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Committee 2020 

 

A committee of teachers and administrators representing all buildings researched and designed 

the performance evaluation plan.  The committee worked holistically throughout the process, but 

also worked in sub-committees to develop the plan components. 

 

Domain One:  Lisa Castleman, Mike Jones, Kris Morgan, DeeDee Stine 

Domain Two:  Ben Lee, Becky Meissner, Stacey Rogers, Jessica Ballard 

Domain Three:  Stacy Goeke, Kate Berry, Laura O’Donnell, Jill Uhlman 

SLO and Plan Doc:  Dr. Wise, Matt Hurley, Sean Mullins, Kassadie Tielke, Ed Jodlowski 

 

The committee began its work discussing the mission/vision/values that were important in the 

work of the committee, and that should be evident in the evaluation plan. 

 

 Mission:  Facilitate and ensure ongoing growth for both teacher and student. 

 

 Vision:   

✔ Permission to take risks in a supportive environment 

✔ Teachers take an active role in the process, including reflection and 

artifact submission 

✔ Goal setting; start the year with a goal setting meeting to clearly set 

expectations for the year. 

 

Components of a High Quality Evaluation System 2020 

 

✔ Meaningful indicators and appropriate criteria 

✔ Simplify process (reduce number of indicators) 

✔ Collaborative conversations with administration and peers 

✔ Growth measured from multiple, valid data points  

✔ Tool that builds communication, trust and helps teachers become most 

effective 

✔ Continuous, constructive, and honest feedback from all parties 

✔ Quality professional development, specifically matching growth areas 

✔ Student and teacher growth measures that are fair and appropriate for the 

individual 

✔ Open dialogue about student growth with administration and peers 

✔ Review and revision of tool as needed to make improvements 

✔ Reflection by all parties to improve growth 

✔ True assessment of each teacher’s skills 

✔ Holds professionals accountable to high standards 

✔ Clearly define achievement and clearly provide a process for 

implementation 

 

Evaluation Components and Timeline    The evaluation program includes several components, 

some of which are required, while others are optional.  The timeline below outlines all of the 

components, which are explained in detail throughout this document. 
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Evaluation Key Dates – Tenured – Year 1 

Student Growth Focus 

DATE 

DUE 

PURPOSE OUTCOME 

 

August 

(First student attendance 

day) 

 

 

 

Notice of Evaluation 

 

Written notice to teacher 

including a copy of 

evaluation plan and evaluator 

name 

 

10/1 

 

Set Student Growth Goals & 

Evaluator Approve Assessments (2) 

 

Goals set 

 

4/1 

 

 

Student Growth Final Meeting  

Student Growth Data 

Presented; Student Growth 

Scores Assigned 

***Additional check-in meetings are optional. 

 

Evaluation Key Dates – Tenured – Year 2 (Summative) 

Professional Practice Focus 

DATE 

DUE 

PURPOSE OUTCOME 

 

August 

(First student attendance 

day) 

 

 

 

Notice of Evaluation – Summative 

Year 

 

Written notice to teacher 

including a copy of 

evaluation plan and evaluator 

name 

 

2/1 

 

Formal & Informal Data Collected; 

Observation cycle completed 

 

 

Administrator evidence 

added /completed  

 

2/10 Teacher Evidence/ Self-Reflection 

Completed  

 

Final teacher data/evidence 

added to instrument 

 

3/1 

 

 

Summative Meeting - Final 

 

Summative document signed  

 

 

Evaluation Key Dates – Non Tenured 

DATE 

 

PURPOSE OUTCOME 

 

August 

(First student attendance 

day) 

 

 

Notice of Evaluation  

 

Written notice to teacher 

including a copy of 
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 evaluation plan and evaluator 

name 

 

10/31 

 

 

Set Student Growth Goal (2)  

 

Goals set 

 

12/1 

 

Pre-Conference/Observation/Post-

Conference 

(The Formative Process) 

Portion of evaluation 

completed 

NO SUMMATIVE SCORE 

AT THIS TIME 

 

2/1 

 

Pre-Conference/Observation/Post-

Conference 

(The Formative Process) 

Portion of evaluation 

completed 

NO SUMMATIVE SCORE 

AT THIS TIME 

 

2/10 

 

Student Growth/Teacher Evidence/ 

Self-Reflection 

(Meeting) 

Final growth data/evidence 

added to instrument 

 

3/1 

 

Summative Meeting - Final Summative document signed 

and delivered 

***Additional check-in meetings are optional. 

Evaluation Process 

 

All non-tenured teachers will go through the evaluation process annually.  There will be one 

summative rating assigned per year.  All tenured teachers will go through a continual two-year 

process of evaluation with the evaluator collecting evidence from the teacher in a non-summative 

year unless they receive a “needs improvement” or “unsatisfactory” rating, in which case they will 

be evaluated again the year following the “needs improvement” or “unsatisfactory” summative 

rating.  Tenured teachers will complete their student growth component during their non-

summative year / first year of their two-year cycle. 

 

A meeting between the teacher and qualified evaluator will occur before October 1st.  At this 

meeting, the goals are finalized for the year, including two student growth goals. 

 

During the next phase, staff members will engage in the traditional pre-conference, observation, 

post-conference process.  A minimum of two observations are required for each evaluation cycle, 

with at least one being formal.  Non-tenured teachers must have at least three observations, two of 

which must be formal.  In addition, any tenured teacher who receives a “needs improvement” or 

“unsatisfactory” must be evaluated again the next year, and must have at least three observations, 

two of which must be formal.   

 

It is important for the teacher and administrator to have meaningful dialogue about how the 

teacher plans, implements instruction, and assesses, during the pre-conference.  The teacher will 

be required to complete pre-conference questions that align to the planning and implementation 

of their observed lesson.  Additional expectations for the pre-conference will be communicated 

by the evaluator prior to the pre-conference. Upon completion of the observation, the teacher will 
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complete the post-conference questions that will guide reflection on the lesson.  This post 

conference questions will guide discussion in the post conference.   

 

The evaluator will fill out the portions of the rubric for which evidence has been collected.  

Evidence could include any informal observations that have occurred up to this time, formal 

observation evidence or teacher artifacts that have been submitted.  All informal observations 

must be reduced to writing and provided to the teacher with an opportunity to meet to discuss.   

 

The final post-conference for tenured teachers will occur before February 1st (or 10 days after 

formal observation).  Non-tenured teachers will have a first round of pre-conference, 

observation, post-conference no later than December 1st.  After all post-conferences have been 

completed, the teacher will know what evidence has been gathered and how they have been 

evaluated on the collected evidence.  They will have until February 10th to put together any 

additional evidence that they would like to have considered in their evaluation.   

 

The only REQUIRED piece of evidence is the Self Evaluation (Attachment A).  Another 

possible evidence source is student survey data.  Two possible examples are included for use by 

the teacher if the teacher wishes to use them (Attachment B-1 and B-2).  The teacher is also able 

to create their own survey.   

 

Other surveys and any other data the teacher chooses to include are acceptable.  Any additional 

evidence is at the discretion of the teacher and may be presented in any form they see fit.  Some 

examples may include a portfolio binder, electronic folder, web page, DVD, peer observations, 

etc.  The more evidence and dialogue that is exchanged between the teacher and administrator, 

the greater the likelihood for authentic assessment and feedback, leading to meaningful growth.  

 

The final evaluation meeting will occur before March 1st.  At this time, the evidence has all been 

reviewed and discussed and the final scores for each of the components on the rubric have been 

completed.  Student assessment data has been analyzed and the results are entered to obtain the 

score for this portion of the evaluation.  The administrator reviews the findings in all areas with 

the teacher and discusses the outcomes and suggestions for improvement. 

 

 

Design and Implementation of the Rubric      
 

The committee chose a rubric-style appraisal tool after research on several different types of 

evaluation systems.  While the Danielson model of instruction has a clear voice in the tool, 

Marzano and other best practices are clearly present in the rubric.  The tool is organized into 3 

domains: Domain One is Climate and Culture; Domain Two is Planning and Execution; and 

Domain Three is Teaching and Learning.  Each domain accounts for 23.3% of the total rubric 

score.   

 

In addition to receiving a score for each component, the online instrument contains a summary 

tab that provides further information about their scores and areas of strength as well as areas for 

growth.  This provides a dashboard feel to the document, giving the staff member and 
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administrator a quick snapshot in each domain of the overall effectiveness level and needs for 

improvement. 

 

After each domain is an “Evidence” box. Evidence can be gathered from formal and informal 

observation, as well as presented by the teacher as described in the previous sections.   

 

Scoring and Rating      
 

The scores from each of the components are automatically transferred to the scoring page at the 

end of the rubric and identified by component.  The final score is represented as a whole number 

as required by law and used to determine Summative Rating (Excellent, Proficient, Needs 

Improvement, Unsatisfactory).  When determining the rating for each indicator, evaluators will 

be looking for where the preponderance of the evidence lies.   The Professional Practice score 

will comprise 70% of the Summative Rating with the Student Growth Component comprising 

the remaining 30%. 

 

The recommendation box allows the administrator to choose to recommend “Continued 

Employment” or indicate if a development plan is needed.  Any teacher who receives a 

summative rating of “Needs Improvement” is required to have an Improvement Plan put into 

place.  Any teacher who receives a summative rating of “Unsatisfactory” is required to have a 

Remediation Plan put into place. 

 

Student Growth and Performance Component 
 

 The goal setting and analysis of student growth data will help the staff member prepare for this 

process, which is required by law.  The Student Growth and Performance Component will 

account for 30% of the total evaluation.   

 

The teacher and administrator will decide on 2 student growth goals based upon the teaching 

assignment.  Type I (assessment scored by a non-district entity and is administered statewide or 

beyond Illinois), Type II (grade level common assessment) or Type III (teacher generated 

classroom assessment) assessments may be used.  There must always be a Type III assessment 

used for student growth goals.  The Student Learning Objective (SLO) template and process will 

be used for all assessments. 

 

The various forms of assessment used to show student growth will have different weights 

determined by the assessment category type.  See the following table to determine the weight of 

the combined assessments: 

 

 

Scenario 1  Scenario 2 

Type I or II 50%  Type III 50% 

Type III 50%  Type III 50% 

 

Type I assessment would be the MAP assessment (K-8) or the PSAT 8th – 10th.  
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Type II assessment means any assessment developed or adopted and approved for use by the 

school district and used on a district-wide basis by all teachers in a given grade or subject area.  

Examples include collaboratively developed common assessments, curriculum tests, and 

assessments designed by textbook publishers that are used by whole grade level/course, etc.  

 

Type III assessment means any assessment that is rigorous and is aligned to the course’s 

curriculum, and that the qualified evaluator and teacher determine measures student learning in 

that course.  Examples include teacher-created assessments, assessments designed by textbook 

publishers, student work samples or portfolios, assessments of student performance, and 

assessments designed by staff who are subject or grade-level experts, that are administered 

commonly across a given grade or subject. 

 

There are a variety of factors that may contribute to the exclusion of a student’s test scores.  The 

most common factor that will cause exclusion is the amount of time that a teacher spends with a 

student.  This can be caused by student’s attendance, teacher attendance or a co-teaching 

situation.  

The chart below displays that any student who has been with a teacher less than 85% of the time 

would qualify for the exclusion of their test scores.  

 

 

Time that student spends with teacher 

95% or more days 85%-94% of days Less than 85% of days 

PRIMARY SHARED LIMITED 

 

 

 

 

Implementation Plan  

 

Non-tenured staff members        Fall 2020  

 

Tenured Staff Members with Summative Rating Provided in 2019-2020  Fall 2020 

● Staff members will move into year 1 (student growth year) of  

their two year cycle. Summative score to be reported  

spring of 2022.  

 

Tenured Staff Members with Summative Rating Provided in 2018-2019   Fall 2020 

● New instrument utilized but both student growth and professional  

practice will be completed given that a summative score is  

required every two years.  These staff members will be provided 

a summative rating in 2020-2021 and then move into their first  

2-year cycle starting 2021-2022.   
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Appendix A – Teacher Evaluation Rubric 
 

 Domain 1 - Climate & Culture 
 

Indicator 
1 

Unsatisfactory 
2 

Needs Improvement 
3 

Proficient 
4 

Excellent 

Student-
Teacher 
Relationships 

 

● Attempts to build 
rapport but is 
inconsistent with 
connection and 
respect to 
students. 

 
● Classroom 

environment is 
inconsistently safe 
and/or positive 
and has limited 
collaboration. 

● Builds a positive 
rapport with and is 
respectful of 
students. 

 
● Promotes a safe, 

positive and  
collaborative 
environment.  

● Demonstrates deep and 
genuine rapport with 
students, strives to build 
personal connections 
with all students and is 
respectful of all 
students.  

 
● Students initiate 

responsibility for creating 
a safe, positive and 
collaborative 
environment.  

Culture for 
Learning - 
Instruction 

 

● Has inconsistent 
expectations for 
student 
achievement. 

 
● Rudimentary 

implementation of 
growth mindset 
and minimal 
student 
ownership  

 
● Limited 

instructional 
strategies and 
opportunities for 
student choice 
and voice. 

● Creates an 
environment 
where all students 
are successful 
with challenging 
tasks.   

 
● Promotes a 

classroom culture 
of growth mindset 
and student 
advocacy. 

 
● Promotes student 

resilience through 
exposure to 
challenging tasks 
that move 
students outside 
of their comfort 
zone.  

 

● Creates a student driven 
environment where 
students are successful 
with challenging tasks. 

 
● Growth mindset and 

student advocacy is 
embedded in the culture 
of the classroom. 

 
● Students exhibit 

characteristics of resilient 
learners.  

 
● Creates an atmosphere 

in which students lead 
exploration and 
innovation. 

Culture For 
Learning - 
Environment 

 

● Attempts to create 
an atmosphere of 
respect and 
student 
engagement. 

 
● Some instructional 

time is lost due to 
ineffective 

● The atmosphere 
is conducive to 
respectful student 
engagement. 

 

● Little instructional 
time is lost in 
transitions due to 

● A highly respected 
student fostered 
atmosphere is present. 

 

● Instructional time is 
maximized due to 
efficient and seamless 
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classroom 
routines and 
procedures. 

 
● Expectations and 

monitoring of 
student behavior 
are inconsistent or 
unclear. 

effective 
procedures and 
routines. 

 
● Clear 

expectations and 
monitoring of 
student behavior 
are evident, 
consistent and 
appropriate. 

classroom routines and 
procedures. 

 
● Creates an atmosphere 

where students initiate 
effective ownership for 
the management in the 
classroom. 

Collective 
Teacher 
Efficacy 

 

● Inconsistently 
works towards 
school and district 
goals. 

 
● Has minimal 

collaboration with 
colleagues. 

 
● Inconsistently 

promotes student 
efficacy/ownership 
in the classroom.  

● Consistently 
works towards 
school and district 
goals. 

 
● Actively and 

effectively 
participates in 
collaboration with 
colleagues. 

 
● Student 

efficacy/ownership 
is evident in the 
classroom. 

● Purposefully implements 
school and district goals. 

 
● Actively and effectively 

leads collaboration with 
colleagues. 

 
● Student 

Efficacy/Ownership is 
embedded in the 
classroom. 

 

Professional 
Responsibility 

 

● Communication is 
inconsistent 
and/or lacks 
attention to 
confidentiality and 
integrity. 

 
● Partially follows 

building and 
district policies 
and procedures 
and/or is 
inconsistent in 
maintaining 
professional 
ethics.   

 
● Minimally 

engages in 
professional 
development 
and/or does not 
implement 
professional 
development in 
their practice. 

 

● Effective 
communication 
with all 
stakeholders while 
maintaining 
confidentiality and 
integrity. 

 
● Follows building 

and district policies 
and procedures 
while maintaining 
professional ethics. 

 

● Engages in 
professional 
development within 
the evaluation 
cycle and 
implements the 
professional 
development into 
their practice  

 

● Facilitates or leads 
communication in the 
building or district around 
initiatives. 

 

● Proactive in the 
development and 
implementation of 
building and district 
policies and procedures. 

 

● Leads initiatives and 
professional 
development in the 
building and/or district. 

 

● Implements professional 
practice based on 
feedback and reflection. 
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● Inconsistent 
professional 
reflection and/or 
does not reflect to 
grow 
professionally.  

● Reflects on 
practice and 
feedback to grow 
professionally  

 

Domain 2 - Planning & Execution  
 

 
Indicator 

1 
Unsatisfactory 

2 
Needs Improvement 

3 
Proficient 

4 
                  Excellent 

 

 

 

 

 

 

Sequencing 

 ● Targets may be 
unclear, incomplete 
or lack connection to 
prior or future 
learning. 

● Structure of the 
lesson is minimal or 
incomplete. 

● Lesson does not 
clearly complement 
the summative 
assessment. 

 

 

 

 

● Plans appropriate 
learning targets with 
clear success criteria 
that demonstrates 
clear, coherent 
connections with prior 
knowledge and future 
learning. 

● The structure of the 
lesson is effective 
including (preview, 
introduction, checks 
for understanding, 
closure) 

● Summative 
assessments drive 
learning tasks and 
skill progressions. 
(backward design) 

 

● Students demonstrate an 
understanding of the road 
map (what they are 
learning, where they are 
going) 

● Teacher skillfully varies the 
structure of the lesson or 
unit. 

 

 

 

 

Scaffolding 

 ● Teacher planning and 
lesson execution 
inconsistently meets 
the variety of learning 
levels 

● Minimal evidence of 
promoting student 
ownership / 
independence. 

 

● Teacher constructs 
instructional plans to 
match the skill level of 
all students. 

● Teacher provides 
changing level of 
support to suit the 
cognitive 
development of the 
child, working 
towards student 
ownership/independe
nce. 

 

● Students assist in co-
constructing success 
criteria and respond to 
scaffolding provided by the 
teacher. 

● Students have the 
opportunity to challenge 
themselves beyond the 
scope of the lesson. 

  ● Minimal variety in 
implementing 
resources.  

● Variety of resources 
and materials are 
used to enhance 
authentic application 
of skills/standards. 

● Students have the 
opportunity to adapt 
resources and create 
materials to enhance 
learning. 
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Resources 
and 
Materials 

● Resources lack 
authentic connection 
to skills/standards. 

● Teacher utilizes 
provided district 
and/or professional 
organization 
resources (research 
based/credible).  

● Teacher engages/equips 
students to apply the 
resources/materials to real 
life situations 

 

 

 

 

Questioning, 
Discussion, 
and 
Thinking 
Skills 

 ● Teacher questioning 
elicits surface level 
responses. 
 

● Limited opportunity 
for students to reflect 
or process 
understanding 
through questioning.  

● Teacher consistently 
uses a sequence of 
increasingly complex 
questions that require 
students to critically 
think about the 
content. 
 

●  Coaches and 
supports students in 
complex tasks that 
require students to 
engage in cognitive 
conflict. 

 
 

● Guides students to 
defend a claim by 
examining reasoning 
or logic of presented 
information. 
 

● Teacher employs a 
variety of strategies to 
promote student 
thinking/communicati
on skills. 

 

● Students generate 
questions and lead 
discussions. 
 

● Teacher models 
metacognition and/or 
utilizes strategies to support 
student development of 
metacognition. 

 
 

● Students produce 
and defend their own claims 
by examining their own 
reasoning or logic.  

 

 

 

 

Assessment 

 ● Assessments partially 
provide students 
sufficient variety in 
demonstrating 
mastery of 
skills/standards. 
 

● Assessments consist 
of basic 
recall/memorization 
type of questions that 
lack rigor. 

 

● Students are provided 
various/multiple 
methods to 
demonstrate mastery. 
 

● Assessments are 
challenging, rigorous, 
and provide 
opportunities for 
students to re-assess. 

 
● Uses assessment to 

facilitate tracking of 
student progress 
(formative and 
summative). 

● Teacher provides 
appropriate student 
choice in assessment. 
 

● Students and teachers 
use assessments to 
reflect and improve 
learning. 
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Domain 3 - Teaching & Learning 

 
Indicator 

1 
Unsatisfactory 

2 
Needs Improvement 

3 
Proficient 

4 
Excellent 

 

 

 

Teacher 
Clarity 

 ● Teacher 
inconsistently uses 
learning targets to 
drive instructional 
tasks. Success 
criteria might be 
established. 

 
● Teacher attempts to 

explain the content 
clearly and 
accurately. 
Vocabulary might be 
appropriate for the 
developmental level 
of the students. 

 
● Minimal response to 

misunderstandings of 
students. 

● Teacher demonstrates 
that learning targets 
drive instructional tasks 
and success criteria are 
established.  

  
● Explanation of content 

is clear and accurate; 
vocabulary is 
appropriate for the 
developmental level of 
students.   

 
● Teacher responds to 

misunderstandings of 
students by providing 
additional clarification.  

 
● Written and oral 

communication are 
clear.  

● Students demonstrate an 
understanding of targets 
and their connection to 
instructional tasks.   
 

● Students can explain the 
relevance of their learning 
outcomes and extend 
content and explain it to 
classmates.  

 
 

● Students use 
developmentally 
appropriate and/or 
academic vocabulary 
connected to learning 
outcomes.   

 

 

 

 

 

Feedback 

 ● Inconsistent and/or 
unclear feedback is 
provided to students. 

 
● Feedback is only 

delivered after the 
learning has 
occurred. 

● Substantive, specific 
and timely feedback is 
provided to students.  

 
● Feedback is delivered 

during the learning 
process when possible.  

 
● Feedback is clear, 

actionable and moves 
learning forward.  

● Students provide 
actionable feedback to 
each other. 

 
● Embedded opportunities 

exist for feedback to be 
generated and received by 
students. 

   
● Feedback to students is 

individualized based on 
each student’s goals and 
where they are in the 
learning process.  

 
● Students use peer/teacher 

feedback to improve 
learning or skill 
application.  
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Learner 
Centered 

 ● Teacher attempts to 
support student 
ownership of learning 
through goal setting, 
reflections, and 
learner centered 
tasks. 

 
● Rudimentary 

application of tasks 
that encourage 
students to explore 
and innovate and to 
lead their own 
learning. 

● Teacher supports 
student ownership of 
learning by ensuring 
shared goals and 
learning outcomes. 

 
● Teacher embeds 

reflection and goal 
setting into instruction, 
assessment, etc.  

 
● Teacher creates 

opportunities for 
learners to lead their 
learning and identify 
where they are in the 
learning process.   

 
● Teacher assists 

students in completion 
of age appropriate 
learner centered tasks.  

● Students own their learning 
and can articulate the 
importance of goals which 
is evident by shared 
learning experiences, an 
understanding of the 
learning process and goal 
setting.  

 
● Students continually self-

assess and direct their own 
learning.    

 
● Students assume age 

appropriate levels of 
responsibility for the 
completion of a learner-
centered task.   

 

 

 

 

 

 

Alignment 
to 
Standards 

 ● Lessons/tasks/activiti
es are connected to 
content standard or 
social emotional 
standards & might 
reflect the IL 
professional teaching 
standards. 

 
● Minimally connects 

standards to 
students’ lives. The 
classroom lacks skills 
driven instruction. 

 
● Teacher partially 

uses the progression 
of standards-based 
learning targets to 
identify critical 
content during a 
lesson or part of a 
lesson. 

● Lessons/tasks/activities 
are clearly connected to 
content standards, 
social emotional 
standards and reflect 
the Illinois professional 
teaching standards.  

 
● Teachers explicitly 

connect standards to 
students’ lives.  

 
● Instruction is driven by 

standards with a focus 
on skills needed to 
achieve standards.  

 
● Teacher uses the 

progression of 
standards-based 
learning targets to 
identify accurate critical 
content during a lesson 
or part of a lesson. 

● Students can articulate the 
relevance and connection 
between the standards and 
the lesson/task/activity. 
   

● Students can demonstrate 
the connection between 
learning standards and 
their own lives.  

 
● Students can apply skills 

acquired through 
instruction to demonstrate 
learning standards.   
 

● Students can identify the 
critical content as it relates 
to the learning target, 
through evidence provided 
in assessment. 

 

 

 

 

 ● Minimal variety of 
instructional 
strategies used. 

 

● Teacher varies 
instructional strategies 
and supports to student 
learning; making 
learning accessible and 
challenging to students.  

● Students initiate the use of 
instructional support that 
assists them in learning 
new and challenging 
tasks.  
 



16  
 

 
Responsive 
Teaching 

● Rudimentary checks 
for understanding. 

 
● Teacher attempts to 

use engagement 
strategies to engage 
or re-engage 
students. 

 
● Classroom lacks an 

attempt of student 
self-assessment and 
reflection to reflect on 
his/her own teaching 
and student learning. 

 
● Teacher checks for 

understanding at key 
moments and makes 
adjustments for 
instruction.  

 
● Teacher uses 

engagement strategies 
to cognitively engage or 
re-engage students as a 
result of teacher action.  

 
● Teacher uses student 

self-assessment and 
reflection to reflect on 
his/her own teaching in 
relation to student 
success.    

 
● Teacher's instructional 

plan is based upon 
students' development, 
readiness for learning, 
preferred learning 
styles, and background 
and prior experiences. 

● Teacher builds on a 
spontaneous event or 
student interest or 
successfully adjusts and 
differentiates to meet 
individual student 
needs/address individual 
misunderstandings.    

 
● Students respond to 

teacher engagement 
efforts.  
 

● Student data informs 
instructional decisions 
including strategies used, 
content, and delivery and 
ensures that instructional 
plans meet the needs of 
individual students and 
groups of students. 
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Appendix B – Teacher Self Reflection  
 

*This portion will be completed within the online instrument – Teacher Reflection Tab 

Teacher Self Reflection  

 
I. CLIMATE & CULTURE (Check Appropriate Rating) 

Element 1 2 3 4 Evidence (description optional) 

Student-Teacher Relationships      

Culture For Learning - Environment      

Culture for Learning - Environment      

Collective Teacher Efficacy      

Professional Responsibility      

 

II. PLANNING & EXECUTION (Check Appropriate Rating) 

Element 1 2 3 4 Evidence (description optional) 

Sequencing      

Scaffolding      

Resources & Materials      

Questioning, Discussion, and Thinking Skills      

Assessment      

 

III. TEACHING & LEARNING (Check Appropriate Rating) 

Element 1 2 3 4 Evidence (description optional) 

Teacher Clarity      

Feedback      

Learner Centered      

Alignment to Standards      

Responsive Teaching      
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Appendix C – Pre & Post Conference Questions 
 

*These questions will be completed within the online instrument. Pre Conference and Post 
Conference tabs.  
 

Pre Conference Questions 

 

What is your learning target for the lesson I will be observing? What standard(s) is the lesson 
addressing?   

How will we know when each student has learned the target being taught?   

What difficulties do you anticipate and how will you address difficulties? 

What extension opportunities exist for those students who have already mastered the skill or 
who master it quickly?   

What outside resources are you utilizing to teach this lesson?   

 

Teachers should bring their lesson plan and lesson materials (assignments, activities, task, 
assessment) to the pre-conference meeting.  
 
 
 
Post Conference Questions  

 

When reflecting on the lesson, please answer the following: 
 
What evidence do you have that the students achieved the target?   
 
If there were students that did not meet the target, how would you adjust this lesson for the 
future?  
 
What component of the lesson would you alter for the future?  Why? 
 
Is there anything that occurred that you did not anticipate?  What impact did that have on the 
lesson / if any? 
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Appendix D – SLO Template  
 

*This portion will be completed within the online instrument - SLO Tab. 
 

Student Learning Objective Template 

 
A Student Learning Objective (SLO) is a detailed process used to organize evidence of student 
growth over a specified period of time. The SLO process is appropriate for use in all grade levels 
and content areas and establishes meaningful goals aligning curriculum, instruction, and assessment. 
This template guides teachers and evaluators through a collaborative SLO process. Portions of this 
template were adapted from the Center for Assessment SLO Toolkit. In addition, domains and 
components that may align with each element of the template are included from the Danielson 
Group Framework for Effective Teaching to support discussion between teachers and evaluators.  Check 
boxes are included throughout the template to document the initial discussion and approval of each 
element. Evaluators may include written feedback concerning each element directly into the 
template using a different font color. 

 
Educator Information 

Academic Year  

Educator Name  

School Name  

District Name District 16 

 
Planning Information 

Course/Subject Name  

Brief Course Description  

Grade Level(s)  

Interval of Instruction  

 
Timeline and Sign-Off 

Evaluator Name and Title  

Initial SLO Evaluator Sign-Off  

Midcourse Check-In Sign-Off  

Description of changes made during the Midcourse Check-In: 

 

Due Date of Final SLO  

 
Element #1: Learning Goal 

 
A learning goal is a description of what students will be able to do at the end of a specified period of 
time aligned to appropriate learning standards. The development of a learning goal provides a solid 
foundation for meaningful, goal directed instruction and assessment. The learning goal encompasses 
a big idea that integrates multiple content standards.  

 

☐ Describe the learning goal. 
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☐ What big idea is supported by the learning goal? 

 
 

☐ Which content standards are associated with this big idea? List all standards that apply, 
including the text of the standards (not just the code). 

 

 

☐ Describe the student population. 

 
 

☐ Describe the instruction and strategies you will use to teach this learning goal. Be specific 
to the different aspects of the learning goal. 

 

 

 
Element #2: Assessments and Scoring 

Assessments and evaluation procedures should be used to support and measure the learning goal. 
Consider how the assessment and evaluation procedures will be used to monitor student growth 
over multiple points in time in order to inform and differentiate instruction for all students.  

 

☐ Describe how the assessments and evaluation procedures may be differentiated to meet the 
needs of all students described in the student population. 

 

 

 
Element #3: Expected Growth Targets 

 
In order to identify expected growth targets, educators must first identify students’ actual 
performance through a review of available data reflecting students’ starting points (i.e., baseline) 
concerning the learning goal.  After the expected growth targets are identified, both the teacher and 
evaluator should reflect on whether the growth targets are ambitious, yet realistic for students to 
achieve in the specified period of time.  

 

☐ Attach the actual performance (e.g., test scores, performance tasks, etc.) to establish 
starting points (i.e., baseline) for students. 

 

 

☐ Using students’ starting points (i.e., baseline) identify the number or percentage of students 
expected at each growth target based on their assessment performance(s) (i.e., expected 
growth).  Be sure to include any appropriate subgroups. 

 

 

 
Element #4: Actual Outcomes 

 

☐ Record the actual number or percentage of students who achieved the student growth 
targets. Be sure to include any appropriate subgroups. 

 

 

Please provide any comments you wish to include about the actual outcomes: 
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Required for Evaluator 

☐ Explain how the actual number or percentage of students who achieved student growth 
targets translates into an appropriate teacher rating. 

 

 

 
Element #5: Teacher Rating 

 

Unsatisfactory Needs Improvement Proficient Excellent 

 
Less than 25% of 
Students Met the 
Indicated Growth 

Target(s). 

 
25% - 50% of Students 

Met the Indicated 
Growth Target(s). 

 
51% - 75% of 

Students Met the 
Indicated Growth 

Target(s). 

 
76% - 100% of 

Students Met the 
Indicated Growth 

Target(s). 

 

☐ ☐ ☐ ☐ 

Date:  Evaluator Signature:  

 

Date:  

 

Teacher Signature:  
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Appendix E – Student Survey  
         Olympia CUSD #16 Student Survey 

(3rd-12th Grade) 
 

Teacher Name: ______________________  

Grade/Subject: ______________________ Date: _____________ 
 
Please answer the following questions by circling the answer that best describes your teacher. 

 

1. My teacher in this class makes me feel that he/she really cares about me. 

 

Always                  Often  Sometimes  Never 

2. The teacher in this class encourages me to do my best. 

     Always                  Often  Sometimes  Never 

3. Our class stays busy and does not waste time. 

Always                  Often  Sometimes  Never 

4. If you don’t understand something, my teacher explains it another way. 

Always                  Often  Sometimes  Never 

5. I understand what I am supposed to be learning in this class. 

  Always                  Often  Sometimes  Never 

6. My teacher pushes everybody to work hard. 

Always                  Often  Sometimes  Never 

7. I like the way we learn in this class. 

Always                  Often  Sometimes  Never 

8. My teacher tells us what we are learning and why. 

Always                  Often  Sometimes  Never 

9. My teacher wants us to share our thoughts. 

Always                  Often  Sometimes  Never 

10. My teacher checks to make sure we understand what we learn each day.   

Always                  Often  Sometimes  Never 

 



23  
 

 

Olympia CUSD #16 Student Survey 
(Pre-K/ECE-2nd Grade) 

 
 

Teacher Name: ______________________  

Grade/Subject: ______________________ Date: _____________ 

 

Please answer the following questions by circling the smiley face if you agree, and the sad face if you disagree.   

1. My teacher in this class makes me feel that he/she really cares about me. 

                               

2. The teacher in this class encourages me to do my best. 

                           

3. Our class stays busy and does not waste time. 

                    

4. If you don’t understand something, my teacher explains it another way. 

       

5. I understand what I am supposed to be learning in this class. 
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6. My teacher pushes everybody to work hard. 

    

7. I like the way we learn in this class. 

    

8. My teacher tells us what we are learning and why. 

    

9. My teacher wants us to share our thoughts. 

    

10. My teacher checks to make sure we understand what we learn each day.   

                     

 

 


