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DISTRICT VISION, MISSION, MOTTO, AND STRATEGIC GOALS: 

 

DISTRICT VISION: 

Creating students of vision through quality education that prepares them with the ability to pursue 

lifelong excellence. 

 

DISTRICT MISSION:  

The Mission of the Truth or Consequences Municipal Schools is to support students as they pursue their 

career and life goals. 

 

DISTRICT MOTTO:  

Students first.  

 

DISTRICT STRATEGIC GOALS: 

1. To aid students’ social emotional wellness and mental health needs focusing on supportive    

     relationships.  

2. To prepare all students for career and college readiness. 

3. To accelerate academic achievement in literacy and numeracy for all students. 

4. To establish and maintain with the highest of expectations, a culture of care, support, and 

citizenship. 

5. To recruit and develop highly qualified faculty and staff.  
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BACKGROUND: 

At the onset of the second semester during the 2020-2021 school year, a group of K-12 TCMSD Staff 

committed to 14 weeks of reading, inquiry, analysis, discourse, and collaboration to evaluate the 

efficacy of the traditional 100-point grade scale and more equitable approaches to grading that focused 

on students “learning” content and skills, rather than “earning” points based on successful completion 

of assignments, compliant behavior, and extra credit.  The group read the book, Grading for Equity: 

What It Is, Why It Matters, and How It Can Transform Schools and Classrooms by: Joe Feldman.  On 

Wednesday of each week, from 4:00-5:00, the Collaborative reviewed, discussed, challenged, and 

reassessed grading practices.  The Collaborative provided information via Padlet for each chapter that 

contributed to the collective belief that the current 100-point scale system is not equitable, as it weighs 

failure more heavily than success, and instead of focusing on the skills and content that students need to 

learn, it focuses on how many points students need to earn to “pass the class.”  Therefore, the Truth or 

Consequences Municipal School District has decided to shift to the 4-point scale, which focuses on a 

trajectory of learning instead of earning.   

 

The Truth or Consequences Municipal School District believes in an acceleration over remediation 

approach to standards proficiency. When a student struggles to reach proficiency, we will intervene on 

the student's behalf to provide intervention and additional opportunities to learn and relearn the 

standards. If a student demonstrates proficiency on a standard prior to teaching and learning occurring, 

we will provide acceleration opportunities to enhance student application of a standard.  Standards-

based grading is a research-based approach to assessing and reporting student achievement. Many 

scholars in the field of education, including Thomas Guskey, Robert Marzano, Douglas Reeves, Ken 

O’Connor, and Rick Wormeli, support the implementation and extension of standards-based grading.  

 

RATIONALE:  

● Standards-based reporting more accurately assesses student learning/achievement.  

● Standards-based reporting practices clearly communicate learning goals to all stakeholders.  

● Standards-based reporting develops self-directed and intrinsically motivated learners.  

● A 4-point grading scale enhances the validity and reliability of academic grades.  

● Practice is essential for concept development but not necessary for grade calculation.  

● Behavior is vital to student success and should be reported separately—not in the gradebook.  

● Academic grades should reflect academic achievement only. 
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PURPOSE OF GRADES: 

Grades communicate the academic achievement of a student at a particular point in time (Guskey, 

2015). Communication, in the form of grades, reflects what a student knows and can do in relation to 

content area learning goals as defined by the Common Core State Standards, New Mexico Content 

Standards, and Next Generation Science Standards. 

 

Most traditional systems are predicated upon a 100-point grading scale and the attainment of points to 

determine a final grade. In addition to having one hundred degrees of variation, the 100-point scale is 

negatively skewed toward the bottom end of the grading scale (Reeves, 2004, p.324). The typical 

percentage range for each letter grade is ten points, however, the grade range for an F is sixty points 

(Reeves, 2004, p.324).  A zero, the most damaging grade, has six times the weight of all other letter 

grades (Reeves, 2004, p.325).  The result of implementing a 100-point scale is an inaccurate 

representation of learning.  A 4-point scale in a standard-based system has less variation from one level 

of achievement to another equating to a more accurate measure of scholastic acquisition.  

 

As students progress through their learning, a traditional grading system emphasizes point attainment 

rather than knowledge and skill development. Grades are economic bartering in a traditional system 

(Wormeli, 2010). If student X scores Y number of points they receive Z for a grade (Wormeli, 2010). 

Additionally, some students play the “points game” and do just enough to pass with minimal effort or 

learning. Students in traditional grading systems are focused on earning points rather than learning and 

making deeper connections with content. The shift from points to learning in standards-based grading is 

more conducive to learning and academic development.  

 

External factors, such as homework, decrease the validity and reliability of academic grades (O’Connor, 

2011, pp.3-4). Homework, or practice in a standards-based system, is vital to development, growth, and 

improvement of learners over time. Unfortunately, traditional grading practice includes 

homework/practice as part of the final grade calculation. This penalizes students that require additional 

time and practice to learn the content (Wormeli, 2010). Students that “get it” quickly are rewarded 

while others needing additional time and practice are inadvertently punished. Including 

homework/practice in the final grade discourages students from persevering through academic 

challenges and perpetuates a defeatist attitude toward learning. If practice is essential to improving 
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skills necessary to succeed, students should not be penalized for their development. In standards-based 

grading, it is more important that students learn the content rather than how quickly they learn it.  

 

The purpose of grades is to communicate and reflect the academic achievement of a student (Guskey, 

2015). When determining academic achievement, it is important to exclude behavioral factors within 

the academic grade. Appropriate behavior inside and outside of the classroom is so important to 

academic success that it is necessary to assess and record these skills separately. Grading of student 

behavior, known as 21st Century and Employability Skills, in a traditional classroom inflates or deflates 

academic achievement. Late work penalties, for instance, artificially lower an academic grade and 

present a false representation of student knowledge (Guskey, 2013, p.70). Rather than penalize the 

academic grade it is more accurate to assess late work within 21st Century and Employability Skills. 

Improving a grade for class participation is a more accurate assessment of collaboration and discussion 

than academics. Interactions with peers and adults are more accurate measurements of cooperation 

and respect and should be assessed therein. A standards-based grading system seeks to reduce if not 

eliminate these factors by recording academics and 21st Century and Employability Skills separately 

within the gradebook. 

 

EQUITABLE STANDARDS-BASED 4-POINT SCALE VS. TRADITIONAL 100-

POINT SCALE: 

The focal point of standards-based reporting/grading is learning. Contrary to standards-based grading, a 

traditional grading system has numerous flaws that inaccurately represent student achievement.  Many 

non-academic components in a traditional grading system reward external factors (extra credit, 

homework, positive learner behaviors, etc.) that distort the overall academic grade (O’Connor, 2011, 

p.15).  Rewarding these factors makes it difficult to discern whether a grade reflects what a student 

knows and can do, external factors, or a combination of both (O’Connor, 2011, pp.3-4).  For example, 

students that complete extra credit may improve their grade without necessarily improving their 

learning.  In many instances, credit is awarded to students based upon the completion of extra credit 

rather than the quality of learning displayed within the task.  At other times, students receive additional 

credit for bringing classroom materials to the teacher (tissue paper, dry-erase markers, etc.), none of 

which contribute to the development of knowledge and skills (Townsley, 2015).  By separating or 
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eliminating external factors in the grading process, students and parents are given an accurate 

representation of academic achievement (O’Connor, 2011, pp. 22).  

 

Utilizing a four-point scale provides a more fair and accurate representation of what a student knows 

and can do (Reeves, 2004).  A four-point scale will be used to record scores within the gradebook.  Each 

letter grade in the scale below is weighted equally and provides students equal opportunities to receive 

any grade within the grading scale.  Failure due to a student not submitting any evidence of learning will 

be recorded as a 0 in the gradebook. Although the 4-points scale does not eliminate the points game 

perpetuated in a traditional grading system, it mitigates the amount of variation within grading practice. 

 

4-POINT SCALE: 

ADVANCED 

 

4 POINTS = A 

PROFICIENT 

 

3 POINTS = B 

NEARING 

PROFICIENT 

2 POINTS = C 

BEGINNING LEVEL 

 

1 POINT = D 

LACK OF 

EVIDENCE 

0 POINTS = F 

Student 

demonstrates 

mastery of the 

standard. 

 

Student 

demonstrates 

understanding of 

the standard. 

Student 

demonstrates 

partial 

understanding of 

the standard. 

Student 

demonstrates 

limited 

understanding of 

the standard. 

Student has not 

submitted any 

evidence of learning 

the standard. 

 

Student can 

analyze, peer 

review, and 

effectively teach 

their peers the 

standard. 

 

Student can 

analyze, peer 

review the work of 

their peers. 

Student will be 

provided feedback 

and support to 

redo/work toward 

understanding of 

standard. 

Student will be 

provided feedback 

and support to 

redo/work toward 

partial 

understanding of 

standard. 

Student will be 

encouraged to 

submit evidence of 

learning. 

 

CONVERSION CHART: 

4-Point Scale Schoology 
Grade Range 

Letter Grade Level of Standard 
Mastery 

4 3.21-4.00 A Advanced 

3 2.41-3.20 B Proficient 

2 1.61-2.40 C Nearing Proficient 

1 0.81-1.60 D Beginning Steps 

0 0-0.80 F Lack of Evidence 
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SCHOOLOGY GRADEBOOK COMPOSITION: 

Teachers are required to only enter grades in the Schoology Learning Management System using a 4-

point scale to measure student learning and proficiency of Power Standards.  Schoology and 

PowerSchool will not be synched this year. 

 

How it works: Let us say a grade level content area has four Power Standards that are being reported on 

for the Quarter. There may be several practice/assignments that are put in over the course of a Quarter 

for each of the of the Power Standards.  For each individual Power Standard, the teacher calculates the 

mode of the number of assignments that measure learning for that specific Power Standard (number 

that occurs most often).   So, if a student scores 1,2,2,3,2,3,4,3,4 on all the assignments that measure 

the proficiency of the first of the four Power Standards (see below), the mode would be a "2" for that 

standard even though the student is moving toward proficiency on that standard close to the end of the 

Quarter. This student has demonstrated learning over time and is moving towards mastery at the end of 

the semester. The teacher would take into consideration the demonstration of learning over time and 

report the higher level of proficiency, rather than the mode on that specific Power Standard. So, for this 

specific example, a teacher would give this student a 4 for this Power Standard, because the student 

demonstrated mastery at the end of the grading period (marathon analogy). 

 

EXAMPLE OF WHAT IS ENTERED IN SCHOOLOGY FOR THE FOUR POWER STANDARDS FOR Q1: 

 

Practice

/Assign

ment 1 

Practice

/Assign

ment 2 

Practice

/Assign

ment 3 

Practice

/Assign

ment 4 

Practice

/Assign

ment 5 

Practice

/Assign

ment 6 

Practice

/Assign

ment 7 

Practice

/Assign

ment 8 

Practice

/Assign

ment9 

Power 

Standard 

1 Grade 

1 2 2 3 2 3 4 3 4 4 

 

Practice/ 

Assignment 1 

Practice/ 

Assignment 2 

Practice/ 

Assignment 3 

Practice/ 

Assignment 4 

Power Standard 2 

Grade 

1 2 2 3 2 

 

Practice/Ass

ignment 1 

Practice/Ass

ignment 2 

Practice/Ass

ignment 3 

Practice/Ass

ignment 4 

Practice/Ass

ignment 5 

Practice/Ass

ignment 6 

Power 

Standard 3 

Grade 

1 2 2 3 3 3 3 
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Practice/Assig

nment 1 

Practice/Assig

nment 2 

Practice/Assig

nment 3 

Practice/Assig

nment 4 

Practice/Assig

nment 5 

Power 

Standard 4 

Grade 

1 2 2 4 4 4 

 

“Profile of a Tiger Graduate” Citizenship Grade 

4 

 

EXAMPLE OF HOW TO DETERMINE FINAL GRADE FOR Q1: 

 

Power 

Standard 1 

Power 

Standard 2 

Power 

Standard 3 

Power 

Standard 4 

Final Q1 Grade “Profile of a 

Graduate” 

Citizenship 

Grade 

(Exempt) 

4 2 3 4 B (3) A (4) 

 

This way of marking and reporting gives students, teachers, and parents the ability to see learning over 

time and give students credit for their level of learning at the end of the grading period, rather than an 

average score that does not provide consideration for learning over time.   

 

POWERSCHOOL GRADEBOOK COMPOSITION: 

THE ONLY GRADES THAT ARE TO BE ENTERED IN THE POWERSCHOOL GRADEBOOK ARE: 

Q1 Citizen 

Q1 

Q2 Citizen 

Q2 

E1 S1 Q3 Citizen 

Q3 

Q4 Citizen 

Q4 

E2 S2 

B A 
(Exempt 

from 

GPA) 

A A 
(Exempt 

from 

GPA) 

B B B A 
(Exempt 

from 

GPA) 

B A 
(Exempt 

from 

GPA) 

C B 

 

• Final Quarter One Grade 

• Quarter One Citizenship Grade (Exempt from Course Grade GPA—Informational Only) 

• Final Quarter Two Grade 

• Quarter Two Citizenship Grade (Exempt from Course Grade GPA—Informational Only) 

• Exam One Grade 

• Final Semester One Grade 

• Final Quarter Three Grade 

• Quarter Three Citizenship Grade (Exempt from Course Grade GPA—Informational Only) 
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• Final Quarter Four Grade 

• Quarter Four Citizenship Grade (Exempt from Course Grade GPA—Informational Only) 

• Exam Two Grade 

• Final Semester Two Grade 
 

“PROFILE OF A TIGER GRADUATE” 21ST CENTURY AND EMPLOYABILITY 

SKILLS: 

In addition to academic achievement, teachers implementing standards-based grading practices also 

assess students’ 21st Century and Employability Skills. We believe that these behaviors are so important 

that they need to be assessed and recorded separately from the academic grade in the gradebook as 

citizenship grades for informational purposes only.  Our School Board, in collaboration with the 

Superintendent and community feedback through a questionnaire, developed the following 10 criteria 

that we want all students to work to improve each year and before they graduate from Hot Springs High 

School.  At the end of each academic quarter, every teacher will complete a “Profile of a Tiger Graduate” 

Citizenship and Employability Skills Rubric for every student and enter the Citizenship Grade in 

PowerSchool.  This will be shared with parents in PowerSchool and at parent-teacher conferences as a 

communication tool with parents regarding learner behaviors in the classroom. It will be recorded in 

PowerSchool as “exempt” and will not calculate into the student’s overall course academic grade or 

GPA.  

Below is the rubric: 
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HOME-BASED PRACTICE: 

A synthesis of research on homework reveals that homework does not improve academic performance 

for elementary aged students, and has minimal impact for secondary students, yet so much time and 

effort is taken up by this practice. Teachers, children, and their families spend hours planning, preparing, 

completing, returning, grading, and recording homework.  The best practice requires immediate 

feedback from the teacher, followed by immediate application of that feedback to improve the 

student’s performance.  This does not happen at home.   

 

Practice is important for students as they work toward learning mastery of Power Standards in their 

classes, but it does not necessarily have to be graded. The final assessment/demonstration of learning 

should be graded.  The Truth or Consequences Municipal Schools focuses its efforts on creating effective 

in-class experiences, such as high-quality instruction. Therefore, practice should be completed in class 

with immediate feedback and support from the teacher.    

• Elementary students should not be assigned home-based practice unless it is completion of 
incomplete “in-class” assignments or acceleration and enrichment opportunities.  
 

• Secondary students’ home-based practice should be minimal. 

 

REASSESSMENT/REDO: 

If a student scores below proficient (B/3) on a formative or summative assessment/assignment and has 

missing and/or late work, reassessment is highly suggested.  Students have until the end of each 

academic Quarter to demonstrate mastery of the Power Standards taught during that Quarter in their 

subject-area/course. Students need to utilize their time on FLEX Fridays to work toward mastery 

learning of the Power Standards with the support of their teachers and peers. 

Potential Relearning Activities: 
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LATE/MISSING ASSIGNMENTS: 

Formative practice (daily work, home-based practice, etc.) and summative assessments (tests, essays, 

lab reports, presentations, projects, etc.) are to be submitted to the instructor in a timely manner.  Late 

work will be indicated in the “Citizenship Grade” and not in the academic grade for the course.  Students 

must attend FLEX Fridays to be afforded the opportunity to submit late/missing evidence of learning by 

the end of each academic Quarter.  
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REVIEW OF TCMSD’S GUIDING PRACTICES FOR GRADING STUDENTS:  

1. Schoology and PowerSchool WILL NOT be synced this year.  All assignments and grades will be 

entered in the Schoology Learning Management System to measure student learning to support 

remote and in-person learning.  Teachers will only enter FINAL: Q1, C1, Q2, C2, E1, S1, Q3, C3, 

Q4, C4, E2, and S2 grades in PowerSchool.  Parents and students must log into their Schoology 

accounts to monitor their academic progress throughout each Quarter and Semester.  

(Q=Quarter; C=Citizenship Grade; E=Mid/Final Exam “MS and HS only”; S=Semester)  

2. A 4-point equitable grading scale will be used in the Schoology gradebook for all assignments 

(All assignments are worth a maximum of 4 points). 

3. Letter grades, derived from the 4-point scale, will be based solely on mastery of course/grade 

level Power Standards.  Student participation, work completion, extra credit, and ability to work 

with others will not be graded.  “Profile of a Tiger Graduate” 21st Century and Employability 

skills will be documented in PowerSchool at the end of each quarter as a “Citizenship Grade” so 

students, families, and teachers can clearly distinguish between behavior and knowledge.   This 

grade will not be calculated in students’ GPA. 

4. All teachers will identify their top 10-15 Power Standards in each content area/course and 

students’ grades will be based on students’ ability to master those 10-15 Power Standards.  

(These 10-15 Power Standards need to be clearly communicated to students and parents via 

the course syllabus). 

5. Assessment of a Power Standard is a process, not a one-and-done. Students will have multiple 

opportunities to demonstrate mastery of a Power Standard throughout the grading period 

(Quarter/Semester).  Course grades are finalized at the end of each Quarter and Semester and 

will be based on an overall assessment of a student’s progress over time and the most recent 

level of demonstrated proficiency for each Power Standard, not based on an average. (Analogy: 

When training for a marathon—the end result is what is measured). 

6. If a student scores below proficient (B/3) on a formative or summative assessment/assignment 

and has missing and/or late work, reassessment is highly suggested.  Students have until the end 

of each academic Quarter to demonstrate mastery of the Power Standards taught during that 

Quarter in their subject-area/course.  

7. Homework is now referred to as “home-based practice.” 

• Elementary students should not be assigned home-based practice unless it is 

completion of  incomplete “in-class”  assignments or acceleration and enrichment 

opportunities.  

•  Secondary students’ home-based practice should be minimal. 

8. Daily assignments, home-based practice, and summative assessments (tests, essays, lab reports, 

presentations, projects, etc.) are to be submitted to the instructor in a timely manner.  

Late/Missing Assignments will be indicated in the “Citizenship Grade” and not in the academic 

grade for the course.   

9. Accommodations and modifications will be provided to all students that demonstrate the need 

in order to support their mastery of the Power Standards in each of their subject areas/courses. 
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