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The original document was developed over a two year period by the ARSU MTSS-RtII Task Force and adopted by the ARSU Board
on September 24, 2014, based upon intensive reading and research, participation in the VT MTSS BEST Institute, the incorporation of
work completed by curriculum task forces and the assessment task force, as well as input and contributions by many teacher leaders
and administrators throughout the district in collaboration with task force members. A revised MTSS-RtII Math Guide was adopted
on July 15, 2019. Based on the 2019 guidance from the state of Vermont, the document was revised again to reflect greater flexibility
and the use of layers rather than tiers.

Revision Committee Members
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Amy Roy, BVS Principal
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Kate Leathe, FHUHS Assistant Principal
Casey O’Meara, Director of Curriculum
Kris Benway, Director of Special Services
Allison Cosey, School Psychologist
Nicole Montana, School Psychologist
Karen Weatherwax, School Psychologist

Molly Clark, Interventionist / Coach
Hannah McMillen, Interventionist
Roxanne Greene, Special Educator
Lynn LaClair, Interventionist
Amanda Hale, Special Educator
Amy Jackson, School Counselor
Wendy Parker, Behavior Specialist
Kristen Whitman, SVU Proficiency-Based Learning Coach
Abigail Wald, SVU Proficiency-Based Learning Coach
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Slate Valley
It is helpful to think of a Multi-Tiered System of Support-Response to Intervention and Instruction (MTSS-RtII) as a comprehensive,
systemic approach to teaching and learning designed to improve learning for all students through increasingly differentiated and
intensified assessment, instruction and intervention, provided by qualified professionals with appropriate expertise.  Our District
Mission, Vision and Shared Understandings speak to the very heart of a comprehensive, systemic approach to teaching and learning.

Student Learning Achieved Through Engagement

District Mission: We are dedicated to the academic excellence of every student by empowering them with the means for the
successful completion of district, state, and national educational standards and by challenging them to be productive members of
society.  We are committed to a comprehensive system of support to assure this outcome with the belief that failure is not an option.

District Vision:  All students are engaged in rigorous, authentic, experiential, individualized learning that is supported or
accelerated to ensure that they meet or exceed standards.

Our Students are curious and creative learners who succeed through personal initiative and sustained effort to reach high
academic goals. They are critical thinkers and learners who seek knowledge and possess technological competence and
collaborative skills.  Our students embrace diversity and culture, act responsibly, and contribute to our community.

Our Educators believe in providing for the social, emotional, and academic needs of every child so that they feel connected,
safe, and respected. They are committed to offering a challenging and engaging atmosphere in which all members of the
school community can learn and grow.

Our Families and Community are integral to the success of our students and schools. Families are active, engaged, and
welcomed partners in their child’s education. Our community is passionate about equitable educational outcomes for all
students.

Our Schools offer an enriched learning environment and a comprehensive system of supports to address the needs of the whole
child.
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Overview of VTmtss, from the 2019 VTmtss Field Guide

Vermont educators are being called on to ensure that a multi-tiered system of supports is in place for all students. The implementation
of VTmtss may vary according to the specific contexts, cultures and needs of schools and districts across the state. The VTmtss
Framework is a systemic approach to decision-making for excellence and equity within a culture of continuous improvement that
focuses on successful outcomes for all students.

This systemic approach:

• Supports the effective collaboration of all adults to meet the academic, behavioral, social and emotional needs of all students;

• Provides a layered system of high-quality, evidence-based instruction, intervention, and assessment practices that are matched to
student strengths and needs;

• Relies on the effective and timely use of meaningful data;

• Helps districts and their schools organize resources to accelerate the learning of every student, and;

• Engages and develops the collective expertise of educators, students, family and community partnerships.

The VTmtss Framework:

• Unifies general and special education in intentional, ongoing collaboration;

• Provides a layered system of high-quality, evidence-based instruction, intervention and assessment practices matched to student
strengths and needs;

• Relies on effective and timely use of meaningful data;

• Helps schools and districts organize resources to accelerate the learning of every student;

• Engages and develops the collective expertise of educators, students, families and community partnerships; and

• Employs a systemic approach to decision-making and continuous improvement that ensures positive outcomes
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Shifting from Tiers to Layered Supports Model, from the 2019 VTmtss Field Guide

Not surprisingly, because the idea of tiers was so powerfully linked to ambitious goals for all students and educators, it attracted a lot
of attention. However, some unfortunate practices have emerged. In this edition, it is our intention to be very clear about several of
these:

• Instructional supports, practices and interventions can be tiered – students can not! There are no “tier 2 students” (or tier 3 or tier 1).
By assigning this type of label to students we make their current status permanent. That is the antithesis of the concepts underlying a
multi-tiered system of supports.

• There is no specific number of tiers required in a multi-tiered system of supports.

• Layers of support are not necessarily sequential. Students may be accessing more than one type of intervention or additional support
at a time.

• The types of support students receive do not supplant access to universal instruction. Supports provide additional instruction.

• Specific professionals are not automatically attached to any tier. Layered supports retain the important elements of tiers that require
all district educators to respond as early as possible when students evidence difficulty in academic, behavioral or social-emotional
areas.
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Vermont’s Guiding Principles for MTSS-RtII2, from the 2019 VTmtss Field Guide

Principle 1: Success begins with committed educators who believe that all students learn and can achieve high standards as a result of
effective teaching.

Principle 2: A well-developed, coherent and comprehensive system ensures equity by providing an appropriate context for learning
with layered supports and personalized instruction for all students.

Principle 3: Effective and committed leadership at all levels of the system is crucial for guiding and sustaining educational excellence
and equity.

Principle 4: A system supports all students by providing each student with the highest quality classroom instruction – instruction that
is informed by research, supported by a standards-based curriculum and provided by highly qualified educators.

Principle 5: A coherent, articulated, balanced and comprehensive assessment system guides responsive teaching, informs educators
and students about progress, and leads to effective decisions within a continuous plan for improvement for both students and systems.

Principle 6: Student proficiency increases when expert professionals analyze and use ongoing performance data to inform decisions
and provide instruction that is responsive.

Principle 7: Instruction and intervention are culturally sensitive, based on solid research and allow teachers to use formative
assessment and keen observation to engage in responsive teaching.

Principle 8: The foundation for effective problem-solving and instructional decision-making is a dynamic, positive and productive
collaboration among students, families and professionals.

Principle 9: Ongoing professional learning for all members of the school community is needed to build capacity and sustain progress.

Principle 10: These principles are interrelated and most effective when integrated within a coherent plan for continuous improvement
that recognizes how recursive assessment, reflection and adaptation improve instruction and increase student achievement.
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Slate Valley Unified Union School District has adopted the following research-based practices for providing a comprehensive,
systemic approach to teaching and learning designed to improve learning for all students through increasingly differentiated
and intensified assessment, instruction and intervention.

Comprehensive and Balanced Assessment Plan
Screening data of academic and/or behavioral achievement is typically collected two to three times per year on all students.  Data
collected for screening purposes needs to be analyzed to determine whether each student is (or is likely) to meet, exceed or not meet
benchmarks.  Screening data should identify students who are really at risk and need a closer look.
Progress Monitoring/Summative Assessment data are critical to decision making about the provision of instruction and intervention
at all levels of a multi-tiered system.  This data helps teachers provide responsive instruction and intervention and are used to decide
whether or not planned instruction and interventions are working.
Diagnostic Measures are designed to probe student learning at a deeper diagnostic level.  This data will help identify areas of
weakness that require intervention and provide a more diagnostic approach to designing, implementing and evaluating instruction and
intervention.

Student-Centered Learning
Individuals bring a huge variety of skills, needs, and interests to learning. Neuroscience reveals that these differences are as varied and
unique as our DNA or fingerprints. Our district is committed to creating learning opportunities for students that increasingly place the
student in the driver’s seat of his or her education. To that end, we support the following practices: Personalized Learning, Flexible
Pathways, Proficiency-Based Learning, and Differentiation.
Personalized Learning provides teachers and school systems an opportunity for creating instructional goals, methods, materials, and
assessments that work for everyone--not a single, one-size-fits-all solution but rather flexible approaches that can be customized and
adjusted for individual needs. Students take an active role in designing their learning based on strengths, interests, and individual
goals. This may include, particularly at the high school level, programs classified by the Agency of Education as Flexible Pathways.
Flexible Pathways legislation recognizes that not only should classroom instruction and school offerings be varied, but that some
students may wish to learn outside the walls of our schools.  This learning could take the form of internships, online or in person
college courses, work-based learning, and more.
Proficiency-Based Learning is a student-centered, learning-centered approach to curriculum, instruction, and assessment in the
classroom. Instead of students competing with each other for class rank, they challenge themselves to perform better against a set
standard.  Instead of focussing on task completion and earning a grade, students focus on learning. Instead of arbitrary timelines,
students are given multiple opportunities to show what they know. Instead of all types of tasks and all categories of learning being
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averaged together, progress is clearly reported in smaller learning chunks.  Students are given quality instruction, clear communication
of the learning targets, and multiple, varied opportunities to practice in order to achieve proficiency.
Differentiation is a pedagogical practice wherein there is intentional variety in how ideas are presented, how students work with those
ideas, and how students are assessed on their understanding of those ideas. Teachers can differentiate content, process, and product
according to student readiness, interest, and learning profile while maintaining the integrity of the learning target.

Universal Design for Learning
Universal Design for Learning (UDL) is a set of principles for curriculum development that give all individuals equal opportunities
to learn.  UDL provides a blueprint for creating instructional goals, methods, materials, and assessments that work for everyone--not a
single, one-size-fits-all solution but rather flexible approaches that can be customized and adjusted for individual needs. Individuals
bring a huge variety of skills, needs, and interests to learning. Neuroscience reveals that these differences are as varied and unique as
our DNA or fingerprints. Three primary brain networks come into play:

Recognition Networks
The "what" of learning

What  we gather facts and categorize what we see, hear,
& read.  Identifying letters, words, or an author's style

are recognition tasks.

Strategic Networks
The "how" of learning

Planning & performing tasks  How we organize &
express our ideas Writing an essay or solving a math

problem are strategic tasks.

Affective Networks
The "why" of learning

Why learners are engaged and stay motivated. How
they are challenged, excited, or interested. These are

affective dimensions.

APA Citation: CAST (2011). Universal Design for Learning Guidelines version 2.0. Wakefield, MA. Author CAST
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Math Curriculum Expectations
Slate Valley Unified Union School District Multi-Tiered System of Support

Math Universal Instruction -Eureka Math/Engage New York
Primary,  Middle, and Secondary Level

Layers of Instruction and Intervention
In the 2019 model from the VT Department of Education, the layers of instruction and intervention are much more fluid than tiers had
been interpreted.  However, each layer still must be delivered with fidelity, which can be defined as the adherence to specified guidelines
and standards for a designated research based instructional practice, intervention and/ or program.  It is adhering to the quantity,
frequency and duration as stated in the conventions or protocol.  It also encompasses quality of delivery. Fidelity should heighten the
instructor’s awareness of the diversity of student’s needs and should then lead to appropriate differentiation. Differentiation should be
student-centered and based on data.  Differentiation can include providing students with multiple means for representing information (i.e.
print, audio, and visual modes), multiple means of expression (i.e. written, oral, arts, multimedia), and/or multiple means of engagement
(optimizing individual choice and autonomy, relevance, value and authenticity and minimizing threats and distractions).

Our graphic and explanation of the layers is as follows:

Universal Support
Explained

Guided Support
Explained

Structured Support
Explained

Intensive Support
Explained

Provided by the teacher in
class (differentiated instruction
and basic accommodations as
it relates to proficiencies and
indicators)

Provided by the teacher in
class in consultation with
educators out of the classroom
(special educators, interventionists,
coaches, guidance counselors, grade
level team teachers, et cetera)

Provided by someone other
than the classroom teacher in
or out of class for a short term
(specially trained IA, OT, SLP,
coaches, guidance counselors,
interventionists, et cetera)

Provided by specially trained
educators in or out of the
class, with greater frequency
and duration
(clinician, special educator, SLP,
placement in a specialized program
such as alt ed room, modifications to
the curriculum)
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Elementary Level MATH Support Description Universal
Support

Guided
Support

Structured
Support

Intensive
Support

Pre-teaching X X X X
Bridges Intervention X X X
Use of manipulatives X X X X
Extension of core lesson including model representations of strategies X X X X
Menu of options for challenges/reinforcement of math activities X X X X
ZEARN X X
Guided Math/ Partner Work X X X X
Co-teaching/Coaching X X
Number Corner/Number Talks X
Effective Feedback/Flexible Grouping X X
Project-based learning X X X X
Spiral Review X X X
Connecting Math Concepts X
Do the Math X
Do the Math Now X X
Math In Focus (Singapore) X
IXL X X X
Cloud Nine X

Secondary Level MATH Support Description Universal
Support

Guided
Support

Structured
Support

Intensive
Support
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Fill-in-the-blank notes X X
Math 180 X X X
Co-teaching X X
Project/Problem-based learning X X X X
Spiral Review X X
Life Skills Math X
Peer Tutoring X X
Business Math X X X
ANNEX Math/Science X X
Flexible Pathways X
Calculator-based math skill development (Ask Amy Roy) X
Connecting Math Concepts X
Do the Math X X
Do the Math Now X
Math In Focus (Singapore) X X
IXL X
Cloud Nine X
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