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Mission Statement:

The mission of Oak Grove School District is to provide an opportunity for every student to master grade level skills

regardless of previous academic performance, family background, socioeconomic status, race, or gender. We will

measure our achievement based on local and state assessments and overall classroom performance. The entire staff

pledges to ensure student success by providing a positive learning environment that meets the needs of every child.
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Introduction and Essential Features of Multi-Tiered System of Support (MTSS)

The Multi-Tiered System of Support (MTSS) is a system for evaluating the needs of all students and fostering positive
student outcomes through carefully aligned and implemented interventions. MTSS is a process that is based on a tiered
model of instructional services and problem-solving that provides students with core instruction (Tier 1), supplemental
instruction/intervention (Tier 2), and intensive intervention (Tier 3), simultaneously documenting the impact on student
learning. The three-tiered approach provides ALL students with the opportunity for effective, evidence-based core
instruction, as well as the provision of supplemental and intensive instruction, when necessary, to ensure the mastery of
state-approved grade-level standards. This is an ongoing process of team decision-making through the use of student
performance and other data to guide instructional decisions.

There are many potential factors that exist to explain why student performance is below expectation. These minimally
include lack of consistent exposure to curriculum, language and other cultural factors, student readiness, more time
required for mastery of curriculum, and other individual differences related to student learning. In the MTSS model of
problem-solving, students are provided research-based instruction and interventions that address these and other
factors. Providing interventions within the general education setting is necessary to determine the degree of at-risk
students’ difficulties. The process of MTSS differentiates students whose performance is well below expectations but
who may respond positively to intervention, from students who do not respond adequately to interventions and may
qualify for special education services.

Core Features of the Problem-Solving/MTSS Process
● High quality, evidence-based instruction and behavioral support in general education
● Universal screening in order to identify at-risk students who may need closer monitoring and/or intervention
● Multiple tiers of increasingly intense scientific, research-based interventions that are aligned to student need
● Use of a problem-solving approach by school staff for development, implementation, and monitoring of the

intervention process
● Continuous monitoring of student progress during the interventions, using objective information to determine if

students are meeting established goals
● Fidelity checks ensuring  the intervention was implemented as intended and with appropriate consistency
● Documentation of parent involvement throughout the process

Universal Screening
Universal screening of all students occurs three times per year. The data obtained from these universal screenings helps
identify which students are proficient in the skills measured, and which are deficient in the skill(s) or “at risk” for not
mastering skills. The data is used to make decisions about how to develop and implement instructional changes so that
all students reach proficiency in grade-level skills. Additionally, the data are used to identify which students need more
intensive intervention to develop necessary skills.

Tiered Instruction/Intervention
Each intervention tier of the MTSS process defines the level and intensity of services required for a student to attain
progress, although individual student needs may differ. The three tiers of interventions are on a continuum that is fluid,
indicating that a student may move up and down within the tiers depending on the frequency and intensity of services
required to sustain progress. The student’s level of need indicates the level of support that is provided. The actual length
of time that an intervention is implemented depends on the student’s response to the intervention, in conjunction with
realistic duration periods required for a target skill to develop. It is also possible for a student to receive intervention(s) in
more than one tier at the same time to address separate target skills. A student’s level of skill deficit is assessed based on
how much of a “gap” exists between the student’s actual level of performance and the performance of peers who are
achieving grade-level expectations.
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● Tier 1: Core curriculum or universal instruction – All students
Tier 1 is the foundation of MTSS and consists of scientific, research-based core instructional and behavioral
practices and supports (differentiated instruction) designed for all students in the general education curriculum.

● Tier 2: Supplemental support(s) and intervention(s) – Some students (targeted, small group)
Tier 2 consists of supplemental instruction and interventions that are provided in addition to and in alignment
with effective core instruction and behavioral supports to groups of targeted students who need additional
instructional and/or behavioral support.

● Tier 3: Intensive support(s) and intervention(s) – Individual students (targeted to individual student needs)
Tier 3 consists of intensive instructional or behavioral interventions provided in addition to and in alignment with
effective core instruction with the goal of increasing an individual student’s rate of progress toward developing a
deficient skill. Tier 3 interventions are developed for individual students by a school-based Problem-Solving Team
using a data-driven, problem-solving process.
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The Problem-Solving Process

The Problem-Solving Process involves data-driven, team decision-making at all levels of the school. It requires specifying
a problem, analyzing the problem, developing and implementing appropriate interventions, monitoring student progress,
recording the results, and evaluating the outcomes.

Levels of implementation include:
● Classroom (Core): When 80% of the class is not demonstrating the expected grade level skill, the teacher will

identify the problem, develop and implement research-based interventions to improve student performance, set
a goal, and monitor the class progress. Teachers will also differentiate instruction to address the individual
student needs.

● Small Groups: Students receiving small group instruction (in-class or outside of class) will be monitored for
improvement as a group. If less than 75% of the students in the group are not making adequate progress,
problem-solving will occur to determine the problem. Consideration will be given to the intervention materials,
student needs, intervention time, etc. Consideration will also be given to the determination of performance
deficits, vs. skill deficits among the students.

● Individual Students: Problem-solving at the individual student level will intensify and become more collaborative,
through the use of a team approach that includes the parent. It may be necessary to gather additional
information about the problem area and the student.

The problem-solving process incorporates the following elements:

● Problem Identification
● Problem Analysis
● Plan Implementation
● Plan Evaluation

Problem Identification (What is the problem?)
● Identify deficit area(s) and choose the skill deficit of greatest concern. If there is more than one problem, it is

necessary to prioritize. It may also be the case that there is an academic and a behavioral concern that need to
be addressed simultaneously.

● Create a specific and observable description of the skill deficit(s), focusing on teachable skills that are alterable
through instruction.

● Define the problem as the measurable difference between what is observed (present level of performance:
baseline data) and what is expected (expected level or grade-level performance).

● Determine the current grade-level peer performance: Is there a gap between the expectation and peer
performance? (If so, instructional changes would be made for the whole group at the Tier 1 level of service, not
for just the one student.)

● Identify a “replacement behavior”: What do you want the student to do, and to what level of performance?

Analyze the Problem (Why is it occurring?)
● Determine probable reasons for the problem (possible factors) considering both skill vs. performance deficits.

When assessing possible factors, we look at:
o Instruction (how content is presented, including types of materials, grouping, etc.)
o Curriculum (content that is taught, including scope and sequence)
o Environment (where the student sits, physical arrangement of the room, lighting, noise, etc.)
o Learner

The above information is gathered through Review of relevant information, Interview of relevant people,
Observation, and Testing the learner. These acronyms are often used for the above process: ICEL (Instruction,
Curriculum, Environment, and Learner and RIOT (Review, Interview, Observe, and Test).

● Develop a hypothesis as to why the problem is occurring: Problem occurs because: .
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● Develop a goal to address the problem (observable and measurable). The goal may be the level of performance
necessary to achieve the grade level standard (benchmark) by the end of the school year; or, the goal may be a
level of performance that is expected earlier in the school year (short term progress toward end-of-year
expected performance).

Intervention Design/Implementation (What do we do about it?)
● Brainstorm possible research-based solutions/interventions
● Select an intervention for implementation (focusing on what is taught and how it is taught)
● Conduct any training/modeling necessary for implementation to ensure fidelity
● Assign roles for implementation, monitoring, and necessary support
● Select methods/tools for ongoing progress monitoring and graphing of student data
● Plan implementation of intervention for a reasonable and realistic duration of time
● Determine when to evaluate student’s rate of progress

The intervention plan includes the following components:
● Student identifying information
● Statement of present level of performance in the deficit area(s)
● Goal statement
● What intervention(s) will be implemented
● Who is responsible for implementing the intervention and monitoring progress
● Where and how often the intervention will occur
● How the student’s progress will be monitored
● How often the student’s progress will be monitored

Plan Evaluation/Response to Intervention (Is the intervention working?)
The determination about a student’s response to intervention can be made by the classroom teacher, the interventionist,
or the team. As the team evaluates the effectiveness of the intervention, the ultimate focus is whether the student is
closing the gap with peers.

● Determine if the student’s current level of performance differs significantly from peers.
● Examine the student’s progress monitoring data (trend line on graph).
● Determine the student’s rate of improvement (progress).
● Determine if the intervention was implemented with fidelity.
● Make education decision to continue the intervention, make modifications to the intervention, change the

intervention, or begin to fade the intervention.
If the student is not making the anticipated progress, the team may need to review whether the intervention is
appropriately matched to the student’s need, whether the group configuration meets the student’s need, or whether
changes need to be made to the time, interventionist, group size, etc. Changes made to the student’s intervention plan
should be documented, preferably on the data chart, in order to identify a change was made and determine whether this
increased the student’s performance toward the goal.

Fidelity
Fidelity of intervention implementation is the delivery of instruction in the way in which it was designed to be delivered.
The ultimate aim of a fidelity system is to ensure that both the school process of MTSS and the instruction at various tiers
are implemented as intended. Fidelity is important at both the teacher level (i.e. implementation of instruction and
progress monitoring) and at the school level (i.e. implementation of the process). At the school level, fidelity is ensured
through professional development and training, and resource allocation.
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The Problem-Solving Team

Team Membership
The Problem-Solving process involves team decision-making based on collected student data. When a student is
determined to require more intensive intervention beyond Tier 2, a school-based problem-solving team becomes
involved in the problem-solving process and intervention planning/monitoring/evaluating. This group of school
professionals meets with teachers to assist them in identifying their primary concerns about struggling students, and to
design intervention plans to help those students achieve success.

The Problem-Solving Team may include, but is not limited to: An administrator, RTI Coordinator, classroom teacher(s),
special education teacher(s), and school counselor. Parents are encouraged to participate in the meeting to discuss their
child’s skill deficit(s) and help make decisions based on the data presented and their knowledge of their child. Students
may also participate, as appropriate, in the problem-solving process. Problems-solving teams are fluid by nature, and
team membership often depends on the student’s particular concerns. The members involved in the meetings will vary
depending upon the needs of the student being addressed.

Core Elements of the Problem-Solving Team
● Structured problem-solving: The team follows a structured format when prioritizing, defining, and analyzing a

teacher’s concerns which helps the team make efficient use of time and resources, and increases the probability
that appropriate interventions are selected to meet a student’s needs.

● Education-focused: The team focuses on helping a student within the school setting, while recognizing there
may be other unalterable factors presenting potential barriers to school success (health concerns, family
situations, home/neighborhood environment, financial hardship, etc.). Acknowledging those barriers exist, the
team works to identify solutions that will benefit the student within the school environment.

● Collaboration: The philosophy must exist that ALL members at the table provide equally valuable insight into the
needs of the student.

● Research-based interventions: The team recommends academic and behavioral interventions that have been
researched and found to be effective in school settings. Schools have the responsibility to use scientifically
validated intervention methods that make the most efficient use of resources in meeting student needs.

● Parent involvement: Parent involvement in the meetings is encouraged and efforts should be made to include
the parents in this process. The parent should also be informed of their child’s progress. If a parent is invited
but cannot attend, relevant information may be obtained regarding their child, prior to the meeting. Contact
would also be made with the parent afterward, when they have not been able to attend.

Roles and Responsibilities

Accountability for positive student outcomes is the shared responsibility of all school personnel.

Administration
● Responsible for the allocation of resources
● Supports program evaluation
● Monitors staff support, including class coverage, when necessary

RtI Coordinator
● Collaborates with necessary personnel for the collection of information about the curriculum, instruction,

environment, and learner.
● Reviews student cumulative folder prior to meeting
● Gathers data in a summative manner for reporting
● Schedules problem-solving meetings, notifying team members of the date, time, and location
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● Prepares written summaries of information data for team members
● Manages case files
● Sets agenda and facilitates meetings
● Obtains consensus about intervention/instructional needs

Referring Teacher
● Prepares relevant sample materials/assessments from the classroom
● Implements interventions, as needed
● Identifies additional accommodations that may be necessary

General/Special Education Teacher
● Takes minutes of meeting
● Collaborates with the team to problem-solve solutions
● Identifies additional accommodations that may be necessary

Individual Specialists, as appropriate
● Assists in the collection of diagnostic information prior to the meeting
● Provides input in developing interventions and strategies
● Shares perspective from specialist’s point of view
● Shares expertise in specific areas of student’s concern
● Collaborates with team to problem-solve solutions
● Contributes information regarding instructional methodology and curriculum
● Assists in developing interventions from their area of expertise
● Provides support/training for interventions to the interventionist(s)

Parent
● Shares perspective on child’s developmental/health history, as relevant to the presenting concern
● Shares student concerns and perspectives, when applicable
● Collaborates with school personnel to problem-solve solutions
● Shares interventions implemented in the home environment previously, with outcomes
● Supports the implementation of interventions in the home environment, when possible
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Progress Monitoring

Progress monitoring is the systematic process of collecting data at regular intervals to determine the academic or
behavioral performance of a student. It consists of brief assessments (probes) designed to indicate progress toward a
specific grade-level goal and to direct instructional changes as needed. It can be implemented with individual students,
small groups of students, an entire class, or an entire school. Progress monitoring answers three critical questions:

1. How fast is the student progressing?
2. How does his/her rate of progress compare to the rest of the class or grade-level peers?
3. Is the student progressing fast enough to close the gap with grade-level peers in a reasonable period of time, as

determined by the team?

To conduct ongoing progress monitoring, the student’s present level of academic/behavioral performance is determined
for each targeted skill through data collection prior to beginning an intervention (baseline data for graph at Tier 2 level of
intervention; Tier 3 baseline data is often the outcome data from Tier 2 intervention if the instructional goal remains the
same). An appropriate goal(s) is determined by the school’s problem-solving team (Grade level team or problem-solving
team) for the student’s progress during intervention implementation. Then, the student’s performance is measured
regularly (e.g. weekly, twice monthly, or monthly) using equivalent measures of student performance throughout the
intervention period(s).

When the intervention plan and the ongoing progress monitoring method have been developed, a date is scheduled to
meet again to review the student’s progress toward the goal(s).

The team reviews the intervention documentation, and makes decisions or adjustments based on the data. The student’s
progress toward meeting the intervention goal(s) is determined by comparing his/her rate of progress (trend line) to the
expected rate of progress (aimline) on the graph.

Tiered Progress Monitoring

Tier 1 Progress Monitoring
Tier 1 progress monitoring consists of the universal screening procedures conducted at schools for reading, math, and/or
behavior. These usually occur three times per year. Evaluation of whole group (universal screening) data is conducted by
a school-based team. Evaluation of individual student data may be conducted by the student’s teacher(s), or a
school-based data team. Tier 1 interventions are research-based standardized interventions that are designed for groups
of students with a specific skill deficit, and implemented within the general education classroom as supplements to the
core curriculum.

Tier 2 Progress Monitoring
Tier 2 progress monitoring consists of assessments specific to a student and the goal(s) identified by the team to address
that particular student’s skill deficit(s). Progress monitoring at the Tier 2 level of intervention occurs more frequently
than at Tier 1, either twice monthly, or monthly. Tier 2 interventions should be implemented and monitored for a
sufficient amount of time for enough data to exist for a determination of the effectiveness of the intervention. Tier 2
interventions are research-based, standardized interventions designed for small groups of students with a specific skill
deficit, and may be implemented in the general education classroom or in a pull-out manner with an interventionist.

Tier 3 Progress Monitoring
Tier 3 progress monitoring consists of assessments specific to an individual student and the goal(s) identified by the team
to address that particular student’s skill deficit(s). Progress monitoring at the Tier 3 level of intervention occurs weekly.
Evaluation of the progress monitoring data at this level is conducted by the school’s Problem-Solving Team. Tier 3
interventions are implemented and monitored for a sufficient amount of time for enough data to exist for a
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determination of the effectiveness of the intervention. Tier 3 interventions are research-based and highly individualized
to address a particular student’s needs. Tier 3 interventions and student progress monitoring should be ongoing
throughout the problem-solving process while addressing identified student needs.
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Graphing

Graphing  provides a visual representation of 1) how the student performed on various assessments, in comparison to

peer groups,  2) student baseline data prior to intervention, 3) student target performance, or goal (goal line), 4)

student response to interventions and to alterations in interventions (trend line),  and 5) progress monitoring dates.

Benchmark Sample

Progress Monitoring Sample
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Oak Grove Procedures for Implementation of Multi-Tiered System of Support
-Academics-

1. Implement scientifically research-based instructional core curriculum with differentiated instruction.

2. Complete benchmark assessment three times per year (Fall, Winter, Spring) utilizing agreed upon screening

tools. (See assessment grid)

3. Grade level teams will meet following the completion of benchmark assessment and review all agreed upon

data.

4. Teams will complete the following activities related to the benchmark assessment data:

● Analyze screening data to determine if the core curriculum is meeting the needs of the majority of the

students.  If needed, develop a whole class (Tier 1) intervention plan.

● Analyze data to identify students not meeting standards.

● Identify students in need of Tier 2 interventions based on the Decision Making Guidelines.

● Select small group interventions for students based on identified needs and develop written intervention
plans utilizing agreed upon forms.  Forms will be completed during the grade level team meeting.

● The teacher will notify the parents (See Parent Notification Form) of student’s benchmarking
performance and subsequent Tier placement.

5. Implement small group interventions for Tier 2 students based on written intervention plans. Tier 2
interventions will be provided 15’- 30’ daily by identified interventionists.

6. The classroom teacher or interventionists will complete the progress monitoring for the Tier 2 students every
other week using identified progress monitoring tools.

7. Teams will review progress monitoring data for Tier 2 students every 6-8 weeks, at grade level team meetings.

The team will review the progress monitoring data and determine one or more of the following utilizing the

Decision Making Guidelines:

● Initiate whole class intervention

● Discontinue intervention

● Continue intervention

● Change intervention

● Initiate Tier 3/individual problem solving

8. Initiate Tier 3/ individual problem solving based on the identified criteria and as recommended by the team. The
classroom teacher will notify parents that individual problem solving and Tier 3 interventions will be initiated.
Parents will also receive written notification following the initial contact.

9. The team will review existing data and identify any additional data that needs to be collected (interview with
parents, observations, diagnostic assessments, etc. The interventionist will initiate the problem solving process
and facilitate additional data collection. The team members may include the interventionist, an administrator, a
paraprofessional, a general education teacher, a special education teacher, the speech pathologist, the school
psychologist, and/or the school social worker.  The problem will be identified, defined, analyzed, and verified.

10. All problem analysis data will be shared with the problem solving team prior to the development of the
individual intervention plan.

11. A problem solving team meeting will be held to develop the individual intervention plan utilizing the agreed
upon forms. A task list, assignments, and time lines will be determined. A method of evaluating and monitoring
the interventions will be established.

12. The individual intervention plan will be implemented and monitored. The student will receive targeted
intervention based on the individual problem solving plan 30 to 60’ daily. Members of the team may model
interventions, assist in the implementation, or check the fidelity of the intervention implementation. The
interventionist will monitor progress on a weekly basis.
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13. The individual problem solving team will meet every eight weeks to review and discuss student progress. The
individual problem solving team will review the progress monitoring data and determine one or more of the
following:

● Discontinue intervention
● Continue intervention
● Change intervention
● Implement motivation strategy (Can’t Do/Won’t Do Assessment)
● Add area of concern
● Discontinue Tier3/individual problem solving and initiate Tier 2 intervention
● Initiate evaluation for special education

Scheduling
Tier 2 interventions will be provided at a designated grade level intervention time. During this intervention time,
identified students will be provided interventions based on their written intervention plan while other students will
participate in reinforcement or enrichment activities. This time will not be utilized to provide core curriculum
instruction. Additional intervention time (more than thirty minutes) will be determined and scheduled on an individual
basis, based on the needs of the student and as indicated in the student’s intervention plan.

Interventionists will include grade level teachers, interventionist, specialist teachers, and paraprofessionals. Special
education teachers, additional aides, and other trained individuals may be utilized during the intervention period as they
are available.

Entitlement for Special Education
1. The required special education procedures will be utilized to consider entitlement for special education.
2. The student will continue to receive interventions and progress monitoring as identified in the individual intervention

plan until the evaluation is complete.
3. Should a parent request a case study evaluation during the intervention process, district protocol should be followed

for handling such situations. In the event that a parent makes the request for a case study evaluation and the district
agrees to pursue this, consideration should be given to maximizing the amount of time the student receives
intervention in the area(s) of concern.  This will provide additional data for decision-making purposes.
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Parent Involvement

Parents will be contacted on a regular basis throughout the MTSS /Problem-Solving Process. Contact may be by phone,
letter, or through active participation at meetings. Parents will minimally be contacted at the following times:

● To provide student performance and intervention tier designation after each benchmarking period
(three times annually)

● As a notification of student participation in Tier 2 intervention
● To initiate the Individual Problem-Solving Process and to invite parent participation. If parent is unable

to attend the Problem-Solving meeting, a team member will contact the parent to review the
information discussed and to gain parental input.

● As part of the data collection process, particularly prior to Individual Problem-Solving
● To seek input and explain the Intervention Plan
● To review and report progress monitoring data

Contact with parents will be positive and stress the desire to assist the child to be successful in school.

Reinforcing intervention activities will be available to parents that align to school-based interventions and allow for the
following:

● Ease of implementation
● Flexibility for administration
● Student incentives for documented completion, on an individual basis
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Oak Grove MTSS Instructional Flow Chart - Academics
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OG TIERS DEFINED / DECISION-MAKING GUIDELINES
READING AND MATH

Tier 1:  Benchmark
Tier 1 is the foundation of RtI and consists of scientific, research-based core instructional and behavioral practices and
supports (differentiated instruction) designed for all students in the general education curriculum. Students who are at
or above the 45th percentile on the majority of grade level screening assessments (i.e. AIMSweb, NWEA MAP, ISAT, STAR,
etc.) are considered in Tier 1, or at benchmark.

● If 80% of the students are falling at Tier 1 level on the majority of assessments, continue with the high-quality
standards-based core curriculum and instruction.

● If less than 80% of the students are meeting standards on the majority of assessments, develop a whole class
Tier 1 intervention plan to address the specific deficit skill.

● Universal screening occurs one to three times a year to monitor student progress, inform instruction, and
identify “at-risk” students

● Instructional techniques are provided by general education teachers for all students in the classroom, through
whole- or small-group differentiated instruction.

Tier 2:  STRATEGIC
Tier 2 consists of supplemental instruction and interventions that are provided in addition to and in alignment with
effective core instruction to groups of targeted students who need additional, small group, instructional support.
Students who are below the 45th percentile on the majority of grade level screening assessments (i.e. AIMSweb, NWEA
MAP, ISAT, STAR, etc.) are considered in Tier 2, or strategic.

● Students who are Tier 2 receive core instruction and small group instruction in targeted skills for 15 - 30 minutes
daily and are progress monitored in that area every other week.

● Small group instruction occurs either within the classroom with the teacher, or outside the classroom with an
interventionist (teacher or paraprofessional).

● Baseline data is gathered and goals are established to obtain Tier 1 benchmark levels with progress charted.
● Parents are notified of student participation in targeted intervention groups and parents receive regular updates

of student progress.

The following decisions determine movement among the Tiers:
● After 8 weeks, if the student has three data points consecutively above the goal line, a decision will be made to

continue the intervention to strengthen skills, or begin fading the intervention and continuing with Tier 1
instruction only. A return to Tier 1 instruction only could be provided with continued progress monitoring to
ensure skill maintenance.

● After 8 weeks, if the student has three data points consecutively below the goal line, the grade level team would
discuss an intervention change. This could include a change in the intervention materials, group members,
group size, interventionist, etc.

● If the student remains below the goal line for an additional 8 weeks and the rate of improvement is such that
continuation in the intervention will not achieve the anticipated goal, consideration will be given to moving the
student to Tier 3 intervention and problem-solving for additional support.

● In making decisions, ongoing consideration should be given to the overall progress of the group. If the majority
of the students in the group are not progressing, consideration should be given to the need for a group incentive
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to address motivation, the appropriateness of the intervention to the students’ needs, and/or the amount of
time dedicated to the intervention to determine impact.

Tier 3:  INTENSIVE
Tier 3 consists of intensive instructional interventions that are provided in addition to and in alignment with effective
core instruction with the goal of increasing an individual student’s rate of progress toward developing a deficient skill.
Tier 3 interventions are developed for individual students by the Problem-Solving Team, using data-driven,
problem-solving process. Students who are at or below the 10th percentile on the majority of grade level screening
assessments (i.e. AIMSweb, NWEA MAP, ISAT, STAR, etc.) are considered in Tier 3, or intensive.

● Students in Tier 3 should receive the core instruction and small group or one-on-one instruction in targeted skill
area for 30 – 45 minutes daily with progress monitored weekly in the targeted area.

● The intensity of an intervention may be achieved by reducing the number of students in a group, adding
additional intervention minutes, providing a more explicit intervention program, etc.

● Intervention occurs outside of the classroom with an interventionist (teacher) and the interventions become
more customized to meet individual needs.

● Baseline data is established and goals are determined to increase the rate of improvement for the student,
simultaneous to decreasing the gap in skills when compared to peers.

● Parents are notified of student participation in problem-solving and parents are invited to be a team member in
the problem-solving process.

● Problem-solving meetings will be held every 6 to 8 weeks with the parents and team members, where goals and
interventions are established and progress is reviewed. Progress will be reported to parents in comparison with
peers and in a charted format.

The following decisions determine movement among the Tiers:

● After 8 weeks, if the student has three data points consecutively above the goal line, a decision will be made to
continue the intervention to strengthen skills, or begin fading the intervention and moving to Tier 2 intervention
only.

● After 8 weeks, if the student has three data points consecutively below the goal line, meet with problem-solving
team and discuss intervention change. This could include a change in the intervention materials, group
members, group size, interventionist, etc.

● If the student remains below the goal line for an additional 8 weeks and is scoring below the 10th percentile, and
the rate of improvement is such that continuation in the intervention will not achieve anticipated goal,
consideration will be given to a case study evaluation to determine if the student meets entitlement
requirements for special education.

NOTE: Exceptional Student Education is not a tier of service, nor is the PS/MTSS process a series of events conducted for
the purpose of identifying a student with a disability. On the contrary, MTSS is a process used for the purpose of
revealing what academic or behavioral instruction works best for groups of students and individual students, regardless
of placement. A student who requires continuous Tier 3 level support in order to sustain his/her rate of progress toward
grade-level performance (benchmarks) may be eligible for specially designed instruction and related services.
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GLOSSARY

Accommodation

Change made to instruction and/or assessment that does not change the expectations for performance
or change the construct that is being measured. Accommodations provide access to buildings,
curriculum, and assessments.

Adaptation

An adjustment to the instructional content or performance expectations of students with disabilities
from what is expected or taught to students in general education. Adaptations can include decreasing
the number of exercises the student is expected to complete, assigning different reading materials, or
allowing use of a calculator.

Aimline

Line on a graph that represents expected student growth over time.

Assessment

Measurement of student growth; assessment tool choice is dependent on the purpose and use of
measurement results.

Authentic Assessment

Tasks that require students to apply knowledge and skills; often such tasks are connected to real-world
situations/challenges; the tool usually used to assess progress is a rubric with well-articulated
descriptions of quality performance/product.

AYP - Adequate Yearly Progress

A statewide accountability system mandated by the No Child Left Behind Act of 2001 which requires
each state to ensure that all schools and districts make Adequate Yearly Progress as defined by states
and approved by the U.S. Department of Education.

Baseline

A measure of performance prior to intervention. These initial data are used to monitor changes or the
improvement in an individual performance.
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Behavior Intervention Plan

A behavior plan based on a Functional Behavior Assessment (FBA). It is developed and implemented
by a collaborative team, which includes the student and parent. The plan includes positive behavior
supports (PBS), identified skills for school success, and specific strategies for behavioral instruction.

Benchmark

Important student outcomes or goals for a grade within a particular domain (e.g., reading), that
students should be achieving during the course of a school year (e.g., fall, winter, spring) in order to be
on target for end-of-grade performance by the end of that school year benchmark assessments:
assessments used to set benchmarks (e.g., according to local norms) and/or to determine whether
students are achieving grade level standard.

Can’t Do/Won’t Do Assessment

There are generally two reasons a student does not perform academic work: the student either can’t do
the work, or won’t do the work. This means the student either lacks the skill to do the work, or he
would rather not do the work. Setting up a “test” situation in which the student is offered an incentive
for an increased performance can assist in identifying if motivation is a factor in the student’s skill
performance. There are also instances in which the student possesses a skill deficit, in addition to
lacking in the necessary motivation to exert optimal effort.

Core Curriculum

A course of study deemed critical and usually made mandatory for all students of a school or school
system. Core curricula are often instituted at the primary and secondary levels by school boards,
Departments of Education, or other administrative agencies charged with overseeing education. Core
curricula must be scientific and research-based.

Criterion-Referenced Assessment

An assessment that measures what a student understands, knows, or can accomplish in relation to
specific performance objectives. It is used to identify a student's specific strengths and weaknesses in
relation to skills defined as the goals of the instruction, but it does not compare students to other
students. (Compare to norm-referenced assessment.)

Curriculum-Based Assessment (CBA)

Measurement that uses direct observation and recording of a student's performance in the local
curriculum as a basis for gathering information to make instructional decisions.
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Curriculum-Based Measurement (CBM)

Tools for measuring student competency and progress in the basic skill areas of reading fluency,
spelling, mathematics, and written language.

Cut point

Cutoff scores on common benchmark assessments; cut points specify the score at or below which
students would be considered for intervention.

Data Points

Points on a graph that represent student achievement or behavior relative to a specific assessment at a
specific time.

Data teams

Teams of educators that are responsible for data analysis and decision making and that function at the
level of the district, school, and grade (or content area) as well as across grade levels in the same
content area (i.e., vertical teams); they include as members school administrators, school
psychologists, grade/content area general educators, various specialists and other behavioral/mental
health personnel.

Data-Based/Data-Driven Decision Making

A process of collecting, analyzing, and summarizing information to answer a question and to guide
development, implementation, and evaluation of an action. Data-based decision making is continuous
and regular, and most importantly linked to educational/socially important questions.

Diagnostic Assessment

Formal or informal assessment tool that measures strengths and weaknesses, identifying skills in need
of improvement, and assists in determining why a problem is occurring. A diagnostic assessment
helps provide a link to intervention needs.

Differentiated Instruction

Process of designing lesson plans that meet the needs of the range of learners; such planning includes
learning objectives, grouping practices, teaching methods, varied assignments, and varied materials
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chosen based on student skill levels, interest levels, and learning preferences; differentiated instruction
focuses on instructional strategies, instructional groupings, and an array of materials.

Dual Discrepancy

A dual discrepancy occurs when a student’s performance and growth rate are both substantially below
performance and growth rate of typical peers.

Duration

For the purposes of documenting response to intervention, duration refers to the length (number of
minutes) of a session multiplied by the number of sessions per school year. "Sufficient duration" is
dependent on a number of factors including the program or strategy being used, the age of the student,
and the severity of the deficit involved. Some programs offer guidelines or recommendations for
duration and may even limit the number sessions in which a child can participate, believing that a child
who does not make adequate gains after the specified amount of time would likely benefit from an
alternative intervention.

Eligibility

An individual, who by nature of his or her disability and need requires special education and related
services in order to receive an appropriate education.

Evidence-Based Practice

Educational practices/instructional strategies supported by relevant scientific research studies.

Explicit Instruction

Systematic instructional approach that includes a set of delivery and design procedures derived from
effective schools' research merged with behavior analysis; essential components of well-designed
explicit instruction include a) visible delivery features of group instruction with a high level of teacher
and student interactions and b) the less observable, instructional design principles and assumptions that
make up the content and strategies to be taught.

Fidelity of Implementation & Instruction

Implementation of an intervention, program, or curriculum according to research findings and/or on
developers’ specifications.
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Flexible Grouping

The ability for students to move among different groups based upon their performance and
instructional needs.

Formative Assessment/Evaluation

Classroom/curriculum measures of student progress; monitors progress made toward achieving
learning outcomes; informs instructional decision making.

Functional Assessment

Behaviors: Process to identify the problem, determine the function or purpose of the behavior, and
develop interventions to teach acceptable alternatives to the behavior.

Academics: Process to identify the skill gap, determine strategies that have and have not been
effective, and develop interventions to teach the necessary skill(s).

Gap Analysis

Gap Analysis is a tool for measuring the difference between the student's current level of performance
and benchmark expectations.

Gifted Student

A student who demonstrates a high degree of intellectual and/or creative ability(ies), exhibits an
exceptionally high degree of motivation, and/or excels in specific academic fields, and who needs
special instruction and/or special ancillary services to achieve at levels commensurate with his or her
abilities.

Goal-line

The straight line connecting a student’s baseline level of performance with his or her long-range goal;
the slope of the aimline shows the expected rate of improvement if the student is going to meet the
long-range goal.

Growth Chart

Graphical display of individual student’s growth and performance in a particular skill or set of skills.

IDEA
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Individuals with Disabilities Education Improvement Act of 2004, also referred to as IDEA 2004

Original passage in 1975; latest reauthorization in 2004; federal statute relative to public education and
services to students with disabilities ages 3 through 21.

Inclusion

(as a service delivery model)

Students with identified disabilities are educated with general education age-/grade-level peers.

Individualized Education Program (IEP)

A written document that is developed, reviewed, and revised in accordance with IDEA 2004 that
outlines the special education and related services specifically designed to meet the unique educational
needs of a student with a disability.

Integrity of Intervention Implementation

See Fidelity.

Intensive Interventions

Academic and/or behavioral interventions characterized by increased length, frequency, and duration
of implementation for students who struggle significantly; often associated with narrowest tier of an
RTI tiered model; also referred to as tertiary interventions.

Intervention

The systematic and explicit instruction provided to accelerate growth in an area of identified need.
Interventions are provided by both special and general educators, and are based on training, not titles.
They are designed to improve performance relative to a specific, measurable goal. Interventions are
based on valid information about current performance, realistic implementation, and include ongoing
student progress monitoring.

Learning Disability

IDEA 2004 defines a Learning Disability/Specific Learning Disability in the following manner: The
child does not achieve adequately for the child’s age or to meet State-approved grade-level standards
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in one or more of the following areas, when provided with learning experiences and instruction
appropriate for the child’s age or State-approved grade-level standards.

(i) Oral expression.
(ii) Listening comprehension.
(iii) Written expression.
(iv) Basic reading skill.
(v) Reading fluency skills.
(vi) Reading comprehension.
(vii) Mathematics calculation.
(viii) Mathematics problem solving

Learning Rate

Average progress over a period of time, e.g., one year’s growth in one year’s time.

Modifications

Alterations that change, lower, or reduce learning expectations. Modifications can increase the gap
between the achievement of students with disabilities and expectations for proficiency at a particular
grade level. Consistent use of modifications can negatively impact grade level achievement outcomes.
Modifications in statewide assessments may invalidate the results of the assessment.

Norm-Referenced Assessment

An assessment designed to discover how an individual student's performance or test result compares to
that of an appropriate peer group. (Compare to criterion-referenced assessment.)

Parental Engagement

The meaningful and active involvement of parents and family members in the educational process.

Positive Behavior Support

A tiered intervention system based on school-wide practices that encourage and reward positive
student and adult behavior.

Positive Behavior Supports

Evidence-based practices embedded in the school curriculum/culture/expectations that have a
prevention focus; teaching, practice, and demonstration of pro-social behaviors.
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Primary Levels of Intervention

Interventions that are preventive and proactive; implementation is school-wide or by whole classroom;
often connected to broadest tier (core or foundational tier) of a tiered intervention model.

Problem-Solving Approach to RTI

Assumes that no given intervention will be effective for all students; generally has four stages
(problem identification, problem analysis, plan implementation, and plan evaluation); is sensitive to
individual student differences; depends on the integrity of implementing interventions.

Problem-Solving Team

Group of education professionals coming together to consider student-specific data, brainstorm
possible strategies/interventions, and develop a plan of action to address a student-specific need.

Progress Monitoring

A scientifically based practice used to assess students’ academic performance and evaluate the
effectiveness of instruction. Progress monitoring can be implemented with individual students or an
entire class. Also, the process used to monitor implementation of specific interventions.

Recognition and Response

Tiered model for pre-k based on Response to Intervention (RTI); designed to provide high quality
instruction and targeted interventions that are matched to children’s learning needs.

Remediation

Instruction intended to remedy a situation; to teach a student something that he or she should have
previously learned or be able to demonstrate; assumes appropriate strategies matched to student
learning have been used previously.

Research-based Instruction/Intervention/

A research-based instructional practice or intervention is one found to be reliable, trustworthy, and
valid based on evidence to suggest that when the program is used with a particular group of children,
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the children can be expected to make adequate gains in achievement. Ongoing documentation and
analysis of student outcomes helps to define effective practice. In the absence of evidence, the
instruction/ intervention must be considered "best practice" based on available research and
professional literature.

Response to Intervention (RTI)

Also Response to Instruction / Responsiveness to Intervention Practice of providing high-quality
instruction and interventions matched to student need, monitoring progress frequently to make changes
in instruction or goals, and applying child response data to important educational decisions.

Scaffolding

An instructional technique in which the teacher breaks a complex task into smaller tasks, models the
desired learning strategy or task, provides support as students learn to do the task, and then gradually
shifts responsibility to the students. In this manner, a teacher enables students to accomplish as much
of a task as possible without adult assistance.

Scientific, Research-Based instruction

Curriculum and educational interventions that have been proven to be effective for most students based
on scientific study.

Scientifically-based Research

Education related research that meets the following criteria:

● Analyzes and presents the impact of effective teaching on achievement of students
● Includes study and control groups
● Applies a rigorous peer review process
● Includes replication studies to validate results

Screening

See Universal Screening.

Secondary Levels of Intervention

Interventions that relate directly to an area of need; are different from and supplementary to primary
interventions; are often implemented in small group settings; may be individualized; are often
connected to supplemental tier of a tiered intervention model.
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Specific Learning Disability (SLD)

IDEA 2004 defines a Learning Disability/Specific Learning Disability in the following manner: The
child does not achieve adequately for the child’s age or to meet State-approved grade-level standards
in one or more of the following areas, when provided with learning experiences and instruction
appropriate for the child’s age or State-approved grade-level standards.

(i) Oral expression.
(ii) Listening comprehension.
(iii) Written expression.
(iv) Basic reading skill.
(v) Reading fluency skills.
(vi) Reading comprehension.
(vii) Mathematics calculation.
(viii) Mathematics problem solving.

Specific, Measurable Outcome

The statement of a single, specific desired result from an intervention. To be measurable, the outcome
should be expressed in observable and quantifiable terms (i.e., Johnny will demonstrate mastery of
grade-level basic math calculation skills as measured by a score of 85% or better on the end of the unit
test on numerical operations).

Standard Protocol Intervention

Use of same empirically validated intervention for all students with similar academic or behavioral
needs; facilitates quality control.

Strategic Interventions Specific to Need

Intervention chosen in relation to student data and from among those that have been documented
through education research to be effective with like students under like circumstances.

Students at Risk for Poor Learning Outcome

Students whose initial performance level or characteristics predict poor learning outcomes unless
intervention occurs to accelerate knowledge, skill, or ability development.

Summative Assessment/Evaluation

Comprehensive in nature, provides accountability, and is used to check the level of learning at the end
of a unit of study.
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Systematic Data Collection

Planning a time frame for and following through with appropriate assessments to set baselines and
monitor student progress.

Systemic Reform

Change that occurs in all aspects and levels of the educational process and that impacts all
stakeholders within the process — students, teachers, parents, administrators, and community
members — with implications for all components, including curriculum, assessment, professional
development, instruction, and compensation.

Tertiary Levels of Intervention

Interventions that relate directly to an area of need; are supplementary to and are different from
primary and secondary interventions; are usually implemented individually or in very small group
settings; may be individualized; are often connected to the narrowest tier of a tiered intervention
model.

Tiered Instruction

Levels of instructional intensity within a tiered model.

Tiered Model

Common model of three or more tiers that delineate levels of instructional interventions based on
student skill need.

Trendline

Line on a graph that connects data points; compare against aimline to determine responsiveness to
intervention.

Universal Screening

A quick check of all students’ current levels of performance in a content or skill area. This is
administered three times per year.

Validated Intervention
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Intervention supported by education research to be effective with identified needs of sets of students.

Validity

An indication that an assessment instrument consistently measures what it is designed to measure,
excluding extraneous features from such measurement.
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Appendix A

References

Florida’s Multi-Tiered System of Supports: http://www.florida-rti.org

Oregon Response to Intervention: http://www.oregonrti.org

RTI Action Network: http://www.rtinetwork.org
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Appendix B

Web Resources

Center on Instruction: http://www.centeroninstruction.org/

Intervention Central website: http://www.interventioncentral.org

Florida Center for Reading Research: www.fcrr.org

National Center for Student Progress Monitoring http://www.studentprogress.org/default.asp

National Center on Intensive Intervention: www.inteniveintervention.org

National Center on Response to Intervention: http://www.rti4success.org/

RTI Action Network: http://www.rtinetwork.org

What Works Clearinghouse website: http://ies.ed.gov/ncee/wwc/
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