CCS did send home hotspots for those in need; however, many students came back from
quarantines/isolations significantly behind their classmates who were attending in-person. CCS did offer virtual special education services to students when on
quarantine/isolation, but the quality and outcomes with virtual instruction did not match in-person instruction.

Mental health, behavioral and other supports, interventions, and staffing - in the number of suicide assessments we conducted on children, particularly in the
first half of the year. For some students at home during school closures, quarantines, or virtual instruction, the lack of meaningful and personal connections to a
teacher and other students was difficult. Several of our virtual students experienced anxiety and a low threshold for test completion when they came to school
for TCAP testing. Our virtual students overall did not perform as well on TCAP as students who remained with in-person instruction all year.

School Nurses - On several instances, we experienced a health care shortage due to nurses being quarantined after being deemed a close contact.
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