
LCFF Budget Overview for Parents
Local Educational Agency (LEA) Name: Hesperia Unified
CDS Code: 36750440000000
School Year: 2021-22
LEA Contact Information: David Olney | david.olney@hesperiausd.org | 760 244-4411

School districts receive funding from different sources: state funds under the Local Control Funding Formula
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all
LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of
high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2021-22 LCAP Year
Projected Revenue by Fund Source

Source Funds Percentage

All Other State Funds $26,858,256 9%

All Local Funds $12,005,018 4%

All Federal Funds $14,772,546 5%

Total LCFF Funds $239,605,228 82%
Page 1



Breakdown of Total LCFF Funds

Source Funds Percentage

LCFF S/C Grants $49,298,245 17%

All Other LCFF Funds $190,306,983 65%

These charts show the total general purpose revenue Hesperia Unified expects to receive in the coming
year from all sources. 

The total revenue projected for Hesperia Unified is $293,241,048, of which $239,605,228 is Local Control
Funding Formula (LCFF), $26,858,256 is other state funds, $12,005,018 is local funds, and $14,772,546 is
federal funds. Of the $239,605,228 in LCFF Funds, $49,298,245 is generated based on the enrollment of
high needs students (foster youth, English learner, and low-income students). 

The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students. 
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Increase or Improved Services for High Needs Students in
the LCAP for the 2021-22 School Year
In 2021-22, Hesperia Unified is projecting it will receive $49,298,245 based on the enrollment of foster youth,
English learner, and low-income students. Hesperia Unified must describe how it intends to increase or improve
services for high needs students in the LCAP. Hesperia Unified plans to spend $48,891,245 towards meeting
this requirement, as described in the LCAP. 

The additional improved services described in the LCAP include the following: 

Strategies to support students in school engagement such as before and after school programs, academic
acceleration such as tutoring, and student wellness such as accessibility to counselors.

Update on Increased or Improved Services for
High Needs Students in 2020-21

Budgeted Expenditures in the LCAP

This chart provides a quick summary of how much Hesperia Unified plans to spend for 2021-22. It shows how
much of the total is tied to planned actions and services in the LCAP.

Hesperia Unified plans to spend $292,256,686 for the 2021-22 school year. Of that amount, $54,706,127 is tied
to actions/services in the LCAP and $237,550,559 is not included in the LCAP. The budgeted expenditures that
are not included in the LCAP will be used for the following:

General Fund Budget Expenditures for the school year not included in the Local Control and Accountability
Plan (LCAP) include but are not limited to: The salaries and benefits of employees of which are not included in
supplemental and concentration funding, general operating costs, utilities, special education, and routine
maintenance.
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Prior Year Expenditures: Increased or Improved Services for
High Needs Students

This chart compares what Hesperia Unified budgeted last year in the Learning Continuity Plan for actions and
services that contribute to increasing or improving services for high needs students with what Hesperia Unified
estimates it has spent on actions and services that contribute to increasing or improving services for high needs
students in the current year.

In 2020-21, Hesperia Unified's Learning Continuity Plan budgeted $18,072,423 for planned actions to increase
or improve services for high needs students. Hesperia Unified actually spent $15,824,411 for actions to
increase or improve services for high needs students in 2020-21. 

The difference between the budgeted and actual expenditures of $2,248,012 had the following impact on
Hesperia Unified's ability to increase or improve services for high needs students: 

The impact of the COVID-19 pandemic affected the budget designated to increase or improve services for high-
needs students. Due to the school closures, all in-person services were not possible and resulted in fewer
funds being expended. Services were modified and provided in a virtual setting for the safety of staff and
students, which impacted the planned budget.
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Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP)
follow the template.

Local Educational Agency (LEA)
Name

Contact Name and Title Email and Phone

Hesperia Unified
David Olney 
Superintendent

david.olney@hesperiausd.org 
760 244-4411

Annual Update for the 2019–20 Local Control and
Accountability Plan Year
The following is the local educational agency’s (LEA’s) analysis of its goals, measurable outcomes and actions and
services from the 2019-20 Local Control and Accountability Plan (LCAP).

Goal 1

To provide high quality classroom curriculum, instruction and assessment to prepare our students for success in
college and/or a career.

State and/or Local Priorities addressed by this goal:

State Priorities: 1 2  
4  
7 
8  

Local Priorities:

Annual Measurable Outcomes

Expected Actual
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Expected Actual

District Single Assessment (3 times per year) –
Establish baseline in October, 75% of students
proficient by May (Other Pupil Outcomes Priority #8):
Baseline: October 34.52% May 48.48% 19-20: May
75%

Due to COVID-19, sites used iReady assessments to
monitor growth. The scores for 19-20 Reading
Diagnostic at 27% being at grade level or above. In
20-21, 33% of students are at grade level in the
Reading Diagnostic, and 23% of students are at
grade level in the Math Diagnostic. 2020-21 was the
first year the district was able to disaggregate by
subgroups. Subgroups scoring at grade level on i-
Ready 3rd diagnostic (2020-21): Black or African
American: 25% for Reading / 14% for Math White:
42% for Reading / 33% for Math Native Hawaiian or
Other Pacific Islander: 25% for Reading / 39% for
Math Asian: 52% for Reading / 46% for Math
Hispanic: 30% for Reading / 21% for Math EL: 15%
for Reading / 10% for Math

Academic Performance Index (Pupil Outcomes,
Student Achievement Priority #4): Suspended

Suspended

Standardized test scores include ELPAC- The
percentage of EL students attending US schools 5
years or more will achieve basic or above in English
proficiency will increase(Pupil Outcomes, Student
Achievement Priority #4): Baseline: 53% 19-20: 60%

The percentage of EL students scoring a level 4 on
the ELPAC in 19-20 is 17%.

The percentage of new LTEL students will decrease
yearly (Pupil Outcomes, Student Achievement Priority
#4): Baseline: 11% 19-20: 8%

The percentage of 6 years+ LTELs in 19-20 is 19.2%

9% of EL students will be reclassified. (Pupil
Outcomes, Student Achievement Priority #4):
Baseline: 3.5% 19-20: 5.5%

In 2019-20, the RFEP rate was 6.17%. This drop had
to do with COVID and school closures. This year, our
current rate is 1.63%. Even though the school year is
not over yet and we could still potentially reclassify
more students this summer.

CAASPP – English/Language Art (Pupil Outcomes,
Student Achievement Priority #4): Baseline: 33% 19-
20: 42%

Suspended due to COVID-19 iReady Reading
Diagnostic : 33% of students are at grade level

CAASPP – Math (Pupil Outcomes, Student
Achievement Priority #4): Baseline: 21% 19-20: 30%

Suspended due to COVID-19 iReady Math
Diagnostic: 23% of students are at grade level
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Expected Actual

% of students in intervention/remediation programs
showing growth in pre and post assessments used to
determine placement in programs. (Other Pupil
Outcomes Priority #8): Baseline: 45% 19-20: 43%

Due to COVID-19, teachers addressed student
concerns during distance learning and then in cohort
groups. The cohort groups consisted of students that
needed extra teacher support whether in academics
or social emotional. The groups were small and would
spend about one hour at a time with the teacher
outside of their distance learning time. Teachers didn't
have any specific post-cohort data except that
students turned in assignments when they weren't
previously.

% of students completing A-G courses by
subgroup(Course Access Priority #7): Baseline:
574/1522- 38%- All 104/131- 79% Gifted 5/31 - 16%
Homeless 6/174 - 3.4% SPED 22/182 - 12% EL
150/287 - 52% RFEP 366/1047 - 35% SED 2019-20:
42% - ALL 82% - Gifted 19% - Homeless 5.5% -
SPED 18% - EL 58% - RFEP 41% - SED

Of students completing A-G courses, the percent is
broken down by subgroup. All 100%, Gifted not
reported, Homeless 4.5%, SPED 7.4%, EL 12%,
RFEP 31%, SED 82%

% of students completing ROP/CTE programs. (Pupil
Outcomes, Student Achievement Priority #4):
Baseline: 91% 2019-20: 98%

2019 to 2020 college and career readiness: HUSD
went from 33.4% of students graduating "prepared" to
56% graduating "prepared". 2020-2021 data not
available 98% completed programs

AP Exams – Students passing AP exams with a
score of 3 or higher will increase. (Pupil Outcomes,
Student Achievement Priority #4): Baseline (2015-
2016): 37% 2019-20: 45%

1,406 students took AP tests 679 students passed AP
tests - 48%

EAP Results – EAP readiness and conditionally
ready scores in ELA and Math will increase over the
previous year. (Pupil Outcomes, Student
Achievement Priority #4): Baseline: 2016 results ELA:
50% Math: 21% 2019-20: Based on Dashboard
College and Career Readiness indicator: 40% of
students will be prepared.

Based on the Dashboard College and Career
Readiness indicator, 56% of students are prepared.

District 4C Rubric – Sites will use the rubric to
measure growth in implementation of 4Cs 3Xs a year.
(Other district priority): Baseline: 9 schools made
growth 2019-20: 16 schools made growth

Sites were unable to complete the 4C walks due to
COVID-19 pandemic restrictions
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Expected Actual

Database of teacher credentials and assignments –
100% of the teachers will be highly qualified
(Conditions of Learning Basic Services Priority #1):
Baseline: 98% 2019-20: 100%

Number/Percentage of Misassignments of Teachers
of ELs: 0 We did have 2 CTE teachers who did not
hold EL Authorization at the beginning of the
2020/2021 school year, but this has since been
resolved and they do currently hold the appropriate
EL Authorization. Total Teacher Misassignments: 1 A
student was put in a different teacher's class and it
caused there to be a variance in the enrollment
numbers for the CORE teaching assignment. . Vacant
Teacher Positions: 2 (Life Skills at HJH and Science
at SHS)

Content Standards Implementation for all students,
including English learners (Implementation of State
Standards Priority #2): Baseline: N/A 2019-20:
Increase in percentage of teachers surveyed
reporting full implementation of state content
standards.

100% of the teachers are reporting full
implementation of state content standards.

Instructional Materials (Conditions of Learning Basic
Services Priority #1): 100% of students had access to
standards aligned instructional materials.

100% of students had access to standards aligned
instructional materials through online access and
actual textbooks as needed. 2019-20: 100% of
students had access to standards aligned
instructional materials through online access and
actual textbooks as needed.

Actions/Services

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures
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Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Standards-Based Instructional Resources: Purchase/maintain
textbooks and supplemental resources. Provide technology and
other tools for personalized learning and program for monitoring
Chromebook usage Student Progress Monitoring Evaluate
common formative assessments, District Single Assessment,
AP/EAP tests, CAASPP, ELPAC, observation data, and work
samples along with a districtwide reading assessment. English
Learner Instruction Targeted ELD daily instruction to assist
students in attaining full proficiency in English and achieving the
same rigorous, grade-level academic standards that are
expected of all students Instructional Support Site instructional
coaches will assist in implementing 21st Century teaching skills,
curriculum development, the integration of technology, and
behavioral management based on the plan developed by
individual sites. Ongoing-PD Provide all staff will increase
content and pedagogical knowledge through collaboration and
professional development, reflective coaches, interns, PAR.

$11,084,836
General
LCFF/Supp/Con
Restricted Lottery
1000 – Teacher
Salaries 3000
Benefits 4000 –
Books and Supplies
5000 –
Service/Operating
Expenses

$15,738,528.27

Supplemental EL Support – LTEL and “at-risk.” Additional
academic support to meet specific needs to accelerate the
acquisition of academic English Provide language support
services to sites Modified for salary increases

$370,503
LCFF/Supp/Con
2000 – Classified
Salary 3000
Benefits

$338,601.84

Foster Youth Supports Provide opportunities for foster parents to
be trained in how to support students academically Modified due
to funds increased

$32,000 LCFF
Supp/Conc LCFF
Supp/Conc

$28,182.75

Access Implement a high-quality program for EL, foster youth,
and low income, including Students with Disabilities (SWD), with
appropriate accommodation and/or modifications. Provide online
courses credit recovery and core programs, supplemental
materials, curriculum, supplies, differentiation, personalize and
pace lessons to meet student needs through project-based
learning, etc. Interventions Conduct content area interventions
for credit recovery and enrichment during the school day and
potentially before/after school and summer school.

$200,000 LCFF
Supp/Conc 1000 –
Certificated Salaries
2000 – Classified
Salaries 3000 –
Benefits 4000 –
Books and Supplies
5000
Service/Operating
Expenses

$168,472.87
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Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Universal Access Meaningful access through additional
programs, time, ancillary support materials, and differentiated
instruction, including preschool, designed to support learner’s
acquisition of core concepts and skills Establish schedules that
provide all students with sufficient access to instruction, courses,
and learning time necessary to master college and/or career
readiness skills as measured by AG/CTE completion rates
Students with disabilities need more support with the preparation
to transition to college or a career. A focus needs to be on
appropriate supplementary aids and supports to meet course
standards. Classrooms need to be highly supportive to meet the
challenges of the curriculum. Differentiated instruction training
for teachers is necessary for students with disabilities to succeed
in the general education classroom.

$840,000
LCFF/Supp/Con
1000 – Certificated
Salaries 2000 –
Classified Salaries
3000 –Benefits 4000
– Books and
Supplies 5000
Service/Operating
Expenses

$817,640.66

Academic Supports Allocate funds for academic supports, tests
(practice PSAT 7th, Pre-PSAT 8th, and PSAT for all 10th
graders) and remediation; transportation; and athletics and
extracurricular programs Expenditures have been decreased.

$30,000 LCFF Base
5000
Service/Operating
Expenses

$22,803.50

Integrated ELD Use of Specially Designed Academic Instruction
for English (SDAIE) using programs such as Sheltered
Instruction Observation Protocol (SIOP) and GLAD and the ELD
implementation rubric

$0 N/A N/A $0

Specialized Programs/Pathways Provide college and/or career-
oriented coursework and curriculum including Advancement Via
Individual Determination (AVID), early college, medical
pathways, STEM/STEAM, manufacturing, fine arts, etc., adult
and career education, CTE, ROP, ESL, GED, Citizenship
Counseling Support College and Career Readiness Counselors
will oversee the college and career resource center, help create
new pathways, develop internships, work with students on
transition plans for careers/college, work as a liaison with
colleges and employers, CTE courses, and certification, etc.
Expenditures increased due to salary increases.

$3,516,657
LCFF/Supp/Con
1000 – Certificated
Salaries 2000 –
Classified Salaries
3000 – Benefits
4000 – Books and
Supplies 5000
Service/Operating
Expenses

$2,775,301.73

Support for English Learners Implement AVID Excel for middle
school long-term EL students Implement a College/Career
Readiness program for high school long-term EL students Hold
scholarship workshops for all high school RFEP students and
their parents. Provide supplemental counseling for RFEP
students to ensure enrollment in coursework that is UC/CSU
approved and participates in college preparation programs and
workshops Modified expenditures due to salary increases.

$146,758
LCFF/Supp/Con
1000 – Certificated
Salaries 3000
Benefits

$107,558.28
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Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students,
families, teachers, and staff.

The majority of budgeted funds in this goal area were dedicated to materials, salary, and benefits that were
implemented as planned and continued through the period of school closures. While there was a reallocation of staff
efforts during the transition to distance learning, there was no significant reallocation of funding. The areas in which
funds were expended on other actions or services and/or additional funds were used were: 
 
Providing technology and materials to ensure access to distance learning. Chromebooks were distributed to all
students. CARES funds ($851,997.59) were used to purchase 1772 Chromebooks for TK and K students. Hotspots
were provided upon request, and a partnership was 
established with internet providers to provide several months of free internet access to eligible families. Ensuring
equal access was a primary focus immediately following school closures to ensure that all students, especially low-
income students, English Learners, Foster Youth, and Homeless Youth, could access distance learning.  
 
Staff identified additional software and materials to support instruction and distance learning implementation. This
included a district-wide Zoom subscription, physical textbooks, software licenses, and school supplies.  
 
Funds were utilized to provide a focused effort on academic and social-emotional support to students. 
 
More funds were expended in Action 1 due to the purchase of additional devices and access points, and less was
spent on professional development since many conferences were canceled or modified to a virtual setting. Fewer
funds were expended in Action 8 due to fewer opportunities to participate in activities due to closure and limitations.

A description of the successes and challenges in implementing the actions/services to achieve the goal.

The closure of school sites due to the COVID-19 pandemic presented a unique and significant challenge to
implementing several actions/services in this area. Beginning in March 2019 and lasting through the end of the school
year, many district activities had to be postponed, canceled, or significantly modified. Some of the actions not
implemented were professional development and STEM/STEAM activities. In addition, the cancellation of state
assessments in Math, English Language Arts, and Science and the changes in how the collection of data impacted
the reporting of student outcomes. Overall, student outcomes indicate some progress toward the stated goal of
increasing the percent of students on track to graduate college and career ready while reaffirming the need to address
inequitable outcomes between student groups and improve outcomes for all students. 
 
Successes:  
Given the challenges brought on by the pandemic, the funds were utilized to provide academic and social-emotional
support to students. Interventions were provided virtually and in a hybrid model for students with the highest needs,
such as low income, foster youth, English learners, and students with disabilities. School sites also had to shift their
focus from in-person professional development to a virtual model. However, this also presented benefits as it allowed
more staff members to participate in PD sessions than usual.  
 
Professional development provided for staff included self-paced lessons for instructional staff in a variety of distance
learning tools-Google Classroom, Zoom, software-based curricula, assessment platforms, collaborative tools, and
accessibility tools and supports for students with disabilities. The skills acquired in this training supported the
transition to distance learning. They will support the ability of staff to implement hybrid instruction and other uses of
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instructional technology in the future. Instructional coaches continued their daily coaching with teachers at the site
level. They were utilizing Zoom to facilitate professional learning and coaching based on the site's needs through
distance learning and hybrid learning. Our new teachers continued to be supported through New Teachers' Academy
training on various topics like social-emotional learning, instructional strategies, and instructional technology. Dr.
Sonny Magana began work with our staff on technology integration at the beginning of the school year with follow-up
training through "Cyber Labs" available throughout the school year. With a focus on research-based strategies to
integrate technology into the classroom, teachers attended Cyber Labs learning how to implement EduProtocol
strategies into the classroom. 
 
Induction candidates continue their work in clearing their credentials with the support of Reflective Coaches.
Reflective Coaches continued their support virtually. Professional learning topics addressed this school year were:
Coherence work, Kagan strategies for a distance learning environment, technology integration with Dr. Sonny
Magana, equitable grading with Joe Feldman, restorative practices, and Mental Health First Aid. 
 
Challenges: 
One of the challenges in providing the necessary services to students is that many students became disengaged in
school. It was more difficult to reach students in a distance learning environment. Although staff members worked
tirelessly to connect with families, many students still did not respond and even refused to engage in active learning. 
 
Another challenge present before school closures and remains a challenge is the ability to fully implement district
common assessments. Teachers were concerned that the results of the iReady assessments would be inaccurate
due to the students completing the assessment in a home setting. 
 
Professional learning opportunities were canceled due to the COVID-19 Pandemic. As events were canceled, many
were transitioned into virtual events. The quick changes allowed for many of the professional learning opportunities to
continue the work. 
 
Delivering preschool and transitional kindergarten in an online format presented significant challenges. Staff worked
to rapidly pivot instruction to distance learning and have successfully done so.

Goal 2

To provide a physically and emotionally safe climate and learning environment that is culturally responsive to all
students.

State and/or Local Priorities addressed by this goal:

State Priorities: 1  
5 
6  
8  

Local Priorities:

Annual Measurable Outcomes
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Expected ActualExpected Actual

Safe School Plans – 100% updated annually. (Other
district priority) Baseline: 100% 19-20: 100%

100% updated

Williams Quarterly Reports (WQR) All sites are
compliant. (Conditions of Learning Basic Services
Priority #1) Baseline: 100% 19-20: 100%

100% of sites are compliant

Graduation: Graduation rates will increase (Pupil
Engagement Priority #5) Baseline: 2016 Graduation
Rates All students: 92.2% English Learners: 92.5%
Low Income: 92.1% 2019-20: 2019 Graduation
Rates: All students: 93.7% English Learners: 93.7%
Low Income: 93.7%

2020 Graduation Rates All students: 92.7% (decrease
from previous year) English Learners: 89.3%
(increase from previous year) Low Income: 91.8%
(decrease from previous year) 4-year Cohort
Graduation Rate (2019-20): African American: 83.8%
Asian: 93.1% Hispanic: 93.7% White: 93.3% EL:
89.3% Goal: 92% Foster Youth: 88.5% Goal: 92%
Homeless: 82.8% Goal: 88% Students with
Disabilities: 82.4% SED: 91.8% Goal: 94%

Dropout rates: Middle school dropout rates decrease,
and High school dropout rates decrease. Baseline
Dropout rates: 2016-17 Middle school:10 or 0.002%
High School: 51 or 0.6% 2019-20: Dropout Rates:
Middle School 6 or 0.002% and High School 42 or
0.5%

Middle School: 6 or 0.002% High School: 44 or
0.025%

Student Attendance Rate Baseline: 95.25% 19-20:
Student Attendance Rate: 96%

18-19 94.75% 19-20 95.72% 20-21 94.86%

Chronic Absenteeism rate: Pupils who are absent on
10% or more of the school days in the school year
will decrease. (Pupil Engagement Priority #5)
Baseline: 2016-17 14.5% 2019-20: Chronic
Absenteeism: 13%

Beginning in the 19-20 school year, School Police
have also been a part of the SARB All-Stars program,
which is aimed directly at re-engaging chronic
absentee students and rewarding students for
showing improved and/or outstanding attendance to
positively reinforce the importance of school
attendance while continuing to forge a strong working
relationship with students, parents, schools, and the
community. There aren't any numbers yet regarding
chronic absenteeism but compared to 2018-19, the
number of students on a SARB contract went from
260 to164 with 39 citations being issued to the
previous 78 which leads us to believe the rate
decreased. Officers conducted 200+ home visits in
2019-20 compared to 46 in 2018-19.
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Expected Actual

Physical Fitness Test % of students meeting a
minimum of 4 Healthy Fitness Zone Standards will
increase. (Other Pupil Outcomes Priority #8)
Baseline: 5th grade: 65.8% 7th grade: 80.4% 9th
grade: 77.2% 2019-20: Physical Fitness Test: 5th
grade: 69.8% 7th grade: 82.4% 9th grade: 81.2%

Due to the pandemic, the Physical Fitness Test wasn't
administered.

Site student surveys and Onboard Education survey
results will help establish a baseline for school
climate. (School Climate Priority #6) Baseline: TBD
2019-20: 100% of schools had surveys submitted by
parents and students regarding school climate and
will be addressing any concerns.

100% of schools had surveys submitted by parents
and students regarding school climate and will be
addressing any concerns. Parents believed that
safety is important but are ready to have the masks
and social distancing removed.
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Expected Actual

Suspension Rate will decrease Baseline: All students:
5.6% English Learners: TBD Low Income: TBD 2019-
20: Suspension Rate All students: 4% English
Learners: TBD Low Income: TBD

Suspension Rate 2019-20 All students: 4% English
Learners: 4.5% Low Income: TBD School Police
worked collaboratively with HUSD Student Services
to coordinate and support school site design and
implementation of suspension alternative programs
(SAP) with intervention measures including, but not
limited to, restorative practices, anger management,
drug & alcohol prevention, and vape prevention.
These programs reduce suspensions and citations
while increasing preventive measures and
interventions to help students avoid behavioral issues
in the future. Due to these programs, suspensions for
many offenses have plummeted and citations have
also decreased. Since the 07-08 school year overall
suspensions have decreased 70.6%. Specifically,
suspensions for fights have dropped 48.6% and
suspensions for thefts have decreased 95.8%. During
that time, we have also seen HUSD’s overall
disproportionality for focused subgroups improve to
less than the county and state averages. Per CDE
DataQuest proportionality of suspensions for African
American students, it has improved over the last 4
years 16.8% and H.U.S.D’s proportionality for African
American students is better than both the county and
state averages. HUSD proportionality for Hispanic
students is .92% for the 19-20 school year, which is
outstanding. Focus on At-risk (EL, Low-
Socioeconomic, Foster, Homeless, etc.): Research
shows that suspensions impact at-risk students at far
higher rates than other students. Through the
collaborative work with the School Police on SAP and
OMOC programs, at-risk students are being provided
a far more efficient, effective, and equitable learning
environment.

Expulsion rates will decrease. (School Climate
Priority #6) Baseline: All students: >1% English
Learners: TBD Low Income: TBD 2019-20: Expulsion
rates All students: >1% English Learners: TBD Low
Income: TBD

Due to COVID-19, there were no expulsions

Actions/Services

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures
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Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Safe School Plan Sites will update their safe school plan
annually

$0 $0

Parent/Community Input Distribute and review parent and
student surveys regarding school climate and instructional
program Provide parents and students with forums to discuss
school climate and safety Add: Provide school police officers and
additional campus assistants at secondary schools to help
ensure safety on the campuses Modified due to salary
increases.

$3,107,536
LCFF/Supp/Con
1000 – Certificated
Salaries 3000
Benefits

$2,948,155.59

Foster Youth Supports LEA foster youth liaison has adequate
time, knowledge and resources, and holds foster parent
meetings to provide information and support to families Social
Worker will assist children and families with social
issues/challenges impacting education Staff will receive ongoing
training in trauma-informed teaching Staff will receive ongoing
training in procedures of how to register foster youth Modified
due to increased expenditures

$182,563
LCFF/Supp/Con
2000 – Classified
Salaries 3000 –
Benefits 4000 –
Books and Supplies
5000
Service/Operating
Expenses

$160,100.34

Infrastructure Provide administrative and library services and
technology support services to integrate 21st Century Skills in
the curriculum. Provide transportation to support our
unduplicated population to ensure the ability to get to school thus
decreasing absences and dropouts. Modified due to salary
increases.

$9,801,332 LCFF
Base
LCFF/Supp/Con
2000 – Classified
Salaries 3000
Benefits

$7,315,326.19
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Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students,
families, teachers, and staff.

The majority of budgeted funds in this goal area were dedicated to salary and benefits that were implemented as
planned and continued through the period of school closures. While there was a reallocation of staff efforts during the
transition to distance learning, there was not a significant reallocation of funding. The areas in which funds were
expended on other actions or services and/or additional funds were used were: 
 
Continuation of meal services for students and families. Additional funds were provided to Food and Nutrition
Services to ensure that staff could effectively pivot to a model of food preparation and distribution that could be
implemented within established safety parameters. 
 
Purchase of Personal Protective Equipment (PPE) and other supplies/equipment to ensure that essential services
could be maintained and to prepare for the potential reopening of school sites. These efforts helped to lay the
groundwork for the later reopening of school sites. 
 
Additional hourly time for staff in student support and health services, technology services, and other critical

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Student Emotional Health Promote emotional, physical and
social wellbeing of all students through programs, activities and
incentives such as: Rachel’s Challenge, Clue Me In, Festival of
the Arts, Young Authors, Academic Pentathlon, Robotics,
Science Fair/Expo, Renaissance, I Can Film Festival, music,
college field trips, Saturday School and award programs to
encourage school connectedness and prevent absenteeism.
Establish a committee to focus on social emotional learning
programs and determine programs to use. Hire two Board
Certified Behavior Analysts to support students and help
teachers provide interventions for behavior to help prevent
disruptions to learning and reduce suspensions and chronic
absenteeism. Encourage sites to establish programs such as:
OnBoard, peer counseling, Safe School Ambassadors, and other
antibullying programs, Schoolwide Positive Behavior Intervention
Support (PBIS), 100 Mile Club, etc. to help support students.
Remove Attention 2 Attendance contract and hire an inside
person to make the contacts with parents to better meet our
needs of decreasing absences. Provide alternative setting for
students that have been expelled so that they can complete their
schooling. Modified due to increase in salaries.

$1,162,506 LCFF
Base
LCFF/Supp/Con
1000 – Certificated
Salaries 3000 –
Benefits 4000 –
Books and Supplies
5000
Service/Operating
Expenses

$742,703.52

Regular safety inspections and appropriate repairs or
maintenance completed in a timely manner to be compliant with
Williams’ Settlement.

$0 LCFF base 0000 $0
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departments to conduct targeted outreach to students and families and to develop systems for the full launch and
support of distance learning. 
 
There was less money expended on Action 4 (transportation) since students weren't being transported to school due
to the restrictions. The money was used to ensure that unduplicated students were receiving meals and to help with
the staff supporting targeted outreach for these students.

A description of the successes and challenges in implementing the actions/services to achieve the goal.

Specific actions that were not completed were:  
Specific programs, activities, and incentives that could not be adapted to distance learning at a district-wide level such
as Clue Me In, Festival of the Arts, Robotics, Science Fair/Expo, Renaissance, I Can Film Festival, and college field
trips. 
Also, there was no need to provide alternative settings for students that have been expelled so that they can complete
their schooling as there were no expulsions this school year due to students participating in Distance Learning. 
 
The closure of school sites due to the COVID-19 pandemic during the second half of the 2019-20 school year brought
an entire set of new and unexpected challenges and opportunities for success in meeting those challenges. The shift
to a distance learning model and the professional learning that was implemented to support this provided the
opportunity to engage all instructional staff in foundational training. An example of this was the integration of Social
Emotional Learning (SEL) into academic content for distant learning. Staff at all grade levels received guidance and
resources to implement core SEL practices into assigned online learning and fact-to-face online sessions. 
 
To increase support to our school sites, the HUSD District Social Worker has continued with the internship program
she has built over the last few years, and has increased the program to 8 interns. As part of this program, the interns
run groups with students who are identified by the site as needing extra help. The interns have also helped make
phone calls home to parents to help with the mental health check-in program. Along with assisting the site with the
mental health check-in, they are also assisting the sites with their individuated SEL (social-emotional learning)
programs. Foster youth have also been a focus population, with foster parents and students in all grades being
contacted, communicating with, and resources provided.  
 
Distance learning also required a major shift in service delivery across departments, including Student Services,
Special Education, School Police and other departments providing targeted support to students and families. The
provision of a safe, physically and emotionally healthy learning environment took on a very different meaning as the
learning environment expanded beyond the physical school sites. The continuation of food and nutrition services
during the shelter-in-place period was itself a massive undertaking requiring the coordination of many individuals and
teams.  
 
Successes: 
Student Services worked collaboratively with HUSD District Psychologists, the HUSD Social Worker and HUSD
Special Services to create the mental health check-in survey. The survey was aimed at electronically reaching out to
identify students in need of mental health support during distance learning. Student Services met with school site
administrators on 8/25/20 to refine the process and plan implementation. All school sites had teachers push out the
survey to students by 9/4/20 on their various learning platforms including, but not limited to, Google classroom.
School site support staff spent the next 2 weeks reaching out via phone calls and/or home visits to those students that
the survey identified as needing extra support. 10,467 students responded to the mental health check-in survey. 3,054
(29.2%) were identified, by the survey, as being in need of extra support. School sites made every effort to contact
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and offer support to all 3,054 students by 9/21/20. Support offered included, but was not limited to, 1-on-1
support/counseling, district psychologist support, district social worker support, school police support, care solace
warm handoff, SELPA counseling, and CCRT services. Per the mental health check-in, the 5 top things that HUSD
students are struggling with during distance learning are: Feeling tired/sleepy all the time, Feeling mad/sad all the
time, Scared for friends and family, and Bad thoughts about yourself. The 5 top things that HUSD students say are
having a positive impact on their mental health are Family, Music, Friends, TV/Movies, and Pets. The mental health
check-in program was a resounding success. School sites met with overwhelmingly positive feedback from students
and parents, and 96.3% of site administrators stated that the program went either “Great” or “Good” in a feedback
survey.  
 
HUSD has implemented the SELPHI (Social Emotional Learning & Positive Hands-on Intervention) program to reward
students who have shown academic and/or behavioral improvement and/or excellence. The program is aimed at
publicly rewarding students of all backgrounds for their efforts, providing increased SEL (social-emotional learning) for
students, and showcasing the positive impact our school staff and school police have on our schools and community.
We have had a lot of positive feedback from school sites. Students may be rewarded through this program in a variety
of different ways. Some of the ways that our site has chosen to reward students are for positive behavior, academic
achievements or academic improvements, SEL competencies, showing kindness to others, as well as students
showing outstanding work and effort, among other things. The SELPHI program shows our community that hard work
and positive behaviors are supported and rewarded in both distance and in-person learning settings. The program
also highlights the positive impact that our school site administrators and school police have in our community. 
 
To help our most in-need families during these difficult times, Student Services and School Police created the
Homeless Outreach Program. Using the Infinite Campus data, Student Services generated a list of students that were
identified as homeless at each school site. Using this list, school site staff diligently worked to reach out to each family
to see if they were in need of a care package and if there were any special items that the student needed. Using Title
I funding, “Care Packages” (food box, hygiene kit, backpack, school supplies, resource booklets) were created for
each of the students. Through our Nutritional Services Department, all food items were purchased. This program
occurred twice during the 2020-2021 school year.  
 
Actions supporting the maintenance of clean and safe facilities were implemented as planned and, throughout the
closure of physical school sites, took on a heightened level of importance. Custodians, School Plant Managers, and
related maintenance staff all played critical roles in maintaining safe and healthy work environments for essential staff
that were present at sites to maintain core services, including food distribution. 
 
 
Challenges: 
As noted above, connecting and communicating with families and students was a major challenge during school
closure and remained an area of ongoing focus. With no ability to meet and connect at the physical school site and
the gaps in technology access, staff focused significant effort on contact through multiple channels, including phone
calls, mailing, and socially distanced home visits. These efforts proved to be an effective means for reengaging
unengaged students and allowed for a point of contact to distribute key resources such as Chromebooks, hotspots,
and other instructional materials. 
Another challenge was the preparation for school sites for the 2020-21 school year. At the time, it was not known how
long we would remain in distance learning. With the assumption that a return to school was eventually possible, staff
identified the numerous challenges associated with returning (social distancing, sanitization, testing, air filtration,
signage/pathway, etc.).
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Goal 3

To involve our parents, families, and community stakeholders as direct partners in the education of all students.

State and/or Local Priorities addressed by this goal:

State Priorities: 3 

Local Priorities:

Annual Measurable Outcomes

Expected Actual

Opportunities for parent/student/community survey
input. (Parental Involvement Priority #3): Baseline: All
students: Yes English Learners: Yes Low Income: Yes
19-20: All students: Yes English Learners: Yes Low
Income: Yes

Throughout the 2020-21 school year, surveys were
completed by parents and students regarding
distance learning and supports that were needed.

Parent participation report increase attendance by
3% at various meetings/workshops. (Parental
Involvement Priority #3): Baseline: 46-50% 19-20:
59%

With the pandemic and schools closed, there weren't
any opportunities for parents to attend
meetings/workshops in person. The
meetings/workshops were held virtually. Attendance
in meetings and classes increased by 20% since
parents could attend from their home.

Actions/Services

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures
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Goal Analysis
A description of how funds budgeted for Actions/Services that were not implemented were used to support students,
families, teachers, and staff.

The majority of actions within this goal are based in salary and benefits for staff. For these, most were implemented
as planned and, while staff roles pivoted during school closures, positions themselves were maintained through
school closures.

A description of the successes and challenges in implementing the actions/services to achieve the goal.

The single action that was not completed due to the focus on COVID- 19 was the district and site administrators will
adopt and support parent involvement programs such as Parent Project, Love and Logic, and Parenting Partners.
During these trying times for families, district and school administrators focused on the immediate needs of the
families.  
The closure of school sites beginning in March 2019 as a result of the COVID-19 pandemic had wide-ranging impacts
on the implementation of actions and the ability to report on specific metrics. The inability to gather in groups or
conduct any in-person events significantly impacted the wide range of family engagement activities being
implemented across the district. While some activities carried on into the virtual meeting space, these were modified
in form and faced the significant challenge of a technology gap districtwide. One outcome of the response to the
COVID-19 pandemic has been an improved understanding of the technology and communication needs that exist
across the district, including how these intersect with language and other access barriers. A large proportion of the
initial efforts were focused on connecting students in order to begin implementing the distance learning plan and 
establish a new rhythm for curriculum and instruction. Parallel to this, efforts were made to stay connected with
parents/caregivers through established communication channels and new methods such as video-conferencing.

Planned Actions/Services Budgeted
Expenditures

Actual
Expenditures

Parent Engagement: Provide parent training, learning
opportunities and workshops, including the use of technology.
District and site administrators will adopt and support parent
involvement programs such as Parent Project, Love and Logic,
and Parenting Partners. Enhance the District’s Family and
Parent Resource Center (FRPC) and encourage sites to develop
site parent resource centers to provide information on
educational programs, community services and other resources
designed to improve parenting skills and student achievement.
Communication: Inform parents of the impact of the assessment
results on students’ placement and participation in core
curriculum classes, intervention classes and support programs.
Communicate student progress through access to parent
portals/links on the district website and information system.
Inform parents of site and district news and events through
district and individual school site web pages, automated calls,
newsletters and flyers. Modified to reflect cost of student
information system that should have been included last year.

$353,112 LCFF
Supp/Conc 5000
Service/ Operating
Expenses

$323,999.89
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Successes: 
One success that has been noted is the number of parents that participated in virtual meetings increased probably
due to parents being able to attend without having to be in person. School Site Councils (SSCs) continued their key
role in serving as each school site’s primary means for parents/guardians and community members to fully engage in
the Cycle of Continuous Improvement within their school community. Funds allocated to school sites (including LCFF
Base, LCFF Supplemental and Concentration, Title 1, and other grant funds) are used to improve student outcomes
and the SSC remains a primary place for parents/guardians to engage as partners in the decision-making process
informing the education of their students. 
 
Challenges: 
COVID-19 exposed and exacerbated challenges and gaps that already existed in our district and system in regards to
technology access (both hardware and connectivity) and the ability to provide strong instructional support while
students were at home for many families.

In-Person Instructional Offerings
Actions Related to In-Person Instructional Offerings

Annual Update for the 2020–21 Learning Continuity
and Attendance Plan
The following is the local educational agency’s (LEA’s) analysis of its 2020-21 Learning Continuity and Attendance
Plan (Learning Continuity Plan).

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Footsteps 2 Brilliance Program is an online/in-person reading
program to help parents prepare their children to enter school.
Parents and children come to the Family Resource Center to
learn literacy strategies. Parents are encouraged to read the
online books daily and utilize the strategies shared.

$0 $0 N

Preschool: In order to help provide additional support to
parents of our low-income, English learners and Foster Youth
and Homeless children who might not have access to other
programs, preschool will be offered to a total of 120 students in
these groups.

$790,000 $777,717.61 Y

Purchase supplies, PPE, and equipment to ensure students
have their own supplies and follow safety guidelines

$1,554,210 $1,470,071.43 N
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A description of any substantive differences between the planned actions and/or budgeted expenditures for in-person
instruction and what was implemented and/or expended on the actions.

All of the actions were implemented. Additionally, money was needed to ensure proper PPE and desk shield so that
students were able to come in person and still meet the required distancing.

Analysis of In-Person Instructional Offerings
A description of the successes and challenges in implementing in-person instruction in the 2020-21 school year.

Based on a survey digitally distributed to the families of HUSD in June 2020: 63.7% felt safe in sending their students
back to in-person or hybrid learning with extra conditions. While 36.5% did not feel safe in sending their students back
to in-person or hybrid learning. While we heard from our families we continued to follow the CDPH guidelines which
did not allow us to invited students back on campus initially. 
 
Successes 
In hybrid, the numbers in the classes were small enough for teachers to focus on specific areas of need for each
student.  
 
Out of the 109 enrolled in our Pre-K Academy, 84 students returned to in-person instruction. The instructors also
provided three program-wide parent meetings, including Social-Emotional Tips and Tools. The instructors also worked
with the site Kindergarten teachers to facilitate Kinder Readiness meetings in preparation for the following school
year. 
 
Challenges 
Once students were allowed to come back in person, a hybrid schedule was developed. The challenges with this
were the need to keep students distanced making it difficult for them to work in groups. Also, students were only in-
person for 3 1/3 hours 2 days a week. Elementary students returned to full-time on April 26 while secondary students
remained in hybrid for the remainder of the year.

Distance Learning Program
Actions Related to the Distance Learning Program

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Purchase desk shields to ensure safety guidelines of
distancing.

$131,400 $576,000 N

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Chromebooks will be purchased to ensure all students K-
12 have access to a device to connect with teachers and
complete assignments and giving equal access to all.

$3,711,822 $3,441,807.37 Y
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A description of any substantive differences between the planned actions and/or budgeted expenditures for the
distance learning program and what was implemented and/or expended on the actions.

There was not a substantive difference between planned actions and/or budgeted expenditures for the distance
learning program. Some of the additional costs were for additional computers that were purchased out of CARES
Funds so not as much was needed out of LCAP funds. Additional projects to support distance learning - Purchased
with one time funds (generally CARES funds) 
$1,275,321.67 - 1100 laptops to support all certificated staff 
$192,682.07 - New backup servers for district data 
$515,945.73 - New district firewalls to protect the district and student data and networks 
$324,055.88 - New wireless controllers to manage all wireless access points 
$1,391,000.27 - New wireless access points, replacing/updating the entire HUSD wireless network.

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

300 connectivity hotspots will be purchased to ensure
families have access to the internet.

$72,000 $108,000 Y

Subscription to Zoom so that teachers can connect with
students and provide synchronous learning.

$39,240 $39,240 N

Library Media Specialists will provide support to teachers
through virtual reading activities and materials to support
instruction.

$776,747 $830,139.35 N

Technology Systems Specialists and Computer Learning
Specialists will support students, parents and teachers with
technology needs.

$933,441 $1,400,033.21 Y

The Early College Academy and Dual Enrollment Program
provides access to high school students to participate in
post-secondary education opportunities free of charge
while reducing future college costs for students and
families.

$50,000 $60,455.42 N

Provide continued curricular opportunities because even
with distance learning, all students, especially the students
in identified subgroups, still need to have the opportunity to
have a variety of courses that will prepare them for college
and/or a career so the ROP and CTE courses are being
conducted virtually and supplies distributed as appropriate
for students to participate at home.

$1,426,033 $1,309,317.35 N

Provide textbooks (both digital and hard copy), online
courses, credit recovery and core programs, supplemental
materials, curriculum, supplies, differentiation, personalize
and pace lessons to meet student needs through project-
based learning, etc.

$250,000 $250,319.74 N
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Analysis of the Distance Learning Program
A description of the successes and challenges in implementing each of the following elements of the distance learning
program in the 2020-21 school year, as applicable: Continuity of Instruction, Access to Devices and Connectivity, Pupil
Participation and Progress, Distance Learning Professional Development, Staff Roles and Responsibilities, and
Support for Pupils with Unique Needs.

Based on a survey digitally distributed to the families of HUSD in June 2020: 56% express interest in knowing more
about what is expected to be successful during distance learning, 47% wanted more communication from the teacher,
33% wanted more communication from the school, while 28% expressed their satisfaction with the format.  
 
Continuity of Instruction 
-Successes 
Our district offered both hybrid and distance learning for all students. For hybrid learning, the focus has been on
reaching our foster youth, homeless students, English learners, pupils with unique needs, students lacking access to
adequate internet or learning environments at home, and disengaged learners. Schools worked with their leadership
teams to develop appropriate schedules that included core subjects, including designated and integrated ELD for all
English learners.  
 
Students meeting A-G requirements increased from 41.3% in 2019-20 to 45.6% in 2020-21.  
 
Preschool teachers continued to provide materials/supplies packets for students whose parents' decided to remain on
distance learning and met with them at least twice a week for approximately 30 minutes each session. Teachers
created Google slides, "virtual classrooms", with different activities and resources, including a library section
corresponding with the books on their lessons plans. Special Focus Rooms were created for students, where students
had the ability to review the word, number, color, shape, or theme of the week. A minimum of 3 recorded videos were
shared weekly on finger play, read-aloud stories, music and movement, the focus of the week, and/or a check-in
message. 
 
Classified and certificated staff collaborated to reach disengaged learners. Classified staff roles became more flexible
to ensure that students’ needs were met, from calling parents to make sure they knew how to access instruction
online to reaching families when students were not attending school in-person or virtually.  
 
Socio-emotional learning (SEL) was stressed to all staff. SEL lessons were integrated into the daily academic
curriculum. School counselors and our district’s social worker increased their focus on providing students with
resources on mental health. School sites worked with our police department to conduct wellness checks on
disengaged students.  
 
-Challenges 
Many students struggled with distance learning. There was an increase in absences during distance and hybrid
learning. It was also more difficult to reach disengaged students and their families.  
 
 
Access to Devices and Connectivity 
-Successes 
All students, K-12, were given a Chromebook to have at home during distance learning-devices have been available
in class but not taken home previously.  
 
Over 450 connectivity hotspots were purchased to ensure families had internet access. At least 50 were specifically
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purchased for at-risk students (foster, homeless, low socio-economic students). 
 
-Challenges 
Many families had more than one student trying to be online which caused a slowdown in connectivity even with the
hotspots. 
 
Pupil Participation and Progress 
-Success 
i-Ready Diagnostic for ELA and Math were used to assess all students in grades 1-12. The assessment was
conducted remotely and showed encouraging results. Although there was a decrease in their average performance
compared to the previous year, students seemed to be able to regain those skills throughout the school year.  
 
-Challenges 
It was difficult to assess students remotely. Since we could not control the learning environment to the extent that we
normally do when students attend school in person, the results of the assessment may be questionable. The reliability
of the student scores on i-Ready may not accurately reflect the level of student learning.  
 
 
Distance Learning Professional Development 
-Success 
Preschool teachers continued to receive SEL coaching services and support from SELPA. Joshua Circle and Mesa
Grande met with their PBIS/Trauma-Informed coach.  
 
In many ways, Zoom and other virtual meeting platforms allowed for more frequent professional learning and
collaboration. Rather than holding monthly meetings that spend half a day together, meetings could be held more
frequently and in shorter blocks. 
 
-Challenges 
Some professional learning opportunities require active participation and collaboration that was not always easily
attained through a virtual platform. 
 
Staff Roles and Responsibilities 
-Success 
Although service providers could not meet in person with students. Many providers developed their own web pages
with links to activities and resources to support students in the home. Some created video activities while others
curated a selection of resources from across the internet. 
 
Classified and certificated staff collaborated to reach disengaged learners. Classified staff roles became more flexible
to ensure that students’ needs were met, from calling parents to make sure they knew how to access instruction
online to reaching families when students were not attending school in-person or virtually.  
 
-Challenges 
Related service providers such as Adaptive PE, Occupational Therapy, and Physical Therapy are used to providing
hands-on service to students. The limitation of remote learning prevented providers from delivering the hands-on
support required of many students. 
 
 
Support for Pupil with Unique Needs 
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-Successes 
Special Education and related services were provided remotely with the outstanding support of parents in the home.
In some instances where necessary, non-public aides were provided in the home. 
 
Small cohorts of students with intensive special education needs returned to on-campus learning in October 2020.
Cohorts had to shut down in December and January but resumed as soon as positive rates dropped. 
 
Evaluations for special education and Section 504 eligibility continued through the pandemic. Additional PPE and
guidance on assessing students during the pandemic were provided to assessors. 
 
While many adult education programs reduced enrollment and/or reduced programs or services during the pandemic,
Hesperia Adult School continued to offer its full program of educational services. High School Diploma, GED Prep,
English As A Second Language, and Citizenship Prep programs continued to offer a variety of distance learning,
virtual and small group on-campus classes in support of adult students enrolled in California Adult Education (CAEP)
and Adult Education Title II Workforce Innovation & Opportunity Act (WIOA) funded programs. Over 1100 adults ages
18 and older participated in Hesperia Adult School in 2020-2021. 
 
-Challenges 
The delivery of individualized instruction and related services through distance learning relied heavily on an adult in
the home to log students into class and support the learning. Where parents were unavailable, students were less
successful and more likely to be absent. 
 
Students with more intensive needs struggled to access their special education and related services remotely.

Pupil Learning Loss
Actions Related to the Pupil Learning Loss

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Additional library books will be purchased to support
classroom instruction to address pupil learning loss.

$19,995 $12,852.35 Y

Secondary summer school and elementary intervention will
be provided to students who experienced learning loss
during the 2019-2020 school closures, especially students
with disabilities, English learners, foster youth and students
experiencing homelessness.

$200,000 $200,000 Y

Purchase iReady Reading and Math Diagnostics to be
given three times a year to all students who have not
reached proficiency.

$150,000 $69,456 N
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A description of any substantive differences between the planned actions and/or budgeted expenditures for
addressing pupil learning loss and what was implemented and/or expended on the actions.

There were no substantive differences between the planned actions and/or budgeted expenditures for addressing
pupil learning loss. Students were brought back in small cohorts to give additional instructional support but the funds
came out of one-time funds, CARES. Additional library books were purchased by some sites but other sites didn't
purchase additional books since students weren't on campus to check out books. The iReady diagnostics were less
than projected due to a discount from the vendor.

Analysis of Pupil Learning Loss
A description of the successes and challenges in addressing Pupil Learning Loss in the 2020-21 school year and an
analysis of the effectiveness of the efforts to address Pupil Learning Loss to date.

Overall, the performance results indicate a significant amount of pupil learning loss and a need to accelerate growth
to address that loss. In the district's plans to return to in-person instruction, maintaining time during each day for
targeted small group and one-on-one instruction was a key priority. The schedule that was selected did maintain this
time, with in-person cohorts attending alternating days of live synchronous instruction in the morning and afternoons
focusing on targeted instruction.  
 
The district began a credit recovery/summer program during March to assist secondary students in meeting A-
G/graduation requirements. Elementary students will be offered a summer program during June, 2021 to decrease
the effects of pandemic learning loss, increase grade level readiness, and accelerate student achievement.  
 
Successes 
Small group cohorts for students with special needs began in October 2020 and continued through March 2021, with
only a brief hiatus in December/January due to increased COVID-19 numbers. In person cohorts have been highly
effective in keeping students engaged in learning and progressing toward grade-level standards and individualized
goals, while also minimizing learning loss.  
 
Challenges 
Special education students who require individualized and intensive support throughout the school day were
especially impacted by the pandemic. The delivery of individualized instruction and related services through distance
learning relied heavily on an adult in the home to log students in to class and support the learning.

Description Total Budgeted
Funds

Estimated
Actual
Expenditures

Contributing

Schools will develop plans with their leadership teams to
provide extended day learning opportunities and computer-
based online learning for students, especially groups of
students with the highest needs, such as students with
disabilities, English learners, foster youth, and students
experiencing homelessness.

To be
determined
based on site
needs.

$0 Y

School sites will also make plans to bring back small
student cohorts for in-person support to enhance distance
learning as allowed by state and local health and safety
guidelines.

To be
determined
based on site
needs.

$0 N
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Analysis of Mental Health and Social and Emotional Well-Being
A description of the successes and challenges in monitoring and supporting mental health and social and emotional
well-being in the 2020-21 school year.

Unfortunately, research shows that mental health concerns disproportionately impact at-risk students/families. The
HUSD mental health outreach program has had a direct and positive impact on our at-risk subgroups. 10,859 mental
health check-ins were performed, 3,160 mental health needs were personally handled at school sites with school
police officer collaboration. This includes some serious needs which involved the Community Crisis Response Team
(CCRT) and HUSD social workers. In April 2021, HUSD Student Services and School Police collaborated with Special
Services, Curriculum & Instruction, Social Workers, Counselors, and District Psychologists to implement the Health &
Wellness Anonymous Referral program. In the months that the program has been operational HUSD has received
and responded to 86 health & wellness referrals. Responses have been a collaborative effort between school site
SEL teams, site administrators, site counselors, student services, school police, and social workers. 
 
Successes 
The District SEL committee has continued to meet and promote SEL in the district. A universal screener to identify
social-emotional concerns in students has been developed and will continue to be implemented quarterly moving
forward. 
 
The District's partnership with Care Solace and Desert Mountain Children's Center continues to provide mental health
support to students and their families during the pandemic. Parents, students and staff have been provided resources
to help deal with stress and social emotional concerns through the 24/7 online resource of Care Solace and assist in
finding local mental health related programs and counseling services.  
 
The district understands that sometimes life can be overwhelming and it can be hard to work through difficult times. A
Virtual Calming Room was designed to assist in identifying different strategies for managing emotions.  
 
Teachers and school staff have been encouraged to prioritize the social emotional needs of students as in person
instruction has resumed.  
 
School site staff, Student Services staff and School Police have actively addressed pupil absenteeism during distance
learning through tiered pupil reengagement strategies, including positive home visits.  
 
Student Services worked collaboratively with HUSD District Psychologists, the HUSD Social 
Worker and HUSD Special Services to create the mental health check-in survey. The survey was 
aimed at electronically reaching out to identify students in need of mental health support during 
distance learning. Student Services met with school site administrators on 8/25/20 to refine the 
process and plan implementation. All school sites had teachers push out the survey to students 
by 9/4/20 on their various learning platforms including, but not limited to, Google classroom. 
School site support staff spent the next 2 weeks reaching out via phone calls and/or home visits 
to those students that the survey identified as needing extra support. 10,467 students responded 
to the mental health check-in survey. 3,054 (29.2%) were identified, by the survey, as being in 
need of extra support. School sites made every effort to contact and offer support to all 3,054 
students by 9/21/20. Support offered included, but was not limited to, 1-on-1 
support/counseling, district psychologist support, district social worker support, school police 
support, care solace warm handoff, SELPA counseling, and CCRT services. Per the mental 
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health check-in, the 5 top things that HUSD students are struggling with during distance learning 
are: Feeling tired/sleepy all the time, Feeling mad/sad all the time, Scared for friends and family, and Bad thoughts
about yourself. The 5 top things that HUSD students say are having a positive 
impact on their mental health are: Family, Music, Friends, TV/Movies, and Pets. The mental 
health check-in program was a resounding success. School sites met with overwhelmingly 
positive feedback from students and parents and 96.3% of site administrators stated that the 
program went either “Great” or “Good” in a feedback survey. Student Services is helping school 
sites to continue to support and offer services to the students identified as being in need. Student 
Services is also considering assessing mental health needs again, in the future, after-school site 
supports have had the time to make a positive impact. 
 
Challenges 
During a traditional school year, teachers make the majority of referrals for mental health supports for their students.
Over time, teachers become very in-tune with their students' academic abilities and social/emotional well-being.
Despite the tiered reengagement strategies of the district, many students and families have disengaged from learning.
The District's ability to make timely referrals for mental health and social/emotional supports has been impaired as
students disconnect.

Analysis of Pupil and Family Engagement and Outreach
A description of the successes and challenges in implementing pupil and family engagement and outreach in the
2020-21 school year.

Successes: 
SELPHI Program 
HUSD implemented the SELPHI (Social Emotional Learning & Positive Hands-on Intervention) Program to reward
students who have shown academic and/or behavioral improvement and/or excellence. The program is aimed at
publicly rewarding students of all backgrounds for their efforts, providing increased social-emotional learning (SEL) for
students, and showcasing the positive impact our school staff and school police have on our schools and community.
The SELPHI program shows our community that hard work and positive behaviors are supported and rewarded in
both distance and in-person learning settings. The program also highlights the positive impact that our school site
administrators and school police have in our community. 
 
The Social Worker and School Police worked together to ensure the safety and security of our students, staff
members, and the general public during school time and after-hour functions at our district facilities. HUSD site
administration/student services requested assistance from school police via a wellness check request google form.
Each request represented a situation where school staff was concerned for the well-being of the student. Wellness
checks were usually paired with a CFS call as well. School Police were then directly responsible for making every
effort to locate students and conduct wellness checks on these students at various locations throughout the city and
state. With new state-mandated distance learning requirements, as well as drastic increases in mental health-related
issues, our school police department was responsible for locating students, providing them with distance learning
materials, as well as providing much-needed resources for mental health-related issues. With a focus on At-risk (EL,
Low-Socioeconomic, Foster, Homeless, etc.), officers partnered with district social worker/interns to provide students
that fall within these parameters, additional school supplies and hygiene kits for these families in need. Our Police
Officers assisted in delivering these items to over 600 families of the district. 
 
Tiered Reengagement Strategies:  
HUSD Home E-Communication and Learning Pupil Support (HUSD HELPS) is a structured method to provide site
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support to supplement home communication attempts, maximize learning and minimize HUSD Police Department
wellness checks by re-purposing SARB personnel and letter generating capabilities. HUSD HELPS will be active for
the school year for all distance learning students.  
Tier 1: Site staff reach-out to student and family through phone calls and emails.  
Tier 2: After at least 3 days of no contact (with parents or students) and/or no work turned in by the student, site
admin may request HUSD HELPS Staff generate student attendance and engagement notification and well-being
inquiry.  
Tier 3: After at least 6 days of inactivity and/or no communication site administration may request a second student
attendance and engagement notification and well-being inquiry be sent out followed by a call home by the HELPS
staff. 
Tier 4: After at least 9 weeks of inactivity and/or no communication site administraton may refer students to HELPS
staff who will collaborate with the HUSD Police Department for a family wellness check. 
 
Parent Engagement/Support 
Even with the shutdown, the Family Resource Center continued to support parents through virtual meetings and
classes. 882 parents accessed the computer specialist's online tutorials; 342 accessed the Google Classroom tutorial
documents; 13 parents participated in computer classes; 4 parents participated in the nutrition class; and, 20
preschool parents attended parent meetings. 28 students were provided clothing through the Caring Closet. 
 
Challenges: 
In many ways, the pandemic allowed for more family engagement and outreach due to the nature of the constant
change and the necessity to keep all stakeholders up to date. School sites reported having hiring than normal
attendance for IEP meetings, Back to School Nights, and other parent meetings. Families shared their need to be
informed and connected in a survey given in June 2020. Not having in-person connections with families was difficult in
forming traditional relationships between school and home.

Analysis of School Nutrition
A description of the successes and challenges in providing school nutrition in the 2020-21 school year.

Success: 
Through it all, the staff has remained strong, positive, and willing to do whatever it takes to ensure that our students
get the food that they deserve and so many count on daily. When this started back on March 13 2020, they stepped
up and answered the call without missing a beat or asking why us. 
 
The 20/21 School year had its challenges, but also has shown the strength and dedication of the Nutrition Services
staff. They have had to deal with serving in 100+ heat as well as close to freezing temperatures. They stood in the
rain, snow, and 40+ mph winds to provide meals to all of our families. There were major product shortages from our
vendors, which caused last-minute changes to menus and had them scrambling to find replacement food. 
 
Challenges: 
About 25% of the staff were affected in one way or another by COVID. We have also had an unprecedented drop in
the number of families completing Free/Reduced applications. Though that doesn't hurt us or the district much now, it
will become problematic for the 21/22 school year.

Additional Actions and Plan Requirements
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Additional Actions to Implement the Learning Continuity Plan

Section Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributin

Distance
Learning
Program
(Supports for
Pupils with
Unique Needs)

A bilingual counselor will provide supplemental counseling
for RFEP students to ensure enrollment in coursework that
is UC/CSU approved and participates in college
preparation programs and workshops

$135,794 $145,032.41Y

Pupil
Engagement
and Outreach

Purchase Infinite Campus On-Line Registration to ensure
that students are enrolled and attending school especially
the families of LI, and EL students who may not have
transportation to enroll in person.

$46,150 $46,000 Y

Distance
Learning
Program (Pupil
Participation
and Progress)

Purchase Infinite Campus Program: Campus Learning to
help students, teachers and parents track participation and
engagement of students.

$22,970 $20,877 Y

Mental Health
and Social and
Emotional
Well-Being

Provide parents, students and staff with resources to help
deal with stress and social emotional concerns by
partnering with St. Joseph's Foundation to provide Care
Solace, an online resource with a live 24/7 concierge
meant to assist individuals in finding local mental health
related programs and counseling services. The district
understands that sometimes life can be overwhelming and
it can be hard to work through difficult times. A Virtual
Calming Room was designed to assist in identifying
different strategies for managing emotions. The hope is
that these tools will provide helpful outlets and practices for
when life gets tough.

$0 $0 N

Mental Health
and Social and
Emotional
Well-Being

Hire two Board Certified Behavioral Analysts (BCBA) to
help provide support to teachers of students with behavior
concerns or need extra support (foster students with
trauma or socio-economically disadvantaged students).

$260,000 $0 Y

Pupil
Engagement
and Outreach

The district social worker will work with students and
parents to provide a variety of supports and resources that
meet basic needs and school supplies. The focus is
primarily on the homeless and foster youth but all students
are able to receive help.

$141,727 $164,146.69Y
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A description of any substantive differences between the planned actions and budgeted expenditures for the additional
plan requirements and what was implemented and expended on the actions.

Section Description Total
Budgeted
Funds

Estimated
Actual
Expenditures

Contributin

n/a College and Career Readiness Counselors will work with
students, especially the EL, LI and FY, to promote college
and career resources, help create new pathways and
develop internships, work with students on transition plans
for careers/college, work as a liaison with colleges and
employers, etc.. This action is principally directed and
effective in meeting the needs of our FY, EL and LI
students who have the greatest need in this area.

$408,270 $429,595.08Y

Distance
Learning
Program
(Supports for
Pupils with
Unique Needs)

Provide supplemental EL support for LTEL and “at risk”
such as, additional academic support to meet specific
needs to accelerate acquisition of academic English and
provide language support services to sites.

$306,978 $488,116.96Y

n/a Site instructional coaches will assist teachers with Distance
Learning and in the implementation of 21st Century
teaching skills, curriculum development, the integration of
technology, and behavioral management based on the plan
developed by individual sites

$2,203,857$2,927,054.55Y

n/a Provide all staff, certificated and classified, with on-going
professional development to increase content and
pedagogical knowledge and social-emotional supports.

$220,000 $0 Y

Pupil
Engagement
and Outreach

School police officers and additional campus assistants at
secondary schools to help provide social emotional
support, encourage attendance and participation, and
wellness support.

$1,860,294$1,967,804Y

Distance
Learning
Program
(Supports for
Pupils with
Unique Needs)

Psychologists will support students on IEPs and also
support students one on one or in small groups to deal with
social emotional needs.

$859,198 $929,330.81N

n/a Sites will purchase supplies and materials to support their
instructional program and parent involvement and provide
social-emotional support programs.

$1,267,570$777,717.61Y

n/a Provide transportation to students when small group
intervention or in class instruction begins.

$5,471,555$2,927,656.56Y
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Below is the list of substantive differences between planned actions and budgeted expenditures.  
Action 5: The hiring of 2 BCBAs was delayed due to the pandemic. Interviews occurred during the spring of 2021, with
the positions slated to begin in July 2021. 
 
Action 9: should have included additional teachers to support learning, so the amount is higher than budgeted in LCP. 
 
Action 10: PD expenses weren't needed because most opportunities were canceled or provided online with no cost. 
 
Action 14: Transportation costs were reduced due to the extended closures and need for distance learning. 
 
Implemented and expanded actions:  
Action 14: Although transportation costs were reduced due to extended closures, the services were expanded to
support student's unique needs, for example, access to food provided by nutrition service and access to intervention
cohorts at school.

Overall Analysis
An explanation of how lessons learned from implementing in-person and distance learning programs in 2020-21 have
informed the development of goals and actions in the 2021–24 LCAP.

The lessons learned from implementing distance learning and in-person programs in 2020-21 had an impact on the
development of the goals and actions in the 2021-24 LCAP. Even though the overall goals remain the same, actions
and services are being expanded to meet the student needs and inequities exposed during distance learning. The
reflection of the 2020-21 LCP showed that we need to continue to focus on social-emotional needs of students and
fund personnel (iMTSS Coordinator, elementary counselors) to support the student needs. 
 
One of the new LCAP actions that was emerging prior to the pandemic but was reaffirmed by the experiences during
distance learning and in-person programs is the implementation of an Integrated Multi-Tiered System of Supports
(iMTSS). This action focuses on Tier 1, 2 and 3 supports. Besides the foundational, Tier 1 program provided in all
schools and classrooms, Tier 2 and 3 will provide additional support and services students need. A coordinator will be
hired to work with staff to train and support staff in meeting these needs and work to reduce the inequities in the
system.  
 
The Social Worker program reached out on an individual basis for an individual assessment of 
needs for the students and their families and to build overall relationships with families and parent engagement.
Administrators and office staff participated in outreach in properly identifying students in need for future interventions
and resources. During the pandemic the social worker enlisted help from interns to support the families and the need
is still there. Additional staff is being considered as a continual support including additional elementary counselors.  
 
To support our foster youth, the social worker, in conjunction with SBCSS, was able to give 19 graduating foster youth
a Kindle and assisted 11 with their FAFSA/Chafee Grant applications. The social worker also worked with the school
counselor regarding a student's A-G requirements to allow the student to apply to CSUSB. 
 
School psychologists continue to support students with unique needs and provide guidance to teachers and support
providers in implementing effective programs to address learning loss. Special Education teachers are reevaluating
each student's present levels of performance to ensure frequency and duration of current service remain appropriate.
Expanded learning opportunities for students with special needs will be provided each summer. 
 

Page 34



BCBAs will provide assessment and support of students who experiences a regression in behavior due to the social
isolation caused the the pandemic. 
 
The HUSD School Police Department continued to work collaboratively with HUSD district staff and school site staff to
develop and implement a plethora of programs that are directly aimed at helping all HUSD students and families, but
especially at-risk, homeless, and foster subgroups. The data clearly demonstrates the continued positive impact their
collaborative efforts have had on all students and especially at-risk students. The data also shows the direct positive
impact they have had and will continue to have, on disproportionalities for at-risk students. The collaborative
programs run the gamut from homeless food giveaways and mental health outreach to suspension alternative
programs and many others. At every turn, the School Police Department worked collaboratively with HUSD staff to
continue to forge strong positive relationships with students, families, and the community through many positive
reward programs. Their philosophy is one of community intervention and absolutely not punishment. HUSD School
Police Officers are far more likely to play football with a student during a SARB All-Star event, deliver a free pizza to
an improving student, or provide intervention resources to a SARB parent than ever issue a citation or make an
arrest. And in the rare instance that they do issue a citation or make an arrest it is in the interests of the overall safety
of our students, parents, staff, and the community.

An explanation of how pupil learning loss continues to be assessed and addressed in the 2021–24 LCAP, especially
for pupils with unique needs.

Based on data analysis of 20.21, HUSD continues to plan and assess the needs of our students, specifically those
with unique needs. There are three areas of need for HUSD students: Academic Achievement, Student Wellness, and
Student Engagement. These three areas will be addressed in the 21-24 LCAP in the following ways. Academic
acceleration will be assessed through district assessments completed three times a year as well as local
assessments given and analyzed through the grade level and department PLCs. Intervention, tutoring, and summer
school will be available for students to address their needs. Student wellbeing will be assessed through a universal
screener. The social-emotional learning committee will assist in determining which universal screener will be the top
choice for HUSD. Once the screener is chosen, an assessment schedule will be determined. Hiring elementary
counselors for each elementary site as well as utilizing counselors at all secondary sites to assist with addressing the
needs determined by the universal screener in small groups, individual supports, and school-wide student wellbeing
initiatives. Student engagement will be assessed and addressed through the monitoring of attendance. The needs will
be addressed through site-based engagement, and attendance events will be held and structured activities during the
school day. The implementation of re-engagement strategies will be utilized.

A description of any substantive differences between the description of the actions or services identified as
contributing towards meeting the increased or improved services requirement and the actions or services implemented
to meet the increased or improved services requirement.

The substantive differences between descriptions of the actions or services identified are due to the COVID-19
pandemic. Less money was spent on transportation, professional development, and personnel due to not being able
to hire some positions during the pandemic. Actions or services implemented were focused and/or modified based on
the unique needs of HUSD students during the pandemic. The HUSD School Police Department continued to work
collaboratively with HUSD district staff and school site staff to develop and implement a plethora of programs that are
directly aimed at helping all HUSD students and families, but especially at-risk, homeless, and foster subgroups. The
data clearly demonstrates the continued positive impact their collaborative efforts have had on all students and
especially at-risk students.
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Overall Analysis of the 2019-20 LCAP and the 2020-
21 Learning Continuity and Attendance Plan
A description of how the analysis and reflection on student outcomes in the 2019-20 LCAP and 2020-21 Learning
Continuity and Attendance Plan have informed the development of the 21-22 through 23-24 LCAP.

Overall, the analysis and reflection on student outcomes from 2019-20 and 2020-21 has reaffirmed the need to focus
on key elements of the prior LCAP while expanding and refining the focus of goals and metrics. As discussed above
in the Overall Analysis section of the 2020-21 Annual Update, stakeholder input and staff planning has informed
significant revision of the goals and corresponding structure of the 21-22 through 23-24 LCAP. However, many of the
targets set in the 2019-20 LCAP were not reached and still remain relevant. For each of the goals present in the
2019-20 LCAP, significant progress is still needed to achieve the specific metrics within each as well as the broader
intent 
 
Multi-Tiered System of Supports (MTSS) 
As discussed above, the course of distance learning and in-person instruction, along with the inequitable outcomes
across LCAP past LCAP goals/metrics, has affirmed the need for an effective MTSS. This is critical for all students
and especially urgent for student groups who have not been provided full access to core content or sufficient tiered
intervention. 
 
Culture and Climate 
The second LCAP goal from the 2019-20 LCAP is aligned to this area within the new LCAP, though the new goal is
refined to more specifically embody the district’s core value of supporting the whole child. Actions including the
district’s Social Emotional Learning (SEL) program, Positive Behavioral Intervention and Supports (PBIS), and
Bullying Prevention are focused in this area to support equitable outcomes for all student groups. 
 
Integrated Supports 
The new LCAP focuses specifically on Tier 2 and 3 supports that provide students the individual services needed to
meet their identified academic, behavioral, social-emotional, and 
mental and physical health needs. Student outcomes for Chronic Absenteeism, Attendance, and Drop-out Rates all
include disproportionate results across student groups. The new LCAP goal statement calls specific attention to the
need to support English Learners, Students with Disabilities, African American Students, Foster Youth, Homeless
Youth, and other student groups whose outcomes indicate the greatest need. This goal area is also one that is
expected to expand in scope as the district moves further into its implementation of an effective MTSS across all
schools. New staff includes two BCBAs, a coordinator, and additional elementary counselors and psychologists. 
 
Overall, the specific reflection on student outcomes in the 2019-20 Annual Update and 2020-21 Annual Update
sections and more general reflection here supports the shift to 2021-22 through 2023-24 LCAP goals that: 
 
-Focus explicitly on the need for an effective iMTSS to meet all of the needs of the students 
-Emphasize the need for coherence and consistency of program for all students, regardless of site, classroom, or
program 
-Communicate the importance of individual, targeted support based upon identified student need 
-Provide greater SEL support for students and staff 
-Reaffirm the importance of engaging and empowering stakeholders as partners in the education of students
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Instructions: Introduction
The Annual Update Template for the 2019-20 Local Control and Accountability Plan (LCAP) and the Annual Update for
the 2020–21 Learning Continuity and Attendance Plan must be completed as part of the development of the 2021-22
LCAP. In subsequent years, the Annual Update will be completed using the LCAP template and expenditure tables
adopted by the State Board of Education.

For additional questions or technical assistance related to the completion of the LCAP template, please contact the
local COE, or the California Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at
916-319-0809 or by email at lcff@cde.ca.gov. (mailto:lcff@cde.ca.gov)

Instructions: Annual Update for the 2019–20 Local
Control and Accountability Plan Year
Annual Update
The planned goals, state and/or local priorities, expected outcomes, actions/services, and budgeted expenditures
must be copied verbatim from the approved 2019-20 Local Control and Accountability Plan (LCAP). Minor
typographical errors may be corrected. Duplicate the Goal, Annual Measurable Outcomes, Actions / Services and
Analysis tables as needed.

Annual Measurable Outcomes
For each goal in 2019-20, identify and review the actual measurable outcomes as compared to the expected annual
measurable outcomes identified in 2019-20 for the goal. If an actual measurable outcome is not available due to the
impact of COVID-19 provide a brief explanation of why the actual measurable outcome is not available. If an
alternative metric was used to measure progress towards the goal, specify the metric used and the actual measurable
outcome for that metric.

Actions/Services
Identify the planned Actions/Services, the budgeted expenditures to implement these actions toward achieving the
described goal and the actual expenditures to implement the actions/services

Goal Analysis
Using available state and local data and input from parents, students, teachers, and other stakeholders, respond to
the prompts as instructed.

If funds budgeted for Actions/Services that were not implemented were expended on other actions and
services through the end of the school year, describe how the funds were used to support students,
including low-income, English learner, or foster youth students, families, teachers and staff. This
description may include a description of actions/services implemented to mitigate the impact of COVID-
19 that were not part of the 2019-20 LCAP.

Describe the overall successes and challenges in implementing the actions/services. As part of the
description, specify which actions/services were not implemented due to the impact of COVID-19, as
applicable. To the extent practicable, LEAs are encouraged to include a description of the overall
effectiveness of the actions/services to achieve the goal.
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Instructions: Annual Update for the 2020–21
Learning Continuity and Attendance Plan
Annual Update
The action descriptions and budgeted expenditures must be copied verbatim from the 2020-21 Learning Continuity
and Attendance Plan. Minor typographical errors may be corrected.

Actions Related to In-Person Instructional Offerings
In the table, identify the planned actions and the budgeted expenditures to implement actions related to
in-person instruction and the estimated actual expenditures to implement the actions. Add additional
rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted expenditures for in-
person instruction and what was implemented and/or expended on the actions, as applicable.

Analysis of In-Person Instructional Offerings

Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges experienced in implementing in-person
instruction in the 2020-21 school year, as applicable. If in-person instruction was not provided to any
students in 2020-21, please state as such.

Actions Related to the Distance Learning Program
In the table, identify the planned actions and the budgeted expenditures to implement actions related to
the distance learning program and the estimated actual expenditures to implement the actions. Add
additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted expenditures for
the distance learning program and what was implemented and/or expended on the actions, as
applicable.

Analysis of the Distance Learning Program

Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges experienced in implementing distance
learning in the 2020-21 school year in each of the following areas, as applicable:

Continuity of Instruction,

Access to Devices and Connectivity,

Pupil Participation and Progress,

Distance Learning Professional Development,

Staff Roles and Responsibilities, and
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Supports for Pupils with Unique Needs, including English learners, pupils with exceptional needs
served across the full continuum of placements, pupils in foster care, and pupils who are
experiencing homelessness

To the extent practicable, LEAs are encouraged to include an analysis of the effectiveness of the distance learning
program to date. If distance learning was not provided to any students in 2020-21, please state as such.

Actions Related to Pupil Learning Loss
In the table, identify the planned actions and the budgeted expenditures to implement actions related to
addressing pupil learning loss and the estimated actual expenditures to implement the actions. Add
additional rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted expenditures for
addressing pupil learning loss and what was implemented and/or expended on the actions, as
applicable.

Analysis of Pupil Learning Loss

Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges experienced in addressing Pupil Learning
Loss in the 2020-21 school year, as applicable. To the extent practicable, include an analysis of the
effectiveness of the efforts to address pupil learning loss, including for pupils who are English learners;
low-income; foster youth; pupils with exceptional needs; and pupils who are experiencing
homelessness, as applicable.

Analysis of Mental Health and Social and Emotional Well-Being
Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges experienced in monitoring and supporting
Mental Health and Social and Emotional Well-Being of both pupils and staff during the 2020-21 school
year, as applicable.

Analysis of Pupil and Family Engagement and Outreach
Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges related to pupil engagement and outreach
during the 2020-21 school year, including implementing tiered reengagement strategies for pupils who
were absent from distance learning and the efforts of the LEA in reaching out to pupils and their parents
or guardians when pupils were not meeting compulsory education requirements or engaging in
instruction, as applicable.

Analysis of School Nutrition
Using available state and/or local data and feedback from stakeholders, including parents, students,
teachers and staff, describe the successes and challenges experienced in providing nutritionally

Page 39



adequate meals for all pupils during the 2020-21 school year, whether participating in in-person
instruction or distance learning, as applicable.

Analysis of Additional Actions to Implement the Learning
Continuity Plan

In the table, identify the section, the planned actions and the budgeted expenditures for the additional
actions and the estimated actual expenditures to implement the actions, as applicable. Add additional
rows to the table as needed.

Describe any substantive differences between the planned actions and/or budgeted expenditures for
the additional actions to implement the learning continuity plan and what was implemented and/or
expended on the actions, as applicable.

Overall Analysis of the 2020-21 Learning Continuity and
Attendance Plan
The Overall Analysis prompts are to be responded to only once, following an analysis of the Learning Continuity and
Attendance Plan.

Provide an explanation of how the lessons learned from implementing in-person and distance learning
programs in 2020-21 have informed the development of goals and actions in the 2021–24 LCAP.

As part of this analysis, LEAs are encouraged to consider how their ongoing response to the
COVID-19 pandemic has informed the development of goals and actions in the 2021–24 LCAP,
such as health and safety considerations, distance learning, monitoring and supporting mental
health and social-emotional well-being and engaging pupils and families.

Provide an explanation of how pupil learning loss continues to be assessed and addressed in the 2021–
24 LCAP, especially for pupils with unique needs (including low income students, English learners,
pupils with disabilities served across the full continuum of placements, pupils in foster care, and pupils
who are experiencing homelessness).

Describe any substantive differences between the actions and/or services identified as contributing
towards meeting the increased or improved services requirement, pursuant to California Code of
Regulations, Title 5 (5 CCR) Section 15496, and the actions and/or services that the LEA implemented
to meet the increased or improved services requirement. If the LEA has provided a description of
substantive differences to actions and/or services identified as contributing towards meeting the
increased or improved services requirement within the In-Person Instruction, Distance Learning
Program, Learning Loss, or Additional Actions sections of the Annual Update the LEA is not required to
include those descriptions as part of this description.

Overall Analysis of the 2019-20 LCAP and
the 2020-21 Learning Continuity and
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Attendance Plan
The Overall Analysis prompt is to be responded to only once, following the analysis of both the 2019-20 LCAP and the
2020-21 Learning Continuity and Attendance Plan.

Describe how the analysis and reflection related to student outcomes in the 2019-20 LCAP and 2020-21
Learning Continuity and Attendance Plan have informed the development of the 21-22 through 23-24
LCAP, as applicable.

Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP)
follow the template.

Local Educational Agency (LEA)
Name

Contact Name and Title Email and Phone

Hesperia Unified
David Olney 
Superintendent

david.olney@hesperiausd.org 
760 244-4411

Plan Summary 2021-24
General Information
A description of the LEA, its schools, and its students.

Hesperia Unified School District was formed in 1987. Before that, the Victor Valley was a mix of Hesperia 
Elementary School District and Victor Valley Union High School District. HUSD currently includes 3 comprehensive 
high schools, 3 middle schools, 15 elementary schools, 3 alternative schools, and 1 adult education school. HUSD 
serves and educates over 21,926 brilliant individuals with the following demographics: 
Hispanic - 70.78% 
White - 18.95% 
Asian - 0.99% 
American Indian - 0.33% 
African American - 6.86% 
Other - 0.69% 
Not reported - 0.03% 
Two or more races - 1.37% 
English Learners - 18.94% 
Low Income - 66.40% 
Foster Youth - 1.29% 
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Unduplicated High Need - 68.74% 

Our primary focus is to provide a quality educational program in our schools. Student achievement 
continues to improve. Various opportunities for students to participate in the performing arts, athletics, and 
community service projects are available to augment learning experiences. HUSD employs qualified staff that is 
dedicated and passionate about providing for and leading our young people.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and
local data.

Due to the COVID-19 pandemic and closure of schools in March 2020, a full California School Dashboard was not 
published in fall 2020. The successes and progress described in this section are based on HUSD’s 2019 
Dashboard results and more recent data (state and local) from 2019-20 and 2020-21. Overall, there are some key 
areas in which HUSD has made progress and has successes to highlight. These areas of success include 
decreasing trends in Suspension Rate, decreases in Chronic Absenteeism where efforts have been targeted, 
increases in Graduation Rate, and an increase in students prepared for college and careers as shown on the CCI 
Indicator on the Dashboard. HUSD implemented additional CTE courses during this time. In highlighting any 
progress, it is important to note that significant performance gaps between student groups persist for all Dashboard 
indicators and other local metrics.  
Based on the successes listed above, HUSD plans on continuing to decrease Suspension Rate, decreases in 
Chronic Absenteeism where efforts have been targeted, increases in Graduation Rate, and an increase in students 
prepared for college and careers as shown on the CCI Indicator. The strategic plan for HUSD will include focusing 
on the whole child. Student academic acceleration, student wellbeing, and student engagement will be the focus. 
HUSD will be providing accelerated learning opportunities through tutoring, extended school year, and credit 
recovery opportunities. HUSD will hire an iMTSS coordinator to focus on student wellbeing through professional 
learning and planning with stakeholders. Lastly, school sites are encouraged to sponsor before and after school 
clubs, expand activities during the school day, and highlight those attending school regularly.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data,
including any areas of low performance and significant performance gaps among student groups on Dashboard
indicators, and any steps taken to address those areas.

Due to the COVID-19 pandemic and closure of schools in March 2020, a full California School Dashboard was not 
published in 2020. The areas of need described in this section are based on HUSD’s 2019 Dashboard results and 
more recent data (state and local) from 2019-20 and 2020-21. HUSDs performance on the 2019 Dashboard, as 
well as the district’s outcomes on the previous dashboards (2017, 2018), demonstrates that the district needs to 
improve significantly across multiple dashboard indicators, specifically the academic indicator, suspension rate 
indicator, and chronic absenteeism and for many student groups. More recent outcomes from 2019-20 and to-date 
2020-21 iReady data reaffirm these needs. To address the areas of low performance and performance gaps, the 
district will be utilizing additional counselors and iMTSS to create systems of support for students both 
academically and social emotionally. iReady will be utilized to progress monitor students as teachers focus on 
tiered academic supports.  

Page 42



In addition to Dashboard data, stakeholder surveys were administered and found a focus in three areas. Student 
academic acceleration, student wellbeing, and student engagement will be the focus. Intervention, tutoring, 
summer school were suggestions provided to accelerate learning. Counselor, social-emotional support, and social 
worker support were topics provided by stakeholders to support student wellbeing. Expanding activities for students 
during school hours, before school, and after school are ways to increase student engagement.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.

Districtwide Focus Area: Coherence 
• Mission: Preparing Today’s Students for Tomorrow’s World 
• Vision: Provide students with 21st Century Skills by focusing on Deep Literacy through the 6Cs and
Innovation 

We are a:Professional Learning Community (PLC) who focus instruction on the following questions: 
What do we expect our students to learn? 
How will we know they are learning? 
How will we respond if they don’t learn it? 
How will we respond if they already know it? 

The 6Cs are an emphasis in all lessons: 
• 6Cs: Critical Thinking, Collaboration, Communication, Creativity, Citizenship, and Character 
• Units of Study 
• Project-Based Learning 
• State Standards 

LCAP Goals: 
1. To provide a high-quality classroom curriculum, instruction and assessment to prepare our students for 
success in college and/or a career 
2. To provide a physically and emotionally safe climate and learning environment that is culturally
responsive to all students 
3. To involve our parents, families, and community stakeholders as direct partners in the education of all 
students

Comprehensive Support and
Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following
prompts.

Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
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Mojave High School 
Shadow Ridge School

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and
improvement plans.

A comprehensive assessment is being conducted in consultation with various stakeholders.  Parent and student 
voice surveys will be utilized and inform the development of the CSI plan. In addition, site administrators will 
continue to utilize stakeholder input throughout the plan's implementation to ensure meaningful participation and 
positive outcomes for students. This work began when the schools were first identified for CSI support in each 
school identified a leadership team that helped to guide the work of CSI, with support from a district team 
composed of the Director of Secondary Education, Director of Pk-12 Programs and Monitoring, and the Coordinator 
of Professional Development.  The team analyzed state and local data, including the CA Dashboard data and local 
lead measures.  Michael Fullan’s work on Coherence guided the data analysis and development of the CSI plan.  
Last school year, each school worked with Innovate Ed, a third party hired to lead Coherence work.  This year, this 
work has continued with both site and district administrators collaborating on leading the Coherence work.  
Meetings with site administration and their school leadership teams are planned four times during the year to 
ensure schools are provided with sufficient support in the implementation, monitoring, and evaluation of evidence-
based interventions and the identification of resource inequities.      
  
Capacity building is a significant part of the support provided to schools.  The process of identifying evidence-based 
interventions, evaluating their effectiveness, and identifying resource inequities through Fullan’s Coherence work 
include the following: 
  
Clarity of School-wide Goals and Student Learning Priorities 
    - Lag outcomes (annual measures)  
    - Lead metrics (how to monitor progress)  
    - Student success indicators (student skills/behaviors that inform impact)  
  
Developing Shared Leadership and Systemic Collaboration  
    - Team purposes and roles  
    - Collaboration structures and processes  
    - Define the common/connected work of teams 
  
Creating Collective Expertise with a Coherent Instructional Framework  
    - High yield student support/instructional strategies  
    - Evidence of learning that informs practices  
    - Cycles of inquiry/instruction that guide teaching and learning  
  
Establishing Evidence-based Cycles that Guide Continuous Improvement  
    - Growth targets for improved student academic achievement, behavior, and graduation rates  
    - Connecting evidence of impact to improvement of practices  
    - Defining cycles of inquiry at the teacher, school, and district levels to monitor progress  
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Through the work that has occurred up to this point, one important resource inequity that has been identified by 
both Mojave High School (MHS) and Shadow Ridge School (SRS) is that they have not been able to provide 
enough opportunities to students for the CTE pathway completion.  Both schools are very small compared to their 
comprehensive high school counterparts, which often translates into having fewer resources for students.  
Therefore, a major focus for both schools will be on finding ways to increase CTE pathways and student 
participation.  Other strategies identified include providing more personalized learning opportunities for credit 
recovery, identifying lead measures to monitor school goals and focus, ensuring consistency in evaluating student 
work, and supporting students’ social-emotional wellbeing.   
  
Stakeholder Engagement  
A new site-wide Leadership Team was formed to assist in the creation of the MHS Comprehensive Needs 
Assessment (CNA).  Through surveys and other forms of feedback, the leadership team helped guide the formation 
of MHS CNA. The leadership team used feedback from the comprehensive needs assessment, as well as input 
from sources such as the CA School Dashboard, to create the CSI plan. The CSI plan was shared with the School 
Site Council that is made up of various stakeholders, including parents, students, teachers, classified staff, and 
administration. The assessment and implementation of the CSI plan are ongoing. Collaboration Wednesdays, staff 
meetings, leadership meetings, and Coffee with the Coyote Cabinet are ways to keep the various groups apprised 
of the progress. Stakeholders are provided the opportunity to review evidence and data on the various programs 
and implementation of course materials outlined in the CSI plan. These times of collaboration focus on using site 
data, both formal and informal, to monitor the effectiveness of the program or materials. The input of the 
stakeholders helps to drive the decision-making process concerning the renewal, cancellation, or modification of 
expenditures. 
  
At Shadow Ridge School, the classified staff, teachers, administrators, community members, parents, and students 
are continuously engaged in evidence-based planning and decision-making.  All stakeholders are involved in data 
collection, data distribution, and data evaluation.  Community members, parents, and students look at data with the 
staff in school site council meetings, ELAC meetings, and individual parent-teacher conferences. 
  
School staff and teachers take a deeper dive into data every three weeks by engaging in a 3-6-9 cycle.  First, at the 
three-week mark, staff examines the Pass/Fail numbers from every section.  Then, at the six-week mark, teachers 
reexamine the second cycle of the Pass/Fail data and bring student names that were unsuccessful to the 
counselor. Finally, at the nine-week mark, Shadow Ridge staff looks at the quarter in its entirety, addressing any 
student needs or deficiencies. 
  
Identification of Evidence-based Strategies  
Mojave High School, while continuing to follow our district’s Coherence Model, worked with both district support 
personnel and Innovate Ed to analyze the CA Dashboard Data, district-level data, and site-level data. During this 
process, MHS learned more about the identification process for CSI and their specific areas of concern that have 
placed the school in CSI status. Using the preexisting School-wide Implementation Plan (SIP) and CSI data, MHS 
could refine and narrow its school-wide focus. These “living documents” both drew heavily on the input from the 
district and MHS Leadership Team and staff. District personnel assisted in providing direction and referral to 
evidence-based practices that align with the areas of concern MHS was addressing. Targeted professional 
development from the district’s Educational Services department assisted the leadership team in finding specific 
strategies to target the areas of concern. This helped lay the foundation for securing programs, materials, and 
resources used in the CSI plan expenditures. 
  
Shadow Ridge School and the leadership team have been working with Innovate Ed to engage in the coherence 
process for over three years.  As a result, the school has identified a focus that is driving data discussion and 
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instructional practices.  The SLT team has been diligently working through the coherence process in identifying and 
selecting evidence-based interventions. Through this process, the staff has woven the school focus with the CSI 
focus.   The team has looked at the "250+ Influences on Student Achievement" research based on the work done 
by John Hattie alongside Visible Learning.  Teachers have identified influences that had the greatest potential to 
accelerate student achievement considerably.  Shadow Ridge staff focused on teaching practices, professional 
development, hands-on learning, technology that promotes critical thinking, and some online curricula that are 
specific in identifying student deficiencies. 
  
Identification of Resource Inequities 
A central focus of resource inequities identified by the LEA and Mojave High School, came through district 
facilitated meetings with site leadership teams focusing on Dashboard data. The analysis found a lack of 
opportunities for students to complete CTE courses and pathways. These inequities are being addressed through 
the CSI plan in multiple ways, including increased funding for materials and supplies for current CTE courses, 
increased funding for the creation and training of staff in new CTE courses, the use of funds to support the 
purchase of equipment, and materials for CTE courses, and funding for CTE-based professional development and 
conferences. 
  
At Shadow Ridge School, the staff strives to create student experiences that enable all children to reach 
empowering and rigorous learning outcomes.  The resource inequity, as referred to the allocation and use of 
resources such as people, time, and money, is being addressed by creating a plan that puts the latest technology 
and hands-on science into the students’ hands.  The plan also includes training for staff in the use of high yield 
research-based instructional strategies. John Hattie’s Visible Learning research helped the team identify influences 
that had the greatest potential to accelerate student achievement.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.

District and site leadership team meetings have been scheduled throughout the school year.  These meetings will 
focus on continuing the work of implementing and monitoring effective evidence-based interventions.  Each school 
has developed a school improvement plan that includes their school focus, expected outcomes, success indicators, 
staff practices, school supports, evidence of learning, and an implementation timeline.  This plan will be reviewed 
and revised as needed based on stakeholder feedback and progress monitoring of evidence-based interventions.  
Currently, there are three meetings planned with the school’s leadership team during the school year to ensure that 
the team makes data-driven decisions throughout the school year and revise the plan as needed.   
The implementation of inquiry cycles grounded on qualitative and quantitative measures is an integral part of the 
work of Coherence.  In this model, teacher teams engage in a 3-6-9 cycle of inquiry that includes the following 
components: 
      - analyzing data,  
      - setting goals,  
      - deepening learning both individually and collectively,  
      - implementing the new learning, and monitoring, assessing, and adjusting practice 
  
The key data that will be included in these cycles of inquiry include teacher-created assessments that directly 
support the schools’ area of focus.  More specifically, data that will be reviewed by leadership teams include 
students’ depth of knowledge level as demonstrated in students’ writing, suspension rates, student attendance, 
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credit completion rates, the number of students participating in CTE programs, and college attendance rates.   
  
Use of Stakeholder Feedback in Monitoring Process  
The district will actively seek input from stakeholders and partner with them to monitor and evaluate the 
implementation and effectiveness of the plan through the work of Coherence. 

The LEA meets regularly with Mojave High School and its leadership team.  As part of this process, the LEA 
reviews evidence and data provided by the site.  In several meetings, the use of data has been addressed to 
ensure the school is working with data that most directly serves two purposes: first, data that is evaluated is 
purposeful and meaningful to our staff and school focus; second, how that data supports the effectiveness of the 
CSI plan.  Modifications are made as needed to CSI plan and data collected to better address the school’s areas of 
concern and shared with various other stakeholders through leadership team meetings, staff meetings, and 
parent/community meetings such as Coffee with Coyote Cabinet.   
  
Shadow Ridge School’s leadership team is working with the district and with the rest of the staff in bringing 
coherence and focus on the CSI plan.  The district is utilizing Michael Fullan’s Coherence resources in guiding the 
site team in discussions centered around student achievement and student lead indicators.  There is constant 
communication and evaluation of the CSI plan by the leadership team.  The school’s progress on the CSI plan will 
be communicated with the leadership team, staff, and parents through the SSC and ELAC meetings.  Input will 
continuously be requested from all stakeholders and their input, as well as the student lead measures, will be 
utilized to guide the implementation and evaluation of the evidence-based strategies.

Stakeholder Engagement
A summary of the stakeholder process and how the stakeholder engagement was considered before finalizing the
LCAP.

During 2020, district leadership met with all constituent groups prior to the closure of schools due to COVID-19 and 
began to solicit input on new goals in the new three-year LCAP cycle. During this time, district leadership facilitated 
meetings with parents, including parents of students with disabilities and parents of English learners, bargaining 
units, community members, teachers, and staff where conversations were held about what each group felt was 
going well in the district and where each group felt additional work needed to be done. In addition, school sites 
conducted both School Site Council (SSC) and English Language Advisory Committee (ELAC) meetings 
throughout the year. Parent representatives from both of these groups are participants on district-level committees 
and serve as conduits to bring information to central office leadership from the school site as well as bring district-
level information to the school site. These stakeholder meetings were dedicated to reviewing the district's LCAP 
goals and actions while facilitating a structured discussion to solicit input, gather feedback, and inform the groups of 
LCAP updates.  

In 2020-21, these groups and conversations have continued in a virtual format. In addition, the district released a 
parent survey to gather input on the services provided through the district's LCAP. The draft of the LCAP was 
shared with the DELAC and the DAC and also board members and bargaining groups. The draft has been posted 
on the district website in May/June.  
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Stakeholder groups that were involved in discussions throughout the year include: • District Leadership (Principals, 
Directors, Coordinators, Managers) (Monthly) • District Parent Advisory Council (Monthly) • District English 
Language Advisory Committee (Monthly)•  District Educational Services and Fiscal Services • Members of the 
Hesperia Teachers Association (HTA) and California School Employees Association (CSEA) met with Educational 
Services to review the draft and separate surveys were sent to association members for their input • The Director of 
Special Services met with SELPA to ensure that needs were being addressed • Parents of unduplicated students 
were given a chance to address concerns and offer input on the draft 

Communication: 
Methods used to publicize the opportunities to participate in the LCAP meetings and survey included the use of 
social media (Facebook and Twitter).  

Meetings: 
Parents/Staff Advisory Groups: 
District Advisory Committee (DAC): Parent and staff representatives from each school site representing the low-
income students, foster youth, and English Learners: During the District Advisory Committee (DAC) virtual 
meetings, the LCFF/LCAP was explained to all members in attendance. The committee has previously heard about 
the new funding formula under LCFF when budgets are reviewed. 
A link to the LCAP on the HUSD website was also shared along with progress made towards the goals. The 
members then took the stakeholder survey regarding the goals, actions, and expenditures and were given an 
opportunity to suggest additional actions/services. An electronic copy of the final draft was sent to the members. 

EL: DELAC: Parent representatives from each school site who are elected annually by the site English Learner 
Advisory Committee (ELAC): At the virtual District English Language Advisory Committee (DELAC) meetings 
throughout the year. the LCFF/LCAP was explained to all members in attendance. 
The new funding of the district and the focus on English Learners (EL), Low Income (LI), and Foster Youth (FY) 
was discussed. Representatives from most schools were in attendance. During the meeting, the Director of PK12 
Programs and Monitoring presented the district's LCAP goals and gave examples of planned actions to support 
them. DELAC members asked clarifying questions, provided input, and expressed appreciation for being included 
in the process. 

EL, LI, & FY: 
Information was also shared at SSC meetings and ELAC meetings.  

Foster Youth: Foster Youth Advisory: San Bernardino County Superintendent of Schools (SBCSS) Foster Youth 
Liaison, HUSD Social Worker, Director of Student Services, and representatives from each of the group home 
agencies served within the district. The Director of Student Services invited 
foster parents and representatives from the Foster Family Agencies to attend virtual meetings. The district social 
worker attended monthly Foster Care Advisory meetings. 

Administration: 
The LCAP was continually referenced during meetings with both certificated and classified management teams (all 
department directors and above with Superintendent), and a summary of progress and expenditures was 
presented. An opportunity was given for questions and comments.  

Principals and Assistant Principals: 
Site administration reviewed the LCAP during management meetings and offered input on revisions. 
Educational Services met weekly to discuss the LCAP, analyze data, determine support for CSI and ATSI schools, 
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and determine what actions/services/expenditures have been completed and which need to be revised for the next 
LCAP. 

Bargaining Units: Members of HTA and CSEA, Teachers and Support Staff:  
In March, a survey was shared with CSEA and HTA to gather input on specific actions or services they felt should 
be included in the plan. One of the biggest concerns of both bargaining units is social-emotional support for 
students and behavior supports. 

Governing Board: 
The LCAP Public Hearing was held on Monday, June 7, 2021, with final approval on June 14, 2021. The public was 
invited to give input and ask questions either in person or through live streaming.

A summary of the feedback provided by specific stakeholder groups.

972 stakeholder surveys were completed. The stakeholders overall feel that the district is doing a good job. They 
are in support of the three goals.  

The following stakeholders (parents and guardians) provided survey data that led to the following input and trends: 

Goal 1: Providing high-quality classroom curriculum, instruction, and assessment to prepare our students for 
success in college and/or a career: 97% 
Goal 2: Provide a physically and emotionally safe climate and learning environment that is culturally responsive to 
all students: 98% 
Goal 3: Involve our parents, families, and community stakeholders as direct partners in the education of all 
students:  96% 

The surveys also showed the importance of the 8 state priorities: 
Priority 4: Student Achievement: 45.9% 
Priority 2: Conditions of Learning: 34.5% 
Priority 5: Student Engagement: 34.2% 
Priority 7: Course Access: 30.3% 

In addition to Dashboard data, stakeholder surveys were administered and found a focus in three areas.  Student 
academic acceleration, student wellbeing, and student engagement will be the focus. Intervention, tutoring, 
summer school were suggestions provided to accelerate learning. Counselor, social-emotional support, and social 
worker support were topics provided by stakeholders to support student wellbeing. Expanding activities for students 
during school hours, before school, and after school are ways to increase student engagement.

A description of the aspects of the LCAP that were influenced by specific stakeholder input.

Feedback from our stakeholder groups is crucial for continued success at HUSD. The stakeholder engagement 
opportunities listed above resulted in clear, and often correlating, suggestions for meaningful improvement for the 
upcoming academic year. The biggest concern of all stakeholders is the social emotional help students need to 
adjust to being back in school and also tutoring support for academics.  

The areas they wanted more support in: 
Life Skills Development: 53%  
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Goals

Academic Support: 30.2% 
College/Career Preparation: 24%  

Stakeholders feel that AVID and tutoring are programs that are successful but feel there is a need for 
more counseling support especially in the area of social emotional learning and mental health support.  It is 
because of this concern, along with staff input, that two Board Certified Behavior Analysts not hired as included in 
Goal 2 Action 10, be included again. Also, additional elementary counselors (Goal 2 Action 9) .will be hired to 
support all students as they deal with social and emotional issues. An iMTSS coordinator will be hired to support 
students with Tier 1,2, & 3 supports (Goal 2 Action 6).

Goals and Actions

Goal # Description

Goal 1
Broad Goal: Provide high-quality classroom curriculum, instruction, and assessment
to prepare our students for success in college and/or a career.

An explanation of why the LEA has developed this goal.

Analysis of student performance on iReady, local assessments, and student course grades shows that only 30% of 
students met or exceeded grade-level standards in ELA and only 21% in math. Input received from stakeholders 
through the LCAP development process indicates a need to improve ELA and math achievement for all students. 
We plan to improve ELA and math through actions that support and improve student learning and will measure 
progress towards our goal using the metrics identified below. Certificated staff collaborative weekly to review data, 
assess student work and plan instruction to meet the needs of unduplicated pupils. This time is a critical resource 
for school site staff to engage in the active implementation of instructional strategies, programs, and initiatives that 
have been identified as key levers in improving outcomes for students with the highest needs. The actions listed 
below are designed to increase and improve services based on qualitative and quantitative data for our English 
learners, low-income, and foster youth students. These metrics and actions together have been determined to be 
the most effective approach to achieving the goal.

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24
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Percentage of
properly
credentialed
teachers (State
Indicator; Priority 1;
Basic Services)

100% of
teachers
properly
credentialed

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100% of
teachers
properly
credentialed

Student access to
standards-aligned
instructional
materials (State
Indicator; Priority 1;
Basic Services)

100% Williams
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100% Williams

Implementation of
the academic
content and
performance
standards adopted
by the State Board;
including English
Learners, will
receive designated
and integrated ELD
support aligned to
the ELD Standards
as measured by
master schedules
and routine
classroom
walkthroughs (State
Indicator; Priority 2;
Implementation of
State Standards)

100%
Implementation

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100%
Implementation

Percentage of
pupils who have
successfully
completed A-G or
CTE course
requirements (State
Indicator; Priority 4;
Pupil Achievement)

56% prepared
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

74% of
students are
prepared for
college and/or
career, as
shown on the
California
Dashboard
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Statewide
Assessments:
CAASPP ELA
(State Indicator;
Priority 4; Pupil
Achievement)

2019-2020: Not
available due
to COVID-19
suspension
2018-2019:
ELA: 35.02%
proficient 2017-
2018: ELA:
33.21%
proficient

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

ELA:53.02%
proficient

Statewide
Assessments:
CAASPP Math
(State Indicator;
Priority 4; Pupil
Achievement)

2019-20: Not
available due
to COVID-19
suspension
2018-19: Math:
23.85%
proficient 2017-
2018: Math:
21.76%
proficient

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

Math: 41.85%
proficient

Statewide
Assessments:
Science (California
Science Test
CAST) in grades 5,
8, and high school
(State Indicator;
Priority 4; Pupil
Achievement)

18.19: 29.93%
proficient

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

47.93% of
students in
grades 5, 8,
and high school
will be
proficient

Percentage of
English learners
making progress
toward English
proficiency as
measured by state
language
proficiency test;
ELPAC (State
Indicator; Priority 4;
Pupil Achievement)

18.19: 47.2%
of students
making
progress
toward English
proficiency as
measured by
state language
proficiency test;
ELPAC.

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

65.2% of
students
making
progress
toward English
proficiency as
measured by
state language
proficiency test;
ELPAC.
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English learner
reclassification rate
(State Indicator;
Priority 4; Pupil
Achievement)

19.20: 3.7%
reclassification
rate 20.21:
6.4%
reclassification
rate

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

21.4%
relcassification
rate

Percentage who
pass AP exam with
a score of 3 or
higher (State
Indicator; Priority 4;
Pupil Achievement)

1,406 students
took AP test
with 679 or
48% passing

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

66% pass rate

High school
graduation rates
(State Indicator;
Priority 5; Pupil
Engagement)

18.19: 94.4%
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

98% of
students will
graduate

Middle school
dropout rates (State
Indicator; Priority 5;
Pupil Engagement)

2016-17 Middle
School: 10
dropout

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

7 dropout

High school
dropout rates (State
Indicator; Priority 5;
Pupil Engagement)

2016-17 High
School: 52
dropout

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

43 dropout

Broad course of
study that includes
all the subject
areas described in
51210 and 51220
(a)(i) as applicable;
including programs
and services
developed and
provided to
unduplicated pupils
and students with
exceptional
needs(State
Indicator; Priority 7;
Course Access)

100% of
students have
access to and
are enrolled in
required core
subject areas
and broad
courses of
study.

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100% of
students have
access to and
are enrolled in
required core
subject areas
and broad
courses of
study.
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iReady Reading
Diagnostic (State
Indicator; Priority 8;
Other Pupil
Outcomes)

19.20: iReady
Reading
Diagnostic:
27% of
students are at
grade level
20.21: iReady
Reading
Diagnostic:
30% of
students are at
grade level

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

iReady
Reading
Diagnostic:
48% of
students are at
grade level

iReady Math
Diagnostic (State
Indicator; Priority 8;
Other Pupil
Outcomes)

19.20: iReady
Math
Diagnostic:
19% of
students are at
grade level
20.21: iReady
Math
Diagnostic:
21% of
students are at
grade level

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

iReady Math
Diagnostic:
39% of
students are at
grade level

Participation and
demonstration of
college
preparedness, EAP

18.19: ELA
45.64 % Math
35.97%

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

ELA 63.64 %
Math 43.97%

Actions
Action # Title Description Total

Funds Contributing

Action
#1

Access to
Instructional
Materials

The District will provide standards-based
instructional resources, textbooks, and/or
supplemental resources for all students, including
our unduplicated population, to ensure that all
students have access to the core curriculum.

$3,715,000.00

   
   
   

No
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Action # Title Description Total
Funds Contributing

Action
#2

Student Progress
Monitoring

The District will continue to provide iReady Math and
Reading Assessment to regularly monitor and
support the academic performance principally
directed to our English learners, low-income, and
foster youth in ELA and Math. During weekly grade
level and department collaboration meetings, staff
will review student data, share best practices, and
plan instructional strategies to address unduplicated
student needs based on iReady and other
assessments.

$294,000.00Yes

Action
#3

English Learner
Academic Support:
Language
Acquisition

The District will provide language support principally
directed to support our English learners. Translator
services and student language proficiency will be
assessed and monitored. Sites will provide supports
for the English learner subgroup to attain proficiency
in grade-level language acquisition.

$810,085.00Yes

Action
#4

Instructional
Support

The District will hire additional teachers to support
students and staff through reducing class sizes and
coaching support. These additional supports will be
available to promote equity and increase student
achievement, principally directed to English learners
and low-income students. Integrating strategies
specific to the needs of unduplicated subgroups will
be effective because they will increase opportunities
for unduplicated students to engage in the
curriculum and expand access to understanding
through innovative teaching approaches and
additional teaching resources.

$17,660,387.00Yes

Action
#5

English Learner
Academic Support:
Professional
Development

The District will provide high-quality professional
development in ELD strategies, Dual Immersion,
and curriculum for teachers and staff to improve
English language acquisition to support our English
learners.

$513,050.00Yes

Action
#6

Interventions/Acceleration

The District will provide summer school programs,
tutoring, and intervention to address graduation and
UC/CSU a-g credit and learning recovery
opportunities for schools and students. The
opportunities are principally directed to our English
learners, foster youth, and low-income subgroups to
receive academic support.

$200,000.00Yes
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Action # Title Description Total
Funds Contributing

Action
#7

Universal Access

The District will provide preschool which is
principally targeted to the unduplicated students
because of the benefit from preschool. Low-income,
English learners, and foster youth will have the first
opportunity and are encouraged to enroll in the
preschool program. The program is designed to
support the learner’s acquisition of core concepts
and skills.

$1,900,000.00Yes

Action
#8

Academic Supports

The District will provide academic support, tests
(PSAT 8/9, AP), remediation; transportation;
athletics, and extracurricular programs principally
directed for our English learners, foster youth, and
low-income student groups. The supplemental
academic supports will increase student proficiency
in academic standards as well as school
engagement and connectedness.

$80,000.00Yes

Action
#9

College and Career
Preparation

The District will continue to provide College and
Career Readiness Counselors principally directed
for our English learners, low-income, and foster
youth to oversee the college and career resource
center, support Dual Enrollment, help create new
Career Technical Education (CTE) pathways, and
develop internships, work with unduplicated student
groups on transition plans for careers/college, work
as a liaison with colleges and employers, etc.

$534,211.00Yes

Action
#10

College and Career
Preparation:
English Learner

The District will provide a supplemental counselor
for high school principally directed for EL and RFEP
students to hold financial aid workshops for all high
school EL and RFEP students and their parents and
ensure enrollment in coursework that is UC/CSU
approved and participates in college preparation
programs and workshops.

$147,815.00Yes

Action
#11

College and Career
Preparation: Foster
Youth Supports

The District Social Worker will work with counselors
and Foster Youth to apply for scholarships and
college admission.

$0.00 Yes

Action
#12

Access to
Technology

The District will provide devices and hot spots to our
English learners, foster youth, and low-income
student groups, as needed. Access to technology
will contribute to academic proficiency by providing
equity of access for our unduplicated populations.

$6,457,000.00Yes
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Goal Analysis 2021-22
An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

Action # Title Description Total
Funds Contributing

Action
#13

College and Career
Preparation:
Students with
Special Needs

The District will continue to provide students with
disabilities additional support in the preparation to
transition to college or career. Additional
supplementary aids and supports to meet course
standards. Differentiated instruction training for
teachers to ensure students with disabilities meet
proficiency in the grade-level standards.

$0.00

   
   
   

No

Action
#14

College and Career
Preparation:
Course Access

The District will continue to provide Career and
Technical Education (CTE) Pathways and Programs
and expand articulation and dual enrollment with
Victor Valley College, Barstow Community College,
and CSUSB. These programs are funded through a
combination of grant resources and supplemental
dollars. CTE programs are principally directed for
our English learners, foster youth, and low-income
student groups. An increase in college and career
readiness will be measured.

$2,375,801.00Yes

Action
#15

Access to
Academics

The District will continue to provide school site
funding to implement approved supplemental
programs, services, and related supplies principally
targeted for our unduplicated students' academic
success as well as promote school connectedness
through additional staff supports, fine arts/music,
tutoring, intervention, engagement activities such as
assemblies, site-level PD, parent engagement
events, etc. These funds can support cross-
curricular activities and supports.

$1,485,369.00Yes

Action
#16

AVID

The District will continue to support AVID and AVID
Excel. AVID is principally directed for supporting our
English learners, low-income, and foster youth.
Through a collaborative process, District Directors,
site administration counselors, and teachers will
analyze student academic, college/career, and
social-emotional data.

$20,000.00Yes
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[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

[Intentionally Blank]

An explanation of how effective the specific actions were in making progress toward the goal.

[Intentionally Blank]

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year
that resulted from reflections on prior practice.

[Intentionally Blank]

Goal # Description

Goal 2
Broad Goal: Provide a physically and emotionally safe climate and learning
environment that is culturally responsive to all students.

An explanation of why the LEA has developed this goal.

Student connectedness to the school community, access to extracurricular activities, and healthy school culture and 
climate demonstrate higher achievement. Research in California and across the nation has shown that particular 
aspects of school climate and culture are strongly associated with students’ academic, social, and emotional 
wellbeing. This was extremely evident during the pandemic. Teachers and students connected through Zoom but 
missed the in-person contact. It was harder for teachers to get students to complete assignments and were able to 
see what was actually happening to the students in their homes.  
  
The District recognizes the need to support the whole child, especially following school closures. Social and 
emotional support will be provided first and foremost within the classroom with teachers being provided 
professional development in social and emotional learning (SEL) practices. Students in need of additional support 
will have access to school counselors, school psychologists, administrators, a social worker, and/or outside 
agencies. Essential mental health services are available through the Student Assistance Program (SAP) at Desert 
Mountain Children's Center. Hesperia Unified School District has also entered into a partnership with Care Solace 
as a service provider to help connect students, staff, and families to any mental health and wellness support they 
may need, both in-person and remotely. Additionally, the district Mental Health and Wellness Committee meets 
regularly, provides professional learning opportunities, and identifies the needs and supports available for the 
school community. In addition to the District SEL Plan and SEL Resource Guide, each school site will develop an 
SEL plan that identifies Tier I, Tier II, and Tier III supports for staff and students. 

Research has demonstrated that adopting prevention-based practices to address student behaviors can reduce 
problem behavior, improve academic achievement, and contribute to the establishment of a safe environment for 
staff and students. Implementing a preventive framework such as schoolwide Positive Behavioral Interventions and 
Supports (PBIS) reduces the number of serious problem behavior incidents and contributes to a more positive and 
supportive school climate.  
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The LEA will provide support in differentiation for underperforming students using a multitiered systems model. 
Social-emotional learning strategies will help our teachers support students with prevention strategies rather than 
reacting to discipline concerns. The district has begun collecting data and providing professional development in 
the area of social-emotional learning to provide tools, resources, and guidance to measure and develop student 
resilience and a strengths-based culture in the schools. This focus will help with expulsions/suspensions in all 
students, truancy, violence, bullying, anxiety, vandalism, substance abuse, and students dropping out of school. 
The actions listed below are designed to increase and improve services based on qualitative and quantitative data 
for our English learners, low-income, and foster youth students. These metrics and actions together have been 
determined to be the most effective approach to achieving the goal.

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24

Facilities in good
repair measured by
Facility Inspection
Tool (FIT)(State
Indicator; Priority 1;
Basic Services)

100% of school
sites are
compliant

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100% of school
sites are
compliant

Student Attendance
Rate(State
Indicator; Priority 5;
Pupil Engagement)

94.68% ADA
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

97% ADA

Site and District
student/parent
surveys safety and
connectedness
(State Indicator;
Priority 6; School
Climate)

0
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100% of
students and
parents will
report feeling
safe and
connected

Chronic
Absenteeism Rate
(State Indicator;
Priority 5; Pupil
Engagement)

2018-19:
12.4%

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

Less than 5%
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Physical Fitness
Test (State
Indicator; Priority 8;
Other Pupil
Outcomes)

2019-20
suspended due
to COVID-19
2018-19: 5th
grade: 69.8%
7th grade:
82.4% 9th
grade: 81.2%

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

5th grade: 72%
7th grade: 85%
9th grade: 90%

Pupil Suspension
Rate (State
Indicator; Priority 6;
School Climate)

2019-20: 6.5%
Subgroups:
English
learners 5.2%;
foster youth
10.4%;
socioeconomically
disadvantaged
7%; students
with disabilities
11.3%; African
American
14.1%

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

5% Subgroups:
English
learners 3.7%;
foster youth
7.4%;
socioeconomically
disadvantaged
5.5%; students
with disabilities
8.3%; African
American
11.1%

Pupil Expulsion
Rate (State
Indicator; Priority 6;
School Climate)

2019-
2020:0.31%
2020-2021:
0.02%

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

0%

Actions
Action # Title Description Total

Funds Contributing

Action
#1

Student/Staff/Families
Emotional Health

The District will partner with Care Solace to provide
students, staff, and families mental health services.
The Care Solace online resource with a live,
multilingual Care Concierge is meant to assist
individuals in finding local mental health-related
programs and counseling services.

$0.00

   
   
   

No
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Action # Title Description Total
Funds Contributing

Action
#2

Foster Youth
Supports

The District will continue to provide a Social
Worker/Intern to assist foster youth and their families
with social issues/challenges impacting education,
principally directed for our Foster Youth. LEA foster
youth liaison and Social Worker will provide
information and resources, hold foster youth family
meetings to provide information and support to
Foster Youth families, which is effective in meeting
their needs.

$583,297.00Yes

Action
#3

Student Support
and Access

The District will continue to provide additional
support to meet the needs of our unduplicated
populations (EL, LI, FY) beyond what is provided in
the classroom and enables our unduplicated student
groups to access library and technology resources,
in particular where services are limited. Campus
assistants, library services, and technology support
to provide support services for our unduplicated
student groups to improve access and achievement.

$4,968,337.00Yes

Action
#4

Transportation

The District will provide transportation principally
directed for our English learners, foster youth, and
low-income populations to ensure the ability to get to
school, thus decreasing absences and dropouts.

$6,591,365.00Yes

Action
#5

Alternative Setting

The District will provide alternative settings to meet
the needs of our English learners, foster youth, and
low-income. Intensive supports are designed to
support unduplicated students struggling in
traditional school settings. The intensive supports
are intended to accelerate learning and return to the
traditional school settings.

$711,800.00Yes

Action
#6

Tiered Supports

The District will hire a coordinator to work with sites
in implementing Tier 1, Tier 2, and Tier 3 academic
and behavioral systems of supports principally
directed for our English learners, foster youth, and
low-income student groups. Staff capacity will be
increased to provide increased district and school-
level supports for the unduplicated student groups'
social-emotional, behavioral, and mental health
needs. Supporting student's social-emotional,
mental health and well-being are evidence-based
strategies to improve student behavioral outcomes
and attendance.

$394,000.00Yes
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Action # Title Description Total
Funds Contributing

Action
#7

Activities

The District will continue programs such as peer
counseling, Safe School Ambassadors, and other
antibullying programs, Schoolwide Positive Behavior
Intervention Support (PBIS), 100 Mile Club, etc., to
help support unduplicated student groups. The
District will also promote the emotional, physical,
and social well-being principally directed for our
English learners, low-income, and foster youth, who
might not have the ability to participate in extra-
curricular activities, through programs, activities, and
incentives such as Rachel's Challenge, Clue Me In,
Festival of the Arts, Young Authors, Academic
Pentathlon, Robotics, Science Fair/Expo, I Can Film
Festival, etc. to encourage school connectedness
and decrease absenteeism.

$15,000.00Yes

Action
#8

Outreach

The District will work with the HUSD Police
Department in creating and implementing protocols
to support the school sites to support safety within
the district. School Police will continue to conduct
outreach opportunities especially building
relationships with unduplicated students that may
not have previously had a positive experience with
law enforcement throughout the school year to build
and maintain relationships with students and staff at
all 25 school sites. These relationships will continue
to decrease behaviors that interfere with student
success and build positive relationships with the
students and the officers through positive
intervention supports and attendance recognitions.

$1,692,884.00

   
   
   

No

Action
#9

Social-Emotional
Support:
Psychologist

The District will provide additional psychologists to
provide layered academic and social-emotional
supports principally directed for our English learners,
low-income, and foster youth students to increase
achievement, social, emotional supports, and
progress toward graduation/college/career.

$1,322,000.00Yes
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Goal Analysis 2021-22
An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

[Intentionally Blank]

An explanation of how effective the specific actions were in making progress toward the goal.

[Intentionally Blank]

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year
that resulted from reflections on prior practice.

[Intentionally Blank]

Goal # Description

Goal 3
Broad Goal: Involve our parents, families, and community stakeholders as direct
partners in the education of all students.

Action # Title Description Total
Funds Contributing

Action
#10

Behavior
Interventions

HUSD will hire two Board Certified Behavior
Analysts principally directed for our English learners,
low income, and foster youth student groups and
help teachers provide behavior initiatives that have
been identified as key levers in improving outcomes
for unduplicated students with the highest needs to
help prevent disruptions to learning and reduce
suspensions and chronic absenteeism.

$321,328.00Yes

Action
#11

Social-Emotional
Support:
Counselors

The District will provide additional counselors to
provide layered academic and social-emotional
supports principally directed for English learners,
low-income, and foster youth students to increase
achievement, social, emotional supports, and
progress toward graduation/college/career.

$1,800,000.00Yes
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An explanation of why the LEA has developed this goal.

Throughout the pandemic and distance learning, it became obvious the importance of having parents be partners in 
the education of their child. Parent and community engagement have a positive influence on student achievement 
and behavior. Research links the various roles that families play in a child’s education, including supporters of 
learning, encouragers, models of lifelong learning, and advocates of appropriate programs and services 
for their child. Indicators of success as a result of parent engagement include student grades, achievement test 
scores, lower dropout rates, students’ sense of personal competence and efficacy for learning, and students’ beliefs 
of the importance of education. 

Stakeholder input indicates a need to address respectful environments for students’ interaction, parent education 
and engagement opportunities, links to community parent resources and programs, services, and supports for at-
risk 
students, and communications and the development of the LCAP. The actions listed below are designed to 
increase and improve services based on qualitative and quantitative data for our English learners, low-income, and 
foster youth students. These metrics and actions together have been determined to be the most effective approach 
to achieving the goal.

Measuring and Reporting Results
Metric # Baseline

Year 1
Outcome

Year 2
Outcome

Year 3
Outcome

Desired
Outcome for
2023-24

Efforts the school
district makes to
seek parent input in
making decisions
for the school
district and each
school site,
including
unduplicated pupils
and individuals with
exceptional needs.
Local Indicator:
Parent Involvement
Priority #3

No data
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

100%

Participation in
classes offered
through the HUSD
and site Family
Resource Centers
Local Indicator:
Parent Involvement
Priority #3

No data
[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

75%
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Goal Analysis 2021-22
An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

[Intentionally Blank]

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures.

Actions
Action # Title Description Total

Funds Contributing

Action
#1

Parent Education
and Resources

The District will provide parent training, learning
opportunities, and workshops, including the use of
technology through the district family resource
center and site parent centers principally directed for
our English learners, low-income, and foster youth
student groups. This will provide and expand
opportunities for parents to learn how they can be
more involved in student learning and in providing
input into school decision-making.

$85,000.00Yes

Action
#2

Parent
Communication

The District will provide resources dedicated to the
improvement of translation services for parents and
guardians of the unduplicated student groups.
Translation services are to be used to ensure
equitable language access for our unduplicated
students and families. A professional learning plan
for full-time and on-call interpreter-translator
continues to support areas of growth for our
unduplicated student groups. Through a
collaborative process, District Directors and site
administration will analyze student academic,
college/career, and social-emotional data.

$28,400.00Yes

Action
#3

Family Resource
Centers

The District will increase collaboration among the
district parent liaison and site parent liaisons to
develop site and district-wide parent engagement
plans.

$0.00

   
   
   

No
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Percentage to Increase or Improve
Services

Increased Apportionment based on the Enrollment of Foster Youth,
English Learners, and Low-Income students

25.65% $48,871,046.00

The Budgeted Expenditures for Actions identified as
Contributing may be found in the Increased or Improved
Services Expenditures Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of education
(COE), an explanation of (1) how the needs of foster youth, English learners, and low-income students were
considered first, and (2) how these actions are effective in meeting the goals for these students.

Monitoring and Access  
Goal 1, Action 2: Student Progress Monitoring 
Goal 1, Action 12: Access to Technology 
Goal 1, Action 15: Access to Academics 

Needs: ELA achievement scores indicate that all students are scoring 35.02% on CAASPP Data and that ELA
achievement scores for English learners are 14.8%, low income is 31.18% respectively, demonstrating a gap in
outcomes for our English learners and low-income student groups.  

[Intentionally Blank]

An explanation of how effective the specific actions were in making progress toward the goal.

[Intentionally Blank]

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year
that resulted from reflections on prior practice.

[Intentionally Blank]

Increased or Improved Services for
Foster Youth, English Learners, and Low-
Income Students 2021-22

Page 66



Math achievement scores indicate that all students are scoring 23.85% on CAASPP Data and that Math achievement
scores for English learners are 10.63%, low income is 20.43% respectively, demonstrating a gap in outcomes for our
English learners. Foster youth are achieving below the EL and LI based on the California Dashboard based on FY
scoring in the Orange while EL and LI score in the Yellow.  

Action: Based on the needs above, the District will continue to provide iReady Math and Reading Assessment to
regularly monitor and support the academic performance principally directed and effective for our English learners,
low-income, and foster youth in ELA and Math. During weekly grade level and department collaboration meetings,
staff will review student data, share best practices, and plan instructional strategies to address student needs based
on iReady and other assessments. The District will also provide devices and hot spots to our English learners, foster
youth, and low-income subgroups, as needed. Access to technology will contribute the academic proficiency by
providing equity of access for our unduplicated populations. The District will continue to provide school site funding to
implement approved supplemental programs, services, and related supplies principally directed for our unduplicated
students' academic success as well as promote school connectedness through additional staff supports, fine
arts/music, tutoring, intervention, engagement activities such as assemblies, site-level PD, parent engagement events,
etc. These funds can support cross-curricular activities and supports. 

Research, alternatives, etc.: Alternative options considered include adding additional instructional aides to classrooms.
However, staffing limitations would make an action such as this unsustainable at this time. 

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by increases in student
achievement on CAASPP assessments in ELA and Math for our low income and English learners. 

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in continued
increased outcomes on the ELA and math CAASPP assessment for our unduplicated student groups to meet. The will
district also monitor the progress toward English proficiency as measured by the state language proficiency test,
ELPAC.  

College and Career Preparation 
Goal 1, Action 9: College and Career Preparation 
Goal 1, Action 11:College and Career Preparation: Foster Youth Supports 
Goal 1, Action 14:College and Career Preparation: Course Access 
Goal 1, Action 16: AVID 

Needs: College/Career Indicator shows that all students are 56.0% prepared. The CCI indicates for English learners,
41.3% prepared, low-income 53.9% prepared, and foster youth 39.1% prepared, respectively, demonstrating a gap in
outcomes for our English learners, low-income, and foster youth. 

Action: Based on the needs above, the District will continue to provide College and Career Readiness Counselors to
oversee the college and career resource center, support Dual Enrollment, help create new Career Technical Education
(CTE) pathways and develop internships, work with students on transition plans for careers/college, work as a liaison
with colleges and employers, etc. The College and Career Readiness Counselor work will be principally directed to our
English learners, foster youth, and low-income subgroups. Studies and local data indicate that student enrollment and
participation in college courses and AP programs increase academic achievement, graduation rates, and opportunities
for college access and success. The District Social Worker will work with counselors and Foster Youth to apply for
scholarships and college admission. Supplemental counselor for each high school principally directed for EL and
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RFEP students to hold financial aid workshops for all high school EL and RFEP students and their parents and ensure
enrollment in coursework that is UC/CSU approved and participates in college preparation programs and workshops.
The District will continue to provide Career and Technical Education (CTE) Pathways and Programs and expand
articulation and dual enrollment with Victor Valley College, Barstow Community College, and CSUSB. These programs
are funded through a combination of grant resources and supplemental dollars. CTE programs are principally directed
at our English learners, foster youth, and low-income subgroups. An increase in college and career readiness will be
measured. The District will continue to support AVID and AVID Excel. AVID is principally directed for our English
learners, low-income, and foster youth. Through a collaborative process, District Directors, site administration
counselors, and teachers will analyze student academic, college/career, and social-emotional data toward improving
all students' services. These actions listed above have been principally directed and effective towards improving
outcomes in college and career readiness for our unduplicated student groups.  

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by increases in CCI
percentage prepared data for English learners, low-income, and foster youth student groups.  

Outcomes: The district expects this to result in continued increased outcomes on the College/Career Indicator
percentage prepared. The district will monitor the progress for the effectiveness of these actions towards increasing
the unduplicated student groups being College/Career Indicator percentage prepared. 

Student Academic Support 
Goal 1, Action 4: Instructional Support 
Goal 1, Action 6: Intervention/Acceleration 
Goal 1, Action 7: Universal Access 
Goal 1, Action 8: Academic Support 

Needs: ELA achievement scores indicate that all students are scoring 35.02% on CAASPP Data and that ELA
achievement scores for English learners are 14.8%, low income is 31.18% respectively, demonstrating a gap in
outcomes for our English learners and low-income student groups.  

Math achievement scores indicate that all students are scoring 23.85% on CAASPP Data and that Math achievement
scores for English learners are 10.63%, low income is 20.43% respectively, demonstrating a gap in outcomes for our
English learners. Foster youth are achieving below the EL and LI based on the California Dashboard based on FY
scoring in the Orange while EL and LI score in the Yellow.  

Action: Based on the needs above, these additional supports will be available to promote equity and increase student
achievement, principally directed to English learners and low-income students. Integrating strategies specific to the
needs of these unduplicated student groups will be effective because they will increase opportunities for students to
engage in the curriculum and expand access to understanding through innovative teaching approaches and additional
teaching resources that help connect unduplicated student groups to meaningful learning. The District will provide
preschool which is principally directed to the unduplicated students because of the benefit from preschool. Low-
income English learners and foster youth will have the first opportunity to enroll in the preschool program. The
program is designed to support the learner’s acquisition of core concepts and skills. Summer school programs to
address graduation and UC/CSU a-g credit recovery opportunities for schools and students and opportunities
principally directed to our subgroups in school to receive academic support. Additional academic support in the form of
tests (PSAT 8/9, AP), remediation; transportation; athletics, and extracurricular programs are principally directed to our
English learners, foster youth, and low-income subgroups. The supplemental academic supports will increase student
proficiency in academic standards. 
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Research, alternatives, etc.: Alternative options considered include adding additional instructional aides to classrooms.
However, staffing limitations would make an action such as this unsustainable at this time. 

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by increases in student
achievement on CAASPP assessments in ELA and Math for our low income and English learners. 

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in continued
increased outcomes on the ELA and math CAASPP assessment for our unduplicated student groups to meet. The will
district also monitor the progress toward English proficiency as measured by the state language proficiency test,
ELPAC.  

Supports 
Goal 2, Action 3: Support and Infrastructure 
Goal 2, Action 4: Transportation 

Needs: Chronic absenteeism rates indicate that all students are 12.4% chronically absent and that rate for English
learners 8.9% prepared, low-income 13.8% prepared, and foster youth 12.8% prepared, respectively, demonstrating a
gap in outcomes for primarily our low-income and slite gap for our foster youth. Transportation has been an ongoing
request from our stakeholders.  
ELA achievement scores indicate that all students are scoring 35.02% on CAASPP Data and that ELA achievement
scores for English learners are 14.8%, low income is 31.18% respectively, demonstrating a gap in outcomes for our
English learners and low-income student groups.  

Math achievement scores indicate that all students are scoring 23.85% on CAASPP Data and that Math achievement
scores for English learners are 10.63%, low income is 20.43% respectively, demonstrating a gap in outcomes for our
English learners. Foster youth are achieving below the EL and LI based on the California Dashboard based on FY
scoring in the Orange while EL and LI score in the Yellow. 

Action: Based on the needs above, the District will continue to provide additional support to meet the needs of our
unduplicated populations (EL, LI, FY) beyond what is provided in the classroom and enables the unduplicated student
groups to access the library and technology resources in particular where services are limited. Campus assistants,
library services, and technology to provide support services in the curriculum. The District will also provide
transportation principally directed to our English learners, foster youth, and low-income populations to ensure the
ability to get to school, thus decreasing absences and dropouts. 

Continuance (for any actions continuing from 17-20 LCAP): While the pandemic did not provide data for transportation
needs the stakeholder input data continue to provide feedback focusing on the need for students to have
transportation provided. Stakeholder's data and input also show the need for student support in accessing technology
and academic resources.  

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in continued
decrease outcomes on the Chronic Absenteeism Indicator. The district will continue to monitor the progress toward
decreasing chronic absenteeism. 

Student Wellbeing  

Goal 2, Action 7: Activities 
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Goal 2, Action 9: Social-Emotional Support: Psychologist 
Goal 2, Action 10: Behavior Interventions 
Goal 2, Action 11: Social-Emotional Support: Counselors 

Needs: Chronic absenteeism rates indicate that all students are 12.4% chronically absent and that rate for English
learners 8.9%, low-income 13.8%, and foster youth 12.8%, respectively, demonstrating a gap in outcomes for primarily
our low-income and slite gap for our foster youth. Suspension rates indicate that all students are suspended at least
once at 6.5% and the rate for English learners is 5.2%, low-income is 7%, and foster youth is 10.4%, respectively,
demonstrating a gap in outcomes for primarily our foster youth and slite gap for our low-income.  

Action: Based on the needs above, the District will continue programs such as peer counseling, Safe School
Ambassadors, and other antibullying programs, Schoolwide Positive Behavior Intervention Support (PBIS), 100 Mile
Club, etc., to help support students. The District will also promote the emotional, physical, and social well-being of all
students, especially unduplicated students who might not have the ability to participate in extra-curricular activities
through programs, activities, and incentives such as Rachel's Challenge, Clue Me In, Festival of the Arts, Young
Authors, Academic Pentathlon, Robotics, Science Fair/Expo, I Can Film Festival, etc. to encourage school
connectedness and prevent absenteeism. The District will provide additional counselors and psychologists to provide
layered academic and social-emotional supports principally directed on English learners, low-income, and foster youth
students to increase achievement, social, emotional supports, and progress toward graduation/college/career. This is
particularly important to support students of poverty to make sure they have access to basic supports to be ready to
learn each day. HUSD will hire two Board Certified Behavior Analysts to support students and help teachers provide
behavior initiatives that have been identified as key levers in improving outcomes for students with the highest needs
to help prevent disruptions to learning and reduce suspensions and chronic absenteeism. 

Continuance (for any actions continuing from 17-20 LCAP): Increased referrals to Care Solace have shown the need
for continued support in Social-Emotional Supports. Also, stakeholder data and input has shown the need for deeper
support of student wellbeing.  

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in continued
decrease outcomes on the Chronic Absenteeism Indicator and Suspension rate indicator. The district will continue to
monitor the progress toward decreasing chronic absenteeism and suspension rate. 

Supports 
Goal 2, Action 5: Alternative Setting 

Needs: Chronic absenteeism rates indicate that all students are 12.4% chronically absent and that rate for English
learners 8.9%, low-income 13.8%, and foster youth 12.8%, respectively, demonstrating a gap in outcomes for primarily
our low-income and slite gap for our foster youth. Graduation rates indicate that all students are graduating at a rate of
94.4% and the rate for English learners 90.1%, low-income 94.2%, and foster youth 90.9%, respectively,
demonstrating a gap in outcomes for primarily our English learners and foster youth. 

Action: Based on the needs above, the District will provide alternative settings to meet the needs of our English
learners, foster youth, and low-income students. Intensive supports are designed to support these students struggling
in traditional school settings. The intensive supports are intended to accelerate learning for a return to a traditional
setting. 

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by decreasing chronic
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absenteeism during 2017.2018 data and 2018.2019 data. 

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in continued
decrease outcomes on the Chronic Absenteeism Indicator and an increase in the graduation rate. The district will
continue to monitor the progress toward decreasing chronic absenteeism and increase the graduation rate. 

Goal 2, Action 6: Tiered Supports 
Need: Chronic absenteeism rates indicate that all students are 12.4% chronically absent and that rate for English
learners 8.9% prepared, low-income 13.8% prepared, and foster youth 12.8% prepared, respectively, demonstrating a
gap in outcomes for primarily our low-income and slite gap for our foster youth. Suspension rates indicate that all
students are suspended at least once at 6.5% and that rate for English learners 5.2% prepared, low-income 7%
prepared, and foster youth 10.4% prepared, respectively, demonstrating a gap in outcomes for primarily our foster
youth and slite gap for our low-income. 
Action: The District will also hire a coordinator to work with sites in implementing Tier 1, Tier 2, and Tier 3 academic
and behavioral systems of supports principally directed for our English learners, foster youth, and low-income
subgroups. Staff capacity will be increased to provide increased district and school-level supports for the subgroups'
social-emotional, behavioral, and mental health needs, a need among Low-Income and Foster Youth. Supporting
student's social-emotional, mental health, and well-being are evidence-based strategies essential to all student's
ability to thrive. 

Outcomes: The district expects this to result in continued decrease outcomes on the Chronic Absenteeism Indicator
and Suspension rate indicator. The district will continue to monitor the progress toward decreasing chronic
absenteeism and suspension rate. 

The limited action described here, coupled with the LEA-wide and school-wide actions described above, allow the
district to meet or exceed the percentage to increase or improve services of 25.65% quantitatively. 

Stakeholder Engagement 
Goal 3, Action 1: Parent Education and Resources 
Goal 3, Action 2: Parent Communication 

Needs: Efforts the school district makes to seek parent input in making decisions for the school district, and each
individual site is continued. The District continues to grow its family outreach through scheduled meetings to gain
stakeholder input. The pandemic has shown the increasing need for continued communication, resources, and
support for our unduplicated student groups as shown in stakeholder input and data collected through a survey.  

Action: Based on the needs above, The District will provide parent training, learning opportunities, and workshops,
including the use of technology through the district family resource center and site parent centers. This will provide
expanded opportunities for parents to learn how they can be more involved in student learning and in providing input
into school decision-making. Research demonstrates the importance of engagement and participation of parents and
guardians of foster youth, English learners, and low-income student groups. The District will provide resources
dedicated to the improvement of translation services for parents and guardians. Translation services are to be used to
ensure equitable language access for students and families. A professional learning plan for full-time and on-call
interpreter-translator continues to support areas of growth. Through a collaborative process, District Directors and site
administration will analyze unduplicated student academic, college/career, and social-emotional data toward improving
services. 

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
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previous plans and have proven to be the most effective use of the funds, as evidenced by an increase in school
district and site efforts to engage families as well as stakeholder survey data. 

Outcomes: The district expects this to result in continued efforts to seek parents’ input in making decisions for the
school district and each individual site.

A description of how services for foster youth, English learners, and low-income students are being increased or
improved by the percentage required.

Goal 1, Action 10: College and Career Preparation: English Learner 

Need: College/Career Indicator shows that all students are 56.0% prepared. The CCI indicates for English learners,
41.3% respectively, demonstrating a gap in outcomes for our English learners. 

Action: The District also will provide a supplemental counselor for high school principally directed for EL and RFEP
students to hold financial aid workshops for all high school EL and RFEP students and their parents and ensure
enrollment in coursework that is UC/CSU approved and participates in college preparation programs and workshops. 

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by increases in CCI
percentage prepared data for all students, English learners.  

Outcomes: The district expects this to result in continued increased outcomes on the College/Career Indicator
percentage prepared. The will district also monitor the progress toward the College/Career Indicator percentage
prepared. 

Goal 1, Action 3: Language Acquisition  
Goal 1, Action 5: Professional Development 

Needs: ELA achievement scores indicate that all students are scoring 35.02% on CAASPP Data and that ELA
achievement scores for English learners are 14.8%, respectively, demonstrating a gap in outcomes for our English
learners.  

Math achievement scores indicate that all students are scoring 23.85% on CAASPP Data and that Math achievement
scores for English learners are 10.63%, respectively, demonstrating a gap in outcomes for our English learners. 

Action: Based on the needs above, the district will provide language supports to support English learners with the use
of supplemental materials and language acquisition. Professional development will be provided to staff, focusing on
research-based EL strategies.  

Continuance (for any actions continuing from 17-20 LCAP): Supplemental funds have supported similar actions in
previous plans and have proven to be the most effective use of the funds as evidenced by increases in English
learners' increased reclassification and ELPAC data. 

Outcomes: The district will monitor the effectiveness of these actions by progress toward English proficiency as
measured by the state language proficiency test, ELPAC, and increases in the reclassification rate.  

Goal 2, Action 2: Foster Youth Supports 
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Needs: Chronic absenteeism rates indicate that all students are 12.4% chronically absent and that rate for foster youth
12.8%, respectively, demonstrating a gap in outcomes for primarily our low-income and slite gap for our foster youth.
Suspension rates indicate that all students are suspended at least once at 6.5% and foster youth at 10.4%,
respectively, demonstrating a gap in outcomes for our foster youth student group. 

Action: Based on the needs above, the District will continue to provide a Social Worker/Intern to assist children and
families with social issues/challenges impacting education, principally directed and effective for our foster youth. LEA
foster youth liaison and Social Worker will provide information and resources and hold foster parent meetings to
provide information and support to Foster Youth families, which is effective in meeting the needs of the contributing
unduplicated student group.  

Continuance (for any actions continuing from 17-20 LCAP): Increased referrals to Care Solace have shown the need
for continued support in Social-Emotional Supports. Also, stakeholder data and input has shown the need for deeper
support of student wellbeing.  

Outcomes: The district will monitor the effectiveness of these actions. The district expects this to result in a continued
decrease in outcomes on the Chronic Absenteeism Indicator and Suspension rate indicator. 

The minimum proportionality to increase or improve services for unduplicated student groups in HUSD is 25.65%.
These specifically designed and principally directed and effective contributing actions, including the LEA-wide actions
described above as well as the limited actions described in this prompt, allow the district to meet or exceed its
percentage to increase or improve services by the required percentage, both qualitatively and qualitatively.

Total Expenditures Table

Goal
#

Action
#

Action
Title

Student
Group(s)

LCFF
Funds

Other
State
Funds

Local
Funds

Federal
Funds

Total
Funds

1 1
Access to
Instructional
Materials

All students $646,247.00 $3,068,753.00$0.00 $0.00 $3,715,000.00

1 2
Student
Progress
Monitoring

All students $147,000.00 $147,000.00 $0.00 $0.00 $294,000.00

1 3

English
Learner
Academic
Support:
Language
Acquisition

 $550,085.00 $0.00 $0.00 $260,000.00 $810,085.00

1 4
Instructional
Support

 $17,660,387.00$0.00 $0.00 $0.00 $17,660,387.00
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1 5

English
Learner
Academic
Support:
Professional
Development

 $513,050.00 $0.00 $0.00 $0.00 $513,050.00

1 6 Interventions/Acceleration $200,000.00 $0.00 $0.00 $0.00 $200,000.00

1 7
Universal
Access

 $1,900,000.00$0.00 $0.00 $0.00 $1,900,000.00

1 8
Academic
Supports

 $80,000.00 $0.00 $0.00 $0.00 $80,000.00

1 9
College
and Career
Preparation

 $534,211.00 $0.00 $0.00 $0.00 $534,211.00

1 10

College
and Career
Preparation:
English
Learner

 $147,815.00 $0.00 $0.00 $0.00 $147,815.00

1 11

College
and Career
Preparation:
Foster
Youth
Supports

 $0.00 $0.00 $0.00 $0.00 $0.00

1 12
Access to
Technology

 $6,457,000.00$0.00 $0.00 $0.00 $6,457,000.00

1 13

College
and Career
Preparation:
Students
with
Special
Needs

Students
with
Disabilities

$0.00 $0.00 $0.00 $0.00 $0.00

1 14

College
and Career
Preparation:
Course
Access

 $2,375,801.00$0.00 $0.00 $0.00 $2,375,801.00
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1 15
Access to
Academics

 $1,485,369.00$0.00 $0.00 $0.00 $1,485,369.00

1 16 AVID  $20,000.00 $0.00 $0.00 $0.00 $20,000.00

2 1
Student/Staff/Families
Emotional
Health

All students $0.00 $0.00 $0.00 $0.00 $0.00

2 2
Foster
Youth
Supports

 $583,297.00 $0.00 $0.00 $0.00 $583,297.00

2 3
Student
Support
and Access

 $4,968,337.00$0.00 $0.00 $0.00 $4,968,337.00

2 4 Transportation $6,591,365.00$0.00 $0.00 $0.00 $6,591,365.00

2 5
Alternative
Setting

 $711,800.00 $0.00 $0.00 $0.00 $711,800.00

2 6
Tiered
Supports

 $394,000.00 $0.00 $0.00 $0.00 $394,000.00

2 7 Activities  $15,000.00 $0.00 $0.00 $0.00 $15,000.00

2 8 Outreach
All
Students

$1,692,884.00$0.00 $0.00 $0.00 $1,692,884.00

2 9

Social-
Emotional
Support:
Psychologist

 $1,322,000.00$0.00 $0.00 $0.00 $1,322,000.00

2 10
Behavior
Interventions

 $321,328.00 $0.00 $0.00 $0.00 $321,328.00

2 11

Social-
Emotional
Support:
Counselors

 $1,800,000.00$0.00 $0.00 $0.00 $1,800,000.00

3 1

Parent
Education
and
Resources

All students $85,000.00 $0.00 $0.00 $0.00 $85,000.00

3 2
Parent
Communication

 $28,400.00 $0.00 $0.00 $0.00 $28,400.00
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3 3
Family
Resource
Centers

All students $0.00 $0.00 $0.00 $0.00 $0.00

LCFF Funds Other State Funds Local Funds Federal Funds Total Funds

$51,230,376.00 $3,215,753.00 $0.00 $260,000.00 $54,706,129.00

Total Personnel Total Non-Personnel

$35,077,995.00 $19,628,134.00

Contributing Expenditures Tables

Goal
#

Action
# Action Title Scope

Unduplicated
Student
Group(s)

Location LCFF Funds Total Funds

1 2
Student
Progress
Monitoring

LEA-wide

English
learner, low-
income, and
foster youth

All schools $147,000.00 $294,000.00

1 3

English
Learner
Academic
Support:
Language
Acquisition

Limited
English
Learners

All schools $550,085.00 $810,085.00

1 4
Instructional
Support

LEA-wide

English
Learners and
Low Income
Students

All schools $17,660,387.00$17,660,387.00

1 5

English
Learner
Academic
Support:
Professional
Development

Limited
English
Learners

All schools $513,050.00 $513,050.00

1 6 Interventions/AccelerationLEA-wide

English
Learners,
Foster Youth
and Low
Income
Students

All school $200,000.00 $200,000.00
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1 7
Universal
Access

LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All schools $1,900,000.00 $1,900,000.00

1 8
Academic
Supports

LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All schools $80,000.00 $80,000.00

1 9
College and
Career
Preparation

LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All school $534,211.00 $534,211.00

1 10

College and
Career
Preparation:
English
Learner

Limited
English
Learners

All schools $147,815.00 $147,815.00

1 11

College and
Career
Preparation:
Foster Youth
Supports

LEA-wide Foster Youth LEA-wide $0.00 $0.00

1 12
Access to
Technology

LEA-wide

Low-income,
English
Learners,
Foster Youth

District-wide $6,457,000.00 $6,457,000.00

1 14

College and
Career
Preparation:
Course
Access

LEA-wide

Low-Income,
English
Learners, and
Foster Youth

Secondary
schools

$2,375,801.00 $2,375,801.00

1 15
Access to
Academics

LEA-wide

Low-Income,
English
Learners, and
Foster Youth

LEA-wide $1,485,369.00 $1,485,369.00
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1 16 AVID LEA-wide

Low-Income,
English
Learners, and
Foster Youth

LEA-wide $20,000.00 $20,000.00

2 2
Foster Youth
Supports

Limited Foster Youth All schools $583,297.00 $583,297.00

2 3
Student
Support and
Access

LEA-wide

English
Learners,
Foster Youth,
Low Income
Students

All school $4,968,337.00 $4,968,337.00

2 4 Transportation LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All schools $6,591,365.00 $6,591,365.00

2 5
Alternative
Setting

LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All schools $711,800.00 $711,800.00

2 6
Tiered
Supports

LEA-wide

English
Learners,
Foster Youth
and Low
Income
Students

All school $394,000.00 $394,000.00

2 7 Activities LEA-wide

English
Learners,
Foster Youth,
and Low
Income
Students

All schools $15,000.00 $15,000.00

2 9

Social-
Emotional
Support:
Psychologist

LEA-wide

Low-Income,
English
Learners, and
Foster Youth

LEA-wide $1,322,000.00 $1,322,000.00
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2 10
Behavior
Interventions

LEA-wide

Low-Income,
English
Learners, and
Foster Youth

All schools $321,328.00 $321,328.00

2 11

Social-
Emotional
Support:
Counselors

Schoolwide

English
Learners,
Low-income,
Foster Youth

All Schools $1,800,000.00 $1,800,000.00

3 1

Parent
Education
and
Resources

LEA-wide

English
Learners,
Foster Youth,
Low Income

All schools $85,000.00 $85,000.00

3 2
Parent
Communication

LEA-wide
English
Learners

All schools $28,400.00 $28,400.00

Totals by Type Total LCFF Funds Total Funds

Total: $48,891,245.00 $49,298,245.00

LEA-wide Total: $45,296,998.00 $45,443,998.00

Limited Total: $1,794,247.00 $2,054,247.00

Schoolwide Total: $1,800,000.00 $1,800,000.00

Annual Update Table Year 1

Last Year's
Goal #

Last Year's
Action #

Prior
Action/Service

Title

Contributed to
Increased or

Improved
Services?

Last Year's
Total Planned
Expenditures

Total Estimated
Actual

Expenditures

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

[Intentionally
Blank]

Totals Planned Expenditure Table Estimated Actual Total

Totals [Intentionally Blank] [Intentionally Blank]

Instructions

Plan Summary

Stakeholder Engagement

Goals and Actions
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Increased or Improved Services

For additional questions or technical assistance related to the completion of the LCAP template, please contact the local COE,
or the California Department of Education’s (CDE’s) Local Agency Systems Support Office by phone at 916-319-0809 or by
email at lcff@cde.ca.gov.

Introduction and Instructions
The Local Control Funding Formula (LCFF) requires LEAs to engage their local stakeholders in an annual planning process to
evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have ten state priorities).
LEAs document the results of this planning process in the Local Control and Accountability Plan (LCAP) using the template
adopted by the State Board of Education.

The LCAP development process serves three distinct, but related functions:

Comprehensive Strategic Planning: The process of developing and annually updating the LCAP
supports comprehensive strategic planning (California Education Code [EC] 52064(e)(1)). Strategic
planning that is comprehensive connects budgetary decisions to teaching and learning performance
data. Local educational agencies (LEAs) should continually evaluate the hard choices they make about
the use of limited resources to meet student and community needs to ensure opportunities and
outcomes are improved for all students.

Meaningful Stakeholder Engagement: The LCAP development process should result in an LCAP that
reflects decisions made through meaningful stakeholder engagement (EC 52064(e)(1)). Local
stakeholders possess valuable perspectives and insights about an LEA's programs and services.
Effective strategic planning will incorporate these perspectives and insights in order to identify potential
goals and actions to be included in the LCAP.

Accountability and Compliance: The LCAP serves an important accountability function because
aspects of the LCAP template require LEAs to show that they have complied with various requirements
specified in the LCFF statutes and regulations, most notably:

Demonstrating that LEAs are increasing or improving services for foster youth, English learners,
and low-income students in proportion to the amount of additional funding those students
generate under LCFF (EC 52064(b)(4-6)).

Establishing goals, supported by actions and related expenditures, that address the statutory
priority areas and statutory metrics (EC 52064(b)(1) & (2)).

Annually reviewing and updating the LCAP to reflect progress toward the goals (EC 52064(b)
(7)).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to
memorialize the outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b)
through meaningful engagement with stakeholders that (c) meets legal requirements, as reflected in the final adopted LCAP.
The sections included within the LCAP template do not and cannot reflect the full development process, just as the LCAP
template itself is not intended as a stakeholder engagement tool.

The revised LCAP template for the 2020–21, 2021–22, and 2022–23 school years reflects statutory changes made through
Assembly Bill 1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency
regarding expenditures on actions included in the LCAP, including actions that contribute to meeting the requirement to

Page 80



increase or improve services for foster youth, English learners, and low-income students, and to streamline the information
presented within the LCAP to make adopted LCAPs more accessible for stakeholders and the public.

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing, but also allow stakeholders to
understand why, and whether those strategies are leading to improved opportunities and outcomes for students. LEAs are
strongly encouraged to use language and a level of detail in their adopted LCAPs intended to be meaningful and accessible for
the LEA’s perse stakeholders and the broader public.

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the
forefront of the strategic planning and stakeholder engagement functions:

Given present performance across the state priorities and on indicators in the California School Dashboard, how is the
LEA using its budgetary resources to respond to student and community needs, and address any performance gaps,
including by meeting its obligation to increase or improve services for foster youth, English learners, and low-income
students?

LEAs are encouraged to focus on a set of metrics or a set of actions that the LEA believes, based on input gathered from
stakeholders, research, and experience, will have the biggest impact on behalf of its students.

These instructions address the requirements for each section of the LCAP, but may include information about effective
practices when developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of
each section emphasizing the purpose that each section serves.

Plan Summary

Purpose
A well-developed Plan Summary section provides a meaningful context for the
LCAP. This section provides information about an LEA’s community as well as
relevant information about student needs and performance. In order to provide a
meaningful context for the rest of the LCAP, the content of this section should be
clearly and meaningfully related to the content included in the subsequent
sections of the LCAP.

Requirements and Instructions
General Information

Briefly describe the students and community. For example, information about an
LEA in terms of geography, enrollment, or employment, the number and size of
specific schools, recent community challenges, and other such information as an
LEA wishes to include can enable a reader to more fully understand an LEA’s
LCAP.

Reflections: Successes
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Based on a review of performance on the state indicators and local performance
indicators included in the Dashboard, progress toward LCAP goals, local self-
assessment tools, stakeholder input, and any other information, what progress is
the LEA most proud of and how does the LEA plan to maintain or build upon that
success? This may include identifying specific examples of how past increases
or improvements in services for foster youth, English learners, and low-income
students have led to improved performance for these students.

Reflections: Identified Need

Referring to the Dashboard, identify: (a) any state indicator for which overall
performance was in the “Red” or “Orange” performance category or any local
indicator where the LEA received a “Not Met” or “Not Met for Two or More Years”
rating AND (b) any state indicator for which performance for any student group
was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance
and performance gaps? Other needs may be identified using locally collected
data including data collected to inform the self-reflection tools and reporting local
indicators on the Dashboard.

LCAP Highlights

Identify and briefly summarize the key features of this year’s LCAP.

Comprehensive Support and Improvement

An LEA with a school or schools identified for comprehensive support and
improvement (CSI) under the Every Student Succeeds Act must respond to the
following prompts:

Schools Identified:
Identify the schools within the LEA that have been identified for CSI.
Support for Identified Schools:
Describe how the LEA has or will support the identified schools in
developing CSI plans that included a school-level needs assessment,
evidence-based interventions, and the identification of any resource
inequities to be addressed through the implementation of the CSI plan.
Monitoring and Evaluating Effectiveness:
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Describe how the LEA will monitor and evaluate the implementation and
effectiveness of the CSI plan to support student and school improvement.

Stakeholder Engagement

Purpose
Significant and purposeful engagement of parents, students, educators, and
other stakeholders, including those representing the student groups identified by
LCFF, is critical to the development of the LCAP and the budget process.
Consistent with statute, such stakeholder engagement should support
comprehensive strategic planning, accountability, and improvement across the
state priorities and locally identified priorities (EC 52064(e)(1)). Stakeholder
engagement is an ongoing, annual process.

This section is designed to reflect how stakeholder engagement influenced the
decisions reflected in the adopted LCAP. The goal is to allow stakeholders that
participated in the LCAP development process and the broader public
understand how the LEA engaged stakeholders and the impact of that
engagement. LEAs are encouraged to keep this goal in the forefront when
completing this section.

Statute and regulations specify the stakeholder groups that school districts and
COEs must consult when developing the LCAP: teachers, principals,
administrators, other school personnel, local bargaining units of the LEA,
parents, and students. Before adopting the LCAP, school districts and COEs
must share it with the Parent Advisory Committee and, if applicable, to its
English Learner Parent Advisory Committee. The superintendent is required by
statute to respond in writing to the comments received from these committees.
School districts and COEs must also consult with the special education local
plan area administrator(s) when developing the LCAP. Statute requires charter
schools to consult with teachers, principals, administrators, other school
personnel, parents, and students in developing the LCAP. The LCAP should also
be shared with, and LEAs should request input from, schoolsite-level advisory
groups, as applicable (e.g., schoolsite councils, English Learner Advisory
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Councils, student advisory groups, etc.), to facilitate alignment between
schoolsite and district-level goals and actions.

Information and resources that support effective stakeholder engagement, define
student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the
CDE’s website: https://www.cde.ca.gov/re/lc/.

Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local
Education Agencies and State Compliance Reporting, which is provided to
highlight the legal requirements for stakeholder engagement in the LCAP
development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a. Presented the local control and accountability plan to the parent advisory
committee in accordance with Education Code section 52062(a)(1) or
52068(a)(1), as appropriate.

b. If applicable, presented the local control and accountability plan to the
English learner parent advisory committee, in accordance with Education
Code section 52062(a)(2) or 52068(a)(2), as appropriate.

c. Notified members of the public of the opportunity to submit comments
regarding specific actions and expenditures proposed to be included in
the local control and accountability plan in accordance with Education
Code section 52062(a)(3) or 52068(a)(3), as appropriate.

d. Held at least one public hearing in accordance with Education Code
section 52062(b)(1) or 52068(b)(1), as appropriate.

e. Adopted the local control and accountability plan in a public meeting in
accordance with Education Code section 52062(b)(2) or 52068(b)(2), as
appropriate.

Prompt 1: “A summary of the stakeholder process and how the stakeholder engagement was
considered before finalizing the LCAP.”
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Describe the stakeholder engagement process used by the LEA to involve
stakeholders in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required
stakeholder groups as applicable to the type of LEA. A sufficient response to this
prompt must include general information about the timeline of the process and
meetings or other engagement strategies with stakeholders. A response may
also include information about an LEA’s philosophical approach to stakeholder
engagement.
Prompt 2: “A summary of the feedback provided by specific stakeholder groups.”

Describe and summarize the stakeholder feedback provided by specific
stakeholders. A sufficient response to this prompt will indicate ideas, trends, or
inputs that emerged from an analysis of the feedback received from
stakeholders.
Prompt 3: “A description of the aspects of the LCAP that were influenced by specific stakeholder
input.”

A sufficient response to this prompt will provide stakeholders and the public
clear, specific information about how the stakeholder engagement process
influenced the development of the LCAP. The response must describe aspects
of the LCAP that were influenced by or developed in response to the stakeholder
feedback described in response to Prompt 2. This may include a description of
how the LEA prioritized stakeholder requests within the context of the budgetary
resources available or otherwise prioritized areas of focus within the LCAP. For
the purposes of this prompt, “aspects” of an LCAP that may have been
influenced by stakeholder input can include, but are not necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the desired outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measuring and Reporting Results
subsection

Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or more actions
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Inclusion of action(s) as contributing to increased or improved services for unduplicated services

Determination of effectiveness of the specific actions to achieve the goal

Determination of material differences in expenditures

Determination of changes made to a goal for the ensuing LCAP year based on the annual update
process

Determination of challenges or successes in the implementation of actions

Goals and Actions

Purpose
Well-developed goals will clearly communicate to stakeholders what the LEA
plans to accomplish, what the LEA plans to do in order to accomplish the goal,
and how the LEA will know when it has accomplished the goal. A goal
statement, associated metrics and expected outcomes, and the actions included
in the goal should be in alignment. The explanation for why the LEA included a
goal is an opportunity for LEAs to clearly communicate to stakeholders and the
public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA
decided to pursue this goal, and the related metrics, expected outcomes,
actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or
metrics for all students, a specific student group(s), narrowing performance
gaps, or implementing programs or strategies expected to impact outcomes.
LEAs should assess the performance of their student groups when developing
goals and the related actions to achieve such goals.

Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related expenditures
included within the LCAP within one or more state priorities. LEAs should
consider performance on the state and local indicators, including their locally
collected and reported data for the local indicators that are included in the
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Dashboard in determining whether and how to prioritize its goals within the
LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with
the option of developing three different kinds of goals:

Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number
of metrics to measure improvement. A Focus Goal statement will be time bound and make clear how
the goal is to be measured.

Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving
performance across a wide range of metrics.

Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be
ongoing without significant changes and allows an LEA to track performance on any metrics not
addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated
metrics.

Focus Goal(s)

Goal Description: The description provided for a Focus Goal must be specific,
measurable, and time bound. An LEA develops a Focus Goal to address areas
of need that may require or benefit from a more specific and data intensive
approach. The Focus Goal can explicitly reference the metric(s) by which
achievement of the goal will be measured and the time frame according to which
the LEA expects to achieve the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA has
chosen to prioritize this goal. An explanation must be based on Dashboard data
or other locally collected data. LEAs must describe how the LEA identified this
goal for focused attention, including relevant consultation with stakeholders.
LEAs are encouraged to promote transparency and understanding around the
decision to pursue a focus goal.

Broad Goal

Goal Description: Describe what the LEA plans to achieve through the actions
included in the goal. The description of a broad goal will be clearly aligned with
the expected measurable outcomes included for the goal. The goal description
organizes the actions and expected outcomes in a cohesive and consistent
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manner. A goal description is specific enough to be measurable in either
quantitative or qualitative terms. A broad goal is not as specific as a focus goal.
While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.

Explanation of why the LEA has developed this goal: Explain why the LEA
developed this goal and how the actions and metrics grouped together will help
achieve the goal.

Maintenance of Progress Goal

Goal Description: Describe how the LEA intends to maintain the progress made
in the LCFF State Priorities not addressed by the other goals in the LCAP. Use
this type of goal to address the state priorities and applicable metrics not
addressed within the other goals in the LCAP. The state priorities and metrics to
be addressed in this section are those for which the LEA, in consultation with
stakeholders, has determined to maintain actions and monitor progress while
focusing implementation efforts on the actions covered by other goals in the
LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions
will sustain the progress exemplified by the related metrics.

Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress
toward the expected outcomes. LEAs are encouraged to identify metrics for
specific student groups, as appropriate, including expected outcomes that would
reflect narrowing of any existing performance gaps.

Include in the baseline column the most recent data associated with this metric
available at the time of adoption of the LCAP for the first year of the three-year
plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of
a metric only if that data represents the most recent available (e.g. high school
graduation rate).

Using the most recent data available may involve reviewing data the LEA is
preparing for submission to the California Longitudinal Pupil Achievement Data
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System (CALPADS) or data that the LEA has recently submitted to CALPADS.
Because final 2019–20 outcomes on some metrics may not be computable at
the time the 2020–23 LCAP is adopted (e.g. graduation rate, suspension rate),
the most recent data available may include a point in time calculation taken each
year on the same date for comparability purposes.

The baseline data shall remain unchanged throughout the three-year LCAP.

Complete the table as follows:
Metric: Indicate how progress is being measured using a metric.

Baseline: Enter the baseline when completing the LCAP for 2020–21. As described above, the
baseline is the most recent data associated with a metric. Indicate the school year to which the data
applies, consistent with the instructions above.

Year 1 Outcome: When completing the LCAP for 2021–22, enter the most recent data available.
Indicate the school year to which the data applies, consistent with the instructions above.

Year 2 Outcome: When completing the LCAP for 2022–23, enter the most recent data available.
Indicate the school year to which the data applies, consistent with the instructions above.

Year 3 Outcome: When completing the LCAP for 2023–24, enter the most recent data available.
Indicate the school year to which the data applies, consistent with the instructions above. The 2023–24
LCAP will be the first year in the next three-year cycle. Completing this column will be part of the Annual
Update for that year.

Desired Outcome for 2023-24: When completing the first year of the LCAP, enter the desired outcome
for the relevant metric the LEA expects to achieve by the end of the 2022–23 LCAP year.

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome

Desired
Outcome for
Year 3 (2023-

24)

Enter
information in
this box when
completing the
LCAP for 2020–
21.

Enter
information in
this box when
completing the
LCAP for 2020–
21.

Enter
information in
this box when
completing the
LCAP for 2021–
22. Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 2022–
23. Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 2023–
24. Leave blank
until then.

Enter
information in
this box when
completing the
LCAP for 2020–
21.

Timeline for completing the “Measuring and Reporting Results” part of the
Goal.
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The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all
of the applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a
state priority does not specify one or more metrics (e.g., implementation of state academic content and performance
standards), the LEA must identify a metric to use within the LCAP. For these state priorities, LEAs are encouraged to use
metrics based on or reported through the relevant self-reflection tool for local indicators within the Dashboard.

Actions:
Enter the action number. Provide a short title for the action. This title will also
appear in the expenditure tables. Provide a description of the action. Enter the
total amount of expenditures associated with this action. Budgeted expenditures
from specific fund sources will be provided in the summary expenditure tables.
Indicate whether the action contributes to meeting the increase or improved
services requirement as described in the Increased or Improved Services
section using a “Y” for Yes or an “N” for No. (Note: for each such action offered
on an LEA-wide or schoolwide basis, the LEA will need to provide additional
information in the Increased or Improved Summary Section to address the
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b)
in the Increased or Improved Services Section of the LCAP).

Actions for English Learners:
School districts, COEs, and charter schools that have a numerically
significant English learner student subgroup must include specific actions in
the LCAP related to, at a minimum, the language acquisition programs, as
defined in EC Section 306, provided to students and professional
development activities specific to English learners.
Actions for Foster Youth:
School districts, COEs, and charter schools that have a numerically
significant Foster Youth student subgroup are encouraged to include specific
actions in the LCAP designed to meet needs specific to Foster Youth
students.

Goal Analysis:
Enter the LCAP Year

Using actual annual measurable outcome data, including data from the
Dashboard, analyze whether the planned actions were effective in achieving the
goal. Respond to the prompts as instructed.
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Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion
of relevant challenges and successes experienced with the implementation process. This must include
any instance where the LEA did not implement a planned action or implemented a planned action in a
manner that differs substantively from how it was described in the adopted LCAP.

Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures. Minor
variances in expenditures do not need to be addressed, and a dollar-for-dollar accounting is not
required.

Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the
LEA. In some cases, not all actions in a goal will be intended to improve performance on all of the
metrics associated with the goal. When responding to this prompt, LEAs may assess the effectiveness
of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with
metrics will allow for more robust analysis of whether the strategy the LEA is using to impact a specified
set of metrics is working and increase transparency for stakeholders. LEAs are encouraged to use such
an approach when goals include multiple actions and metrics that are not closely associated.

Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as
a result of this analysis and analysis of the data provided in the Dashboard or other local data, as
applicable.

Increased or Improved Services for Foster Youth, English Learners,
and Low-Income Students

Purpose
A well-written Increased or Improved Services section provides stakeholders
with a comprehensive description, within a single dedicated section, of how an
LEA plans to increase or improved services for its unduplicated students as
compared to all students and how LEA-wide or schoolwide actions identified for
this purpose meet regulatory requirements. Descriptions provided should include
sufficient detail yet be sufficiently succinct to promote a broader understanding
of stakeholders to facilitate their ability to provide input. An LEA’s description in
this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions
This section must be completed for each LCAP year.
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When developing the LCAP in year 2 or year 3, copy the “Increased or Improved
Services” section and enter the appropriate LCAP year. Using the copy of the
section, complete the section as required for the relevant LCAP year. Retain all
prior year sections for each of the three years within the LCAP.
Percentage to Increase or Improve Services:

Identify the percentage by which services for unduplicated pupils must be
increased or improved as compared to the services provided to all students in
the LCAP year as calculated pursuant to 5 CCR Section 15496(a)(7).
Increased Apportionment based on the enrollment of Foster Youth, English Learners, and Low-Income
Students:

Specify the estimate of the amount of funds apportioned on the basis of the
number and concentration of unduplicated pupils for the LCAP year.
Required Descriptions:

For each action being provided to an entire school, or across the entire school
district or county office of education (COE), an explanation of (1) how the needs
of foster youth, English learners, and low-income students were considered
first, and (2) how these actions are effective in meeting the goals for these
students.

For each action included in the Goals and Actions section as contributing to the
increased or improved services requirement for unduplicated pupils and
provided on an LEA-wide or schoolwide basis, the LEA must include an
explanation consistent with 5 CCR Section 15496(b). For any such actions
continued into the 2020–23 LCAP from the 2017–20 LCAP, the LEA must
determine whether or not the action was effective as expected, and this
determination must reflect evidence of outcome data or actual implementation to
date.

Principally Directed and Effective:
An LEA demonstrates how an action is principally directed towards and effective
in meeting the LEA’s goals for unduplicated students when the LEA explains
how:

It considers the needs, conditions, or circumstances of its unduplicated pupils;
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The action, or aspect(s) of the action (including, for example, its design, content, methods, or location),
is based on these considerations; and

The action is intended to help achieve an expected measurable outcome of the associated goal.

As such, the response provided in this section may rely on a needs assessment
of unduplicated students.

Conclusory statements that a service will help achieve an expected outcome for
the goal, without an explicit connection or further explanation as to how, are not
sufficient. Further, simply stating that an LEA has a high enrollment percentage
of a specific student group or groups does not meet the increase or improve
services standard because enrolling students is not the same as serving
students.

For example, if an LEA determines that low-income students have a significantly
lower attendance rate than the attendance rate for all students, it might justify
LEA-wide or schoolwide actions to address this area of need in the following
way:

After assessing the needs, conditions, and circumstances of our low-income students, we learned that
the attendance rate of our low-income students is 7% lower than the attendance rate for all students.
(Needs, Conditions, Circumstances [Principally Directed])

In order to address this condition of our low-income students, we will develop and implement a new
attendance program that is designed to address some of the major causes of absenteeism, including
lack of reliable transportation and food, as well as a school climate that does not emphasize the
importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates.
(Contributing Action(s))

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less
than a 100% attendance rate will benefit. However, because of the significantly lower attendance rate of
low-income students, and because the actions meet needs most associated with the chronic stresses
and experiences of a socio-economically disadvantaged status, we expect that the attendance rate for
our low-income students will increase significantly more than the average attendance rate of all other
students. (Measurable Outcomes [Effective In])

COEs and Charter Schools:
Describe how actions included as contributing to meeting the increased or
improved services requirement on an LEA-wide basis are principally directed to
and effective in meeting its goals for unduplicated pupils in the state and any
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local priorities as described above. In the case of COEs and Charter Schools,
schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:
Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55%:
For school districts with an unduplicated pupil percentage of 55% or more,
describe how these actions are principally directed to and effective in meeting its
goals for unduplicated pupils in the state and any local priorities as described
above.
Unduplicated Percentage < 55%:
For school districts with an unduplicated pupil percentage of less than 55%,
describe how these actions are principally directed to and effective in meeting its
goals for unduplicated pupils in the state and any local priorities. Also describe
how the actions are the most effective use of the funds to meet these goals
for its unduplicated pupils. Provide the basis for this determination, including any
alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:

School Districts must identify in the description those actions being funded and
provided on a schoolwide basis, and include the required description supporting
the use of the funds on a schoolwide basis.

For schools with 40% or more enrollment of unduplicated pupils:
Describe how these actions are principally directed to and effective in meeting its
goals for its unduplicated pupils in the state and any local priorities.
For school districts expending funds on a schoolwide basis at a school
with less than 40% enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are
the most effective use of the funds to meet its goals for foster youth, English
learners, and low-income students in the state and any local priorities.
“A description of how services for foster youth, English learners, and
low-income students are being increased or improved by the percentage

Page 94



required.”
Consistent with the requirements of 5 CCR Section 15496, describe how
services provided for unduplicated pupils are increased or improved by at least
the percentage calculated as compared to the services provided for all students
in the LCAP year. To improve services means to grow services in quality and to
increase services means to grow services in quantity. Services are increased or
improved by those actions in the LCAP that are included in the Goals and
Actions section as contributing to the increased or improved services
requirement. This description must address how these action(s) are expected to
result in the required proportional increase or improvement in services for
unduplicated pupils as compared to the services the LEA provides to all students
for the relevant LCAP year.

Expenditure Tables
Complete the Data Entry table for each action in the LCAP. The information entered into this table will automatically populate
the other Expenditure Tables. All information is entered into the Data Entry table. Do not enter data into the other tables.

The following expenditure tables are required to be included in the LCAP as adopted by the local governing board or governing
body:

Table 1: Actions

Table 2: Total Expenditures

Table 3: Contributing Expenditures

Table 4: Annual Update Expenditures

The Data Entry table may be included in the LCAP as adopted by the local governing board or governing body, but is not
required to be included.

In the Data Entry table, provide the following information for each action in the LCAP for the relevant LCAP year:

Goal #:
Enter the LCAP Goal number for the action.
Action #:
Enter the action’s number as indicated in the LCAP Goal.
Action Title:
Provide a title of the action.
Student Group(s):
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Indicate the student group or groups who will be the primary beneficiary of
the action by entering “All”, or by entering a specific student group or groups.
Increased / Improved:
Type “Yes” if the action is included as contributing to meeting the increased
or improved services; OR, type “No” if the action is not included as
contributing to meeting the increased or improved services.

If “Yes” is entered into the Contributing column, then complete the following
columns:

Scope:
The scope of an action may be LEA-wide (i.e. districtwide, countywide, or
charterwide), schoolwide, or limited. An action that is LEA-wide in scope
upgrades the entire educational program of the LEA. An action that is
schoolwide in scope upgrades the entire educational program of a single
school. An action that is limited in its scope is an action that serves only one
or more unduplicated student groups.
Unduplicated Student Group(s)
Regardless of scope, contributing actions serve one or more unduplicated
student groups. Indicate one or more unduplicated student groups for whom
services are being increased or improved as compared to what all students
receive.
Location:
Identify the location where the action will be provided. If the action is provided
to all schools within the LEA, the LEA must indicate “All Schools”. If the
action is provided to specific schools within the LEA or specific grade spans
only, the LEA must enter “Specific Schools” or “Specific Grade Spans”.
Identify the inpidual school or a subset of schools or grade spans (e.g., all
high schools or grades K-5), as appropriate.
Time Span:
Enter “ongoing” if the action will be implemented for an indeterminate period
of time. Otherwise, indicate the span of time for which the action will be
implemented. For example, an LEA might enter “1 Year”, or “2 Years”, or “6
Months”.
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Personnel Expense:
This column will be automatically calculated based on information provided in
the following columns:

Total Personnel:
Enter the total amount of personnel expenditures utilized to implement
this action.
Total Non-personnel:
This amount will be automatically calculated.
Other State Funds:
Enter the total amount of Other State Funds utilized to implement this
action, if any.
LCFF Funds:
Enter the total amount of LCFF funds utilized to implement this action,
if any. LCFF funds include all funds that make up an LEA’s total LCFF
target (i.e. base grant, grade span adjustment, supplemental grant,
concentration grant, Targeted Instructional Improvement Block Grant,
and Home-To-School Transportation).
Local Funds:
Enter the total amount of Local Funds utilized to implement this action,
if any.
Federal Funds:
Enter the total amount of Federal Funds utilized to implement this
action, if any.
Total Funds:
This amount is automatically calculated based on amounts entered in
the previous four columns.
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