
Helena-West Helena School District
Curriculum Document

Grade 12 English

Unit 2: The Human Condition
Enduring Understanding:
Students will understand what it means to be human.
Essential Questions(s):
What is the makeup of our character?
How do our feelings affect our behavior?
How do we express the complexities of being human?
Time Frame/Concepts & Content:
Day 1: Unit Preview
Blast: The Human Condition
Student Learning Expectations: (Objectives)

● Explore the history of writing and literature.
● Research using the hyperlinks to learn arguments for and against the study of literature.

Standards:
Text Evidence
RI.11-12.1
Writing Response
W.11-12.1.A, W.11-12.1.B, W.11-12.5, W.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D
Key Terminology: (Vocabulary)
Cuneiform, ingrained, reeds, Human Condition, universal, anthropologist, begs the question
Activities & Assessments:

1. As a class, read aloud the title and driving question for this Blast: How do we express the complexities of being human?
2. Ask students their opinions on reading literature. Do they see the benefits of reading outside of school requirements?

Ask students their opinion on writing. Do they see the benefits of writing, outside of school requirements (including texting,
emailing)?

3. In their notebooks or on scrap paper, have students draft their initial responses to the driving question.
4. When drafting their initial response to the driving question, have students refer to this Blast sentence frame on their Access 1 and

2 handouts.
5. Have students read the Blast background to provide context for the essential question.
6. Pair students and have them discuss the following question: What separates writing from literature? 



7. Ask students to write their Blast response.
Resources/Materials:
Blast: The Human Condition
Access handouts 1, 2, 3, 4
Notebook/Paper
Time Frame/Concepts & Content:
Day 2: Cultural and Historical Background
“Literary History: The Development of the Sonnet”
Student Learning Expectations: (Objectives)

● Read and analyze cultural and historical background information for the study of British literature from the English Renaissance.
● Analyze the literary history of the sonnet.

Standards:
Text Evidence
RI.11-12.1
Central Idea
RI.11-12.2
Context Clues
RI.11-12.4
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D
Key Terminology: (Vocabulary)
Piqued, transience, disputatious, repugnance, wrest, fleeting, unrequited, schemes, balm, grievous
Activities & Assessments:

1. Students will read and annotate the informational passages highlighting cultural and historical background information on British
literature.

2. Students will compare and contrast the three types of sonnets.
3. According to the text, traditional sonnets have set rhyme schemes. Use context clues to define what schemes are.
4. With a partner, students will discuss: Based on the second paragraph, was William Wordsworth an admirer of Shakespeare’s

sonnets? Explain, using evidence from the text to support your answer. What is the “puzzle” of the poem, or the issue that the
speaker is exploring? How is the situation resolved in the sestet? Write a short response to this question, citing evidence from the
text to support your response.

Materials/Resources:
“Literary History: The Development of the Sonnet”
British Literature and History: The English Renaissance (1485-1650)
Time Frame/Concepts & Content:
Day 3: First Read
“Sonnet 29” by William Shakespeare



Skill Lesson: Poetic Structure
Student Learning Expectations: (Objectives)

● Perform an initial reading of a sonnet and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Inference/Text Evidence/Context Clues
RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.5, RL.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Vocabulary
L.11-12.3.A, L.11-12.4.A, L.11-12.4.B, L.11-12.6
Key Terminology: (Vocabulary)
Sonnet, traditional sonnet, English sonnet, iambic pentameter, couplet, simple sentence, compound sentence, complex sentence,
compound- complex centence, beweep
Activities & Assessments:

1. As a class, watch the video preview of “Sonnet 29.”
2. Individually or as a class, read the introduction for "Sonnet 29."
3. Play the song "My Girl" by The Temptations for the class.

● According to the singer, what is the effect of having love in one's life?
● Based on the comparisons the singer makes, what is the value of love?
● The singer refers to his girlfriend as "my girl." What is the meaning of the possessive pronoun ("my") in this song? How does

it make you feel about the singer and his relationship?
4. In pairs or small groups, ask students to use devices to research the poetic form of the sonnet. Assign each group a type of

sonnet to investigate: Italian (or Petrarchan) sonnet English (or Shakespearean) sonnet Spenserian sonnet
5. After groups research their topics, come together as a class and compare and contrast the forms.
6. Model the reading comprehension strategy of rereading by using a Think Aloud that talks students through the first four lines. 
7. Students will read and annotate the poem.
8. In small groups or pairs, have students answer and discuss the following questions:

● What is the speaker feeling at the beginning of the poem? 
● What is the speaker thinking in lines 5-8? 
● What causes the speaker to feel like a "lark at break of day"? 
● Reread lines 5-8. What is the speaker thinking at that moment?

9. Ask students to rewrite the poem line by line in their own words. Student rewrites do not have to be in verse, but allow students
the option. After students finish their rewrites, have them share with a partner and discuss. 

Materials/Resources:



"Sonnet 29" by William Shakespeare
Grammar handout: Sentence Structures
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts and Content:
Day 4: Skill Lesson
Figurative Language
Student Learning Expectations: (Objectives)

● Practice analyzing figurative language in a poem.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Figurative Language
RL.11-12.1, RL.11-12.4
Collaborative Conversations
SL.11-12.1, SL.11-12.1.C, SL.11-12.2
Word Relationships and Nuances
L.11-12.5.A
Key Terminology: (Vocabulary)
Paradox, personification, pun, allusion, etymology, self-deprecating, parallel, lamenting, rapture, contradiction
Activities/Assessments:

1. Facilitate a whole group discussion to define and give examples of “paradox”
2. Group students and assign each group a famous or traditional paradox. Have groups discuss their assigned paradox. Why is it

considered a paradox? Could they solve the paradox?
3. Have students independently read the Model section. Have students complete the guided reading questions on the Access 4

handout as they read.
4. Facilitate a whole-group discussion that helps students understand how to analyze figures of speech in the poem.
5. Challenge students to rewrite "Sonnet 29" with no figures of speech or figurative language. Then have partners discuss how their

rewrites change the aesthetic effect, meaning, and overall enjoyment of the poem.
Materials/Resources
"Sonnet 29" by William Shakespeare
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 5: Skill Lesson
Tone
Student Learning Expectations: (Objectives)

● Learn the definition of tone.
● Practice using concrete strategies for determining tone.



● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
Standards:
Speaker’s Tone
RL.11-12.1, RL.11-12.4
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2
Key Terminology: (Vocabulary)
Connotation, figurative language, syntax, alliteration, gaze, pace, consonance
Activities/Assessments:

1. Watch the Concept Definition video on tone with your students. Have your students write down the definition of tone as it is stated
in the video.

2. Pair students and give them a simple sentence or scenario, such as "I went to the grocery store because I was out of eggs."
Challenge students to rewrite the sentence using different tones, such as formal, humorous, suspenseful, and so on.

3. Have students independently read the Model section. Have students complete the guided reading questions on the Access 4
handout as they read.

4. Pair or group students and have each group rewrite the first eight lines of the poem (the lines covered by the Model) in a different
tone. You may wish to assign each group a tone, such as humorous, cheerful, or informal. 

5. After groups have completed their rewrites, ask a volunteer from each group to read the poem aloud. Discuss how changing the
tone affects the meaning and the reader's experience with the subject matter.

Materials/Resources:
Skills lesson on tone in "Sonnet 29"
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 6: Close Read
“Sonnet 29” by William Shakespeare
Student Learning Expectations: (Objectives)

● Complete a close reading of a Shakespearean sonnet.
● Practice and apply concrete strategies for analyzing tone, poetic structure, and figures of speech in "Sonnet 29."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Identifying Tone/Author’s Structure
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.5
Literary Responses
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.4, SL.11-12.6



Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6
Key Terminology: (Vocabulary)
Symbolism, scope, scorn, bootless, contented
Activities/Assessments:

1. Project the vocabulary words and definitions onto the board.
2. Pair students and have each pair use a print or online thesaurus to find two or three synonyms for each vocabulary word. Then

have pairs revisit the poem and see if any of their synonyms would work instead of Shakespeare's choices.
3. Project the text onto the board and model a close reading of the first quatrain using annotations.
4. Have students read and annotate the sonnet. Ask students to use the annotation tool as they read to:

Identify the poem's tone and note how it evolves throughout the poem.
Analyze the use of repetition throughout the poem.
Analyze the poem's structure, particularly where it deviates from traditional Elizabethan sonnet form.

5. After students have read the text, discuss the reading and the process of analyzing tone, figures of speech, and structure.
6. Read the prompt as a class and ask students to brainstorm about Shakespeare's use of tone, structure, and figures of speech in

"Sonnet 29."
7. Have students complete the prewriting activity on the Access 4 handout to organize their thoughts before they write.
8. Ask students to complete the writing assignment using textual evidence to support their answers. 

Materials/Resources:
"Sonnet 29" by William Shakespeare
"Sonnet 29" Vocabulary Review
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 7: First Read
Hamlet by William Shakespeare (Act 1, Scenes 1-3)
Skill Lesson: Textual Evidence
Student Learning Expectation: (Objectives)

● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with
textual evidence.

● Practice using context clues to define vocabulary words.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Evidence
RL.11-12.1, RL.11-12.4, RL.11-12.10



Written Responses
W.11-12.7
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Vocabulary Acquisition
L.11-12.1.A, L.11-12.4, L.11-12.4.A, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Chamberlain , Suspiration, Havior of the visage, Obsequious, Condolement, Canon, Fie, Jocund, Bruit, Hyperion, Beteem, Rogue,
Muddy-mettled, Pigeon-liver’d, Malefactions, Melancholy, Contumely, Quietus, Arras, Tax him home
Activities/Assessments:

1. As a class, watch the video preview of Hamlet (Scenes from Acts I, II, III).
2. Have students refer to the "Introduction Glossary" on their Access 1, 2, 3, and 4 handouts for definitions of key vocabulary terms.
3. Individually or as a class, read the Introduction for Hamlet (Scenes from Acts I, II, III).
4. Have groups of students view an image of Hamlet as depicted in a film version or stage production of the play. Then show an

image from another film version or stage production. Have students work in pairs and discuss their first impressions of Hamlet,
including the set, costumes, and the actor's expressions.

5. Before students read the text, explain the meaning of archaic words (or usages) that might interfere with student comprehension.
6. Read and annotate the excerpt.
7. Take one of Hamlet's soliloquies from the excerpt and have students paraphrase it—put it in their own words, line for line, in

prose.
Materials/Resources:
Hamlet (Scenes from Acts I, II, III)
Grammar handout: Usage
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 8: Skill Lesson
Characterization
Student Learning Expectations: (Objectives)

● Learn the definition of character.
● Practice using concrete strategies for analyzing character development.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Character Development
RL.11-12.1, RL.11-12.3, RL.11-12.7
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2



Key Terminology: (Vocabulary)
Character traits, characterization, antagonist, protagonist, minor characters, round character, flat character, indirect characterization,
direct characterization, dignified, insurmountable, woe, berates, dimension
Activities/Assessments:

1. Watch the Concept Definition video on character with your students. Make sure students write down and understand the
definition of character traits, focusing in particular on how these traits may change or evolve over the course of a story's plot.

2. After watching the Concept Definition video, use these questions to spur discussion among your students about character.
Besides dialogue and action, what other ways might an author reveal character traits? Based on the definition for character, what
meaning can you infer from the terms "flat character" and "round character"?

3. Have students read the Model text. Have students complete the guided reading questions on the Access 4 handout as they read.
Let them know that they'll use these answers to help participate in the discussion about the Model.

4. After students read the Model text, use questions to facilitate a whole-group discussion that helps students understand how to
analyze character development in a passage.

5. Ask students to reread the text of Hamlet's "To be, or not to be" soliloquy from Act III, scene i. Then have them watch these two
different film versions of this famous soliloquy, paying close attention to important differences in each.

Materials/Resources:
Hamlet (Scenes from Acts I, II, III)
Access handouts 1, 2, 3, 4
Hamlet Film Version #1
Hamlet Film Version #2
Time Frame/Concepts & Content:
Day 9: Skill Lesson
Connotation and Denotation
Text Connection: Hamlet (Act 1, Scenes 4-5)
Student learning Expectations: (Objectives)

● Learn the definition of connotation and denotation.
● Practice using concrete strategies for understanding connotation and denotation.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Connotative Meaning
RL.11-12.1, RL.11-12.4
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2, SL.11-12.3
Word Relationships
L.11-12.5.B
Key Terminology: (Vocabulary)
Literal meaning, implied meaning, association, connotation, denotation, indecipherable, archaic, artifact, precise, subtext



Activities & Assessments:
1. Watch the Concept Definition video on connotation and denotation with your students. Make sure students understand the

difference between literal and implied or associated meaning. Pause the video at key moments to discuss the information with
your students.

2. Have students generate a list of adjectives and determine whether those words usually have positive, negative, or neutral
connotations. Have them write sample sentences using these words.

3. Have students reread hamlet’s soliloquy in Act 1.
4. Have students analyze the connotation of words from Hamlet's soliloquy in Act I. Using the Model as a framework, have students

choose the top ten words in the soliloquy with the strongest connotation (positive or negative). Have students provide the
denotation of each word and then explain its connotation in the context of the play.

Materials/Resources:
Hamlet (Scenes from Acts I, II, III)
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 10: Close Read
Hamlet by William Shakespeare
Skill Lesson: Character Analysis
Student Learning Expectations: (Objectives)

● Complete a close reading of a passage of literature.
● Practice and apply concrete strategies for understanding connotation and denotation and for analyzing character in an excerpt

from Hamlet (Scenes from Acts I, II, III).
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Characterization
RL.11-12.1, RL.11-12.3, RL.11-12.4
Plan and Produce Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Context/Word Meanings
L.11-12.1, L.11-12.4, L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.B, L.11-12.6
Key Terminology: (Vocabulary)
Trappings, filial, obstinate, retrograde, dexterity, impious, galled, calamity, insolence, boisterous
Activities/Assessments:

1. Project the text onto the board and model a close reading of Hamlet's soliloquy in Act I ("O that this too too solid flesh would
melt").



2. Read the Skills Focus paragraph as a class, so your students know what they should pay close attention to as they read. Then
have students read and annotate the excerpt.

3. Ask students to analyze Hamlet's character and its development throughout the excerpt.
4. Have students write a soliloquy in the style of Hamlet.
5. Student soliloquies should express an inner thought or conflict and should be composed in verse similar to Shakespeare's.
6. Have willing students read their soliloquies aloud.

Materials/Resources:
Hamlet (Scenes from Acts I, II, III)
Hamlet (Scenes from Acts I, II, III) Vocabulary Review
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/ Concepts & Content:
Day 11: Blast
Word Whiz
Text Connection: Hamlet (Act 2, Scenes 1-2)
Student Learning Expectations(Objectives)

● Explore background information about William Shakespeare's education and invention of words.
● Research using hyperlinks to learn about Shakespeare's influence on the English language.

Standards:
Informational Text
RI.11-12.1
Narrative Writing
W.11-12.1.A, W.11-12.3, W.11-12.5, W.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D
Multiple-Meaning Words
L.11-12.4.A
Key Terminology: (Vocabulary)
Good riddance, lie low, antiquated, tongue-tied, laughingstock, pupils, invent, source material
Activities/Assessments:

1. Have students view a list of words and phrases invented by Shakespeare. Discuss the meanings of these words and phrases
and how they help people express themselves today.

2. Ask students what they know about Shakespeare's use of words and language.
3. In their notebooks or on scrap paper, have students draft their initial responses to the driving question.
4. Have students read the Blast background to provide context for the essential question. 
5. Pair students and have them discuss the following question:

Do the words and phrases listed in the Background sound like words you think of when you think about Shakespeare?



Why or why not?
6. Ask students to imagine that a biographer went to Stratford-upon-Avon right after Shakespeare's death to find out what he was

doing in the years between when he left school and when he became an actor in London. Have students create characters who
might have known Shakespeare and record what these characters would say to a biographer. 

Materials/Resources:
Blast: Word Whiz
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 12: First Read
“Shakespeare: The World as Stage” by Bill Bryson
Student Learning Expectation(Objectives)

● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with
textual evidence.

● Practice defining vocabulary words using context.
● Explore as a class the arguments for and against William Shakespeare as the author of the plays credited to him.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Central Idea/Text Evidence
RI.11-12.1, RI.11-12.2, RI.11-12.4, RI.11-12.10
Research
W.11-12.7
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Key Terminology: (Vocabulary)
Insatiable, stooge, conclusively, Authorship debate, claimants, fray, quarto, contemporary, Anti-Stratford
Activities/Assessments:

1. Individually or as a class, read the introduction for “Shakespeare: The World as Stage.”
2. Before students begin reading “Shakespeare: The World as Stage”, model the reading comprehension strategy of summarizing

by using a Think Aloud that talks students through the first paragraph of text.
3. Read and annotate the excerpt, “Shakespeare: The World as Stage.” Have students use the Annotation Guide in the Access 3

handout to support them as they highlight and annotate the text.
4. Pair students and have them complete the "Authorship Debate" exercises on their Access 2 and 3 handouts that ask students to

consider reasons both in support of and against Shakespeare's authorship. Have pairs work independently to find credible
websites on this topic.

Materials/Resources:
“Shakespeare: The World as Stage”



Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 13: Skill Lesson
Central or Main Idea
Text Connection: Hamlet (Act 3, Scenes 1-2)
Student Learning Expectations: (Objectives)

● Learn the definition of central idea.
● Practice the process of determining central idea.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Central Idea/Summarizing
Text Evidence
RI.11-12.1, RI.11-12.2
Collaborative Conversations
SL.11-12.1.A,SL.11-12.1.C, SL.11-12.2, SL.11-12.3
Key Terminology: (Vocabulary)
Central or main idea, key details, summary, canon, speculation, connote, denote, gained traction
Activities/Assessments:

1. Watch the Concept Definition video on central or main idea with your students. Make sure students understand the definition of
central or main idea, as well as how to write a proper summary.

2. Have students write a short objective summary of the excerpt from “Shakespeare: The World as Stage.”
3. If students struggle to determine central ideas and to write a summary based on central ideas and details, have students

complete the Central Idea graphic organizer.
4. Have students examine Hamlet’s famous soliloquy from Act 3, Scene 1 and paraphrase the soliloquy in 4-5 statements that

express Hamlet’s ideas. What argument does he introduce? What evidence does he provide? What conclusion does Hamlet
finally reach?

Materials/Resources:
Hamlet Act 3, Scenes 1-2
Skills lesson on central or main idea in Shakespeare: The World as Stage
“Shakespeare: The World as Stage” central idea graphic organizer
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 14: Close Read
“Shakespeare: The World as Stage” by Bill Bryson
Student Learning Expectations: (Objectives)

● Complete a close reading of a nonfiction text.



● Practice and apply concrete strategies for determining central idea in Shakespeare: The World as Stage.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Key Ideas and Details
RI.11-12.1, RI.11-12.2, RI.11-12.4
Production of Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.B, W.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Word Patterns
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Insatiable, provincial, stooge, unequivocally, unimpeachable
Activities/Assessments:

1. Project the vocabulary words and definitions onto the board or provide students with a handout.
2. Have students complete the graphic organizer on the Access 4 handout to record the vocabulary words, their initial analysis, and

the definitions.
3. Project the text onto the board and model a close reading of the first two paragraphs. Make notes that tie the text to the focus skill

and demonstrate what students are looking for as they read.
4. Have students read and annotate the excerpt.
5. Provide students with these questions to answer and discuss:

● Which sentence best states the topic of Bryson's text? How does this sentence reflect Bryson's perspective on the topic? Cite
specific textual evidence to support your statements. 

● What are some reasons included that support anti-Stratford sentiment? Do you find these reasons convincing? Why or why
not? Cite specific textual evidence to support your answer. 

● What historical evidence is included in the last paragraphs of text? How do these details help support Bryson's central idea? 
6. Bryson writes that some scholars think that Shakespeare was a "stooge," or a placeholder for the real author of the plays and

sonnets. Have students debate the reasons why Shakespeare the actor would have agreed to something like that, and why the
"real" author might not have wanted to publish under his or her own name.

Materials/Resources:
Close Read lesson on “Shakespeare: The World as Stage”
“Shakespeare: The World as Stage” Vocabulary Review
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 15: First Read



“The Love Song of J. Alfred Prufrock” by T.S. Eliot
Student Learning Expectations: (Objectives)

● Perform an initial reading of a poem and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Word Choice/Tone
RL.11-12.1, RL.11-12.4, RL.11-12.10
Research
W.11-12.7
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Reference Materials
L.11-12.4.C, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Pedigree, impeccable, innovative, stream of consciousness, versatility, diction, visualizing
Activities/Assessments:

1. As a class, watch the video preview of "The Love Song of J. Alfred Prufrock."
2. Individually or as a class, read the introduction for "The Love Song of J. Alfred Prufrock." The introduction provides context for the

poem.
3. In pairs or small groups, ask students to use devices to research modernism and changes in the early 20th century that prompted

it. Assign each group a topic to investigate.
4. To focus the research when building background, ask students to complete the Modernism Research Chart as they work in small

groups to research Modernism in poetry.
5. Based on the introduction and their research, ask students to make predictions about the themes and ideas they would expect to

encounter in this poem.
6. Before students begin reading, model the reading comprehension strategy of visualizing by using a Think Aloud that talks

students through the first stanza of text.
7. Have students independently read and annotate the poem.
8. Pair students and ask them to decide how long of a time period the poem takes place over. Is it only a moment? A lifetime?

Something in between? Have students consider whether Prufrock dies at the end in making their decision.
Materials/Resources:
First Read lesson on "The Love Song of J. Alfred Prufrock"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4



Time Frame/Concepts & Content:
Day 16: Skill Lesson
Theme
Student Learning Expectations: (Objectives)

● Learn the definition of theme.
● Practice using concrete strategies for identifying theme in a poem.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Theme
RL.11-12.1, RL.11-12.2
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2
Key Terminology: (Vocabulary)
Epic poem, fraud, reputation, procrastinates, digression, epigraph
Activities/Assessments:

1. Have students think of a recent book they read or a movie they watched and determine its theme. Each student should write the
theme in one sentence. Then, as a class, discuss the themes the students generated. Are there any commonalities among the
themes? Do any themes occur more than once?

2. Have students complete the guided reading questions on the Access 4 handout as they read.
3. Pair or group students and assign each group in the class a different strategy for analyzing a text to determine theme than the

one used in the Model. Have each group apply that strategy and record its findings.
4. Have students answer the comprehension questions to test for understanding.

Materials/Resources:
Skills lesson on theme in "The Love Song of J. Alfred Prufrock"
Textual Evidence Chart for "The Love Song of J. Alfred Prufrock"
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 17: Skill Lesson
Figurative Language
Text Connection: Hamlet (Act 3, Scenes 3-4)
Student Learning Expectations: (Objectives)

● Learn the definition of figurative language.
● Practice interpreting and analyzing figures of speech in a poem.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Perspective & Purpose
RL.11-12.1, RL.11-12.4, RL.11-12.6



Collaborative Conversations
SL.11-12.1, SL.11-12.1.C, SL.11-12.2
Interpret Figures of Speech
L.11-12.5.A
Key Terminology: (Vocabulary)
Juxtaposition, intangible, morbid, polluted, understatement, synecdoche
Activities/Assessments:

1. The definition says that figurative language is used in poetry, fiction, and nonfiction. Pair students and have them discuss how
figurative language is used differently in each genre. How does the role of figurative language change? What do they as readers
expect from figurative language when they read each genre?

2. As a class, read Hamlet Act 3, Scenes 3-4.
3. Allow students to work in groups to find at least one example of each type of figurative language (metaphor, simile, synecdoche,

and understatement) in Act 3 of Hamlet.
4. Have students share, defend, and explain their findings.

Materials/Resources:
Hamlet Act 3, Scenes 3-4
Skills lesson on figures of speech in "The Love Song of J. Alfred Prufrock"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 18: Blast
The Case for Poetry
Close Read: “The Love Song of J. Alfred Prufrock” by T.S Eliot
Student Learning Expectations: (Objectives)

● Explore background information about the definition and history of poetry.
● Complete a close reading of a modernist poem.
● Practice and apply concrete strategies for determining theme and analyzing figurative language in "The Love Song of J. Alfred

Prufrock."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Determine Theme
Analyze Figurative Language
RI.11-12.1, RL.11-12.1, RL.11-12.2, RL.11-12.4
Prewrite, Plan, Produce Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations



SL.11-12.1, SL.11-12.1.A, SL.11-12.1.C, SL.11-12.1.D
Key Terminology: (Vocabulary)
Obvious, oral tradition, pump-up song, transmit, etherized, tedious, insidious, malingers, deferential
Activities/Assessments:

1. Ask students why they like or dislike poetry. Do they know anyone who reads or writes poetry for fun? Do they ever encounter
poetry outside of school?

2. Pair students and have them discuss the following questions: How do you define poetry? What separates poetry from prose?
Why were poems an important part of the oral tradition? Why do you think song lyrics are easier to remember than a speech?

3. Ask students to write their Blast response. Driving Question for this Blast: Why read poetry?
4. Have students re-read the poem.
5. Have students analyze the role of allusion, imagery, and other forms of figurative language in the poem.
6. Ask students to identify the poem's central idea or theme.
7. As a reader, do you sympathize with Prufrock? Why or why not? Cite textual evidence to support your answer.

Materials/Resources:
Blast: The Case for Poetry
Close Read lesson on "The Love Song of J. Alfred Prufrock"
"The Love Song of J. Alfred Prufrock" Vocabulary Review
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 19: First Read
“On Monsieur’s Departure” by Queen Elizabeth I
Skill Lesson: Textual Evidence
Text Connection: Hamlet (Act 4, Scenes 1-4)
Student Learning Expectations: (Objectives)

● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with
textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Word Meaning in Context
Textual Evidence
RL.11-12.1, RL.11-12.4, RL.11-12.10
Research 
W.11-12.7
Collaborative Conversations



SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Word Function & Word Patterns
L.11-12.3.A, L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
English Renaissance, monsieur, prate, doth, content, pursue
Activities/Assessments:

1. Divide students into small groups and direct them to credible websites about Queen Elizabeth 1 and Francis, Duke of Anjou, such
as http://tinyurl.com/7rqebxp and http://tinyurl.com/psmompc.

2. To focus the research when building background, ask students to complete the chart on the Access 2 and 3 handouts as they
work in small groups.

3. As a class, read Hamlet Act 4, Scenes 1-4.
4. Hamlet’s murder of Polonius is one of the most disturbing moments in the play. Considering that Hamlet has just killed someone

and hidden the body, does that make him no better than Claudius? Do you consider Hamlet to be a hero at this point?
5. Hamlet’s soliloquy at the end of this scene shows the effect this conversation had on him in lines 33 – 69. What do you think was

the point for Shakespeare to include this scene with Fortinbras at this point in the play?
Materials/Resources:
Hamlet Act 4, Scenes 1-4
http://tinyurl.com/7rqebxp
http://tinyurl.com/psmompc

First Read lesson on "On Monsieur's Departure"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 20: Close Read
“On Monsieur’s Departure” by Queen Elizabeth I
Skill Lesson: Figurative Language
Student Learning Expectations: (Objectives)

● Complete a close reading of a poem.
● Practice and apply concrete strategies for using textual evidence to support inferences and for identifying and interpreting figures

of speech.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Figurative and Connotative Meaning 
RL.11-12.1, RL.11-12.4
Prewrite, Plan, and Produce Writing

http://tinyurl.com/7rqebxp
http://tinyurl.com/psmompc
http://tinyurl.com/7rqebxp
http://tinyurl.com/psmompc


W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Word/Phrase Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6
Key Terminology: (Vocabulary)
Discontent, stark, mute, rue, suppressed
Activities/Assessments:

1. As a class, discuss how people today would react if a powerful world leader wrote poems that were published while he or she
was still in office. How could this positively or negatively impact a leader? What topics would be considered "appropriate" to write
about?

2. Have students re-read the poem.
3. How does the title relate to the content of the poem? Cite examples of figures of speech in the poem to explain your response. 
4. What is the effect of the personification and hyperbole in the second stanza? Cite textual evidence to support your answer.
5. What choice does the speaker give Love in the third stanza? What does this suggest about the speaker's state of mind? Support

your answer with textual evidence.
6. In small, heterogeneous groups or pairs, ask students to complete the Skills Focus questions.

Materials/Resources:
Close Read lesson on "On Monsieur's Departure"
"On Monsieur's Departure" Vocabulary handout
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 21: First Read
“Speech to the Troops at Tibury” by Queen Elizabeth I
Text Connection: Hamlet (Act 4, Scenes 5-7)
Skill Lesson: Author’s Purpose and Author’s Point of View
Student Learning Expectations: (Objectives)

● Perform an initial reading of a speech and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Practice defining vocabulary words using context.
● Learn and practice strategies for using effective syntax.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Point of View & Text Evidence
RI.11-12.1, RI.11-12.4, RI.11-12.10



Research
W.11-12.7
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.3, SL.11-12.6
Language Functions
L.11-12.3.A, L.11-12.4.A, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Fleet, syntax, contend, providence, endue, chalice, mountebank, peruse, remiss, spendthrift, abatement, conjunctive, timbered, scrimers,
pleurisy
Activities/Assessments:

1. As a class, read and discuss Hamlet Act 4, Scenes 5-7.
2. Read and annotate the excerpt, “Speech to the Troops at Tibury”
3. What can we learn from Elizabeth I and King Claudius about the qualities that separate successful and failed monarchs? Ask

students to find specific examples from “Speech to the Troops at Tibury” and Claudius’s dialogue in Hamlet that explain the moral
foundations guiding these two leaders.

Materials/Resources:
First Read lesson on " Speech to the Troops at Tilbury"
Grammar handout: Syntax
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 22: Close Read
“Speech to the Troops at Tibury” by Queen Elizabeth I
Skill Lesson: Author’s Purpose
Student Learning Expectations: (Objectives)

● Complete a close reading of an informational speech.
● Learn the definition of author's purpose and author's point of view.
● Practice using concrete strategies for determining and analyzing author's purpose and author's point of view.
● Practice and apply concrete strategies for determining and analyzing author's purpose and author's point of view in "Speech to

the Troops at Tilbury."
Standards:
Author’s Purpose/ Text Evidence
RI.11-12.1, RI.11-12.4, RI.11-12.6
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Task, Purpose, and Audience
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6



Prewrite, plan, and produce writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Key Terminology: (Vocabulary)
Rhetoric, author’s purpose, indication, treachery, tyrants, disport, concord, valor
Activities/Assessments:

1. Before students reread the speech, have them read a British account of the defeat of the Spanish Armada (such as the BBC's
account at http://tinyurl.com/n8xqa5z). Have students make notes as to how Queen Elizabeth I and Spain's King Philip II are
portrayed in the account.

2. Have students return to the text of the speech and highlight other examples of words or phrases that Elizabeth uses to inspire
confidence in her leadership. Have students note if any of these words and phrases serve any secondary purposes, such as to
motivate or to persuade.

3. What's Elizabeth's purpose in using the greeting "My loving people"?
4. What is Elizabeth's purpose in including the list of what she will die for?
5. Pair students and have them read the speech out loud to each other. Make sure students use their voice to express emotion

appropriately. If available, have students use a voice recording app (Voice Memo on the iPhone or Smart Voice Recorder for
Androids).

Materials/Resources:
Close Read lesson on "Speech to the Troops at Tilbury"
"Speech to the Troops at Tilbury" Vocabulary handout
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 23: First Read
“The Passionate Shepherd to His Love” by Christopher Marlowe
Text Connection: Hamlet (Act 5, Scene 1)
Skill Lesson: Figurative Language
Student Learning Expectations: (Objectives)

● Perform an initial reading of a poem and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Practice defining vocabulary words using context.
● Practice acquiring and using academic vocabulary correctly.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Word Choice on Meaning
RL.11-12.1, RL.11-12.4, RL.11-12.10
Research
W.11-12.7

http://tinyurl.com/n8xqa5z


Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Use Academic Vocabulary
L.11-12.4.A, L.11-12.6
Key Terminology: (Vocabulary)
Indulge, woo, impractical, idyllic, constraints, Elizabethan England, illustrious, convert, idealized, posies, yields, groves, hyperbole
Activities/Assessments:

1. As a class, read and discuss Hamlet Act 5, Scene 1.
2. Individually or as a class, read the Introduction for "The Passionate Shepherd to His Love." The introduction provides context for

the poem.
3. Model for students how visualizing will help them better comprehend the selection and help drive their discussions.
4. Have students read and annotate the poem.
5. Have students examine both “The Passionate Shepherd to His Love” and Hamlet Act 5, Scene 1 from a humanist perspective.

How do these two works exemplify the “lively interests in the affairs of this world, not the afterlife” that marks the English
Renaissance turn towards humanism?

Materials/Resources:
First Read lesson on "The Passionate Shepherd to His Love."
Skills lesson on figurative language in "The Passionate Shepherd to His Love."
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 24: Close Read
“The Passionate Shepherd to His Love” by Christopher Marlowe
Skill Lesson: Figurative Language (Hyperbole)
Student Learning Expectations: (Objectives)

● Complete a close reading of a lyrical poem.
● Practice and apply concrete strategies for analyzing figurative language and hyperbole in "The Passionate Shepherd to His

Love."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Central Idea/Figurative Language
RL.11-12.1, RL.11-12.2, RL.11-12.4
Prewrite, plan, and produce clear and coherent writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6



Unknown/Multiple Meaning Words
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6
Key Terminology: (Vocabulary)
Melodious madrigals, kirtle, myrtle, swains
Activities/Assessments:

1. Model a close reading of the first four stanzas of the poem focusing on the use of alliteration.
2. Have students re-read the poem and make connections between the speaker's use of figurative language and the images it

produces.
3. Using the comprehension strategy of visualizing, have students draw pictures to illustrate the imagery produced in the poem.
4. In small, heterogeneous groups or pairs, ask students to answer the following questions: 

In stanzas 1–2, what is the effect of alliteration and imagery on the poem? Use textual evidence in your response. 
In stanzas 4–5, how does the speaker use hyperbole in his promises to his love? What does this tell you about the speaker? Use
textual evidence to support your response.

Materials/Resources:
Close Read lesson on "The Passionate Shepherd to His Love"
"The Passionate Shepherd to His Love" Vocabulary handout
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
White paper
Color Pencils
Crayons/Markers
Time Frame/Concepts & Content:
Day 25: First Read
“The Nymph’s Reply to the Shepherd” by Sir Walter Raleigh
Student Learning Expectations: (Objectives)

● Perform an initial reading of a poem and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Analysis/Text Evidence
RL.11-12.1, RL.11-12.4, RL.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Word Choice & Vocabulary
L.11-12.4.A, L.11-12.4.D, L.11-12.6



Key Terminology: (Vocabulary)
Nymph, Renaissance man, annals, pastoral, thee/thy, folly, honey tongue
Activities/Assessments:

1. Ask students to freewrite a short journal entry responding to the following prompt:
When it comes to love, are you a romantic or a realist? Do you tend to dream about how perfect things could be, or see love as
fleeting? What are some advantages and disadvantages of being a romantic?

2. Review what students remember about the poem "The Passionate Shepherd to His Love." Divide students into small groups and
discuss the following questions: What was the speaker's purpose in the poem? What did he promise to his love? What poetic
devices does the poem have and what is their effect?

3. As a class, discuss the following prompt: Based on the introduction and your reading of "The Passionate Shepherd to His Love,"
what do you expect the Nymph to say to the Shepherd? Which parts of his argument do you think will tempt her and which of his
promises will she question?

4. Have students independently read and annotate the poem. 
5. Have students write a short reply of their own to "The Passionate Shepherd to His Love." Tell students they may write their reply

in either prose or verse.
Materials/Resources:
First Read lesson on "The Nymph's Reply to the Shepherd"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 26: Close Read
“The Nymph’s Reply to the Shepherd” by Sir Walter Raleigh
Text Connection: Hamlet (Act 5, Scene 2)
Skill Lesson: Compare and Contrast
Student Learning Expectations: (Objectives)

● Complete a close reading of a poem.
● Learn the definition of media.
● Practice and apply concrete strategies for analyzing multiple interpretations of a poem using "The Nymph's Reply to the

Shepherd" and "The Passionate Shepherd to His Love."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Theme/Central Idea
Figurative & Connotative Meaning
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.7
Plan and Produce Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10



Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Word Choice/Vocabulary
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Philomel, gall, wither, dearth, umbrage, meed, wager, yaw, mutlines, bilboes, knavery, shriving, signet, baser
Activities/Assessments:

1. As a class, read and discuss Hamlet Act 5, Scene 2.
2. Have students examine the figurative language and figures of speech in either “The Nymph’s Reply to the Shepherd” or Act 5,

scene 2 of Hamlet. How does either Raleigh or Shakespeare use figurative language to express the human struggle?
3. The introduction to the poem describes Raleigh as "the most romantic figure of the most romantic age in the annals of English

history." Have students discuss whether they agree or disagree with this statement based on their understanding of the poem.
4. What might the shepherd have said instead to convince this woman to come live with him and be his love? Support textual

evidence in your answer.
5. Watch the Concept Definition video on media with your students. Have your students write down the definition of "media" and

consider the many different kinds of media, as well as the role of technology in the dissemination of information.
Materials/Resources:
Close Read lesson on "The Nymph's Reply to the Shepherd"
Hamlet Act 5, Scene 2
"The Nymph's Reply to the Shepherd" Vocabulary handout
Skills lesson on media in "The Nymph's Reply to the Shepherd"
Venn Diagram on "The Nymph's Reply to the Shepherd"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 27: Extended Writing Project: Literary Analysis
Prewrite
Student Learning Expectations: (Objectives)

● Discuss and demonstrate an understanding of literary analysis as a writing form.
● Discuss and demonstrate understanding of literary analysis writing features.
● Analyze the prompt and generate information from multiple sources for a literary analysis.
● Practice and apply concrete strategies for identifying features of literary analysis.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Text Features/Theme
RI.11-12.1, RI.11-12.2, RL.11-12.1, RL.11-12.4
Literary Analysis/Prewriting



W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Key Terminology: (Vocabulary)
Thesis statement, argumentative writing, literary work, encompasses, soliloquy, turmoil, avenge, heir, cultivating, deems, tangible,
concealment, garner, poignant, the tip of the iceberg, dressed in mourning
Activities/Assessments:

1. Have students read the prompt to the Extended Writing Project on literary analysis. 
2. Have students fill in the blanks on their Access 1 and 2 handouts to create their own paraphrased version of the prompt.
3. Individually or as a class, read the Introduction to Literary Analysis. The introduction defines literary analysis as well as the

features of a strong essay focused on analyzing literature.
4. Have small groups discuss the phrase "the human condition." What does that phrase mean to them? What does it entail?
5. Encourage students to list poems, fiction, and drama that they have read so far in this unit. Have them circle or underline three or

four texts they think they would like to write about.
6. Ask them to pick out a few examples of figurative language that stand out as being particularly strong in each of those texts.
7. Allow students to use a mind-mapping program, such as bubbl.us or MindMeister (http://www.mindmeister.com/education), to

organize their ideas.
Materials/Resources:
First Read Lesson on Literary Analysis
Grade 12, Unit 2 Extended Writing Project: Prewrite lesson
Access handouts 1 & 2
http://www.mindmeister.com/education
Time Frame/Concepts & Content:
Day 28: First Read
Utopia by Sir Thomas More
Student Learning Expectations: (Objectives)

● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with
textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Evidence & Inference
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.10
Research
W.11-12.7
Collaborative Conversations

http://www.mindmeister.com/education
http://www.mindmeister.com/education


SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2, SL.11-12.4
Academic Vocabulary
L.11-12.4.A, L.11-12.4.B, L.11-12.6
Key Terminology: (Vocabulary)
Humanistic, rational, communal, absurdities, privilege, condemned
Activities/Assessments:

1. Individually or as a class, read the introduction for Utopia. The introduction provides context for the excerpt from one chapter of
the book.

2. In pairs or small groups, ask students to use devices to research different aspects of Renaissance humanism. Assign each group
a topic to investigate: Characteristics of humanism, Ideas of Erasmus, Ideas of Sir Thomas More, Effect of humanism on religion

3. Ask students to analyze and discuss this quote: "Pride thinks its own happiness shines the brighter by comparing it with the
misfortunes of others." (Sir Thomas More) What do you think this quotation means? Do you agree? Why or why not? Can you
think of any examples from literature or life that illustrate this quotation? What impact can pride have on a person's life? How can
it affect marriage or other relationships?

4. Have students independently read and annotate the excerpt.
5. Have students complete the Think questions.

Materials/Resources:
First Read lesson on Utopia
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 29: Skill Lesson
Irony
Extended Writing: Thesis Statement
Student Learning Expectations: (Objectives)

● Learn the definition of irony.
● Practice using concrete strategies for identifying irony.
● Discuss and demonstrate understanding of thesis statements to introduce a precise claim.
● Practice concrete strategies for identifying thesis statements and apply this knowledge to the creation of an original thesis

statement for a literary analysis.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Irony
RL.11-12.1, RL.11-12.6, RI.11-12.1
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2
Thesis Statement /Precise Claim



W.11-12.1.A, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.10
Key Terminology: (Vocabulary)
Irony, verbal irony, dramatic irony, situational irony, thesis statement, claim, supporting details
Activities/Assessments:

1. Watch the Concept Definition video on irony with your students. Ask students to write the definition of each type of irony and the
key evidence they can examine to determine irony in their notes. 

2. After watching the video, review the definition of "situational irony" with the class: "when the outcome of a situation is the opposite
of the expected." Ask students to think of examples of situational irony from their everyday lives.

3. Use these questions to facilitate a whole-group discussion that helps students understand how to identify irony in Utopia: What is
the verbal irony in this first excerpt? Under what circumstances may people in Utopia ask the Senate to authorize a divorce?
Does that sound like something a society that banned divorce would say? What is the situational irony in the second excerpt?

4. Have students look at advertisements in magazines or online. Ask them to identify the claim in an advertisement they like and
explain what makes the claim so effective. 

5. Have students look closely at the writing prompt alongside the student model thesis statement on the Access 1, 2, and 4
handouts.

6. Have students practice writing a thesis statement for their own literary analysis.
Materials/Resources:
Skills lesson on irony in Utopia
Grade 12 Unit 2 Extended Writing Project: Skills lesson on thesis statement
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Magazines
Time Frame/Concepts & Content:
Day 30: Close Read
Utopia by Sir Thomas More
Student Learning Expectations: (Objectives)

● Complete a close reading of a passage of literature.
● Practice and apply concrete strategies for identifying irony in an excerpt from Utopia.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Irony
RL.11-12.1, RL.11-12.4
Narrative Writing
W.11-12.3.A, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.4



Vocabulary Acquisition and Use
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D
Key Terminology: (Vocabulary)
Alienate, calamity, inquiry, perverseness, polygamy
Activities/Assessments:

1. Project the text onto the board and model a close reading of the first paragraph.
2. Have the students discuss and complete the text summary on the Access 4 handout and use their summary to help them analyze

and annotate the text by completing the Skills Focus questions.
3. In small, heterogeneous groups or pairs, ask students to answer and discuss the following questions with a focus on irony in the

selection.
● What is ironic about the rule against premarital sex in Utopia? Cite specific textual evidence to support your answer. 
● What sort of society might the leaders of Utopia be trying to create?
● Do you think the rules they have set in place would be effective or ineffective in helping them achieve that goal? Cite specific

textual evidence to support your answer.
● What is the point of view in Utopia? Why might Sir Thomas More have chosen to use this point of view? 

4. Read the prompt as a class and ask students to brainstorm about what a Senate inquiry might be like in Utopia.
5. Have students complete the prewriting activity on the Access 1, 2, or 4 handouts to organize their thoughts and then explain their

ideas to a partner before they write.
6. Ask students to complete the writing assignment using ideas in the text as the basis of their narrative.

Materials/Resources:
Close Read lesson on Utopia
Utopia Vocabulary Review
Utopia Venn Diagram
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 31: Extended Writing Project
Organize Argumentative Writing
Supporting Details
Student Learning Expectations: (Objectives)

● Discuss and demonstrate an understanding of the organizational structure within a literary analysis essay.
● Practice identifying ways to organize information in argumentative writing and apply this knowledge to developing an

organizational structure for an original literary analysis.
● Discuss and demonstrate understanding of supporting details.
● Practice and apply concrete strategies for using supporting details in argumentative writing, such as a literary analysis.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:



Textual Evidence to Support
RL.11-12.1, RI.11-12.1
Introduce and Develop Claim
W.11-12.1.A, W.11-12.1.B, W.11-12.4, W.11-12.5, W.11.12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D
Key Terminology: (Vocabulary)
Chronological/time order, sequential, cause and effect, compare and contrast, generated, ensure, facts, research, quotations,
conclusions, excerpts
Activities/Assessments:

1. Have students read the define section and then use their Access 4 handouts to restate the most important points in their own
words.

2. In small groups or as a class, ask students to discuss the definition of Supporting Details. Ask students to take notes on the most
important elements of supporting details.

3. Have students read the Model, and then reread the Extended Writing Project prompt on the Access 1, 2, and 4 handouts. 
Then have them complete the outline to list the essential information that should be included in each type of paragraph listed in
the outline.

4. Ask students to think of a favorite movie. Tell them to imagine they are talking to someone who has never heard of or seen the
movie. Have them write down a reason why the other person should see the movie or read the book. They should include a
quotation or other piece of information about the movie or book that supports the reason. Then assign students to groups and
have them evaluate the strength of the supporting detail they identified.

5. Hand out copies of the three-column chart from the Model and have students start to fill it out for their thesis statement and
chosen selections.

6. As a class or in pairs, students may discuss the process of choosing details to analyze that will develop a strong response to the
prompt.

7. Ask students to complete the sentence frames on the Access 4 handout to help them start their list of supporting details.
Materials/Resources:
Skills lesson on Organize Argumentative Writing
Skills lesson on Supporting Details
Organize Argumentative Writing Three-Column Chart
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 32: Extended Writing Project
Plan
Student Learning Expectations: (Objectives)

● Identify the features of argumentative writing, including the thesis statement, main points, and supporting details.
● Create a roadmap to outline a literary analysis essay in response to a prompt.
● Discuss and demonstrate understanding of the introduction in argumentative writing, such as a literary analysis.



● Use concrete strategies for identifying features of successful introductions and then apply this knowledge to the creation of an
effective literary analysis introduction.

● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Learn and practice strategies for varying syntax for effect.

Standards:
Text Evidence
RL.11-12.1, RI.11-12.1
Thesis Statement/Claim/Supporting Details
W.11-12.1.A, W.11-12.1.B, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11.12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D
Key Terminology: (Vocabulary)
Main points, supporting details, relevant details, encompass, turmoil, soliloquy, avenge, reinforce, hook
Activities/Assessments:

1. As a class, review the characteristics of the organizational structures used in argumentative writing. Advise students that to
determine the organizational structure most appropriate for their writing.

2. Make sure students have access to all of their previous assignments to draw upon. Then give them the Essay Road Map on the
Access handouts to structure their organization. Go over each of the categories and explain what kind of information they will
write in each section.

3. Put students in small groups and have them discuss the purpose of a "hook" in an introduction. Are there any times when a writer
might not want to include one? 

4. Before students begin writing their introductions, discuss syntax and how writers use syntax to make effective choices for both
meaning and style.

5. Prior to having them write their introductions, ask students to complete the introduction map on the Access 4 handout.
6. Students will begin to plan and write their essays.
7. Provide students with the following questions: Does my thesis statement address all the points in the writing prompt? Do all the

details in this paragraph support my thesis? Is this organized in a way that makes sense?
Materials/Resources:
Grade 12, Unit 2 Extended Writing Project: Plan lesson
Skills lesson on Introductions
Grammar handout: Sentence Structure
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 33: First Read
Brave New World by Aldous Huxley
Student Learning Expectations: (Objectives)



● Perform an initial reading of a text and demonstrate comprehension by responding to short analysis and inference questions with
textual evidence.

● Practice defining vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Analysis/Inference
RL.11-12.1, RL.11-12.10
Collaborative Conversations
SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Context Clues/Academic Words & Phrases
L.11-12.4.A, L.11-12.6
Key Terminology: (Vocabulary)
Dystopia, premier, clones, hatchery, abjectly, ova, viviparous, scores, burgeoned, beget, gametes, arrests, embryo, excised,
spermatozoa, incubators, thermogenes, Alphas . . .Epilsons
Activities/Assessments”

1. As a class, watch the video preview of Brave New World. Ask students to use their Access 1, 2, and 3 handouts to fill in the
blanks as they watch the preview.

2. Explain that the term "dystopian" describes an imaginary place where people live dehumanized or fearful lives. A dystopia is the
opposite of a utopia.

3. Have students discuss what they already know about dystopian literature. In groups, ask students to discuss things dystopian
societies, such as in The Hunger Games or Divergent, have in common with the real world and things that are different.

4. Before students begin reading, model the reading comprehension strategy of asking and answering questions by using this Think
Aloud that talks students through the first paragraph of text.

5. Have students independently read and annotate the excerpt.
6. Have students use the Annotation Guide on the Access 4 handout to support them as they highlight and annotate the text.

Materials/Resources:
First Read lesson on Brave New World.
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 34: Skill Lesson
Story Elements (Setting)
Student Learning Expectations: (Objectives)

● Practice using concrete strategies for analyzing story elements, particularly setting.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:



Key Ideas & Details/ Setting
RL.11-12.1, RL.11-12.3
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2
Key Terminology: (Vocabulary)
Vivid, oxymoron, glared, contemporary, jarring
Activities/Assessments:

1. Have students describe the setting of a novel or a movie that they found particularly memorable. Compile a list of examples.
Have students discuss what made the setting so special. How did the setting affect the characters and plot? How might a change
in the setting affect the story?

2. Have students independently read the Model section. Have students complete the guided reading questions on the Access 4
handout as they read. 

3. Have students create artwork for the setting of Brave New World based on the descriptions in the excerpt. Allow students to draw
or use software, such as Google Drawings or Sketchpad (https://sketch.io/sketchpad/).

4. Then have students share their drawings with the class.
Materials/Resources:
Skills lesson on story elements in Brave New World
Access handouts 1, 2, 3, 4
Blank Paper
Rulers
Colored Pencils
Markers
Crayons
Time Frame/Concepts & Content:
Day 35: Close Read
Brave New World by Aldous Huxley
Student Learning Expectations: (Objectives)

● Complete a close reading of a novel excerpt.
● Practice and apply concrete strategies for analyzing story elements in an excerpt from Brave New World.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Story Elements
RL.11-12.1, RL.11-12.3, RL.11-12.4, RL.11-12.6
Production and Distribution of Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations

https://sketch.io/sketchpad/


SL.11-12.1, SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Word Meaning/ Figures of Speech
Vocabulary Use
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6
Key Terminology: (Vocabulary)
Pallid, soliloquizing, callow, proliferate, prodigious, largesse
Activities/Assessments:

1. Project the text onto the board and model a close reading of the first three paragraphs using annotation strategies.
2. Read the Skills Focus instructions as a class, so your students know what they should pay close attention to as they read. Then

have students read and annotate the excerpt. 
3. Have students discuss and complete the text summary on their Access handouts.
4. Have students answer and discuss the following questions: What is the mood like inside the laboratory? What words or phrases

would you use to describe the workers? Why? Huxley chose to use a third-person narrator instead of a first-person narrator. How
does this choice help you better understand the setting and characters in Brave New World? Dystopian literature often projects
fears about the future of society. Does the image of the future in Brave New World frighten you? Why or why not?

5. Ask students to complete the writing assignment using textual evidence to support their answers. 
Materials/Resources:
Close Read lesson on Brave New World
Brave New World Vocabulary Review
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 36: Skill Lesson
Greek and Latin Affixes and Roots
Word Bases/Roots
Student Learning Expectations: (Objectives)

● Learn the definition of Greek and Latin affixes and roots.
● Practice and apply concrete strategies for using Greek and Latin affixes and roots to make inferences about scientific and

mathematical terminology.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.

Standards:
Inference
RL.11-12.1
Discussion Preparation
SL.11-12.1.A
Precise Meaning/ Etymology
L.11-12.4.B, L.11-12.4.C



Key Terminology: (Vocabulary)
Etymology, root, affix, prefix, suffix, word families
Activities/Assessments:

1. Have students read the definition of Greek and Latin affixes and roots. Engage students in a discussion about Greek and Latin
affixes and roots.

2. Have students brainstorm common prefixes and suffixes.
3. Compile a list of examples. Have students discuss the meaning of each affix and how it changes the meaning of the word.
4. Explore the history of the English language in greater depth. Have students read the online article "A Brief History of English"

(http://tinyurl.com/db488d)
5. As a class, create a timeline that lists major developments or transformations in the language.
6. Have students independently read the Model section.  
7. Have students complete the guided reading questions on the Access handouts as they read.
8. Have students use general and specialized reference materials (such as standard dictionaries and etymology dictionaries), both

print and digital, to find the pronunciation, the meaning, the part of speech, and the etymology of the following three words from
the Model (genetic, surrogate, gestation).

9. Have students apply what they have learned about Greek and Latin roots and affixes to the process of analyzing mathematical
terms such as the following: Hexagon, Octagon, Centimeter, Millimeter

Materials/Resources:
Skills lesson on Greek and Latin affixes and roots in Brave New World
Access handouts 1, 2, 3, 4
Dictionary
www.etymonline.com
http://tinyurl.com/db488d
Time Frame/Concepts & Content:
Day 37: Extended Writing Project
Draft
Student Learning Expectations: (Objectives)

● Discuss and demonstrate understanding of body paragraphs and transitions and their function.
● Practice identifying transitions and body paragraphs in a text and analyzing how they clarify and develop the relationships among

claims, counterclaims, reasons, and evidence.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Learn and practice strategies for using parentheses and dashes to vary syntax for effect.
● Identify the features of argumentative writing: introduction, thesis statement, logical organization, supporting details, body

paragraphs, transitions, and conclusion.
● Discuss and demonstrate understanding of the conclusion in argumentative writing, such as a literary analysis.
● Draft a literary analysis essay in response to a prompt, carefully considering audience and purpose while doing so.

Standards:

http://tinyurl.com/db488d
http://www.etymonline.com
http://tinyurl.com/db488d


Text Evidence
RL.11-12.1, RI.11-12.1
Introduction, Thesis Statement, Organization, Body Paragraphs, Transitions, Conclusions
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D
Syntax
L.11-12.3.A
Key Terminology: (Vocabulary)
Parenthesis, dashes, cohesion, clarification
Activities/Assessments:

1. In small groups or as a class, ask students to discuss the purpose of body paragraphs and why transitions are important.
2. Pair or group students and have them work together to create a list of transition words that may be useful in a literary analysis

essay.
3. Have students review the essay prompt and discuss the transitions and body paragraph examples from Student Model.
4. Distribute the handout on dashes and parentheses.  Then have students complete the two practice exercises.
5. Ask students to reread the introductions they have written previously to make sure their syntax is effective. Ask: Are there places

where dashes or parentheses could help you to organize or present textual evidence, or to vary syntax for effect?
6. Have students refer to their Plan Worksheet and the writing prompt as they write their body paragraphs.
7. Have students read the student model conclusion and answer the questions on the Access handout. 
8. Before students write their conclusions, review with them both the writing prompt and the definition of a conclusion.
9. Students should write their conclusions, using language from the prompt and their thesis statements. Encourage them to refer

back to the Plan worksheet they completed.
10. Before students write their draft, have them talk through their completed Essay Road Map.
11. Have them use the Literary Analysis Writing Draft Checklist to make sure they include a strong introduction with a hook strategy

and thesis statement, smooth transitions, clear organization, and a conclusion that restates the thesis and wraps up the essay in
an interesting way.

Materials/Resources:
Skills lesson on Body Paragraphs and Transitions
Grammar handout: Dashes and Parentheses
Skills lesson on Conclusions
Grade 12, Unit 2 Extended Writing Project: Draft lesson
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 38: First Read
“A Valediction Forbidding Mourning” by John Donne
Student Learning Expectations: (Objectives)



● Perform an initial reading of a poem and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Define vocabulary words using context.
● Learn and practice strategies for recognizing and using main and subordinate clauses.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Text Evidence & Author’s Word Choice
RL.11-12.1, RL.11-12.4, RL.11-12.10
Research
W.11-12.7
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.2
Vocabulary Acquisition and Use
L.11-12.4.A, L.11-12.4.B, L.11-12.4.C, L.11-12.6
Key Terminology: (Vocabulary)
Ingenious, evoke, meld, clergyman, valediction, trepidation, sublunary, hearkens, 'twere
Activities/Assessments:

1. Individually or as a class, read the introduction for "A Valediction: Forbidding Mourning." The introduction provides context for the
poem.

2. Have students independently read and annotate the poem. 
3. Ask students to read the poem a second time, noticing new details and refining their understanding as they complete the

Rereading Chart.
4. Ask students to compose a text message (140 characters or less) using at least three of the archaic vocabulary words

introduced.
5. Have students discuss, in small groups or pairs, the questions and inferences they made while reading. Have each group answer

the following questions: Break down the title of the poem. What is the speaker telling his love not to do? What is the extended
metaphor, or comparison, at the end of the poem? How does that comparison help you understand the speaker's feelings?

6. Pair students and ask them to brainstorm other metaphors the speaker could have used to express his feelings for his beloved.
7. Have students complete the Think questions.

Materials/Resources:
First Read lesson on "A Valediction: Forbidding Mourning"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 39: Close Read
“A Valediction Forbidding Mourning” by John Donne



Skill Lesson: Poetic Structure
Student Learning Expectations: (Objectives)

● Learn the definition of poetic structure.
● Practice using concrete strategies for analyzing poetic structure.
● Complete a close reading of a poem.
● Practice and apply concrete strategies for analyzing poetic structure in "A Valediction: Forbidding Mourning."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Text Form/ Structure
RL.11-12.1, RL.11-12.2, RL.11-12.4, RL.11-12.5
Develop and Strengthen Writing
W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D, SL.11-12.6
Determine Word Meaning
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Form, structure, line breaks, rhyme scheme, lyric, open form poetry, permanence, expedition, lofty, divert, shoehorn, transcend, siphons,
breach, profanation, laity, obliquely, tempest
Activities/Assessments:

1. Have students read the definition of poetic structure. Either in small groups or as a whole class, use questions to engage
students in a discussion about poetic structure.

2. Before students reread the poem, have groups brainstorm other objects or images (besides the drafting compass) that could be
used to express the feeling that lovers have when separated. Then as a class, discuss the relative merits of each image or
object.

3. Read the Skills Focus questions as a class, so your students know what they should pay close attention to as they reread. Then
have students focus on: How poetic structure affects the meaning of the poem. Key words and images that lead to an
understanding of the poem's theme.

4. In small, heterogeneous groups or pairs, have students answer the following questions: What similes does the speaker use in the
poem? In what way are these similes unusual for a love poem? Cite specific textual evidence to support your statements. The
speaker leaves out details of their parting. Why do you think Donne made that choice? Cite specific textual evidence to support
your answer. Is the speaker's argument convincing? Why or why not? Support your answer with textual evidence. 

5. Read the prompt as a class and ask students to brainstorm about how "A Valediction: Forbidding Mourning" would be written in
open form.

6. Have students complete the prewriting activity on the graphic organizer to plan their thoughts before they write.
7. Ask students to complete the writing assignment using textual evidence to support their answers.

Materials/Resources:



Skills lesson on poetic structure in "A Valediction: Forbidding Mourning"
Close Read lesson on "A Valediction: Forbidding Mourning"
"A Valediction: Forbidding Mourning" Vocabulary handout
"A Valediction: Forbidding Mourning" Two-Column Chart
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 40: Extended Writing Project
Revise
Skill Lesson: Sources and Citations
Student Learning Expectations: (Objectives)

● Identify and discuss the purpose and methods of citing sources in a literary analysis.
● Practice citing sources in a literary analysis.
● Devise a plan for making revisions to a literary analysis essay.
● Revise a narrative text to improve descriptive details.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Learn and practice strategies of spelling and using hyphenation correctly.

Standards:
Inference
RL.11-12.1
Edit and Revise Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.8, W.11-12.9.A,
W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D
Conventions of Standard English
L.11-12.2.A, L.11-12.2.B
Key Terminology: (Vocabulary)
Primary source, secondary source, citation, plagiarism, cite, footnotes, endnotes, works cited
Activities/Assessments:

1. As a class, ask students to discuss the purpose of sources and citations when writing a literary analysis or other essay based on
research.

2. Ask and discuss the following questions: What is the difference between primary and secondary sources? How might you use
each of these types of sources in a literary analysis? What is a citation? What is plagiarism? How do citations help stop
plagiarism?

3. Read aloud the Literary Analysis Writing Revision Checklist with students. As the teacher reads each item on the checklist,
students should read along on their handouts.



4. Before students begin to revise, review with the class the writing prompt/directions. Ask whether students have any questions
either about the prompt or the revision process.

5. Review basic spelling rules with students.
6. Ask students to reread their essays to make sure that they followed demonstrated a command of the conventions of English

spelling and punctuation.
7. Have students complete their revisions based on their highlighting and on the points mentioned in the previous discussions.
8. Have students review their essays one last time to make sure that all aspects of the prompt have been addressed, that the essay

is organized, all points support the main ideas, and that they have attended to grammar, mechanics and spelling. 
Materials/Resources:
Grade 12 Unit 2 Extended Writing Project: Skills lesson on sources and citations
Grade 12, Unit 2 Extended Writing Project: Revise lesson
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 41: First Read
“To Lucasta, Going to the Wars” by Richard Lovelace
Student Learning Expectations: (Objectives)

● Perform an initial reading of a poem and demonstrate comprehension by responding to short analysis and inference questions
with textual evidence.

● Define vocabulary words using context.
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Practice acquiring and using academic vocabulary correctly.

Standards:
Impact of Word Meaning/ Inference
RL.11-12.1, RL.11-12.4, RL.11-12.10
Research
W.11-12.7
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.B, SL.11-12.1.C, SL.11-12.1.D , SL.11-12.2
Context Clues
L.11-12.4.A, L.11-12.4.D, L.11-12.6
Key Terminology: (Vocabulary)
Conversational style, elaborate conceits, meditative tone, classicism, regular poetic form, Carpe Diem
Activities/Assessments:

1. Individually or as a class, read the introduction for "To Lucasta, Going to the Wars."
2. In pairs or small groups, ask students to use devices to research seventeenth-century England, the world that surrounded

Richard Lovelace as he wrote "To Lucasta, Going to the Wars." Discuss the findings as a class.



3. Before students begin reading, model the reading comprehension strategy of asking and answering questions by using a Think
Aloud that talks students through the first stanza of the poem. 

4. Have students independently read and annotate the poem. 
5. Ask questions about the text such as: Is there anything about the poem that you don't understand? What reason does the

speaker give to justify leaving Lucasta to go fight in the war? How do you think Lucasta will respond to the speaker?
6. The speaker of "To Lucasta, Going to the Wars" says he could not love her as well as he does if he were not an honorable

person. Do you agree with the speaker? Is going off to fight in a war honorable, and is it more important than staying with a love?
7. Have students explore a collection of war letters, such as this one from PBS: http://tinyurl.com/l4oqxjs.
8. After they read the letters, ask students to draw conclusions about what kinds of messages soldiers send home. How are these

messages similar to or different from the message the speaker is sending to Lucasta? How might his tone change once he
reaches the war?

Materials/Resources:
First Read lesson on "To Lucasta, Going to the Wars"
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
Time Frame/Concepts & Content:
Day 42: Close Read
“To Lucasta, Going to the Wars” by Richard Lovelace
Skill Lesson: Connotation and Denotation
Student Learning Expectations: (Objectives)

● Learn the definition of connotation and denotation.
● Practice using concrete strategies for identifying literal and figurative word meanings.
● Complete a close reading of a poem.
● Practice and apply concrete strategies for determining connotation and denotation in "To Lucasta, Going to the Wars."
● Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.
● Prewrite, plan, and produce clear and coherent writing in response to a prompt.

Standards:
Theme/ Central Idea
Figurative/ Connotative Meaning
RL.11-12.1, RL.11-12.2, RL.11-12.4
Produce Narrative Writing
W.11-12.3.A, W.11-12.3.D, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A, SL.11-12.1.C, SL.11-12.2
Word Relationships/Nuances
L.11-12.4.A, L.11-12.4.C, L.11-12.4.D, L.11-12.5.A, L.11-12.6
Key Terminology: (Vocabulary)

http://tinyurl.com/l4oqxjs


Verse, revel, console, nunnery, chaste, foe, inconstancy, mistress
Activities/Assessments:

1. Watch the Concept Definition video on connotation and denotation with your students.
2. Pair students and have them collaborate to write a poem or short story in which they retell or expand upon the events in "To

Lucasta, Going to the Wars" from the point of view of Lucasta herself.
3. Using the examples of "child" from the video and "greasy" from the definition, have pairs make a list of words that can have both

a negative and a positive connotation, depending on the context.
4. Have students reread the poem, focusing on the imagery created by the author.
5. Ask students to create a visual representation of the events in the poem. Students may use technology to compose their

drawings if they wish. The drawing can also be an abstract image of the emotions felt by the speaker or by Lucasta. Allow
students' creativity to emerge.

6. Have students answer the following analysis questions: Why does the speaker focus on describing Lucasta's intangible qualities
rather than her physical appearance?  Do you agree or disagree with the speaker of the poem? Does his honor help him love
Lucasta? How do you think Lucasta would respond to this poem? Would she be convinced to let the speaker go?

Materials/Resources:
Skills lesson on connotation and denotation in "To Lucasta, Going to the Wars."
Close Read lesson on "To Lucasta, Going to the Wars"
"To Lucasta, Going to the Wars" Vocabulary handout
"To Lucasta, Going to the Wars" Graphic Organizer
Speaking & Listening Handbook
Access handouts 1, 2, 3, 4
White paper
Colored Pencils
Markers
Crayons
Time Frame/Concepts & Content:
Day 43: Extended Writing Project
Edit, Proofread, Publish
Student Learning Expectations: (Objectives)

1. Identify the features of a literary analysis: logical organization, introduction, thesis statement, supporting details, transitions,
conclusion, sources and citations.

2. Edit and proofread text to finalize information, organization, language, and style, and to eliminate errors in grammar, punctuation,
and spelling.

3. Learn and practice strategies for following understanding and resolving issues concerning usage.
4. Use technology to produce and publish a literary analysis.
5. Participate effectively in a range of conversations and collaborations to express ideas and build upon the ideas of others.



Standards:
Edit, Proofread, and Publish Writing
W.11-12.1.A, W.11-12.1.B, W.11-12.1.C, W.11-12.1.D, W.11-12.1.E, W.11-12.4, W.11-12.5, W.11-12.6, W.11-12.9.A, W.11-12.10
Collaborative Conversations
SL.11-12.1.A
Knowledge of Language and Usage
L.11-12.1.A, L.11-12.1.B, L.11-12.2.A, L.11-12.2.B, L.11-12.3.A
Key Terminology: (Vocabulary)
Language, style, usage
Activities/Assessments:

1. Before students begin to edit, review with the class the writing prompt/directions. Ask whether students have any questions either
about the prompt or the process of editing and proofreading. Respond to their questions, and then review criteria that can help
students make final adjustments and corrections in their texts.

2. Have students preview the Proofreading Checklist on the Access 2 handout before they begin their final editing process. Make
sure they understand everything on the checklist.

3. If you have identified individual students' challenges, circle those items on the checklist that they need to pay special attention to
and provide individual support.

4. As students edit and proofread their essays, make sure they check for properly formatted citations for all facts and quotations.
Encourage students to go through their essays with a highlighter and note any quotations or facts they got from an outside
source.

5. Ask students to reread their essays to check for usage errors prior to publication. Encourage students to consult a reference such
as Garner's Modern American Usage if they have any questions.

6. Explain to students that reading their work aloud is a great way to check for errors they might have otherwise missed. After
students have completed their proofreading using the Proofreading Checklist, have them read their essay aloud to a partner.

7. Have students check their final draft against the checklist on their Access 4 handout to make sure they made all the edits
needed. 

Materials/Resources:
Grade 12, Unit 2 Extended Writing Project: Edit, Proofread, and Publish lesson
Grammar handout: Usage
Access handouts 1, 2, 3, 4
Garner's Modern American Usage 
Time Frame/Concepts & Content:
Days 44-45
Grade 12, Unit 2 Assessment


