
Helena-West Helena School District
Curriculum Document

Grade 11 English

Unit 2: The Individual
Enduring Understanding:
Students will understand how a rising tide of individual voices challenged, shaped, and refined the endangered experiment in democracy that
was the United States of America in the 19th century.

Essential Questions(s):
How can one person make a difference?
How can an individual’s actions affect the future?
How can we each help shape our world?
How does one person find a place in society?

Time Frame/Concepts & Content:
Day 1: Unit Preview
Blast: The Individual
Background: American Literature and History-American Romanticism (1800-1860)

Student Learning Expectations (Objectives):
● Make connections between foundational documents, concepts, and philosophies that influenced developments throughout the

United States during the 19th century.
● Research using hyperlinks to learn about literary and social movements associated with the ideas of American independence and

individualism.

Standards:
Reading History/Social Studies
RH.11-12.1, RH.11-12.2, RH.11-12.3, RH.11-12.6, RH.11-12.9
Writing History/Social Studies
WHST.11-12.1.A, WHST.11-12.1.B, WHST.11-12.5, WHST.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6

Key Terminology (Vocabulary):
Trouble lurked on the horizon, keenly aware, liberating, prioritized, perception, gained momentum, culminating

Activities & Assessments:
1. As a class read aloud the title and driving question for this Blast: How does a person find his or her place in society?



2. Ask students what they know about individualism already.  Encourage them to consider both the denotations and connotations of the
word. In particular, do they think of individualism as a positive or negative idea in relation to society? 

3. Have students view a photograph of women protesting for suffrage, such as the one at: http://tinyurl.com/otgrcc6 Discuss how the
picture represents an individual fighting for what she believes in, prompting students with questions such as:
● What is happening in this photo?
● How do you think the woman feels? What is she hoping to achieve?
● What does "liberty" mean to you? How does having liberty or freedom help people be themselves?
● What are some other things that people need in order to live up to their full potential?

4. Have students read the Blast background to provide context for the essential question.
5. Pair students and have them discuss the following questions:

● What can you infer about Thomas Jefferson based on his decision to delete the words "and independent" from the draft of the
Declaration of Independence? 

● Based on information presented in the text, what comparison can be made between political independence and free verse in
poetry? 

● In the fifth paragraph, how do context clues help you understand the meaning of the word "culminating"? 
● Some people claim that "the personal is political." How might you restate or explain this argument in your own words using

evidence from the text?
6. Ask students to write their Blast response.
7. Independently, as a class, or in small groups, have students read the background text American Literature and History-American

Romanticism (1800-1860).
8. After reading, have students answer and discuss the following questions based on the reading:

● Did the Romantic movement have a generally positive or negative view of nature? Use evidence from the text to support your
answer.

● Ralph Waldo Emerson asks, “. . . why need we copy the Doric or the Gothic model?” What does this suggest about his attitude
toward traditionalism? Explain.

● Which American author discussed in this text reflected the Gothic sensibility most fully? Use evidence from the text to support your
answer.

Materials/Resources:
Blast: The Individual
Access handout 1, 2, 4
http://tinyurl.com/otgrcc6
American Literature and History-American Romanticism (1800-1860)

Time Frame/Concepts & Content:
Day 2: Historical Background

http://tinyurl.com/otgrcc6
http://tinyurl.com/otgrcc6


American Literature and History: The Civil War Era (1850-1880)
American Literature and History: Regionalism and Realism (1880-1910)

Student Learning Expectations (Objectives):
● Make connections between foundational documents, concepts, and philosophies that influenced developments throughout the

United States during the 19th century.
● Research using hyperlinks to learn about literary and social movements associated with the ideas of American independence and

individualism.

Standards:
Reading History/Social Studies
RH.11-12.1, RH.11-12.2, RH.11-12.3, RH.11-12.6, RH.11-12.9
Writing History/Social Studies
WHST.11-12.1.A, WHST.11-12.1.B, WHST.11-12.5, WHST.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6

Key Terminology (Vocabulary):
Appease, abhorrence, regionalism, realism, literary realism, naturalism, stockyards

Activities & Assessments:
1. Independently, as a class, or in small groups, have students read and discuss the background texts American Literature and History:

The Civil War Era (1850-1880) and American Literature and History: Regionalism and Realism (1880-1910).
2. Have students create a foldable, chart, or graphic organizer to take notes on the information from the texts while reading.
3. After reading, have students answer and discuss the following questions:

● Based on the quotation from Frederick Douglass in the text, did he think that slavery was a violation of the spirit of the
Constitution? Use his words to support your answer.

● In the author’s discussion of Central Idea 2, whose personal perspectives are given and what might be the value of giving these two
particular points of view?

● What is one difference between the works of Walt Whitman and Emily Dickinson? Use evidence from the text to support your
answer

● According to the text section on regionalism (Central Idea 1), in what sense is the United States less diverse now than it once was?
Explain, citing evidence.

● According to the text, in what ways do the writings of Paul Laurence Dunbar reflect the literary realism current at the time he was
writing?

● In your own words, what difference is there, if any, between literary realism and naturalism? Use evidence from the text to support
your answer.

4. Individually, have students write a response to the following prompt:



● How would you describe the overall goals of the Regionalists? Write a paragraph in response to this question, citing evidence from
the text to support your response.

Materials/Resources:
American Literature and History: The Civil War Era (1850-1880)
American Literature and History: Regionalism and Realism (1880-1910)

Time Frame/Concepts & Content:
Day 3: First Read
“Song of Myself” by Walt Whitman
Skill Lesson: Theme

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with

textual evidence.
● Practice defining vocabulary words using context.
● Reread to determine how themes develop in a poem.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.
● Learn the definition of theme.
● Practice using concrete strategies for determining and analyzing multiple themes within a work of poetry.

Standards:
Theme/Textual Evidence
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Defining Vocabulary in Context
L.11-12.1.A, L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Optimistic, groundbreaking, core, vision, freewheeling, check, regardless, duds, chuff, will, barbaric, yawp, scud, bequeath, fibre, candid, in
favor of, given that, belief system, vantage point

Activities & Assessments:
1. As a class, watch the video preview of "Song of Myself."
2. Individually or as a class, read the Introduction for "Song of Myself."
3. Before students begin reading, model the reading comprehension strategy of rereading by using a Think Aloud that talks students

through the first two stanzas of the poem.



4. Invite students to read the excerpt. Have students use the Annotation Guide on the Access 4 handout to support them as they
highlight and annotate the text.

5. Have pairs or trios briefly discuss what they might select as their own "Song of Myself," choosing from popular music, contemporary
poetry, or even traditional materials such as hymns or prayers. Encourage them to explain their choices to one another, noting which
themes or central ideas appeal to them in the selected materials.

6. Watch the Concept Definition video on theme with your students. Ask students to write the definitions and the key evidence they can
examine to determine theme in their notes.

7. Have students read the model text.
8. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to

determine and analyze themes in poetry:
● What does the Model identify as the topics and theme of Section 1? 
● How does the Model identify the topics of Section 1?
● What does the Model identify as the topics and theme of Section 46? 
● How does the Model determine the theme of Section 46? 
● What does the Model identify as the complex account of the interaction of the two themes of poetic creativity and independence? 

9. Provide students with Walt Whitman's biography or facts about Whitman's life. Then ask students to discuss how the themes in
Whitman's poetry reflects his background and interests.

Materials/Resources:
First Read lesson on "Song of Myself."
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4 
Skills lesson on theme in "Song of Myself"

Time Frame/Concepts & Content:
Day 4: Close Read
“Song of Myself” by Walt Whitman
Skill Lesson: Informational Text Elements

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of poetry.
● Practice and apply concrete strategies for determining and connecting themes in poetry.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.
● Learn the definition of informational text elements.
● Practice using concrete strategies for analyzing and explaining ideas using informational text elements.

Standards:



Determining Theme
RL.11-12.1, RL.11-12.2, RL.11-12.4
Write Response to a Prompt
W.11-12.2.A, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1
Informational Text Elements
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6

Key Terminology (Vocabulary):
Abeyance, disposition, transpire, myriads, contemptible, unconventional, remotely, simplicity, material goods, ambitious, grossly ornate

Activities & Assessments:
1. On the board, project or write an excerpt from the letter that was sent to Walt Whitman from Ralph Waldo Emerson shortly after the

initial publication of Leaves of Grass in 1855. (http://tinyurl.com/oqoyjjd) Ask students to write a similar letter to Whitman that
describes their own experiences on reading his poetry. Have them state whether they agree or disagree with Emerson's evaluation of
the work and offer several examples from both texts (the poetry and Emerson's letter) to support their responses.

2. Project the text onto the board and model a close reading of the first section of "Song of Myself." Then have students read and
annotate the excerpt.

3. After students have read the text, provide them with these questions to guide their discussion:
● What theme or themes does Whitman address in each Section of the excerpt? Support your answer with textual evidence. 
● How does Whitman use metaphors, repetition, or other literary devices in the excerpt to emphasize or explain his ideas? Cite

specific textual evidence to support your answer. 
● What are the speaker's beliefs about humankind? Cite specific textual evidence to support your answer. 

4. Read the prompt as a class and ask students to brainstorm about the different themes in the poem and how two themes might be
related to produce a complex account.

5. Have students complete the prewriting activity on the Access 4 handout to organize their thoughts before they write.
6. Ask students to complete the writing assignment using textual evidence to support their answers.
7. Watch the Concept Definition video on informational text elements with your students. Make sure your students are familiar with all

the different elements shared in the video—including details, events, people, and ideas—as well as how these elements may interact
over the course of a text. 

8. After watching the Concept Definition video, have students read the definition of informational text elements. Either in small groups or
as a whole class, use these questions to engage students in a discussion about informational text elements.
● What different types of informational texts can you identify? What reason might a reader have to read each type?
● What are some pros and cons of different types of informational texts in presenting information about ideas, events, or individuals

(such as a biography versus a newspaper article about a famous person)? 

http://tinyurl.com/oqoyjjd


● What similar features might informational texts share with fictional texts? Why would a writer of an informational text use
storytelling techniques or figurative language, for example? 

● When you read an informational text, what reading strategies might you use to identify main ideas and trace their development? 

Materials/Resources:
Close Read lesson on "Song of Myself"
"Song of Myself" Vocabulary handout
Speaking & Listening Handbook
Skills lesson on informational text elements
Graphic Organizer: Positive and Negative Connotations in Walden
Access handout 1, 2, 3, 4
http://tinyurl.com/oqoyjjd

Time Frame/Concepts & Content:
Day 5: First Read
Walden by Henry David Thoreau
Skill Lesson: Central or Main Idea

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Learn and practice strategies for recognizing and analyzing infinitives and infinitive phrases.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Analysis and Inference
RI.11-12.1, RI.11-12.2, RI.11-12.3, RI.11-12.4, RI.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Infinitives/Infinitive Phrases
L.11-12.1.A, L.11-12.3.A, L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12. 6

Key Terminology (Vocabulary):
Solitude, chaos, inspector, self-sufficiently, to front, put to rout, mean, excursion, frittered away, dead reckoning, superficial, Spartan,
telegraph, sleepers, Saint Vitus’ dance, sentinels

Activities & Assessments:
1. As a class, watch the video preview of Walden.

http://tinyurl.com/oqoyjjd


2. Individually or as a class, read the Introduction for Walden. This will provide students with some context for the excerpt from the second
chapter, "Where I Lived, and What I Lived For."

3. Because Walden was written in the 19th century, it contains words and terms that are used differently or are now outdated. These might
interfere with student comprehension. Before students read the text, explain the meanings of those words.

4. Invite students to read the excerpt.
5. In small groups or pairs, have students answer and discuss the following questions. To help facilitate discussions, refer to Collaborative

Discussions in the Speaking & Listening Handbook.
● Identify and explain sections in which Thoreau uses figurative language such as metaphor, simile, and analogy to make comparisons.

Does this help or hinder your understanding, particularly when he makes reference to ancient folktales? 
● What words or phrases does Thoreau repeat throughout the text? How may these help you identify main ideas in the essay that would be

included in a summary of the text? 
● Thoreau describes all kinds of people in this essay. Did you see yourself in any of his descriptions? How did that make you feel while

reading his essay?
6. Tell students that in his own time, Henry David Thoreau was considered to be a controversial writer and thinker, and he continues to be that

today. Have students identify a statement within the text that is likely to cause disagreement.
7. Distribute the grammar handout on infinitives and infinitive phrases. Review with students the uses of infinitives as explained in the

handout. Then have students complete the practice exercises for homework. 

Materials/Resources:
First Read lesson on Walden
Grammar handout: Infinitives and Infinitive Phrases
Speaking & Listening Handbook
Access handout 1, 2, 3, 4

Time Frame/Concepts & Content:
Day 6: Close Read
Walden by Henry David Thoreau

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of nonfiction.
● Practice and apply concrete strategies for analyzing theme in Walden.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Analyzing Theme
RI.11-12.1, RI.11-12.2, RI.11-12.3, RI.11-12.4, RI.11-12.6, RI.11-12.7
Prewrite, Plan and Produce Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10



Word/Phrase Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6

Key Terminology (Vocabulary):
Resignation, sublime, superfluous, founder, indispensable, rudiment

Activities & Assessments:
1. Have students complete the fill-in-the-blank vocabulary worksheet. 
2. Have students revisit the text. In small, heterogeneous groups or pairs, ask students to answer and discuss the following questions with a

focus on using informational text elements to determine and explain the development of themes and ideas.
● The word choice authors use is important for conveying their main ideas or points. How does the language in this excerpt support

Thoreau's ideas? Cite specific textual evidence to support your statements
● Thoreau develops his point about simplicity in the second paragraph. How does the language in this paragraph build on his ideas? Cite

specific textual evidence to support your answer.
● Which informational text elements best express the central ideas of the text? Is there anything you would add? Support your answer with

textual evidence.
3. Have students, using images and words taken from magazines, create a collage that they believe reflects one of the basic themes they have

previously identified in Walden, such as the sublime in nature or simplicity in living. Alternatively, they can use an online tool, such as
Glogster (http://edu.glogster.com) or Google Drawing, to create a virtual collage with a mix of text and media. Students in iPad classrooms
could use the free app PicCollage (available in the App Store). Invite students to present their collages to the class. Have them explain why
they selected particular words and images and how these relate back to ideas and themes in the text.

Materials/Resources:
Close Read lesson on Walden
Walden Vocabulary handout
Graphic Organizer: Pros and Cons Chart
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
http://edu.glogster.com

Time Frame/Concepts & Content:
Day 7: Blast
Me, Myself, and I
First Read: “Society and Solitude” by Ralph Waldo Emerson

Student Learning Expectations (Objectives):
● Explore the connections between the concept of the individual, first-person pronouns, point of view, and the genres of autobiography and

memoir.
● Research using hyperlinks to learn more about the memoir, including links to articles, a book review, and an interactive Web site.

http://edu.glogster.com/
http://edu.glogster.com/


● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual
evidence.

● Practice defining vocabulary words using context.
● Practice rereading in order to clarify challenging text.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Textual Evidence
RI.11-12.1, RI.11-12.4, RI.11-12.10
Memoir Writing
W.11-12.1.A, W.11-12.6
Collaborative Conversations
SL.11-12.1.A, SSL.11-12.1.B, L.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Define Vocabulary Using Context
L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Memoir, explorations, innermost thoughts, adage, adversity, self-indulgence, introspection, solitude, contemplates, self-reliance, sound mind, derive,
soiree, boor, brig, mendicant, aspirant, antagonisms, latent, extempore Sing-Sing, constitute

Activities & Assessments:
1. As a class read aloud the title and driving question for this Blast.
2. Ask students about their familiarity with the genre of memoir along with biography and autobiography. How do they distinguish between

these genres? How many have read examples of each from different periods of American history? Taking into account ideas generated by
their classmates, why do they think we're compelled to write about our own lives? Why do we expect others to care about our personal
stories?

3. Have students view a photograph of people taking cell phone photos at a public event, such as the one at: http://tinyurl.com/pnfcnfd Discuss
how the picture represents a person's attempt to remember a moment, prompting students with questions such as:
● What is happening in this photo?
● Why do people take photos of events like concerts with their phones? Is it for them to remember or others to see?
● Do you think someone else would want to see the picture that person took? Why or why not?
● What are some other ways people share important events with other people, including strangers?

4. Have students read the Blast Background to provide context for the essential question. As they read, ask students to complete the
fill-in-the-blank summary of the background provided on their Access 4 handout. 

5. Either in small groups or as a class, use these questions to spur discussion among your students about the Background information.
● Explain how the adage "hindsight is 20/20" relates to the text. Use context clues to restate the adage in your own words. 
● How would you define the word "narcissism" in your own words? What words from the text are possible synonyms? 

http://tinyurl.com/pnfcnfd


● Based on the definitions provided in the text, do you think the author would consider Henry David Thoreau's Walden to be an
autobiography or a memoir? Provide text evidence that supports your response. 

● In the next-to-last paragraph, the text refers to a study of books published since 1960. What does the text imply the results would be if
they included status updates, tweets, and selfie captions? 

6. Ask students to write their Blast response.
7. As a class, watch the video preview of “Society and Solitude.”
8. Individually or as a class, read the Introduction for “Society and Solitude.” Ask students to read and listen to the Introduction for “Society and

Solitude.” Have them refer to the “Introduction Glossary” on their Access 1, 2, 3, and 4 handouts for definitions of key vocabulary terms. 
9. Review the first part of the Unit Introduction, “American Literature & History: American Romanticism 1800-1860,” paying special attention to

the sections on “Transcendentalism,” “Emerson’s Outlook,” and “Emerson’s Essays.” As a class or in small groups, generate a list (on the
board or on paper) of the information and previous knowledge about some of the other members of the Transcendental Club, such as Henry
David Thoreau.

10. Have students view an image of Ralph Waldo Emerson, such as the one at http://tinyurl.com/px7jgk7. Ask students to think about these
questions:
● How is Emerson pictured in this portrait?
● What does the portrait show about the times in which he lived?
● Is there any evidence that his thoughts are relevant today?
Then have students work in pairs to complete the KWL chart on the Access 1 and 2 handouts. Ask them to fill in the “What I Know” column
and the “What I Want to Learn” column. Then have pairs read or revisit the text “American Literature & History: American Romanticism
1800-1860” and complete the “What I Learned” column.

11. Before students begin reading, model the reading comprehension strategy of rereading by using this Think Aloud that talks students through
the first paragraph of the text. Then allow students to read and discuss the remainder of the excerpt.

12. Assign students the following questions to complete as homework and be prepared to discuss.
● Reread the second paragraph. In Emerson's story, when does the backwoodsman think he is being a boor? When does he think

otherwise? 
● Reread the seventh paragraph. What does Emerson think about visiting his family or relatives on social occasions? Why does he feel this

way? 
● Reread the eighth paragraph. According to Emerson, do people benefit more from being with others who are similar or different from

themselves?

Materials/Resources:
Blast: Me, Myself and I
First Read lesson on Society and Solitude.
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
http://tinyurl.com/pnfcnfd
http://tinyurl.com/px7jgk7 

http://tinyurl.com/px7jgk7
http://tinyurl.com/pnfcnfd
http://tinyurl.com/px7jgk7


Time Frame/Concepts & Content:
Day 8: Close Read
“Society and Solitude” by Ralph Waldo Emerson

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of nonfiction.
● Practice and apply concrete strategies for determining and analyzing central or main ideas.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Determine/Analyze Central or Main Idea
RI.11-12.1, RI.11-12.2, RI.11-12.3, RI.11-12.4, RI.11-12.6
Writing in Response to a Prompt
W.11-12.2.A, W.11-12.2.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Define Vocabulary Using Context
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.B, L.11-12.6

Key Terminology (Vocabulary):
Mesmerize, tedious, recluse, genial, affinity

Activities & Assessments:
1. Discuss answers to the questions students completed as homework.
2. Provide handouts or project the vocabulary words and definitions onto the board so that students can copy the vocabulary into their

notebooks. Discuss slight nuances in meaning between related words, such as "sympathy" and "affinity," noting that their usage in the text
may vary from the words' more common usage today. When applicable, be sure to review the alternative definitions of any
multiple-meaning words

3. Project the text onto the board and model a close reading of the first paragraph. Note how the comprehension skill relates to the text and
demonstrate strategies for analysis that students can apply as they read. Remind students to use the comprehension strategy of Rereading to
clarify their understanding of the text.

4. In small, heterogeneous groups or pairs, ask students to answer and discuss the following with a focus on the central or main idea of the
selection.
● What is Emerson's point of view about the relationship between sympathy and society? Cite textual evidence to support your answer. 
● Does Emerson believe "animal spirits" are good or bad? Support your answer with textual evidence. 
● Emerson concludes ". . . a sound mind will derive its principles from insight, with ever a purer ascent to the sufficient and absolute right,

and will accept society as the natural element in which they are to be applied." What evidence has Emerson provided for this statement? 



5. Have students review Emerson's thoughts about party guests. Divide the class into groups of three. Tell students that they will plan a dinner
party with nine guests seated around three tables. Each student should write the name of one historical figure or fictional character that he
or she would like to invite to a party on his or her group's sheet of paper. Each group should then pass its paper to the right. The next group
will add a second name to each "table" at the dinner party, making sure to follow Emerson's guidance in their selection. Groups will then
pass papers again to the right and add a third historical figure or fictional character to each table.
Have students discuss the final results as a group and select what they think would be the most interesting and successful table of three.
Each group can then present their chosen groups to the class and explain why the three people listed meet Emerson's criteria.

Materials/Resources:
Close Read lesson on "Society and Solitude"
"Society and Solitude" Vocabulary handout
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 

Time Frame/Concepts & Content:
Day 9: First Read
Adventures of Huckleberry Finn
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 1-4)

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Recognize the use of nonstandard English as a technique of characterization.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Characterization
RL.11-12.1, RL.11-12.4, RL.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.3, L.11-12.6
Acquire and Use Academic Vocabulary
L.11-12.1.A, L.11-12.1.B, L.11-12.4.A, L.11-12.4.C, L.11-12.6

Key Terminology (Vocabulary):
From which…springs, weaves, spirited, decent, lit out, hogshead, victuals, by and by, snuff, goggles, middling, fidgety, reckoned, fetch,

Activities & Assessments:
1. As a class, watch the video preview of Adventures of Huckleberry Finn.



2. Individually or as a class, read the Introduction for Adventures of Huckleberry Finn.
3. Have students work in small groups to read "The Antebellum South" and then discuss and answer the questions on the Access 1 handout. You

may want to display a map of the United States in the 1800s to show students which states made up the South at the time.
4. Because Adventures of Huckleberry Finn was written in the dialect of the 19th century, it contains archaic words and expressions that might

interfere with student comprehension. Before students read the text, explain the meaning of those words.
5. Before students begin reading, model the reading comprehension strategy of visualizing by using a Think Aloud that talks students through

the first paragraph of text. 
6. Invite students to read the excerpt. Have students use the Annotation Guide on the Access 1 handout to support them as they highlight and

annotate the text.
7. In small groups or pairs, have students answer and discuss the following questions. To help facilitate discussions, refer to Collaborative

Discussions in the Speaking & Listening Handbook.
● Even without having read Adventures of Tom Sawyer, how might you describe the relationship between Tom and Huck? 
● What kind of education do you think Huck has had up to this point? What textual clues lead you to infer this?
● How does Huck perceive nature in this excerpt? Explain your answer using details and descriptions of nature from the text.
● How does visualizing the events described in the last two paragraphs help you better understand the text? 

8. Tell students that usage refers to the rules that govern how to use words and form sentences correctly. Explain to students that authors
writing in a regional dialect will purposefully vary standard English for a particular effect. Encourage students to identify and analyze places in
the text in which the language seems incorrect or confusing.
● Ask students to read the first paragraph and identify any instances (such as "without you have read a book") in which the narrator

expresses himself using nonstandard English. Have students consider the intended meanings of such expressions and then restate each
sentence in standard English.

● As a class or in small groups, discuss why the author would choose to write in this manner. What effect does this have on the reader?
What are the possible benefits? What are the potential drawbacks?

9. Put students into heterogeneous small groups and give them a prompt to discuss. Stress the importance of using both academic language
and formal English correctly and citing textual evidence in their conversations to support their ideas.

10. Begin reading and discussing Chapters 1-4 of the full novel version of Adventures of Huckleberry Finn by Mark Twain. Have students to read
through Chapter 7 for class tomorrow.

Materials/Resources:
First Read lesson on Adventures of Huckleberry Finn
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 10: Skill Lesson
Story Elements



Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 5-7)

Student Learning Expectations (Objectives):
● Learn the definition of story elements.
● Practice using concrete strategies for determining and analyzing story elements.
● Perform a close reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Recognize the use of nonstandard English as a technique of characterization.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Story Elements
RL.11-12.1, RL.11-12.3
Collaborative Conversations
SL.11-12.1, SL.11-12.2, SL.11-12.6
Interpret Figures of Speech
L.11-12.5.A

Key Terminology (Vocabulary):
Controversial, protagonist, dialect, ethnic, conventions, restrictive

Activities & Assessments:
1. Watch the Concept Definition video on story elements with your students. Make sure your students know the three basic elements of a

story--plot, character, and setting--as well as how the three elements are interrelated.
2. Have students read the definition of story elements. Have students discuss how its elements are related. How are the characters' traits and

actions affected by the setting? How do their actions then create conflict and develop a theme? How might the characters change in a
different setting? How would this affect the plot and theme?

3. As students read the Model text. Have students complete the guided reading questions on the Access 4 handout as they read.
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to identify

and analyze story elements:
● Which particular story element does the Model mostly focus on? Why does this make sense? 
● How would you define "dialect" in your own words? How does this concept relate to story elements? 
● What other inferences about Huck's character can you draw from the second excerpt? Explain how the text supports your inferences.

5. As a class, discuss Chapters 5-7 of Adventures of Huckleberry Finn by Mark Twain.
6. In these chapters, we meet Pap, Huck’s father. Ask students to make inferences about his character, using the same strategies modeled in the

Story Elements Skill lesson. Remind students to support their inferences about Pap with evidence from the text.

Materials/Resources:



Skills lesson on story elements in Adventures of Huckleberry Finn
Graphic Organizer: Story Elements
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 11: Skill Lesson
Compare and Contrast
Blast: Banned

Student Learning Expectations (Objectives):
● Learn the definition of compare and contrast.
● Practice using concrete strategies for comparing and contrasting similar topics in literature from the same period.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Investigate how and why the Constitutional right to free speech is often challenged in attempts to ban or censor controversial books.
● Research using hyperlinks to learn about banned books in general and about the specific case of Adventures of Huckleberry Finn.

Standards:
Similar Themes and Topics
RL.11-12.1, RL.11-12.3, RL.11-12.9
Compare and Contrast
RI.11-12.1, RI.11-12.4
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2, SL.11-12.4, SL.11-12.6
Syntax, Word Relationships, Nuances
L.11-12.3.A, L.11-12.5.A

Key Terminology (Vocabulary):
Subtle, philosophical, humorous, abeyance, sufficed, hazard, etiquette, hypocrisy, keen, come under attack, offensive language, derogatory, provoke,
explicit, censorship, obscene, valid, prohibit, cite, amendment

Activities & Assessments:
1. Watch the Concept Definition video on compare and contrast with your students. Make sure your students understand the difference

between comparing and contrasting, and how they can help to unlock meaning in a given text.
2. After watching the video, ask students to select a book they've read or a movie they have seen that was developed around a comparison of

two people or two places. Compile this list of examples as a class using a whiteboard or a Padlet Wall (http://padlet.com). As students
volunteer suggestions, ask them if they can identify the author's (or director's) purpose in comparing and contrasting the people or places.

3. Have students independently read the Model section.
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to

compare and contrast different works of literature:

http://padlet.com/


● How does the first paragraph of the Model begin its analysis of the two texts? 
● According to the Model, how are the two texts different? 
● According to the Model, how does Huck Finn serve as an example of the advice that the speaker of "Song of Myself" offers? 

5. Remind students that Venn diagrams provide a simple, visual way to record and organize information to demonstrate how two things are
similar and how they are different. Show students an example of a Venn Diagram and have them copy it into their notebooks. Instruct them
to look closely at the two excerpts provided in the Model and to use them as a basis for identifying and recording details that relate to other
possible themes or topics in the two texts.

6. As a class read aloud the title and driving question for this Blast: When, if ever, should a book be banned from libraries and schools? Explain
that the driving question lends itself to two types of responses: either there are circumstances that would make banning books acceptable or
there is a more important principle that makes banning any book unacceptable. This means that the answer can be framed in two ways.

7. Ask students how familiar they already are with the topics of censorship and banned books. Have their parents, teachers, or friends
challenged them about a reading selection in the past? Have they ever decided to read (or not to read) a book because of any controversy
surrounding the title? 

8. Have students view the 2015 Banned Book Week poster from the blog for the American Library Association's Office for Intellectual Freedom
available at http://tinyurl.com/o6hrkn9. Discuss what this poster communicates about banning books. Prompt students with questions such
as:
● What ideas about banned books does this image suggest to you?
● How does this image help you understand what a reader might lose when he or she cannot read a banned book?

9. Have students read the Blast Background to provide context for the essential question.
10. Either in small groups or as a class, use these questions to spur discussion among your students about the Background information.

● Why might some educators feel that Adventures of Huckleberry Finn is "no longer appropriate for the school classroom"? 
● The author states that "young adult books in which characters curse and swear are easy to find." Do you agree with that generalization?

Why or why not? Provide evidence from your own reading and experience to support your response. 
● Based on the information provided in the Background text, what might you infer about a first-person narrator that uses crude language

in a book? 
● Do you feel that the first amendment provides strong support for the argument against book banning in public schools and libraries?

Why or why not? 
11. Ask students to write their Blast response.

Materials/Resources:
Blast: Banned!
Access handout 1, 2, 3, 4
Skills lesson on compare and contrast in Adventures of Huckleberry Finn
http://tinyurl.com/o6hrkn9

Time Frame/Concepts & Content:
Day 12: Extended Writing Project
Literary Analysis

http://tinyurl.com/o6hrkn9
http://tinyurl.com/o6hrkn9


Student Learning Expectations (Objectives):
● Demonstrate an understanding of the basic requirements of literary analysis and argumentative writing.
● Practice and apply concrete strategies for responding to a prompt for a literary analysis essay.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Text Analysis
RI.11-12.1, RI.11-12.2
Literary Analysis/Argumentative Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.5, W.11-12.8, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C

Key Terminology (Vocabulary):
Argumentative writing, literary work, strength in numbers, emphasized, set a new course, epiphanies, autobiography, launched into, pursuing,
alluded, suffragists, grievances, illusion, rhetoric, sarcasm, rallied the masses to action, immediately springs to mind

Activities & Assessments:
1. Have students read the prompt to the Extended Writing Project on literary analysis writing. Ask them to look at the various parts of the

prompt and respond to the following questions:
● What is the prompt asking you to do?
● What specific requirements does the prompt lay out?
● What themes or ideas does the prompt ask you to address?
● How many texts does the prompt expect you to consider?
● What question(s) should you answer about each of the texts?
● What other factors does the prompt ask you to incorporate into your analysis?

2. Have students read the Introduction to Literary Analysis and Argumentative Writing, either individually or as a class. Students may wish to
record the bulleted features of argumentative writing in their notebooks for later reference.

3. Have students read the student model essay, "Making the Personal Political." Have students identify the features of argumentative writing in
the literary analysis and label them.

4. Have them examine the "Constructed Response - Argumentative" grading rubric this Student Model was written to satisfy. Inform students
that this is the same rubric that will be used to evaluate their completed Literary Analysis/Argumentative Extended Writing Project. They
should consider how understanding the Student Model can help them as they begin their own essay in response to the prompt.

5. Have students complete the Think questions. Collect papers or discuss answers as a class.
6. Have students read Chapters 8-10 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
First Read lesson on Literary Analysis/Argumentative Writing
Access handout 1, 2, 3, 4 



Time Frame/Concepts & Content:
Day 13: Close Read
Adventures of Huckleberry Finn by Mark Twain
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 8-10)

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of literature.
● Practice and apply concrete strategies for analyzing story elements in Adventures of Huckleberry Finn
● Compare and contrast topics in works of 19th-century literature.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Story Elements
RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.9
Respond to a Prompt
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
General Academic/Domain-Specific Words
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Dismal, commenced, grumble, considerable, scrambled,

Activities & Assessments:
1. Before students begin their close read, review with them the complete text or relevant excerpts from "American Literature & History:

Regionalism and Realism, 1880-1910." This will provide them with additional context for understanding Mark Twain's place in American
literature, especially as his ideas and themes span the period of the Civil War.

2. Project the text onto the board and model a close reading of the first two paragraphs.
3. Read the Skills Focus questions as a class so your students better understand how to focus their attention as they read. Then have students

read and annotate the excerpt.
4. Provide students with these questions to answer and discuss:

● Think about what Huck does to be with his friend Tom Sawyer. How does this action help you understand how much he values Tom
Sawyer's friendship? Cite textual evidence to support your answer. 

● How does Huck's mood change when he gets to his room? What does the scene in Huck's room reveal about his character? Cite specific
textual evidence to support your answer. 



● Huck is very practical and does what makes sense to him. Why might it be ironic that he is superstitious? Support your answer with
textual evidence. 

5. Invite students to write a more detailed fictional account of Huck and Tom's meeting described in the second paragraph of the novel excerpt.
In this meeting, Tom invites Huck to join his future band of robbers on the condition that Huck return to live with the Widow Douglas. Tell
students to include various story elements, such as setting and descriptions of each character, and relate these back to one or more themes
that they have identified in the text.

6. As a class, discuss Chapters 8-10.
7. At the end of chapter 1, Huck describes his ritual to ward off back luck from accidentally killing a spider. Similarly, Huck and Jim spend a fair

amount of time in chapters 8–10 discussing signs and luck. After students have completed the Close Read lesson for Adventures of
Huckleberry Finn, ask them to discuss the significance of these topics in the novel. Why might Twain have chosen to include these details?
What do they add to the novel? How do they impact the reader? How do they add to or enhance the story elements of character, setting, and
plot?

8. Have students read Chapters 11-13 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
Close Read lesson on Adventures of Huckleberry Finn
Adventures of Huckleberry Finn Vocabulary handout
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 14: First Read
Declaration of Sentiments by the Seneca Falls Convention by Elizabeth Cady Stanton
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 11-13)

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Learn and practice strategies for summarizing.
● Recognize and use the perfect tense.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Summarizing
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.10



Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Language Functions
L.11-12.3, L.11-12.4.A, L.11-12.4.B, L.11-12.4.D

Key Terminology (Vocabulary):
Hitherto, entitle, usurpations, despotism, elective, impunity, supposition, abject, scanty remuneration

Activities & Assessments:
1. As a class, watch the video preview of Declaration of Sentiments by the Seneca Falls Convention.
2. Find out what your students already know about the women's rights movement. As a class or in small groups, generate a list (on the board or

on paper) of the information and previous knowledge your students have about topics such as suffrage and historic figures such as Elizabeth
Cady Stanton, Lucretia Mott, and Susan B. Anthony. 

3. Individually or as a class, read the Introduction for Declaration of Sentiments by the Seneca Falls Convention.
4. After reading the introduction, use the information provided to facilitate a pre-reading discussion to get students thinking about the

complaints and themes in Declaration of Sentiments by the Seneca Falls Convention.
● The Introduction describes the Declaration as containing "provocative language." What does the word "provocative" mean? Does it have

a good or bad connotation?
● Based on what you know about the period, what (in general) might the attendees of the Convention have considered to be

"provocative"?
● The Introduction states that Cady's husband told her "he would leave town if she read the words aloud at the Convention." Why do you

think he might have said this to her?
5. Invite students to read the excerpt. 
6. In small groups or pairs, have students answer and discuss the following questions. To help facilitate discussions, refer to Collaborative

Discussions in the Speaking & Listening Handbook.
● When did you first realize that you had heard some of these words before?
● Were you able to distinguish the differences between this Declaration and the original right away?
● Where in the document is the main idea stated most clearly? How might you restate it in your own words? 

7. Remind students that the Seneca Falls Convention was the first women's rights convention and sparked a movement that, in some respects,
continues today. Invite students to explore portraits and images associated with the suffrage movement in the online archive of the Library
of Congress (http://www.loc.gov/rr/print/list/076_vfw.html). 

8. After students have read the Declaration of Sentiments, ask them to reread the portions of chapter 8 where Huck interacts with Mrs. Judith
Loftus. How does her attitude toward him change when she figures out that he’s a boy? How does this transition reflect the issues raised in
the Declaration of Sentiments?

9. As a class, discuss Chapters 11-13 of Adventures of Huckleberry Finn by Mark Twain
10. Have students read Chapters 14-16 for homework.

Materials/Resources:

http://www.loc.gov/rr/print/list/076_vfw.html


First Read lesson on Declaration of Sentiments by the Seneca Falls Convention
Grammar handout: Perfect Tenses
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain
http://www.loc.gov/rr/print/list/076_vfw.html

Time Frame/Concepts & Content:
Day 15: Skill Lesson
Informational Text Structure
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 14-16)

Student Learning Expectations (Objectives):
● Learn the definition of informational text structure.
● Practice using concrete strategies for identifying and analyzing informational text structure.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Informational Text Structure
RI.11-12.1, RI.11-12.5, RI.11-12.6
Literary Text Structure
RL.11-12.5
Collaborative Conversations
SL.11-12.1, SL.11-12.2, SL.11-12.6

Key Terminology (Vocabulary):
Grievances, call to action, omits, implication, modifications, legitimacy

Activities & Assessments:
1. Watch the Concept Definition video on informational text structure with your students. Have your students note the three kinds of

informational texts discussed in the video—historical and/or journalism, explanatory, and persuasive—and then discuss which structure
might be the best fit for each.

2. Have students review the different types of informational text structures and brainstorm different kinds of text that would use each one
(e.g., a recipe would use a sequential structure). Compile a list of examples. Have students discuss how the content of an informational text
relates to the text structure it uses. How does each text structure make the content of an informational text easier for readers to
understand? Why is that important?

3. Have students independently read the Model section. 
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to

determine and analyze informational text structure:

http://www.loc.gov/rr/print/list/076_vfw.html


● According to the Model, what two text structures do the texts follow? 
● What evidence does the Model provide of these two general text structures? 
● Does the Model suggest the use of text structure in the Declaration of Sentiments makes its points clear, convincing, and engaging?

5. Before students become too familiar with the text and memorize its patterns and sequences, print out copies of the Declaration of
Sentiments by the Seneca Falls Convention and cut apart the short statements of "facts" after the second paragraph. Provide pairs or trios
with five or six consecutive but separated paragraphs in random order and challenge them to reconstruct the original sequence. When
students have finished, have them compare their results to other groups with similar paragraphs.

6. As a class, discuss the strategies students used to try to "restore the order" of the paragraphs, such as identifying thematic threads or logical
developments of an argument. Have them note both what worked and what didn't and, as a further challenge, what changes or additions to
the text itself might have made the task easier.

7. Although Adventures of Huckleberry Finn is a literary work of fiction (not an informational text), ask students to analyze the effectiveness of
Twain’s choice to structure the text chronologically. What other types of structures could have chosen? How would those choices have
affected the reader and the novel as a whole? Did Twain choose the most effective structure? Why or why not? Remind students to support
their claims with details from the text.

8. Have students read Chapters 17-18 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
Skills lesson on informational text structure in "Declaration of Sentiments"
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 16: Skill Lesson
Connotation and Denotation
Extended Writing Project: Prewrite

Student Learning Expectations (Objectives):
● Learn the definition of connotation and denotation.
● Practice using concrete strategies for determining and understanding connotation and denotation.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Learn about and engage in prewriting activities related to literary analysis and argumentative writing: brainstorming, list-making, and pattern

recognition.
● Analyze and reflect upon a writing prompt in order to generate related questions and answers.

Standards:
Connotation/Denotation
RI.11-12.1, RI.11-12.4
Text Analysis
RL.11-12.1, RL.11-12.2



Planning Writing
W.11-12.5, W.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.2, SL.11-12.6
Word Denotations
L.11-12.5.B

Key Terminology (Vocabulary):
Set forth, controversial, vehemently, deliberate, synonym, sphere, reverence, connotation, literal definition, context

Activities & Assessments:
1. Watch the Concept Definition video on connotation and denotation with your students. Make sure your students write down and understand

the definitions of both terms, along with relevant examples for each.
2. Have students read the definition of connotation and denotation. Use the questions below to spur small-group or whole-class discussions

about the skill.
● Which do you think is more likely to change over time: a word's denotation or its connotation?
● What factors do you think most affect a word's connotations?
● How might you use resources such as dictionaries and thesauruses to explore a word's possible connotations?
● Why might authors wish to use allusions in their work? Can you think of any risks associated with using them?

3. Ask students to read the Model text.
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to

determine and analyze connotation and denotation:
● Why would the Model look at the word suffrage, which is NOT included in the text in order to analyze connotations? 
● What does the Model suggest about the connotations of the terms suffrage and elective franchise? 
● According to the Model, why is sacred a better choice than religious as a modifier for "rights"? 

5. Provide students with copies of the three-circle concept map graphic organizer or instruct them to create a three-column chart in their
notebooks.
● Students can use the central circle of the concept map or a blank piece of paper to record their ideas and associations with aspects of the

writing prompt.
● As students identify texts that relate to their insights and possible claims, have them record the title in a separate circle or column. They

can then jot down ideas and observations specific to those titles in the appropriate circle or column.
● Once students have selected and brainstormed about three different texts, have them consider any patterns or correlations that they see

between the circles or columns. Students can use colored highlighters or special symbols to link related ideas and observations.
6. Review the rubric with students before they begin the prewriting activity. 
7. Read aloud the example for Walden by Henry David Thoreau provided on the Access 1 and 2 handouts. Pause after each section to clarify any

concepts related to the content or writing as necessary. Explain that they will use the completed section on Walden as a model for their own
prewrite.



8. Have students choose the selections they will analyze and identify information in the brainstorm chart. Provide assistance for their writing as
necessary.

9. Have students complete their prewriting activity.

Materials/Resources:
Skills lesson on connotation and denotation in "Declaration of Sentiments by the Seneca Falls Convention"
Graphic Organizer: Connotation Spectrum
Access handout 1, 2, 3, 4
Grade 11, Unit 2 Extended Writing Project: Prewrite lesson

Time Frame/Concepts & Content:
Day 17: Close Read
Declaration of Sentiments by the Seneca Falls Convention by Elizabeth Cady Stanton
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 17-18)

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of informational text.
● Practice and apply concrete strategies for analyzing and evaluating informational text structure.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Analyze and Evaluate Text Structure
RI.11-12.1, RI.11-12.2, RI.11-12.3, RI.11-12.4, RI.11-12.5
Respond to a Prompt
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Context Clues for Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.B, L.11-12.6

Key Terminology (Vocabulary):
Sufferance, franchise, degraded, chastisement, monopolized, delinquencies, prerogative

Activities & Assessments:
1. Project the text onto the board and model a close reading of the first paragraph
2. Have students read and annotate the remainder of the excerpt. As they reread the text, remind students to use the comprehension strategy

of Summarizing that they learned in the First Read.
3. Provide students with the following questions:



● The Declaration of Sentiments borrows language from the Declaration of Independence. Does that choice make the document more or
less powerful? Why? Cite specific textual evidence to support your statements. 

● What sorts of allegations do the authors make against men? How do these injustices prevent women from being full citizens? Cite
specific textual evidence to support your answer. 

● How is the depth of the authors' convictions reflected in the language they use? Cite specific textual evidence to support your answer.
4. Have students perform an intensive side-by-side comparison of the first two paragraphs of the Declaration of Independence and the

Declaration of Sentiments by the Seneca Falls Convention. Instruct them to highlight any variations that they find and show exactly where
and how the two documents differ. Discuss with students how such close analysis can yield new observations and insights.

5. Have pairs consider what other items the Declaration of Sentiments might include if it were written today. Instruct students to write two
additional "facts" using the same style and syntax as the original facts in the document. Students can present these orally to the class for
discussion. To reinforce the notion that the Declaration of Sentiments was put to a vote for adoption, allow students to vote on each of the
items and discuss as a class why the top two or three vote-getters made the strongest impression.

6. Discuss Chapters 17-18 of Adventures of Huckleberry Finn by Mark Twain.
7. Like the Declaration of Sentiments, Adventures of Huckleberry Finn was controversial when it was first published in 1884, and it remains very

controversial to this day, though for different reasons. Have students conduct informal research on the history of the novel’s controversial
status. How have those reasons changed? What do those changes reveal about how America has changed in the 100+ years since Twain
wrote the book?

8. Have students read Chapters 19-20 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
Read lesson on Declaration of Sentiments by the Seneca Falls Convention
"Declaration of Sentiments" Vocabulary handout
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 18: First Read
“The Story of an Hour” by Kate Chopin
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 19-20)

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Learn and practice strategies for varying sentence patterns and recognizing sentence fragments.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.



● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Meaning and Tone
RL.11-12.1, RL.11-12.4, RL.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.3, SL.11-12.6
Context Clues for Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D

Key Terminology (Vocabulary):
Liberated, feminism, digests the news, forestall, paralyzed, bespoke, suspension, bosom, tumultuously, persistence, self-assertion, fancy

Activities & Assessments:
1. As a class, watch the video preview of "The Story of an Hour."
2. Individually or as a class, read the Introduction for "The Story of an Hour."
3. Have students read or review the section on Kate Chopin in the Unit Introduction, "American Literature & History: Regionalism and Realism,

1880-1910." List on the board or have students record in notebooks the various themes that Kate Chopin addresses in her fiction. Finally,
have them discuss the various meanings, both literal and symbolic, of the term "awakening."

4. To focus their review of the article, pair or group students and ask them to complete the Kate Chopin chart on the Access 1, 2, 3, and 4
handouts as they read.

5. Based on the Introduction, ask students to make predictions about the central themes or ideas they would expect to encounter in a short
story that has been described as "a piece of early feminism."

6. Because "The Story of an Hour" was written in the 19th century, it contains archaic words that might interfere with student comprehension.
Before students read the text, explain the meaning of those words.

7. Have students independently read and annotate the excerpt. 
8. Did Richards's haste to tell Louise of her husband's death ultimately cause her death? Pair students and ask them to imagine that Richards is

on trial for causing Louise's death. Have each student write an opening statement for the trial, with one student writing a short defense of
Richards and the other writing as a prosecutor. Allow time for pairs to share their statements with the class.

9. Have students work in pairs or small groups and consider appropriate music that might accompany various scenes in the short story, such as
Mrs. Mallard's initial grief and the paragraph describing the view from her window. Encourage them to think beyond the literal interpretation
of the scenes to incorporate thematic or subtextual elements, particularly in the build-up to the final scene.

10. Hold a class discussion on Chapters 19-20 of Adventures of Huckleberry Finn by Mark Twain.
11. Ask students to reread the first several paragraphs of chapter 19 and compare how the idea of freedom plays a role in that portion of the

novel and Chopin’s short story. What does freedom mean for Huck? For Mrs. Mallard? How does the authors’ descriptions of the setting
reinforce the characters’ freedom?

12. Have students read Chapters 21-22 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:



First Read lesson on "The Story of an Hour"
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 19: Skill Lesson
Irony
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 21-22)

Student Learning Expectations (Objectives):
● Learn the definition of irony.
● Practice using concrete strategies for identifying and analyzing irony.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Irony
RL.11-12.1, RL.11-12.3, RL.11-12.6
Collaborative Conversations
SL.11-12.1, SL.11-12.2, SL.11-12.6

Key Terminology (Vocabulary):
Verbal irony, dramatic irony, situational irony, sarcasm, plot twists, conform, retires, elated

Activities & Assessments:
1. Watch the Concept Definition video on irony with your students. Ask students to jot down key words associated with the skill for later

discussion, definition, and review. 
2. Have students discuss the use of the word "ironic" in pop culture. What does it mean when somewhere wears a t-shirt or other accessory

"ironically"? Is that a proper use of the term? If not, why? How else do people use the word irony outside of literature or media?
3. Have students independently read the Model section. 
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to

recognize and analyze irony:
● According to the Model, is Mrs. Mallard's primary response to the news of her husband's death ironic? Why or why not? 
● According to the Model, where in the story does a shift in point of view take place? 
● How does the setting of the story provide an opportunity for dramatic irony? 

5. Provide students with a copy of the graphic organizer "One Event, Multiple Points of View." Explain that they will provide an objective,
factual (as much as possible, at least) summary of the final event in the story (Mrs. Mallard's death) in the central box. They will then
describe the incident from the point of view of three other characters present at the scene, such as Mr. Mallard, Josephine, Richards, or (if



desired) the spirit of the deceased Mrs. Mallard herself. In each instance, students should consider what information the characters knew,
either in common or individually, about the incident and surrounding circumstances.

6. Then, in the final box, students will state briefly what the author hoped to show by including the incident in the story as a whole (i.e. its
symbolic meaning or ironic intent). Students can also use the graphic organizer to compare and contrast multiple characters in another scene
or story. When students are finished, discuss the results as a class, noting and, if possible, resolving any divergences in interpretations that
may arise.

7. As a class, discuss Chapters 21-22 of Adventures of Huckleberry Finn by Mark Twain.
8. Twain uses irony throughout this novel. Ask students to find examples of verbal, dramatic, and situational irony in chapters 21 and 22 and the

text as a whole. What is the purpose of Twain’s irony? How does he use irony to satirize American society and humanity in general?

Materials/Resources:
Skills lesson on irony in "The Story of an Hour"
Graphic Organizer: One Event, Multiple Points of View
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 20: Close Read
“The Story of an Hour” by Kate Chopin
Extended Writing Project: Thesis Statement

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of literature.
● Practice and apply concrete strategies for recognizing irony in "The Story of an Hour."
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.
● Demonstrate an understanding of thesis statements and central arguments or claims.
● Identify and practice concrete strategies for writing a strong thesis statement.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice developing thesis statements in response to a prompt for a literary analysis essay.

Standards:
Identifying Irony
RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.5, RL.11-12.6
Develop Thesis Statement
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Context Clues for Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.B, L.11-12.6

Key Terminology (Vocabulary):
Afflicted, intelligence, abandonment, elusive, illumination, imploring, elixir, importunities



Activities & Assessments:
1. Project the text onto the board and model a close reading of the first paragraph.
2. Read the Skills Focus questions as a class so your students better understand how to focus their attention as they read. Then have students

read and annotate the excerpt.
3. In small, heterogeneous groups or pairs, ask students to answer and discuss the following questions with a focus on the irony in the story.

● In what way might the line "She did not hear the story as many women have heard the same" be an example of foreshadowing and
irony? Cite specific textual evidence to support your statements. 

● Reread paragraphs 8 and 9. What kinds of words and phrases does the author use to describe the feeling that Mrs. Mallard is getting?
How do the descriptions make you feel? Why might the author have made this choice? Cite specific textual evidence to support your
answer. 

● Why do you think Mrs. Mallard married Mr. Mallard in the first place? Support your answer with textual evidence.
4. Remind students that the Introduction described "The Story of an Hour" as "a piece of early feminism." Ask students to work in small groups

to define "feminism" in their own words and explain how their agreed-upon definition provides a context for analyzing and understanding
the Chopin story. 

5. Have students read the Define section of the Thesis Statement lesson either individually or as a class.
6. Have students read the Model text. Use these questions to help them understand the features of an effective thesis statement:

● How did the writer of the student model avoid simply restating the prompt even though the thesis statement includes words from the
prompt? 

● What sorts of hints does the student model's thesis statement provide about the possible structure of the essay that will follow?
7. Have students review the literary analysis essay prompt for the extended writing project. Next, ask them to write a rough draft of a thesis

statement for their papers. Remind them to refer back to their prewriting activity to guide their writing. Encourage them to include the main
point[s] they generated during the prewriting activity in their thesis statements.

8. Have students refer to their Prewrite Worksheet and the writing prompt as they write their thesis statements. Have them read their
statement aloud to another Intermediate or Advanced student to check for language that needs to be clarified and to answer the following
questions:
● Have you made a clear statement about your central idea?
● Where do you let the reader know what to expect in the body of the essay?
● Did you respond fully and completely to the prompt?
● Have you used grammar such as pronouns, prepositions, and subject/verb agreement correctly?

9. Have students read Chapters 23-25 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
Close Read lesson on "The Story of an Hour"
"The Story of an Hour" Vocabulary handout
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Skills lesson on Thesis Statement



Time Frame/Concepts & Content:
Day 21: First Read
“What to the Slave is the Fourth of July?” by Frederick Douglass
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 23-25)

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Author's Point of View, Perspective, or Purpose
RI.11-12.1, RI.11-12.4, RI.11-12.6, RI.11-12.7, RI.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Context Clues for Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Abolitionist, reformer, oratory, incisive, eloquence, posed, contemplate, hart, stripes, fetters, sacrilegious, lament, bondman, denounce, equivocate,
propriety, impudence, barbarity

Activities & Assessments:
1. As a class, watch the video preview of “What to the Slave Is the Fourth of July?”
2. Write the word "abolitionist" on the board and discuss its contextual historical meaning with the class.
3. Individually or as a class, read the Introduction for "What to the Slave Is the Fourth of July?"
4. General Colin Powell, former U.S. Secretary of State, was once asked about his thoughts concerning the Declaration of Independence. Project

Powell's response in front of the class as students consider it: http://tinyurl.com/phe4w9p. Have students predict whether or how Powell's
thoughts and feelings may be reflected in Frederick Douglass's speech. Students can then return to this quote after the first read to compare
and contrast the responses.

5. Because "What to the Slave Is the Fourth of July?" was written in the 19th century, it contains words that might interfere with students'
comprehension. Before students read the text, explain the meaning of those words.

6. Model the reading comprehension strategy of rereading by using a Think Aloud that talks students through the first section of the text. Read
and discuss the excerpt as a class or have students read independently.

7. In response to possible student questions, point out the source material for the following quoted material within the text:
● Third paragraph: from the Bible, Isaiah 35.6

http://tinyurl.com/phe4w9p


● Fifth paragraph: from the Bible, Psalms 137
● Sixth paragraph: from William Lloyd Garrison's editorial "To The Public" in his anti-slavery newspaper, The Liberator, January, 1831

8. Have students work in mixed-level pairs to complete the Rereading Chart on their Access 1, 2, 3 and 4 handouts. Have them read paragraphs
4–6 of the speech, determining key ideas and then reread the paragraphs, or listen to them again, analyzing Douglass's word choice and
sentence structure to better understand his ideas and how they are related. Prompt students to discuss with their partners how their second
reading helped them better understand the text.

9. In small groups or pairs, have students answer and discuss the following questions. To help facilitate discussions, refer to Collaborative
Discussions in the Speaking & Listening Handbook.
● What effect does Douglass wish to have on his audience by referring to them as "fellow-citizens" at the beginning of his speech? How

does he use this effect later on in the speech? 
● To whom does Douglass refer when he says "you" at the start of the speech? To whom does he refer when he says "us"? In doing so, is he

being specific or speaking in a more sweeping, generalized way? 
● Reread the first and the last paragraphs, paying attention to content and style. How does the content and style of the last paragraph of

the speech compare to the content and style of the first paragraph?
10. In paragraph 8 of his speech, Douglass asks, “Is it not astonishing that...we are called to prove that we are men?” Ask students to reread that

paragraph and then reread the end of chapter 23, starting with, “I went to sleep, and Jim didn’t call me when it was my turn.” What “proves”
to Huck that Jim is a man in that portion of the story? Has Huck recognized Jim’s humanity before this point? Where? Ask students to look
back through the text in pairs or groups to discover other points in the novel where Huck “affirms the equal manhood” of Jim and determine
which one they think is the most significant.

11. Have students read Chapters 26-27 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
First Read lesson on What to the Slave Is the Fourth of July?
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain
http://tinyurl.com/phe4w9p

Time Frame/Concepts & Content:
Day 22: Skill Lesson
Rhetoric
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 26-27)

Student Learning Expectations (Objectives):
● Learn the definition of rhetoric.
● Practice using concrete strategies for identifying and analyzing rhetoric in a speech.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

http://tinyurl.com/phe4w9p


Standards:
Rhetoric
RI.11-12.1, RI.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2

Key Terminology (Vocabulary):
Rhetoric, tension, mounting, posed, formidable, anticipates, summoning, invoke, absurd, brute, conveys, afforded

Activities & Assessments:
1. Watch the Concept Definition video on rhetoric with your students. Make sure students write down the definition of rhetoric and understand

how an author's use of language can shape his or her argument and influence the reader's understanding of a topic. Have students complete
the matching exercise on the Access 1, 2, 3, and 4 handouts as they watch the video.

2. After watching the Concept Definition video, have students read the definition of rhetoric.Use the questions below to spur small-group or
whole-class discussions about the skill.
● How and why might an author's choices of rhetorical strategies differ between writing (such as in an essay) and speaking (such as a

speech)? 
● Which rhetorical devices might you use to make the content of a speech or essay more powerful? Which might you use to make it more

beautiful? Which might make it more persuasive? 
3. Have students independently read the Model section. 
4. Use the "Rhetoric Worksheet" to help students analyze and differentiate between various strong examples of rhetorical strategies. Discuss

the results as a class and note any instances of confusion, such as the close relationship between anaphora and parallelism (there is only one
clear example of anaphora presented, though it could also be counted as an example of parallelism). Students can build on this exercise by
working together in pairs or small groups to identify additional examples from the text. 

5. As a class, discuss Chapters 26-27 of Adventures of Huckleberry Finn by Mark Twain.
6. Even though Adventures of Huckleberry Finn is written in a very different style than “What to the Slave is the Fourth of July?” Twain, like

Douglass still uses rhetoric. Ask students to look back at Huck’s description of the auction at the end of chapter 27, particularly the
description of the family of slaves being sold and sent to different cities. How does Twain use the style of the novel (first person, dialect, child
narrator, etc) to get his point across? What point is he making? Where else in the novel does Twain use rhetoric effectively? Remind students
to use details from the text to support their claims.

7. Have students read Chapters 28-29 of Adventures of Huck Finn by Mark Twain.

Materials/Resources:
Skills lesson on rhetoric in "What to the Slave Is the Fourth of July?"
"What to the Slave Is the Fourth of July?" Rhetoric Worksheet
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain



Time Frame/Concepts & Content:
Day 23: Close Read
“What to the Slave is the Fourth of July?” by Frederick Douglass
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 28-29)

Student Learning Expectations (Objectives):
● Complete a close reading of a speech.
● Practice and apply concrete strategies for analyzing rhetoric in "What to the Slave Is the Fourth of July?"
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Effective Rhetoric
RI.11-12.1, RI.11-12.4, RI.11-12.5, RI.11-12.6
Prewrite, Plan, and Produce Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Context Clues for Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5, L.11-12.5.A

Key Terminology (Vocabulary):
Obdurate, disparity, irrevocable, reproach, rebuke, conceded, bombast, hypocrisy

Activities & Assessments:
1. Before students begin their close read, provide them with the complete text or relevant excerpts from the second of the unit's introductions,

"American Literature & History: The Civil War Era 1850-1880." This will provide them with additional context for understanding Douglass's
speech and its place in American history, especially as it relates to other works and ideas of the period.

2. Project the text onto the board and model a close reading of the first paragraph of the speech.
3. Have students read and annotate the excerpt. As they reread the text, remind students to use the comprehension strategy of Rereading that

they learned in the First Read.
4. In small, heterogeneous groups or pairs, ask students to answer and discuss the following questions with a focus on the rhetoric in the

speech.
● Identify an example of Douglass's use of repetition to support his argument. How does it contribute to the power of his argument? 
● When Douglass addresses a counterargument in paragraph 7, he does not address critiques of his ideas—he addresses critiques of his

methods. What does his summary of this imagined critique and his response suggest about how others viewed and responded to the
abolitionist movement? Cite specific textual evidence to support your answer.



● In the final paragraph of the excerpt, Douglass draws a comparison between American cruelty and the "monarchies and despotisms of
the Old World." Why is this comparison particularly condemning? He ends the paragraph by concluding that "America reigns without a
rival." Why is his word choice in this final clause particularly powerful? Support your answer with textual evidence.

5. Ask students to write a brief introduction that they might deliver to a group of other students or local residents before a reading of
Douglass's speech, such as the annual public reading mentioned above. What information would they include about Frederick Douglass?
What context would they establish to help modern listeners appreciate the historical aspect of the speech? Allow students to read their
introductions aloud to one another in pairs or small groups. As a class, discuss how these introductions might differ from the introduction
delivered before the actual speech on July 5, 1852. 

6. As a class, discuss Chapters 28-29 of Adventures of Huckleberry Finn by Mark Twain.
7. At the beginning of his speech (in a portion not included in the excerpt, but which can be found here: http://tinyurl.com/pr2nn75 Douglass

says, “The eye of the reformer is met with angry flashes, portending disastrous times; but his heart may well beat lighter at the thought that
America is young, and that she is still in the impressible stage of her existence. May he not hope that high lessons of wisdom, of justice and
of truth, will yet give direction to her destiny?” Ask students to consider Huck’s actions in chapter 28 as he and Mary Jane make plans to
reveal the King and the Duke’s lies. How does Huck embody the characteristics presented by Douglass in this passage?

Materials/Resources:
http://tinyurl.com/pr2nn75
Close Read lesson on "What to the Slave Is the Fourth of July?"
"What to the Slave Is the Fourth of July?" Vocabulary Worksheet
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 24: First Read
Lincoln’s Second Inaugural Address by President Abraham Lincoln
Blast: Audience and Purpose

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.
● Learn and explore the meanings of audience and purpose for writing.
● Determine the audience and purpose for writing in response to a literary analysis prompt.

Standards:
Text Evidence

http://tinyurl.com/pr2nn75
http://tinyurl.com/pr2nn75


RI.11-12.1, RI.11-12.2, RI.11-12.4, RI.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3
Vary Syntax for Effect
L.11-12.1, L.11-12.3.A, L.11-12.4.A, L.11-12.4.B, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Inaugural address, uphold, urge, oath, great contest, ventured, impending, deprecated, perish, invokes, inclined, controversial, remarks, courtesy, civil
language, explosive rhetorical fireworks

Activities & Assessments:
1. As a class, watch the video preview of Lincoln's Second Inaugural Address.
2. Individually or as a class, read the Introduction for Lincoln's Second Inaugural Address.
3. Before students begin reading, model the reading comprehension strategy of summarizing by using a Think Aloud that talks students through

the first paragraph of text. 
4. Ask groups to summarize the paragraphs using their own words. Encourage students to talk out the details and events that happen in these

paragraphs. Ask students to record their summaries in the Summarizing Chart on the Access 1, 2, and 4 handouts.
5. Have students independently read and annotate the remainder of the excerpt. 
6. In small groups or pairs, have students discuss the questions and inferences they made while reading. To help facilitate discussions, refer to

Collaborative Discussions in the Speaking & Listening Handbook.
● What does Lincoln say is the reason for making this second inaugural address so short? 
● Who do you think are the "insurgent agents" that Lincoln speaks of in the second paragraph? 
● How would you summarize the second paragraph in one or two sentences? 
● Do you think that, with this address, Lincoln was making more of a logical or an emotional statement to his audience? 

7. Distribute a grammar handout on voice of verbs. Review with students the use of the active and passive voices. Then have students complete
the practice exercises. (This can be done as homework.)

8. As a class, read aloud the title and driving question for this Blast: Who is your audience and what is the purpose for your extended writing
project essay?

9. Have students view a photograph of an audience made up of a clear group, such as the photo of President Obama delivering a speech
at: http://tinyurl.com/q2r94o5 Discuss how the picture represents an audience, prompting students with questions such as:
● Who can you see in this photo? What kinds of people are there?
● Based on this audience, what do you think the speaker is talking about?
● What can the speaker assume this audience knows about?
● What are some other ways this audience might affect the speaker?

10. Have students read the Blast background to provide context for the essential question. Use these questions to spur discussion in small
groups or with the whole class about the Background information.
● What other lessons can you learn from the scenario described at the opening of the Model? 
● Why would an author take on a controversial topic if the audience might resist his or her central argument? 

http://tinyurl.com/q2r94o5


● Look back at the discussion of "What to the Slave Is the Fourth of July?" Do you think Douglass was speaking to an audience of people
who are similar to or different from himself? How did this affect his writing?

11. Have students identify their audience and purpose for their literary analysis essays. Then ask them to reevaluate their thesis statements to
make sure their statements are appropriate for their audience and purpose. Tell them to ask themselves:
● Will my thesis statement be clear to my audience? Are there any words that I should be define or explain for my audience?
● Will my audience find anything off-putting about the way I have worded my thesis statement? Am I expressing my ideas in a way that is

respectful of my audience?
● Does my thesis statement address my purpose for writing?

12. Ask students to write their Blast response

Materials/Resources:
First Read lesson on Lincoln's Second Inaugural Address
Grammar Lesson: Voice of Verbs
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Blast: Audience and Purpose
http://tinyurl.com/q2r94o5

Time Frame/Concepts & Content:
Day 25: Skill Lesson
Compare and Contrast
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 30-32)

Student Learning Expectations (Objectives):
● Learn the definition of compare and contrast.
● Practice using concrete strategies for comparing and contrasting themes, purposes, and rhetorical features in foundational documents.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Compare and Contrast
RI.11-12.1, RI.11-12.5
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2

Key Terminology (Vocabulary):
Rhetorical feature, avert, evoke, ethical, predecessors, on the verge

Activities & Assessments:

http://tinyurl.com/q2r94o5


1. Watch the Concept Definition video on compare and contrast with your students. Make sure your students understand the difference
between comparing and contrasting, and how it can help to unlock meaning in a given text. Have students complete the fill-in-the-blanks
exercise on the Access 1, 2, 3, and 4 handouts as they watch the video.

2. Have students independently read the Model section. 
3. After students read the Model, use these questions to guide their understanding of how to compare and contrast different features and

elements both within and across texts:
● Does the Model provide more examples of similarities or differences between the First and Second Inaugural Addresses? 
● How does the Model support the claim that pathos is the chief rhetorical strategy in Lincoln's concluding statements?

4. Remind students that the most common graphic organizer for identifying and recording similarities and differences is a Venn diagram. Using
the Model as a base text, have students compare and contrast the excerpts from the First and Second Inaugural Addresses, beginning with
some of the comparisons and contrasts noted in the Model and moving on to their own analysis of the texts. Provide time for students to
come back together as a class and discuss their findings.

5. As a class, read Chapters 30-31. Discuss the major events/themes.
6. In chapter 8, Huck promises Jim he won’t tell on Jim for running off. Ask students to reread Huck’s promise to Jim, starting with “Well, I did. I

said I wouldn’t, and I’ll stick to it”. Then, ask students to compare and contrast Huck’s reasons for not turning Jim in with his reasons and
logic in chapter 31, with the passage that leads up to the climax of the novel and Huck’s decision to “go to hell” for helping Jim to stay free.

7. Have students read Chapters 32-34 for homework.

Materials/Resources:
Skills lesson on compare and contrast in Lincoln's Second Inaugural Address
Graphic Organizer: Venn Diagram
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 

Time Frame/Concepts & Content:
Day 26: Close Read
Lincoln’s Second Inaugural Address by President Abraham Lincoln
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 33-34)

Student Learning Expectations (Objectives):
● Complete a close reading of a speech.
● Practice and apply concrete strategies for comparing and contrasting in Lincoln's Second Inaugural Address.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Analyze Text Structure to Determine Central Idea
RI.11-12.1, RI.11-12.2, RI.11-12.4, RI.11-12.5, RI.11-12.6, RI.11-12.9



Narrative Writing Techniques
W.11-12.2.A, W.11-12.2.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversation
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Vary Syntax for Effect
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.5.B

Key Terminology (Vocabulary):
Engrosses, insurgent, perpetuate, magnitude, discern, fervently, unrequited,

Activities & Assessments:
1. Have students discuss the differences between a victory speech, a rallying speech, and a concession speech, offering examples of each that

they have encountered so far in their studies. Which of these is most similar to Lincoln's second inaugural address in regards to context,
content, and/or style? Invite small groups to discuss other approaches Lincoln might have chosen for his speech.

2. Read the Skills Focus questions as a class so your students better understand how to focus their attention as they read. Then have students
read and annotate the excerpt. 

3. Provide students with these questions to answer and discuss:
● What are two key differences between Lincoln's first inaugural address and his second address? What is one similarity? Cite specific

textual evidence to support your statements. 
● According to Lincoln, what did both the North and the South agree on? Cite specific textual evidence to support your answer. 
● What are the similarities and differences between the last paragraph of the first address and the last paragraph of the second address?

4. Frederick Douglass compared Lincoln's speech to a sermon. Have students create or use a Venn diagram with one oval labeled "Sermon" and
the other "Political Speech." Instruct them to consider how these two concepts are similar and different, especially in their use of rhetoric,
with Lincoln's speech as a reference point. As much as possible, they should include evidence drawn from the text to support each one of
their claims. Students can work in pairs or small groups on this assignment, both during and/or after the creation of their graphic organizers.

5. Read the prompt as a class and ask students to brainstorm about the themes, purposes, and various rhetorical features they have identified
within the text. Students can brainstorm together either as a class or in small groups to begin planning their responses. Remind your
students to look at the excerpt and their annotations to find textual evidence to support their ideas.

6. Have students complete the prewriting activity on the Access 4 handout to organize their thoughts before they write.
7. Ask students to complete the writing assignment using textual evidence to support their answers. 
8. As a class, discuss Chapters 32-34.
9. In Lincoln’s Second Inaugural Address, he speaks about the changes that have come about in four years, and the differences between his

speech “then” (four year prior) and “now.” Similarly, in these chapters we reunite with Tom Sawyer, whom we have not heard about since
Huck left St. Petersburg “then.” Have students locate and reread passages featuring Tom Sawyer at the beginning of the novel and in chapters
33 and 34, and ask them to consider if their opinions of Tom Sawyer have changed at all. If so, how? If not, why not? Does Twain write about
Tom any differently?

10. Have students read Chapters 35-37 of Adventures of Huck Finn by Mark Twain for homework.



Materials/Resources:
Close Read lesson on Lincoln's Second Inaugural Address
Vocabulary Worksheet
Speaking & Listening Handbook
Access handout 1, 2, 3, 4

Time Frame/Concepts & Content:
Day 27: First Read
“Lee Surrenders to Grant, April 9th, 1865” by Horace Porter
Extended Writing Project: Supporting Details

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.
● Review and understand the significant role of supporting details.
● Practice identifying and evaluating supporting details for use in a literary analysis essay.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Figurative, Connotative, and Technical Meaning
RI.11-12.1, RI.11-12.4, RI.11-12.7, RI.11-12.10
Textual Evidence
RL.11-12.1
Supporting Details in Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.5, W.11-12.9.A, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3
Acquire and Use Academic Vocabulary
L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Capital, overwhelmed, reluctantly, first-hand account, side-arms, generosity, alluded, in regard to, cavalrymen, artillerists, in this respect, anxious,
promptly, paroles

Activities & Assessments:
1. As a class, watch the video preview of "Lee Surrenders to Grant, April 9th, 1865."
2. Individually or as a class, read the Introduction for "Lee Surrenders to Grant, April 9th, 1865."



3. Because Lee Surrenders to Grant, April 9th, 1865 was written in the 19th century, it contains certain military words related to the period that
might interfere with student comprehension. Before students read the text, explain the meaning of those words.

4. Before students begin reading, model the reading comprehension strategy of asking and answering questions by using a Think Aloud that
talks students through the first paragraph of text.

5. Have students independently read and annotate the excerpt. 
● From this description, how would you describe the mood in the room where the meeting takes place? 
● Why do you think that Lee "reads over the second page of the letter again"? 
● What inference can you make about the Southern army based on the fact that the "private soldiers" and not just the officers "owned

their animals"? 
6. Have students read the Define section of the Supporting Details lesson and then use their Access 4 handouts to restate the most important

points in their own words. 
7. Have students read the Model text. Use these questions to help them understand how to locate and evaluate relevant information:

● What does the skill model mean by "the proper context of the literary analysis" as it relates to the term "individualism"?
● Why does the author of the student model turn to Thoreau first in order to provide supporting details for the thesis statement? 
● Why does the writer feel the need to paraphrase, or restate Thoreau's quote in his or her own words? Why isn't the quote itself enough? 

8. Have individuals or pairs of students write down the various kinds of supporting details on separate sticky notes. They may use the five
examples provided in the Definition as a starting point and add others that they feel are relevant to nonfiction essay writing.
Instruct students to arrange the notes on a sheet of paper, ranking them on their relative importance to a literary analysis essay, with the
most important types of supporting details at the top and the least important types at the bottom. When they are finished, discuss the
results as a class, noting any discrepancies between groups.

9. Have students list out all the possible textual evidence they might use to support their thesis statements. Have students refer to their
Prewrite assignment and the writing prompt as they compile a list of supporting details. Then have students form pairs to review each
other's thesis statement and list of evidence and to provide feedback and suggestions for improvement. 

Materials/Resources:
First Read lesson on Lee Surrenders to Grant, April 9th, 1865
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Skills lesson on Supporting Details
Graphic Organizer: Concept Map

Time Frame/Concepts & Content:
Day 28: Skill Lesson
Textual Evidence
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 35-37)

Student Learning Expectations (Objectives):



● Learn the definition of textual evidence.
● Practice using concrete strategies for citing strong and thorough textual evidence.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Informational Text Evidence
RI.11-12.1, RI.11-12.3
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2

Key Terminology (Vocabulary):
Crucial, respectively, recounted, asserting, victor, inquiries, passive voice, flaunting, request, humble, explicit evidence, inferred evidence

Activities & Assessments:
1. Watch the Concept Definition video on textual evidence with your students. Make sure students understand the purpose of finding textual

evidence in an informational or literary text, as well as the difference between explicit and inferred evidence.
2. Have students complete the matching exercise on the Access 1, 2, 3, and 4 handouts as they watch the video.

3. After watching the Concept Definition video, have students read the definition of textual evidence. Either in small groups or as a whole class,
use these questions to engage students in a discussion about textual evidence.

● What are some forms of explicit evidence readers might look for in an informational text? 
● Does citing text evidence suggest that only one conclusion can be made? 
● In literary texts, how might you form a conclusion about a character? What evidence would you look for?

4. Have students independently read the Model section.
5. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to cite

strong and thorough textual evidence:
● In the Model, after the first passage, what inference is made? What textual evidence supports this inference? 
● After the second passage, what inference is made about Grant? What textual evidence supports this inference? 
● After the second passage, what inference is made about Lee? What textual evidence supports this inference?

6. As a class, discuss the major events and themes from Chapters 35-37 of Adventures of Huckleberry Finn by Mark Twain.
7. Ask students to infer how Huck feels about the plan to free Jim, using at least three pieces of textual evidence to support their opinions.
8. Have students independently read Chapters 38-40 of Adventures of Huckleberry Finn by Mark Twain.

Materials/Resources:
Skills lesson on textual evidence in "Lee Surrenders to Grant, April 9th, 1865"
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 29: Close Read



“Lee Surrenders to Grant, April 9th, 1865” by Horace Porter
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 38-40)

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of informational text.
● Practice and apply concrete strategies for making inferences and citing strong and thorough textual evidence in "Lee Surrenders to Grant,

April 9th, 1865."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Inference/Text Evidence
RI.11-12.1, RI.11-12.2, RI.11-12.3, RI.11-12.4
Prewrite, Plan, Produce Writing
W.11-12.2.A, W.11-12.2.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Precise Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D

Key Terminology (Vocabulary):
Countenance, conviction, concession, demonstrative, conciliating,

Activities & Assessments:
1. Print out copies of the actual documents related to the text, including Grant's terms of surrender and Lee's farewell order to his soldiers.

(They can be found in PDF format here on pages 26-33: http://tinyurl.com/nsuteqb)
● Have pairs or small groups compare and contrast the two documents. Ask them to make two or three inferences about Grant's and Lee's

character based on an analysis of these handwritten primary sources.
● Come together as a class to discuss the documents. Ask students how seeing the actual handwriting of the two men affects their

impressions about the generals' characters. Prompt them to discuss how seeing primary sources differs from reading transcripts or
secondhand accounts.

2. Project the text onto the board and model a close reading of the first paragraph of the speech. Then have students read and annotate the
remainder of the excerpt.

3. Provide students with these questions to answer and discuss:
● In the first paragraph, Porter notes a "slight change" in Lee's countenance. Later, Porter notes that Lee was "anything but a

demonstrative man." What do Porter's descriptions of Lee help you understand about the general's demeanor during the meeting? What
can you infer about why Lee would not be especially demonstrative during this meeting? 

http://tinyurl.com/nsuteqb


● Grant uses passive voice in this text, perhaps to avoid flaunting his authority. How does Lee's use of language shift the focus away from
himself? What effect does this have? Cite specific textual evidence to support your answer. 

● Before Lee's reading of the terms of surrender in this excerpt, there was a long exchange between the two generals. The two sent notes
back and forth about a meeting and its purpose, and they had a somewhat strained conversation before Lee requested that Grant write
down the terms of surrender, which Lee is reviewing at the beginning of the excerpt. What does this formal exchange between the two
generals help you understand about war? Cite specific textual evidence to support your answer.

4. As a class, discuss Chapters 38-40 of Adventures of Huckleberry Finn by Mark Twain.
5. Have students write a newspaper article reporting on the “news” of the escaped slave at the Phelps plantation modeled on the excerpt from

“Lee Surrenders to Grant, April 9th, 1865.”
6. Have students read Chapters 41-43 of Adventures of Huckleberry Finn by Mark Twain for homework.

Materials/Resources:
Close Read lesson on Lee Surrenders to Grant, April 9th, 1865
Vocabulary Worksheet
Graphic Organizer: Textual Evidence Chart
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
http://tinyurl.com/nsuteqb
Adventures of Huckleberry Finn by Mark Twain

Time Frame/Concepts & Content:
Day 30: Blast
The Self-Made Man
Extended Writing Project: Organize Argumentative Writing

Student Learning Expectations (Objectives):
● Learn and apply the concept of the "self-made man" archetype to various key figures of 19th century America.
● Research using the hyperlinks, including articles and opinion pieces, to learn more about historical figures such as Frederick Douglass who

are considered self-made men and about the new modern face of the self-made man.
● Discuss and demonstrate understanding of organization within a literary analysis.
● Practice identifying ways to organize information in argumentative writing and apply this knowledge to developing an organizational

structure for an original literary analysis.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Different P.O.V.s on Historical Events
RH.11-12.1, RH.11-12.3, RH.11-12.6
Text Structure
RL.11-12.1, RL.11-12.5, RI.11-12.1, RI.11-12.5

http://tinyurl.com/nsuteqb


Introduce, Develop, and Strengthen Claims
WHST.11-12.1.A, WHST.11-12.1.B, WHST.11-12.5, WHST.11-12.6
Argumentative Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.4, W.11-12.5, W.11-12.9.A, W.11-12.9.B
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D

Key Terminology (Vocabulary):
Orator, transient, persists, rose to prominence, “rags to riches”, introspective, charismatic, at first glance, chronological structure, color-coding,
political rallies, substantive, adjacent

Activities & Assessments:
1. As a class read aloud the title and driving question for this Blast: How much of a person's success depends on their individual efforts?
2. Ask students if they have ever heard the term "self-made man" or "self-made person" before and, if so, in what context. How do they think

this term relates to the unit theme of the individual? Can they think of any people who are self-made? Taking into account their classmates'
comments, how much do they think a person's success depends on their individual efforts? 

3. Have students read the Blast background to provide context for the essential question.
4. Pair students and have them discuss the following questions:

● Why do you think Frederick Douglass repeats the word "work" four times in his speech? What is the effect of his rhetoric in the quoted
material at the start of the text? 

● According to the text, what is the relationship between a difficult childhood and success as an adult for self-made men of the 19th
century? Use details from the text and/or your own reading to provide an example that supports your response. 

● What point(s) from the text might be considered a counterclaim to the central idea of the self-made man? 
● How and why do you think the meaning of the figure of speech "self-made man" has changed over time? 

5. Ask students to write their Blast response
6. Have students read the Define section of the Organize Argumentative Writing lesson either individually or together as a class. Use these

questions to spur discussion among your students about organizing a literary analysis or argumentative writing:
● Why might it be best to consider the structure of an essay after prewriting and not before? 
● When might you use a cause-and-effect structure for a literary analysis essay?
● What organizational structure do you think would be most helpful if you were writing about three or more texts by the same author?

7. Have students read the Model and answer the questions on the Access 1, 2, 3, and 4 handouts. 
8. Distribute handouts of the three-column chart graphic organizer to students. Before they complete their graphic organizer, ask students to

complete the sentence frames on the Access 4 handout.
9. Once they have completed the statements with the information they plan to write about, allow them to complete the graphic organizer.

Remind students to record information that is relevant to structure, such as dates, relationships, and similarities and differences. When
students have completed their graphic organizers, have them share with a partner and discuss which structure might work best.

Materials/Resources:



Skills lesson on Organize Argumentative Writing
Graphic Organizer: Three-Column Chart
Blast: The Self-Made Man
Access handout 1, 2, 3, 4

Time Frame/Concepts & Content:
Day 31: First Read
What They Fought For 1861-1865 by James McPherson
Full Text Study: Adventures of Huckleberry Finn by Mark Twain
(Chapters 41-43)

Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Analysis and Inference
RI.11-12.1, RI.11-12.4, RI.11-12.7, RI.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, W.11-12.2
Define Vocabulary in Context
L.11-12.4.A, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
First-hand account, Union soldiers, Confederate soldiers, motivations, persist, prevail, forebears, transmit this boon, parallel, at stake, warrant,
posterity, secede, republic

Activities & Assessments:
1. Individually or as a class, read the Introduction for What They Fought For 1861-1865.
2. Review earlier class assignments that built upon students' previous knowledge of the Civil War. To further enhance their understanding, have

individuals or pairs of students explore various graphic representations of the Civil War, such as the collection of maps
at http://etc.usf.edu/maps/galleries/us/civilwar/index.php and the zoomable Civil War time line at the National Park Service Web site
(http://www.nps.gov/civilwar/customcf/timeline.html). If your classroom doesn't have access to the Internet, photocopy several maps and
time lines from available printed reference materials for students to review. After five or ten minutes, have students report back with their
insights and observations. 

http://etc.usf.edu/maps/galleries/us/civilwar/index.php
http://www.nps.gov/civilwar/customcf/timeline.html


3. Have groups of students view the 3-minute video "Confederate vs. Union Soldiers" (available at http://tinyurl.com/qxmfftm) and/or images
on Internet sites. See: http://tinyurl.com/7j9zf6w and http://tinyurl.com/7u25ubh Have students work in pairs and discuss the following
questions:
● What do you notice about the uniforms of the soldiers?
● What did Union soldiers believe they were fighting for?
● What were Confederate soldiers fighting for?

4. After they've discussed the questions, have students complete the "Build Background" exercise on the Access 4 handout.
5. Based on the Introduction, ask students to make predictions about the central ideas and points of view they would expect to encounter in

this text.
6. Have students independently read and annotate the excerpt. Have students use the Annotation Guide on the Access 4 handout to support

them as they highlight and annotate the text.
7. In small groups or pairs, have students answer and discuss the following questions.

● Why do you think the author decides to focus on soldiers' letters rather than Lincoln's speeches? 
● What is the effect of preserving the young Michigan private's misspellings in the letter to his uncle? 
● What does McPherson mean by the phrase "the theme of parallel sacrifice with the patriots of 1776?" 
● Summarize the excerpt as briefly as possible in your own words.

8. As a class, discuss the final chapters of Adventures of Huckleberry Finn by Mark Twain.
9. After students have completed the “Self-Made Man” blast, ask them to consider the status of Jim, Huck, and Tom at the end of the novel. Do

they meet any of the criteria of the Self-Made Man? If yes: How? How does Twain alter the archetype? What’s the effect of doing so? If no:
Why not? Does that affect its unofficial status as the Great American Novel? Or is that part of what makes it the Great American Novel?

Materials/Resources:
First Read lesson on What They Fought For 1861-1865
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Adventures of Huckleberry Finn by Mark Twain
http://etc.usf.edu/maps/galleries/us/civilwar/index.php
http://www.nps.gov/civilwar/customcf/timeline.html
http://tinyurl.com/qxmfftm
http://tinyurl.com/7j9zf6w
http://tinyurl.com/7u25ubh

Time Frame/Concepts & Content:
Day 32: Skill Lesson
Author’s Purpose and Author’s Point of View
Extended Writing Project: Plan

Student Learning Expectations (Objectives):

http://tinyurl.com/qxmfftm
http://tinyurl.com/7j9zf6w
http://tinyurl.com/7u25ubh
http://etc.usf.edu/maps/galleries/us/civilwar/index.php
http://www.nps.gov/civilwar/customcf/timeline.html
http://tinyurl.com/qxmfftm
http://tinyurl.com/7j9zf6w
http://tinyurl.com/7u25ubh


● Learn the definition of author’s purpose and author’s point of view.
● Practice using concrete strategies for analyzing style, content, and persuasiveness to determine the author’s purpose and point of view.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Demonstrate an understanding of outlining or mapping an essay to plan its organization and sequencing.
● Prepare an outline of a literary analysis essay in response to the prompt by ensuring that ideas, concepts, and information are organized

logically and support a thesis statement.

Standards:
Author’s Purpose/Point of View
RI.11-12.1, RI.11-12.6
Organization and Sequencing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.6

Key Terminology (Vocabulary):
Perspective, persuade, inform, feel favorably toward, entertain, primary source, elaborating, representative, anticipating, intriguing, profound,
compelling

Activities & Assessments:
1. Watch the Concept Definition video on author's purpose and author's point of view with your students. Pause the video at key moments to

discuss the information with your students. Make sure students understand why it's critical to know an author's purpose or point of view
when trying to unlock the meaning of a text. Have students complete the matching exercise on the Access 1, 2, 3, and 4 handouts as they
watch the video.

2. Have students independently read the Model section. Have students complete the guided reading questions on the Access 4 handout as they
read.

3. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to
determine and evaluate an author's purpose and point of view:
● According to the Model, what is one of McPherson's purposes for writing? 
● How does the Model determine this? 
● According to the Model, why do people wonder about the soldiers' reasons for fighting? 
● What evidence does McPherson use to support his claims? 
● Do you agree that McPherson's text is persuasive? 

4. As a class, review the characteristics of the organizational structures used in literary analysis and argumentative writing. 
5. Remind students that as part of the planning process, they may use their thesis, their list of relevant supporting details, and any notes or

graphic organizers they have completed during writing skills lessons or with their selected texts throughout the unit. 
6. Have students refer to the ideas they compiled in the previous stage of the writing process and to transfer ideas and details from their lists

and graphic organizers into their road maps.



7. Provide students with the following questions to help them complete and review their Essay Road Map on the Access 4 handout:
● Does my thesis statement address all the points in the writing prompt? Do I need to add anything that is missing?
● Do all the details in this paragraph support my thesis?
● Are there additional details I want to add to the paragraph to strengthen my ideas?
● Would it make sense to put my paragraphs in a different order?

8. Have students share their completed Essay Road Map with a partner.

Materials/Resources:
Extended Writing Project: Plan lesson
Graphic Organizer: Literary Analysis Outline
Skills lesson on author's purpose and author's point of view in What They Fought For 1861-1865
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 

Time Frame/Concepts & Content:
Day 33: Close Read
What They Fought For 1861-1865 by James McPherson
Extended Writing Project: Introductions

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of informational text.
● Practice and apply concrete strategies for determining the author's purpose and point of view in What They Fought For 1861-1865.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.
● Demonstrate an understanding of the component parts of introductions.
● Practice writing and evaluating introductions for a literary analysis essay.

Standards:
Author’s Purpose/Point of View
RI.11-12.1, RI.11-12.2, RI.11-12.4, RI.11-12.5, RI.11-12.6
Writing Introductions
W.11-12.1.A, W.11-12.1.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Inferred Meaning in Context
L.11-12.3.A, L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A

Key Terminology (Vocabulary):
Establishing, confirmed, reliable source, comprehensive, establish a link, peroration, laudable, denounce, esteem, bequeath

Activities & Assessments:



1. Have students read and annotate the excerpt. As they reread the text, remind students to use the comprehension strategy of Summarizing
that they learned in the First Read.

2. Provide students with these questions to guide their discussion:
● How does the author's purpose in What They Fought For 1861–1865 guide the presentation of the main idea and provide support with

details? Cite evidence from the text. 
● McPherson demonstrates that there were similarities in the reason the Union and Confederate soldiers' fought. Explain, citing textual

evidence to support your response. 
● In the last paragraph, McPherson asks why the northerners couldn't "return home to a northern nation and leave the South alone so that

the two republics could live in peace as dual heirs of the Revolution." How does McPherson answer this question? Support your answer
with textual evidence. 

3. Have students read the Define section of the Introductions lesson either individually or as a class. 
4. Have students read the Model text. Use these questions to help them understand how to appreciate and create effective introductions:

● How might the title of an essay relate to the introduction? 
● If the student writer didn't bother defining "individual," why did he or she define "individualism" in the introduction? 
● Do you think that the student writer's thesis statement is as "precise and comprehensive" as the skill model suggests? Why or why not?

5. Have students read the student model introduction and answer the questions on the Access 3 handout.
6. Encourage students to reread the prompt before writing the first drafts of their introductions. They may wish to note which key words or

terms they have incorporated into their thesis statements and which ones should be included elsewhere in the introduction. Remind
students that the hook they choose to write does not have to address the prompt directly. In fact, readers often enjoy encountering a fresh
or surprising angle to an essay, especially one that might have a rather academic-sounding title. As partners trade their work and offer
comments and suggestions, remind them to be respectful and considerate of one another. Encourage them always to state their responses
clearly and to offer constructive rather than negative feedback.

7. Prior to having them write their introductions, ask students to complete the introduction map on the Access 4 handout. Have students refer
to their Plan Worksheet and the writing prompt as they write their introductions.  Allow students time to make edits to their introductions as
necessary.

Materials/Resources:
Skills lesson on Introductions
Grammar handout: Syntax
Access handout 1, 2, 3, 4 
Close Read lesson on What They Fought For 1861-1865
Vocabulary Worksheet
Speaking & Listening Handbook

Time Frame/Concepts & Content:
Day 34: First Read
“The Cast of Amontillado” by Edgar Allen Poe
Extended Writing Project: Body Paragraphs and Transitions



Student Learning Expectations (Objectives):
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.
● Demonstrate an understanding of body paragraphs and transitions.
● Practice creating body paragraphs and using transitions to establish links and connections between texts and ideas in a literary analysis essay.

Standards:
Text Analysis and Inference
RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.10
Text Structure
RI.11-12.1, RI.11-12.5
Body Paragraphs and Transitions
W.11-12.1.B, W.11-12.1.C, W.11-12.4, W.11-12.5, W.11-12.9.A, W.11-12.9.B
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Vocabulary Using Context
L.11-12.1, L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.5, L.11-12.6

Key Terminology (Vocabulary):
Distinctive, revenge, catacomb, vintage, lures, precluded, unredressed, immolation, a quack, motley, pipe, nitre, roquelaire, palazzo, absconded,
flambeaux, draught, Nemo me impune lacessit, puncheons, flagon, grotesque, fettered, rapier, In pace requiesat, abolitionist movement, progression,
of sorts, oratory

Activities & Assessments:
1. Write or project the word "Gothic" on the board and have students volunteer words, phrases, and images that they associate with the term.
2. As a class, watch the video preview of “The Cask of Amontillado.”
3. Individually or as a class, read the Introduction for "The Cask of Amontillado."
4. After reading the introduction, use the information provided to facilitate a pre-reading discussion to get students thinking about the themes

and story elements they will encounter in "The Cask of Amontillado."
● Based on the Introduction's description of the setting, what kind of mood do you think Poe will create for the reader in this story?
● Discuss how the image associated with the title of the story incorporates themes and story elements mentioned in the Introduction.
● After reading this introduction and learning a bit about Poe's "characteristic themes," what do you predict "awaits the unsuspecting

visitor" in this story?
5. Before reading the text, have students read or reread the Unit Introduction #1, American Literature & History: American Romanticism

(1800-1860), focusing on the section titled "Central Idea 3: The Power of Darkness" and especially the subsection about Poe. Then have them



work in small groups to fill out the making predictions chart on the Access 1 and 4 handouts. Encourage students to draw on their own prior
knowledge.

6. Because "The Cask of Amontillado" was written in the 19th century and is set in Europe, it contains archaic and foreign words and phrases
that might interfere with student comprehension. Before students read the text, explain the meaning of those words.

7. Model the reading comprehension strategy of visualizing by using a Think Aloud that talks students through the first paragraph of text. 
8. Have students independently read and annotate the excerpt.
9. In small groups or pairs, have students answer and discuss the following questions:

● What role does the "cask of Amontillado" play in this story, both literally and symbolically? 
● Based on what you visualized as you read the text, how would you describe the setting of the catacombs, both objectively and

subjectively? 
● How does Poe's decision to dress Fortunato in "motley" during the carnival contribute to a sense of irony at the end of the story?

10. Have students read the definitions of body paragraphs and transitions, either individually or together as a class.
11. Have students read the student model body paragraph and answer the questions on the Access 3 handout.
12. Distribute the handout for the "Body Paragraph Venn Diagram". Have students identify transitional details and statements from the student

model and place them in the proper overlapping areas on the diagram. Then have them identify two or three details and statements that are
specific or unique to each body paragraph. Once students feel comfortable with the graphic organizer, they can use a fresh diagram to help
them map out and draft a body paragraph with a transition in their own literary analysis essays.

13. After they complete their Venn diagrams, ask students to complete the body paragraph map on the Access 1 handout. Encourage them to
refer back to the Plan handout and the Supporting Details handout they have completed.

14. Then students should write their body paragraph using language from the map. Have students refer to their Plan Worksheet and the writing
prompt as they draft their body paragraph.

15. Allow students time to make edits to their thesis statements as necessary. If time permits, they may draft more of their body paragraphs.

Materials/Resources:
First Read lesson on The Cask of Amontillado
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Skills lesson on Body Paragraphs and Transitions
Graphic Organizer: Body Paragraph Venn Diagram

Time Frame/Concepts & Content:
Day 35: Skill Lesson
Story Structure
Extended Writing Project: Conclusions

Student Learning Expectations (Objectives):
● Learn the definition of story structure.
● Practice using concrete strategies for analyzing story structure in a work of literature.



● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Demonstrate an understanding of the parts and purpose of concluding paragraphs.
● Practice analyzing and evaluating conclusions in a literary analysis essay.

Standards:
Story Structure
RL.11-12.1, RI.11-12.1, RL.11-12.5, RI.11-12.5
Conclusions
W.11-12.1.E, W.11-12.9.A, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2

Key Terminology (Vocabulary):
Story structure, trigger, climax, denouement, pervades, dread, privy to, drastic, toying, manipulating, arrogant, authenticity, goad, reinforces,
reinterates, opens up an avenue, closure

Activities & Assessments:
1. Have students read the definition of story structure. Make sure students understand the basic components of story structure: not only

beginning, middle, and end, but also trigger, climax, and denouement.
2. Have students independently read the Model section. Have students complete the guided reading questions on the Access 4 handout as they

read.
3. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to analyze

story structure:
● How did Poe decide to begin his short story? 
● Why is the opening so important to the reader's experience? 
● Why is the passage of dialogue an example of verbal irony? 

4. Hand out copies of the Story Structure Map graphic organizer. Have students read the instructions and complete the first task, drawing an
arrow from each box to its related point or part of the "story line." If necessary, tell students that the "trigger" and "climax" are points on the
line, not segments. Next, have students work in pairs or small groups to fill in details from the story in the related boxes. Finally, discuss the
completed story maps as a class. Have students identify details that appeared in multiple places along the map. Invite students to reflect
upon the author's choices in the placement or sequencing of details or events. Ask how these choices affected the overall structure,
meaning, or impact of the story on the reader.

5. Either individually or as a class, read the Define section of the Conclusions lesson. 
6. Have students read the Model text. Have students reread the student model conclusion and answer the questions on the Access 3 handout.
7. Have students work individually to draft their concluding paragraphs. Remind them to check their progress against the Definition and

Identification and Application sections to ensure that they are including all the component parts of an effective conclusion. 
8. Prior to having them write their conclusions, ask students to complete the sentence frames on the Access 4 handout.



9. Once they have completed the statements with the information they plan to write about, allow them to use the blank spaces provided on
the Access 4 handout to construct a conclusion. Remind students to only include information that follows logically from the rest of their
ideas, to restate their thesis, and to give the reader a sense of closure.

Materials/Resources:
Skills lesson on story structure in The Cask of Amontillado
Graphic Organizer: Story Structure Map
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Skills lesson on Conclusions

Time Frame/Concepts & Content:
Day 36: Close Read
“The Cast of Amontillado” by Edgar Allen Poe

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of literature.
● Practice and apply concrete strategies for analyzing story structure in "The Cask of Amontillado."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Analysis/Close Read
RL.11-12.1, RL.11-12.2, RL.11-12.3, RL.11-12.4, RL.11-12.5, RL.11-12.6
Plan and Produce Writing
W.11-12.2.A, W.11-12.2.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Vocabulary Using Context
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D

Key Terminology (Vocabulary):
Utterance, impunity, retribution, connoisseurship, accosted, gesticulation

Activities & Assessments:
1. Project the text onto the board and model a close reading of the opening paragraph. Then have students read and annotate the remainder of

the excerpt. As they reread the text, remind students to use the comprehension strategy of Visualizing that they learned in the First Read.
2. Provide students with these questions to answer and discuss:

● How does the setting shift throughout the story? How does this shift affect the mood of the story? Use evidence from the text in your
response. 



● Consider whether Montresor is a reliable of an unreliable narrator. Is he able to convince the reader that his revenge justified? Use
evidence from the text to support your response. 

● Reread the opening paragraph. Does Montresor achieve the kind of revenge he wants? Support your answer with textual evidence.
3. Have students consider how Gothic horror stories continue to influence popular culture.

What aspects of Gothic horror from the 19th century have many of these projects preserved? What aspects have they updated for more
modern audiences? Have pairs or small groups consider these questions as they develop a movie "pitch" for a modern-day version of "The
Cask of Amontillado." Who would the main characters be? Where and when would it take place? Finally, have students complete the pitch by
providing three short sentences that describe what happens at the beginning, middle, and end of the movie. Advise them that an effective
movie pitch can be delivered to a studio executive in under a minute, so brevity and clarity are key considerations.

4. When students are finished, provide opportunities for each pair or group to pitch their idea to the class. In the end, have students vote on
which project would make the most engaging movie and discuss what made that particular pitch so effective.

Materials/Resources:
Close Read lesson on The Cask of Amontillado
Vocabulary Worksheet
Graphic Organizer: Story Structure Map (from Skills lesson)
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 

Time Frame/Concepts & Content:
Day 37: Extended Writing Project
Draft

Student Learning Expectations (Objectives):
● Identify features of literary analysis writing: Logical Organization, Introduction and Thesis Statement, Relevant Supporting Details,

Transitions, Precise Language, and Conclusion.
● Draft a literary analysis essay in response to a prompt.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Text Evidence
RI.11-12.1
Draft a Literary Analysis
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.9.B, W-11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.6
Academic and Domain-Specific Vocabulary
L.11-12.6

Key Terminology (Vocabulary):



Logical Organization, Introduction, Thesis Statement, Relevant Supporting Details, Transitions, Precise Language, Conclusion

Activities & Assessments:
1. Before students begin to write, review with the class the writing prompt/directions. Ask whether students have any questions either about

the prompt or the directions. Respond to their questions, and explain the importance of addressing the prompt fully and completely.
2. Remind students to consult all the prewriting documents they have created—graphic organizer, thesis statement, and Essay Road Map—to

help them craft their essay. Have them use the Literary Analysis Writing Draft Checklist on the Access 4 handout to make sure they include a
strong introduction with a hook strategy and thesis statement, smooth transitions, clear organization, and a conclusion that restates the
thesis and wraps up the essay in an interesting way.

3. Ask students to complete the writing assignment using relevant and sufficient evidence such as facts, details, and quotations from the texts
to support their thesis statements and claims. 

Materials/Resources:
Extended Writing Project: Draft lesson
Access handout 1, 2, 3, 4

Time Frame/Concepts & Content:
Day 38: Blast
(Re-)Inventing Yourself
First Read: “Because I Could Not Stop for Death” by Emily Dickinson

Student Learning Expectations (Objectives):
● Gain a contemporary, digital-age context for understanding and applying the literary concepts of irony and persona as they relate to the

individual in society.
● Research using the hyperlinks to explore possible relationships between real and fictional selves, including articles, opinion pieces, academic

definitions, and reports on scientific studies.
● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with textual

evidence.
● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Analysis and Inference
RI.11-12.1, RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.10
Introduce and Develop Claims
W.11-12.1.A, W.11-12.1.B, W.11-12.5, W.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Vocabulary Using Context



L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.6

Key Terminology (Vocabulary):
Deceiving, emoticon, cultivated, rambling, beloved, flawlessly, lyrical poem, haste, strove, dews, tippet, tulle, cornice

Activities & Assessments:
1. As a class, read aloud the title and driving question for this Blast: What are the benefits of creating alternate versions of ourselves?
2. Have students view an image of a person in real life next to their online avatar, such as the ones at: https://www.bitmoji.com/ Discuss how

the picture represents a person's identity, prompting students with questions such as:
● What are the similarities and differences between the real person and the avatar?
● Why do you think a person chooses to appear differently online than in real life?
● What might the people who know this person in real life think of the avatar? Why?
● What are some other times when someone might create a new identity for themselves?

3. Have students read the Blast background to provide context for the essential question. As they read, ask students to complete the
fill-in-the-blank summary of the background provided on their Access 4 handout.

4. Pair students and have them discuss the following questions:
● Where in the background text is the word "avatar" defined? How might you restate the definition in your own words? 
● Based on the text, how are the concepts of "avatar" and "persona" both similar and different? 
● Consider the examples of literary personas provided in the text. What other examples of a persona can you recall from your own recent

reading? Explain how the author of each selected example utilizes this literary element. 
● Why does the author of the background text caution readers about online personas and avatars? How does this relate to the overall

central idea of the text? 
5. Have students use a site like bitstrips (http://bitstrips.com/create/avatar/) to create an avatar. Allow students time to share their avatars and

explain the choices they made.
6. Ask students to write their Blast response. (This can be done as homework.)
7. Individually or as a class, read the Introduction for "Because I could not stop for Death." Have students consider the image chosen for the

poem's title page and discuss what moods or feelings it conveys.
8. Before students begin reading, model the reading comprehension strategy of making predictions by using a Think Aloud that talks students

through the first stanza.
9. Have students independently read and annotate the excerpt. Have students use the Annotation Guide on the Access 4 handout to support

them as they highlight and annotate the text.
10. In small groups or pairs, have students answer and discuss the following questions. To help facilitate discussions, refer to Collaborative

Discussions in the Speaking & Listening Handbook.
● What point of view is established in the title and the first line of the poem? 
● How does the speaker of the poem describe Death? Does this seem unusual? 
● What kind of carriage is the speaker describing here, and where do you predict it might be taking her? 

https://www.bitmoji.com/
http://bitstrips.com/create/avatar/


11. Pair students and ask them to think about how Death is typically personified in movies and books. Have students write a short description of
how he looks in those cases. Then have students write a short description of Death in this poem. How is he similar? How is he different?
What affect does that have on them as readers?

Materials/Resources:
Blast: (Re-)Inventing Yourself
Access handout 1, 2, 3, 4
First Read lesson on Because I could not stop for Death
Speaking & Listening Handbook
https://www.bitmoji.com/
http://bitstrips.com/create/avatar/

Time Frame/Concepts & Content:
Day 39: Skill Lesson
Tone
Blast: Style

Student Learning Expectations (Objectives):
● Learn the definition of tone.
● Practice using concrete strategies for determining and analyzing tone in poetry.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Learn and explore the meaning of style in writing.
● Review and apply the components of a formal writing style in the context of a literary analysis prompt.

Standards:
Tone
RL.11-12.1, RI.11-12.1, RL.11-12.4, RI.11-12.4
Formal Writing Style
W.11-12.1.A, W.11-12.1.D, W.11-12.4, W.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2

Key Terminology (Vocabulary):
Tone, somber, reflective, personified, hypnotic, quivering, duds, psychological, undergraduates, authority, equivalent, prestige, hypothesis, anecdote

Activities & Assessments:
1. Have your students write down the definition of tone as it is stated in the video. Also, make sure they understand the different strategies for

determining an author's tone. Have students complete the matching exercise on the Access 1, 2, 3, and 4 handouts.
2. Have students independently read the Model section.  Have students complete the guided reading questions on the Access 4 handout as

they read. 

https://www.bitmoji.com/
http://bitstrips.com/create/avatar/


3. Challenge students to identify one or more key words that establish tone in the poem and substitute synonyms with different connotations.
Have them share their new lines or stanzas in pairs or small groups. Allow students to share the most divergent results with the class. Discuss
how the change of even one word can make a substantial and meaningful difference in a poem, especially a relatively short poem such as
"Because I could not stop for Death."

4. As a class, read aloud the title and driving question for this Blast: How does adopting a formal style change the way we think and write?
5. Have students view a photograph of someone underdressed for a fancy occasion, such as this one of Justin Bieber meeting the Prime

Minister of Canada: http://tinyurl.com/bpotj3e Discuss how a person's clothes reflect their attitudes, prompting students with questions
such as:
● What is happening in this photo?
● How do the older man's clothes make him look? How do the younger man's clothes make him look?
● Which person would you take more seriously? Why?
● What are some other events that require a formal style?

6. Have students read the Blast background to provide context for the essential question. As they read, ask students to complete the fill in the
blank summary of the background provided on their Access 4 handout. 

7. Use these questions to spur discussion in small groups or with the whole class about the Background information.
● What adjective would you use to describe the style in the first paragraph? What about the second account of the experiment? 
● What important details are missing from the first account of the experiment? How does that affect the reader's overall impression of the

study? 
● Which words from the first account of the experiment qualify as "conversational" language? How do the connotations of these words

affect the reader's impression of the writing overall?
● Which words from the second account of the experiment qualify as "academic" or "domain-specific"? Based on your response, what kind

of audience do you think the writer had in mind? 
● What kinds of rhetorical devices have you seen writers use in this unit to appeal to logic or emotions, for example? Do you think these

devices are effective? Why or why not?
8. Ask students to write their Blast response.

Materials/Resources:
Skills lesson on tone in Because I could not stop for Death
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 
Blast: Style
http://tinyurl.com/bpotj3e

Time Frame/Concepts & Content:
Day 40: Skill Lesson
Figurative Language
Extended Writing Project: Sources and Citations

http://tinyurl.com/bpotj3e
http://tinyurl.com/bpotj3e


Student Learning Expectations (Objectives):
● Learn the definition of figurative language.
● Practice using concrete strategies for identifying and interpreting figurative language and figures of speech in poetry.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Identify and discuss the purpose and methods of citing sources in a literary analysis.
● Practice citing sources in a literary analysis.

Standards:
Figurative Language
RL.11-12.1, RL.11-12.4
Information From Multiple Sources
W.11-12.5, W.11-12.8, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2

Key Terminology (Vocabulary):
Implies, forces of nature, contradict, abstract, subtle, endnotes, works cited, straightforward, two-pronged approach, periodicals cite, plagiarism,
footnotes

Activities & Assessments:
1. Have students read and discuss the definition of figurative language. Make sure students understand the difference between literal and

figurative language and ask them to write down the seven examples of figurative language, with a definition and example for each.
2. Have students brainstorm various figures of speech commonly used in English. Compile a list of examples. Have students discuss how each

figure of speech helps people better understand an idea. Does the figure of speech create an image? Does it elicit a feeling or emotion?
3. As students read the Model text. Have students complete the guided reading questions on the Access 4 handout as they read.
4. After students read the Model text, use these questions to facilitate a whole-group discussion that helps students understand how to identify

and interpret figures of speech:
● Why do you think the Model begins with an example of personification? 
● What additional observations or inferences can you make concerning the personification of Death in the first stanza? 
● What other possible paradox can you identify in the first excerpt quoted in the Model? 
● How does the Model's analysis of the clothes from the period help your comprehension of the poem in both a literal and figurative sense?

5. Tell students that most readers know Emily Dickinson's poems by their first lines and that they're often merely numbered in collections and
anthologies. This is because she rarely provided titles for her own poems. Initiate a discussion of the role of titles, asking students how they
often help a reader identify and interpret major themes in a poem or story. Invite students to recall titles of books, poems, songs, or movies
that include figurative language, such as The Red Badge of Courage and The Call of the Wild. Using these as inspirations, ask students to think
of two or three alternative titles for "Because I could not stop for Death." Have them select one of their ideas to share and discuss with the
class.



6. Either individually or as a class, read the Define section of the Sources and Citations lesson. Ask students to take notes on the most
important elements of sources and citations.

7. Pair or group students and allow them time to explore this Wikipedia entry of plagiarism incidents:
https://en.wikipedia.org/w/index.php?search=List+of+plagiarism+incidents&title=Special%3ASearch&fulltext=1&ns0=1

8. Then, have students discuss the various examples in the list. Is there anything surprising about that list? Are there any patterns or common
themes on the list? What sorts of consequences resulted from those instances of plagiarism? Have students work together to hypothesize
why people might choose to plagiarize.

9. Have students read the Model text. Use these questions to help them understand how to identify sources and citations:
● What style is most commonly followed for citing sources in papers written for English classes? 
● What are the two parts of MLA citation?  How do the two parts work together? 
● When do you use in-text citations? Describe how they should appear. 
● What is a Works Cited list? What sources can you consult to know how to format the entries?

10. Have students answer the comprehension questions to test for understanding.

Materials/Resources:
Skills lesson on figurative language in "Because I could not stop for Death"
Speaking & Listening Handbook
Access handout 1, 2, 3, 4
Skills lesson on Sources and Citations
https://en.wikipedia.org/w/index.php?search=List+of+plagiarism+incidents&title=Special%3ASearch&fulltext=1&ns0=1

Time Frame/Concepts & Content:
Day 41: Extended Writing Project
Revise

Student Learning Expectations (Objectives):
● Review and reinforce the following features of a literary analysis essay: clear thesis statement, logical organization, supporting details, links

and transitions, formal style, objective tone, and proper usage conventions.
● Revise an argumentative essay in response to a prompt.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Analysis and Inference
RI.11-12.1
Revise a Literary Analysis
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.8
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Usage Conventions

https://en.wikipedia.org/w/index.php?search=List+of+plagiarism+incidents&title=Special%3ASearch&fulltext=1&ns0=1
https://en.wikipedia.org/w/index.php?search=List+of+plagiarism+incidents&title=Special%3ASearch&fulltext=1&ns0=1


L.11-12.1.A, L.11-12.1.B, L.11-12.2, L.11-12.3.A

Key Terminology (Vocabulary):
Split infinitive, usage, hyphenation

Activities & Assessments:
1. Before students begin to revise, review with the class the writing prompt/directions. Ask whether students have any questions either about

the prompt or the revision process. Respond to their questions, and explain the importance of thoughtful, focused revisions. 
2. Distribute a handout on usage. Review the information about usage explained in the handout.  Have students complete the practice items

individually, and check and discuss their answers with a partner.
3. Then have students check their draft for usage errors.
4. Each student should start this activity with a copy of his or her draft either printed on paper or open in a word-processing program. Students

will conduct three rereads of their own paper, each with a different focus.
● First, have students read through their drafts to be sure they have considered and responded to previous peer suggestions.
● On the second pass, ask students to look for aspects of informal style. Students should be on the lookout for slang, personal pronouns and

opinions, imprecise words, and a casual tone. Advise students to highlight in blue any instances of informal style and make corrections in
the margins.

● On the third read-through, students should look for opportunities to broaden audience appeal while maintaining a formal style (e.g.
improving supporting details or using more vivid language). Challenge them to highlight in yellow at least two places where they could
heighten interest for their target audience.

5. Ask students to complete the revision using textual evidence from the selections to support any additional ideas they present.

Materials/Resources:
Extended Writing Project: Revise lesson
Access handout 1, 2, 3, 4
Grammar Lesson: Usage

Time Frame/Concepts & Content:
Day 42: Close Read
“Because I Could Not Stop for Death” by Emily Dickinson

Student Learning Expectations (Objectives):
● Complete a close reading of a passage of poetry.
● Practice and apply concrete strategies for identifying and analyzing theme, tone, and figurative language in "Because I could not stop for

Death."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Theme
RL.11-12.1, RL.11-12.2, RL.11-12.4



Respond to a Prompt
W.11-12.2.A, W.11-12.2.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Figures of Speech
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A

Key Terminology (Vocabulary):
Immortality, civility, gossamer, surmised, eternity,

Activities & Assessments:
1. Project the text onto the board and model a close reading of the opening paragraph.
2. Read the Skills Focus questions as a class, so your students know what they should pay close attention to as they read. Then have student

read and annotate the excerpt.
3. In small, heterogeneous groups or pairs, ask students to answer and discuss the following questions with a focus on the tone and figurative

language presented in the poem.
● How does the speaker describe Death? Is she afraid of him? Cite specific textual evidence to support your statements.
● Immortality is mentioned in the first stanza. Is the speaker immortal, or something else? Cite specific textual evidence to support your

answer. 
● In the first five stanzas, does the speaker show any nervousness for her destination? If so, when? Support your answer with evidence from

the text.
4. Ask students to rewrite the poem as a prose journal or blog entry using traditional punctuation and replacing any archaic terms with their

modern equivalents. Invite several volunteers to read their efforts aloud to the class. 
5. Allow students to work on completing the revisions to their extended writing essays.

Materials/Resources:
Close Read lesson on "Because I could not stop for Death"
Vocabulary Worksheet
Graphic Organizer: Story Structure Map (from Skills lesson)
Speaking & Listening Handbook
Access handout 1, 2, 3, 4 

Time Frame/Concepts & Content:
Day 43: Blast
E Pluribus Unim
Extended Writing Project: Edit, Proofread, Publish

Student Learning Expectations (Objectives):
● Review the central themes and essential question of the unit along with some of the major reading selections in order to reconcile an

emerging American identity with a continuing desire for individual rights and freedoms.



● Research using the hyperlinks to learn more about the relation between academic terms such as culture, subculture, and society, including
college-level reference materials, articles, editorials, and a list.

● Review the features of literary analysis essays: introduction, thesis statement or central claim, supporting details and textual evidence, body
paragraphs and transitions, and conclusion.

● Apply rules of grammar, spelling, and punctuation to edit and proofread an argumentative essay.
● Use technology to produce and publish writing.
● Learn and practice strategies for applying hyphenation conventions while editing their essays.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Text Analysis
RI.11-12.1
Edit, Proofread, and Publish Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.8
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D
Conventions
L.11-12.1.A, L.11-12.1.B, L.11-12.2.A, L.11-12.2.B, L.11-12.4.C

Key Terminology (Vocabulary):
Become problematic, abolitionism, suffrage, outliers, heritage,

Activities & Assessments:
1. As a class read aloud the title and driving question for this Blast: How does one find a place in a diverse society?
2. Have students view a photograph of a group of people in a distinctive subculture, such as the image of bikers at: http://tinyurl.com/oy22cf6

Discuss how the people represent their membership in the group, prompting students with questions such as:
● What are people wearing in the photo?
● Would you call the fashion choices of the people in the photo mainstream? Why or why not?
● Can you tell how these people define themselves by looking at the photo?
● Why might members of a subculture choose distinctive fashion?

3. Have students read the Blast background to provide context for the essential question.
4. Pair students and have them discuss the following questions:

● Why do you think the motto "e pluribus unum" appealed to the founding fathers? 
● How does the background text compare the Civil War to the Seneca Falls Convention? 
● Based on earlier information in the text, why do you think a group like the German-Americans met with resistance in the United States? 
● Overall, do you think the author of the background text has a positive or a negative point of view regarding subcultures? Cite evidence

from the text to support your response. 
5. Ask students to write their Blast response.

http://tinyurl.com/oy22cf6


6. Before students begin to edit, review with the class the writing prompt/directions. 
7. Walk students through each item on the Proofreading Checklist on the Access 4 handout. If you have identified individual students'

challenges, circle those items on the checklist that they need to pay special attention to and provide individual support.  
8. Ask students to complete the edits of their essays.
9. Have students check their final draft against the checklist on their Access 4 handout to make sure they made all the edits needed. 

Materials/Resources:
Blast: E Pluribus Unum
Access handout 1, 2, 3, 4 
Extended Writing Project: Edit, Proofread, and Publish lesson.
Grammar Handout: Hyphenation Conventions
 http://tinyurl.com/oy22cf6

Time Frame/Concepts & Content:
Days 44-45: Assessment
Grade 11 Unit 2 Assessment

http://tinyurl.com/oy22cf6

