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Please Register. If you have, skip this slide.
• Make sure you have registered at maconpiattroe.org Click on the
Sign Up for Prof. Dev. Button.
• You will be asked to read each slide and view videos.
• Send all the tasks in RED to me.
• Next Slide will tell you more.

Questioning and Engagement-Self-Paced
Online Training How TO……
This training will add to your knowledge of how to ask engaging questions
and text dependent questions which are required by Common Core and IAR
testing.
You will look at each slide and view any hyperlinks or videos.
There will be TASK QUESTIONS in RED that you will have to answer
and send to me prestonb@roe39.k12.il.us through email. Due Date: July
31st.
You can send me the ppt slides with your answer on another slide, you can
send me a word document that has your task answers on it. Please do not
use Google Docs or One Drive. I cannot get permission to read them.
If you have any questions, email me at the above address.
Please know that this was created to make questioning for you more
productive and align it with CCSS and the IAR test.
Barbara Preston, School Improvement Consultant

Send your answers this way:
Your name and Email
Title of the Training: Questioning and Engagement
Task One-Your answer
Task Two-Your answer
Task Three-Your answer
Include pre/post test in your Task Answers.
Or you can put them in ppt slides, however they need to be labeled
with the title and the task number. Thank you so much.

PLEASE TAKE THIS TEST NOW AND AT THE END OF TRAINING

Pre/Post Test for Accountable Talk --The following statements related to the targets of this training session.
Please indicate your comfort level with the following:
4 = I am confident in my knowledge
3 = I am on the right track
2 = I am not sure I am doing it right or with the right amount of consistency
1 = I need more information in this area
Copy the pre and post tests and send to me.

Pre
1.

I understand that planning for questioning and engagement is the only way great questions
can be used during a lesson.

2. I can identify key phrases to Blooms and Webb’s Depth of Knowledge. I use them when
preparing questions for students.
3. I know what my classroom should sound like, feel like, and look like for successful student
led discussions on a particular question.
4. I can locate resources to support my efforts in classroom collaboration, writing text
dependent questions, and finding ways to engage students for authentic practice.

5. I can set up a performance-based question that students may find on the IAR test.
6. I know that most of my questioning should be text dependent where students must support
answers with evidence from the content they are learning about.

Post

According to some authors.
“Questions are the Swiss Army knife of an active, disciplined mind
trying to understand texts or concepts and communicate
understanding to others. Some questions, like the biggest knife blade,
do most of the work; other questions similar to the corkscrew or
leather punch, are more specialized, used only on rare occasions, but
essential when needed.” Jim Burke
“All learning is active, not passive. It involves the use of the mind, not
just memory. It is a process of discovery in which the student is the
main, agent, not the teacher. Inviting and entertaining questions, by
encouraging and sustaining inquiry, by supervising helpfully a wide
variety of exercises and drills, by leading discussions, by giving
assessments that arouse constructive responses, not just making of
check marks on printed forms.” Adler 1982

Louise Rosenblatts-Reader Response Theorist
Reader’s approach the text both efferent and aesthetic.
Efferent: The reader wants a take away of bits of information. They want to
learn “how to” or “learn the why of something”.
Aesthetic: The reader wants to explore the work and oneself. It is a more
private type of reading. The reader pays attention to emotions, feelings,
attitudes and ideas and is centered on what HE/SHE (the reader) is living
through during the relationship with that particular text. (1978. pg. 25) The
reader can live vicariously through the main character.
Both of these types of reading is needed for a student to fully experience a
text. They fit on the ends of a reading spectrum.

Efferent

Aesthetic

Charlottes Web-Discussion Example
• Aesthetically, students worried about Wilbur’s fate
and laughed at Templeton’s actions.
• The Efferent reading included barn making, spider
web design, sales of livestock, a little economics.

The two of these are needed to completely understand
text.
• The blending of both types of reading and (all in between)
makes connections for the reader’s purpose and
understanding clearer.
• The viewpoints of each individual makes it a unique
experience.

Task One
Teachers need to balance Discussion & Instruction
Watch the video that fits your grade level, please. It will give you the background and
ideas for text dependent questions. Then let me know what one thing you learned from
the video. Send to me.
https://www.youtube.com/watch?v=tp0NvUDRY0M 3.41 min Elementary Text Dependent Questions with Tim
Shanahan This video shows Shanahan discussing Close Reading with Text Dependent Questions and a teacher with a
class using them.
https://www.youtube.com/watch?v=hbs0QGCRcFo 3.12 min. Intermediate/Secondary grade level information on
text dependent questions.
• This supports the relationship between language and literacy.
• Classroom discussion can promote interaction, highlight different ways of thinking and acting.
• It encourages thinking and instruction becomes a voice for students to strengthen their abilities to contribute and
succeed.
•
•
•
•
•
•
•
•
•

Making connections
Visualizing
Questioning
Predicting
Inferring
Synthesizing
Summarizing
Monitoring
And Enjoyment

80-90% of the questions asked of
students should be text
dependent so they can prove
evidence of their answer.

Bloom’s Taxonomy of Questioning

https://www.state.nj.us/education/AchieveNJ/teacher/DOKWheelAndDOKRigorChartAndChecklist.pdf better picture for you.

Depth of Knowledge Chocolate Chip Cookie Video
If you do not understand DOK, please view these videos.
https://www.youtube.com/watch?v=YXXgloyYFkw 9 min. This explains the
Levels of DOK and how to ask the higher level thinking questions using a
Chocolate Chip recipe.

https://www.youtube.com/watch?v=NaDYkuo3wDQ 2.34 min
Interactive Journal with reading

The Hess Cognitive Rigor Matrix: Applies Webb’s DOK to Bloom’s Cognitive
Process Dimensions
Depth +
thinking

Level 1
Recall & Reproduction

Level 2
Skills & Concepts

Level 3
Strategic Thinking/ Reasoning

Level 4
Extended Thinking

Remember

-Recall, locate basic facts, details,
events

Understand

-Select appropriate words to use
when intended meaning is clearly
evident

-Specify or explain relationships
-summarize
-identify central idea

-Explain, generalize, or connect ideas
using supporting evidence (quote,
example…)

-Explain how concepts or ideas
specifically relate to other content
domains or concepts

-Use language structure (pre/suffix)
or word relationships
(synonym/antonym) to determine
meaning

-Use context to identify meaning of word
-Obtain and interpret information using text
features

-Use concepts to solve non-routine
problems

-Devise an approach among many
alternatives to research a novel
problem

-Identify whether information is
contained in a graph, table, etc.

-Compare literary elements, terms, facts,
events
-analyze format, organization, & text
structures

-Analyze or interpret author’s craft
(literary devices, viewpoint, or potential
bias) to critique a text

-Analyze multiple sources
-Analyze complex/abstract themes

-Cite evidence and develop a logical
argument for conjectures

-Evaluate relevancy, accuracy, &
completeness of information

-Synthesize information within one
source or text

-Synthesize information across
multiple sources or texts

Apply

Analyze

Not appropriate at this level

Evaluate
Create

-Brainstorm ideas about a topic

-Generate conjectures based on
observations or prior knowledge

What questions are you asking inside your classrooms?

Text Dependent Questions
• Text Dependent Questions: What Are They?
• specifically asks a question that can only be answered by referring explicitly
back to the text being read
• does not rely on any particular background information nor depend on
students having other experiences or knowledge
• uses the text and what students can extract from what is before them.
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Text Dependent Questions
• Text-dependent questions should ensure that readers remain
faithful to and come to understand the author’s views.
• Students don’t have to agree with the author (in fact, we
encourage them to challenge the text), but rather that they
understand the points the author has made so that they can
challenge it with evidence.
• There are a number of different topics for which text-dependent
questions can be developed.
• There are questions that focus on parts of texts, and there are
questions that focus on whole texts.
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Build up to higher
order thinking

• Whole
Across Texts

•

Entire Text

•

Opinions,arguments,
intertextual connections

Inferences

Author’s purpose

Segments

•

Vocabulary and text structure

Paragraph

•

Sentence

•
•

Word

• Part

Key details

General understandings

Progression of Text Dependent Questions
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The Levels of Text-Dependent Questions

Interpret

Inferential-Level Questions
What does the text mean?

Investigate

Structural-Level Questions
How does the text work?

Inspect

Literal-Level Questions:
What does the text say?
Copyright © 2015 by Corwin. All rights reserved. Reprinted
from Professional Development Resource Center: Fisher and
Frey on Close and Critical Reading by Douglas Fisher and Nancy
Frey. Thousand Oaks, CA: Corwin, www.corwin.com.
Reproduction authorized only for the local school site or

7.17

Text Dependent Questions
if done correctly….
• May take longer as a whole
• May be marked by periods of silence as it
takes more time to draw conclusions
• May result in longer student responses
• May prompt discussions across the room

Creating Text Dependent Questions
1. Know the text they are going to read
2.
3.
4.
5.
6.
7.

Start with small questions to build their confidence
Target vocabulary and text structure
Tackle tough sections head on
Create coherent sequences of text dependent questions
Identify the standards that are being addressed
Create the end assessment to see if they are mastering them or
use formative along the way.

Cite
evidence

Engage in
discussion

Make
intertextual
connections

Make
Useful &
Logical
Inferences

Skilled strong
readers are
able to
consolidate
while they
read

Figure out
the
author’s
purpose

Do the
demanding
cognitive
work

Analyze

See parts
to whole

Copyright © 2015 by Corwin. All rights reserved. Reprinted from Professional Development Resource Center: Fisher and Frey on
Close and Critical Reading by Douglas Fisher and Nancy Frey. Thousand Oaks, CA: Corwin, www.corwin.com. Reproduction
authorized only for the local school site or nonprofit organization that has purchased this product.

7.20

General Understandings
• These questions ensure that students grasp the overall view of the
text
• global questions require that students demonstrate an understanding of what
the author really said.

• They may probe
•
•
•
•

the sequence of information presented,
the story arc,
the main claim and evidence presented, or
the gist of a given passage.
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Key Details
These text-dependent questions require

• that readers pay attention to the details
• respond to questions that ask who, what, when,
where, why, how much, or how many
• search for nuances in meaning
• determine importance of ideas
• find supporting details for the main ideas.
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Vocabulary and Text
Structure
Text-dependent questions focus on the specific words and phrases
the author uses
As well as the structure of the text requires that the reader bridge
literal and inferential meanings,
Noting both denotation (literal or primary word meanings) and
connotation (the idea or feeling that a word invokes)
As well as the shades of meaning elicited by the word choice.

• For example, an author might use the words walk, stroll, amble, saunter,
meander, or wander.
• The shades of meaning are different, and readers should take note of
these choices.
• Readers should notice figurative language and how the organization of
the text contributes to meaning.

“What type of poem is this?”
“Knowing the structure, what do we expect?”
23

Author’s Purpose

There is a purpose for each text.

• The genre helps the reader understand the author’s purpose

• Was the specific text written to entertain, explain, inform, or persuade?

• The way in which the author constructs the text—
• The point of view—helps readers determine the purpose.
• Texts are told from a specific vantage point.
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Inferences

• Inferences are more than guesses or simply telling
students to "read between the lines.”
• Readers should know how to probe each argument in persuasive
text,
• each idea in informational text,
• each key detail in literary text,
• and observe how these build to a whole.

• Questions should allow students to consider the
information that is provided and then make informed
guesses from that information.
Inferring is what you see as evidence and what you already know
What I see
Evidence

What I know
Schema

My Inference
25

Opinions, arguments, and
inter-textual connections.
• Opinions, arguments, and inter-textual text dependent questions tend
to generate lots of discussion and personal connections. However, they
DO NOT require students to read the text.
• These questions are good to follow up text dependent questions.
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Wait Time for an answer
• With a 5-15 second wait time:
•
•
•
•
•
•
•
•
•
•
•
•

Improves student achievement
Improves student retention
Increases the number of higher cognitive responses generated by students
Increases length of responses
Increases the number of unsolicited responses
Decreases student failures to respond
Quality of evidence offered to support inferences
Increases student response who normally do not respond
Decreases student interruptions
Teachers listen more which engages students more
Increases teacher expectations regarding students usually thought of as slow
Increases teacher’s use of higher order questioning.

Change a literal question into text dependent.
• Who is the main character? to: Where in the story do you find the main
character?
• How do you know that the ugly stepsisters danced with the prince?
• What part of the story lets you know that Cinderella is upset. What
does the text say that makes you know how she was feeling.
• What would you have done if Cinderella told you how she was being
treated? Give specific examples from text that help you answer this.
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QAR QUESTION ANSWER RESPONSE
Taffy Raphael, 1998
RIGHT THERE
Literal –find it on one page or a
picture

THINK AND SEARCH
Literal –find it on several
paragraphs or pages, diagram,
map, chart

AUTHOR AND ME

ON MY OWN
Inferential-Comes from your own schema Inferential-The text can prompt my
and the book. Must be able to
schema, but I could answer the
understand the reading in order to
question from what I already
answer.
know.
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Fold a Piece of Paper into 4 squares.
Right There Question-In the Book

Think and Search Questions –In the Book

Author and Me Questions-Inference (You and
the book)

On My Own Questions-No book needed

Taffy Raphael

Let’s Look at Cinderella again…..and QAR.
1. What is the name of the main character in the fairy tale? Right There
2. Identify all the secondary characters in the fairy tale. Think and Search
3. List the chores Cinderella has to complete each day? Think and Search
4. Why is Cinderella treated differently from her stepsisters? Use evidence from the
story. Think and Search with Evidence
5. If Cinderella would not have dropped her slipper, would she have seen the prince
again by rushing home at midnight? Use evidence from the story to make your
inference. Author and Me with Evidence
6. Assess the family dynamics in which Cinderella lived. Then with evidence from
the story to back your assessment, what do you think the relationships with her
stepsister and stepmother will be after she marries the prince? Use evidence from
the story that supports your answer. Author and Me with Evidence
If you lived with a family that truly did not show you any love, what would you do?
On my Own

Let’s use Cinderella as an example for writing text dependent questions
inside the QAR 4-square.
Right There
What is the title to the story? Where did you find it in
the text?

Think and Search
How many stepsisters did Cinderella have? On what
page did you meet the sisters?

Author and ME
Cinderella seemed sad in the story. Where in the story
told you that Cinderella was sad and what was she so sad
about?

On My Own
Sometimes people are treated badly by family. If you
were treated unfairly, what could you do to get help?

Question Answer Response-Taffy Raphael

TASK TWO Using the story Jack and the Beanstalk or Little Red Riding Hood –
Make the 4 square
Come up with questions that fits each box. Send the answers to me, please.

Right There

Think and Search

Author and ME

On My Own

Question Answer Response-Taffy Raphael

MY EXAMPLE OF JACK AND THE BEANSTALK.

Right There
What is the main character's name.
How do you know that it is the main
character?

Think and Search
How many other characters does the
main character meet in the story?
When do these characters enter into the
story?

Author and ME
Where in the text do you know that
Jack’s mother is upset with him when he
brings home gold coins instead of the
cow he left with? Be specific.

On My Own
If you were given magical items that
brought you money, what would the
items be and what would you buy with
the money?

Common Core Examples
Grade Level

Before Common Core

Common Core

Kindergarten Sample

Each one of us is
different. What makes
you “amazing” and why

Use My Amazing Body
to draw, tell or write
about why the author
thinks our bodies are
amazing

1st Grade Sample

We have read about
how our bodies area
amazing. In what special
ways are you amazing?

Use facts from the text
to describe how your
body uses the food you
eat.

Questions for Writing
2nd & 3rd Grade
Sample

Why do you think it is
important to eat
healthy foods?

Why does the author think it is
important to eat healthy foods? Use
reasons from the text to support your
answer.

4th & 5th Grade
Sample

Why is it important to
maintain a healthy
diet?

Examine and describe the relationship
between proper nutrition and a healthy
lifestyle. Use facts, concrete details,
quotations, and other evidence from
the text to explain how this information
contributes to an understanding of
overall health.

TASK THREE

Reading Strategies or Skills?

• Predicting

• Surveying

• Self-monitoring

• Activating Prior Knowledge

• Confirming

• Identifying Key Words Clarifying

• Elaborating

• Rereading

• Connecting

• Finding & Using Context Clues

• Reflecting

• Restating

• Summarizing

• Drawing Conclusions

• Inferring

• Setting a Purpose

• Visualizing

• Evaluating

• Questioning

• Skimming/Scanning

• QAR
• Self Questioning

• Think Aloud

1. Do we ever ask students what skills they already use?

2. When does a strategy become a skill?
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Great Content Lit Resources –Please look at
these.
• http://www.adlit.org/adlit_101/i
mproving_literacy_instruction_i
n_your_school/reading_compre
hension/
Helping teacher understand how
to help a reader comprehend
Click on the left side to look at all
the areas of support.

• http://www.educationoasis.com
/curriculum/graphic_organizers.
htm Graphic Organizers to print
and use within your classroom.
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Common Core and IAR are aligned. Using
questions like the IAR test would be wise.
First of all, exposing students to
several articles, stories, quotes,
videos, cartoons, audios and have
them answer a question that
synthesizes the theme or main idea
is an IAR type question.

Making sure that questions are set up
using CCSS standards in content areas
make great types of IAR Task Questions.

Students can read about two
historical figures. Watch a video or
audio on them. With a Task
Question like:
“You have read about Abraham
Lincoln and Martin Luther King.
Which man contributed more to
America? Provide evidence from
what you have learned from both
the article and the video to support
your answer”.

Can you make this question into an IAR type
question.
Usual Classroom Question:
Our class has been reading about
different inventions this week.
Pick one and tell how it works?
(this is a literal question that
students can find right there in
the readings and pictures. They
do not have to do any higher
order thinking to answer it.)

IAR Type Question:
Our class has been reading about
different inventions this week.
Choose two inventions that have
made a big difference in the
world. Tell why they make life
easier for humans. Make sure to
provide evidence from the
information learned this week to
support your answer.

Give students the anchor charts to help them write
better-evidence to support with their answers.

Task FOUR -Write a better question that asks
for higher order thinking.
• The main character in the story,
Inferential
Question
–
Hannah, caused trouble with
Luke. What was the trouble she Take one of the
caused?
questions
on
the
left
• What controls the tides?
and make it into text
• Who was the main character in
the story?
dependent question.
• Albert Einstein came up with
Please send it to me.
what theory?
• What is the plot of the story?

IAR 3rd Grade RST Example –It is text dependent.

Research Simulation Task (RST) asks students to analyze information in several articles
or multimedia. The first text is an anchor text to introduce the topic. Students answer
a series of questions about the texts. Then they put the information together
from the various sources to write an essay that demonstrates their analysis.
43

IAR 8th Gr. Research Simulation Task-It is text
dependent.
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Questions that draw students into the text…
1. What are the main points in each paragraph, and what evidence did
you draw upon in the text to determine these main points?
2. What is the main overall idea of the passage, and what does each
paragraph contribute?
3. What is the narrator’s attitude toward the subject? What details
made you think this?

Films, videos, art prints, quotes, primary
resources......
Each of these can be closely analyzed and evidence drawn from them.
4. RL. 7 Making connections between the text of a story or drama and
a visual or oral presentation of the text, identifying where each version
reflects specific descriptions and directions in the text.

TASK FIVE- Primary Resources
https://www.archives.gov/education/lessons/worksheets Look at the
analysis sheet handouts when you scroll down:
Look through the worksheets that are for your grade level (they have
one for novice and one for intermediate or secondary) listed on this
website.
1. How could these promote text dependent questions?
2. Do these documents align to Common Core?

Three Types of Text Dependent Questions
1. Questions that assess themes and central ideas
2. Questions that assess knowledge of vocabulary
3. Questions that assess syntax and structure

Creating Text Dependent Questions
1. Know the text they are going to read
2.
3.
4.
5.
6.
7.

Start with small questions to build their confidence
Target vocabulary and text structure
Tackle tough sections head on
Create coherent sequences of text dependent questions
Identify the standards that are being addressed
Create the end assessment to see if they are mastering them or
use formative along the way.

Task SIX Quality Questioning
• https://achievethecore.org/page/47/checklist-for-evaluating-questionquality Click on this website. Click on view file and the checklist should
appear.
1. After carefully looking at the checklist, what areas do you feel you need
to improve on your classroom? Tell me which ones they were from the
checklist.

My answer would be “Section D-D1- sequencing of questioning. I need to
plan for that more in my trainings so that students can build their text
knowledge before I ask inferential questions.”
Send your answer to me.

IT’S ALL IN
YOUR HEAD.

What does the author mean
behind the words in the text.
Can you summarize it? Can you get the gist?
Author’s purpose? Theme? Tone?

Read between the lines..
Connect to the words in the text
Good evidence that can be proved-cite
textual evidence

Bad evidence that cannot be proved

The KEY IS: Can you analyze the text and integrate the information to present it in a discussion, symbol, or
written elaboration?

Anchor charts do make students more aware of what authors use to make their writing come
alive. Text Structure, Text Features, and Literary Elements do NOT change.

Task Seven -Next slides give some ideas of
how to build comprehension while reading.
•Please read through them and pick two
that you will use in your online teaching
this semester or in your classroom when
we return to school.
•Send them to me.

Complexity and Depth for Students Who Already KnowSet up questions that challenge those students in the areas
below: Bertie Kingore
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

Abstractions
Changes over time
Essential Questions
Ethics
Generalizations
Interdisciplinary Content
Issues
Language and Terminology
Methodology
Patterns
Perspectives
Resources and Technology

GO
DEEPER
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Diner Menu of Questions – Photosynthesis
Appetizer (Everyone Shares)
•Write the chemical equation for photosynthesis.
Entrée (Select One)
•Draw a picture that shows what happens during photosynthesis.
•Write two paragraphs about what happens during photosynthesis.
•Create a rap that explains what happens during photosynthesis.
Side Dishes (Select at Least Two)
•Define respiration, in writing.
•Compare photosynthesis to respiration using a Venn Diagram.
•Write a journal entry from the point of view of a green plant.
•With a partner, create and perform a skit that shows the
differences between photosynthesis and respiration.

Dessert (Optional)
•Create a test to assess the teacher’s knowledge of
photosynthesis.
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THINK-TAC-TOE
Book Report Students have to do each corner, diagonally, or column.
You can level your questioning by putting literal or inferential in spaces..
Draw a picture of the main Perform a play that shows Write a song about one of
character.
the conclusion of a story.
the main events.

Write a poem about two
main events in the story.

Make a poster that shows
the order of events in the
story.

Dress up as your favorite
character and perform a
speech telling who you
are.

Create a Venn diagram
comparing and
contrasting the
introduction to the closing.

Write two paragraphs
about the main character.

Write two paragraphs
about the setting.
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Tiered Activity – Writing a Persuasive Essay
6th Grade Classroom
Beginning

Intermediate

Advanced

Outcome/
Objective

Students will determine a topic and will
write a five-sentence paragraph with a
main idea, three supporting sentences,
and a concluding sentence.

Students will determine a topic, state
a point of view, and write two
paragraphs defending that point of
view.

Students will determine a topic, state a
point of view, and write an essay of at
least five paragraphs that uses multiple
sources to defend that point of view.

Instruction/
Activity

Students will receive a model of a fivesentence paragraph and explicit
instruction in constructing the paragraph.
As a prewriting activity, students will list
their topic and develop a list of at least
three things that support their topic.

Students will receive a model of a
persuasive essay and a graphic
organizer that explains the
construction of a persuasive essay.
Students will also receive explicit
instruction in writing a persuasive
essay.
As a prewriting activity, students will
use the graphic organizer to plan their
writing.

Students will review the graphic
organizer for a persuasive essay.
Students will be given explicit instruction
in locating sources and quotes for their
essays. As a prewriting activity, students
will use the graphic organizer to
organize their essay. Students will also
compile a list of five sources that defend
their main point.

Assessment

Students will be able to write a fivesentence paragraph that successfully
states and supports a main idea. The
paragraph will meet the criteria on the
state writing rubric.

Students will be able to state a point
of view and successfully defend the
idea using two paragraphs that
defend the point of view using main
ideas and supporting details. The
paragraphs will meet the criteria on
the state writing rubric.

Students will be able to write a fiveparagraph essay that states a point of
view, defends the point of view, and uses
resources to support the point of view.
The essay will meet the criteria on the
state writing rubric.
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READER’S THEATER CAN BE A GREAT ASSESSMENT PIECE AND MANY QUESTIONS NEED TO BE ASKED BY STUDENTS
WHEN THEY WRITE AND PERFORM THE READING.

Example of students showing evidence of mastering the WATER CYCLE.
Day 1- Teacher models Reader Theater or shows a video of one. Students discuss the
performance: speaking loudly, knowing your parts, what types of props are used,
costumes (if any), fluent reading…..
Day 2-Students are put into groups and begin to write specific parts of the Water
Cycle. As they write, they will need to question the time limit, the number of
characters, the plot of the theater, and setting. Students figure out how to assign
parts and work together to write the script. Students read the script reading their
parts. Teacher circulates, coaching and providing feedback.
Day 3-Continue on what did not get done on Day 2-take home scripts to practice.
Make props.
Day 4-Students read and reread their parts. During the final 10 minutes, students
make character labels and discuss how they will stand and perform the reading.
Day 5-Group performs the reading.
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Differentiated Quiz on concepts and formulas related to slope
Part 1: Whole Class
•Calculate slope given a graph
•Calculate slope given two points
•Identify slope given the slope-intercept form of an equation.
•Create a scatter plot graph from the given information
•Identify independent and dependent variables
•Sketch a regression line for a scatter plot
•Make predictions or estimations from a regression line
Part II DIFFERENTIATED
Task One (Struggling)
Determine slope using additional graphs and points. Describe in words how
To find the slope given a graph and an equation.
Task Two (Grade Level)
Given a line graph with multiple changes, describe the changes shown in the graph in terms of rate of change
and numerical slope. Predict what the graph would look like if a certain change in the graph had not
occurred.
Task Three ( Advanced)
Write a letter to a friend who will take this class next year and explain slope. Be sure to include what it
represents, how if affects a graph, and all the ways to find it. Give examples. Provide significant information.
Be Clear!
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SCAMPER –A questioning and exploring idea
S - Substitute - components, materials, people
C - Combine - mix, combine with other assemblies or services,
integrate
A - Adapt - alter, change function, use part of another element
M - Modify - increase or reduce in scale, change shape, modify
attributes (e.g. color)
P - Put to another use
E - Eliminate - remove elements, simplify, reduce to core functionality
R - Reverse - turn inside out or upside down.

Think about an ink pen. Use this technique and see what you come up
with-Ex. Substitute a flame for the ink. Adapt the pen for injections.
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The Balance of Power ---Example of Scamper Questions

Substitute-How would the balance of power change if we had a
monarch?

Combine -What if the president served as the Chief Justice too?
Adapt-What other countries have a balance of power and how does
it affect their citizens?
Modify-If you could modify the powers of congress, what powers
would you take away or add?
Put to another USE-What else could the President do while in
office that would help citizens?
Eliminate-If there were only two branches of government, which
two would you choose that would least impact the citizens of US?
Reverse-What if the president could not veto a new bill that
Congress passed?

61

SCAMPER Idea
Students take some object you are going to learn about:
EX., MicroscopeThen do the mini lecture on the microscope and its parts.
To formatively check to see if they retained any info from the lecture:
Tell them that they are deserted on an island and they have only this
microscope to help them survive. Let them brainstorm how they
would use this piece of equipment to stay alive.
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Make a triad group:

Discuss how you would use this microscope to survive on a
deserted island. Make a list using the correct terms of the
microscope.
2 minutes
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TASK EIGHT-What would you learn
formatively?
What would you learn when you listened in on students doing the
Microscope Scamper Strategy?
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The next slides are more for while students are reading or viewing something.

Stop and Chats

Stop-and-chats are a framework for students to read and then stop at a
designated point to discuss the content with a partner. They may be
used any time two or more (even thirty) students are reading the same
text.
They might even write a text dependent question for each to answer.

The process encourages close reading by setting up students to read
with a specific purpose in mind and fostering conversations related to
that purpose.
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How to Use Stop and Chat
1.Student teams place a marker at an agreed-upon stopping point. upon reaching this point, they
exchange their thoughts about what they have read so far and then place the marker at the
next agreed upon stopping point in preparation for another chat.
2. To get the conversations started, you and the students can brainstorm some generic prompts, or
you can offer your own that are text dependent. For example:
• Given our purpose, what have we learned so far? Point it out in the text.

• What is this part about? Choose a part and show the partner where in the text.
• What did the author teach in this section?
• What do you think will happen next? What makes you think that from what we have read.
• Is there a word that is either important or confusing? Are there words in the text that
help figure it out?
3. As students gain experience with stop-and-chats, follow up with lessons based on observations
of their performance and keep track of their successes.
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Number One Sentence!
• Encourage close reading by giving students a sentence challenge.
• Students use highlighting tape or an erasable highlighter to mark
what they think is the most important sentence in a designated
section of text or in the whole text.
• You can teach students to choose a sentence that signifies an
Important concept worth considering or one that best signifies the
main idea.

• After students have individually highlighted key sentences (or done so
in teams) allow discussion time with a small group or the whole class.
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Number One Word!
• Encourage close reading by giving students a word challenge.
• Students use highlighting tape or an erasable highlighter to mark
what they think is the most important word in a designated section of
text or the whole text.
• After students have individually highlighted key words (or done so in
teams), allow discussion time with a small group or the whole class.
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Notes to the Author
Students use sticky notes to comment to the author on what they are
thinking as they read.
• For example, they may comment on feelings: “This part is so sad!”
They might comment on the content: “So, whales migrate to warm
water to have their babies? That makes sense.”
• They may even have a little advice for the author: “You could have
written more about that. It would have been interesting.” “I wish you
would have defined echidna.”
• Close reading is encouraged as students have an “audience” (albeit
imagined) with whom to share their thinking. Of course, it’s always fun
for students to share their notes with one another, and this can
encourage creativity and a desire to keep writing.
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Elementary -Writing About Informational Text Bertie Kingore 2008

The important thing_________________
is________________________________.
It________________________________.
It________________________________.
It________________________________.
It________________________________.
But the most important thing about _________
is that __________________________________.

Example-Writing About Informational Text 2nd grade
The important thing about the ocean is that it is home for many
kinds of life..
It covers 71% of the Earth’s surface.
It provides food for many people on Earth.
It is a rich source of oil and minerals.
It is the cheapest way to transport materials.
It is a fun place to go swimming and boating.
It needs our help to control pollution.
But the most important thing about the ocean that it is home to
many important kinds of life.

The Important Thing for older students
The important thing about_______________
Is ___________________________________.
It_________________________________and
__________________________________.
It_________________________________but not
__________________________________.
It also_________________________________
And___________________________________.
But the most important thing about_________
is_____________________________________.

Graffiti Conversations
• Similar to café conversations, graffiti conversations
are in response to a content-specific prompt (quote,
question, image, etc.) and require students to collect
their thoughts on paper in words, images, or a
combination of the two in order to make their
thinking visible.
• Students work individually to respond, but once
thoughts are recorded they can verbally share their
reflections or rotate among and read the responses of
their peers.
• Graffiti can be recorded on bulletin boards, white
boards, paper “tablecloths”, or sidewalks (using
sidewalk chalk).
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Planning for Questioning is the KEY
• Be prepared to build up to higher order questioning, but start with
text dependent questions that lead students into a deeper
understanding of the Author’s Purpose, Tone, Text Structure, Text
Features the author used, and what audience would benefit from
reading the text.
• You are the key to good questions.
• Try this out with close reading and see how it works.

We have come to the end of Questioning and
Engagement Training.
Please make sure you send me the answers to your tasks.
When I receive them, you will receive an evaluation form.
Fill it out and you will receive another email with the website for printing
your Professional Learning Hours.

Send all tasks to prestonb@roe39.k12.il.us
It has been a privilege to send this training out and receive your task
answers. I learn from you too. Thank you.

