
South Lewis Central School District
Comprehensive K-12 School Counseling Programs

Introduction
South Lewis Central School is situated in Northern New York in southern Lewis County. The District currently
comprises four buildings: Glenfield Elementary (PreK-4), Port Leyden Elementary (PreK-4), South Lewis
Middle School (5-8) and South Lewis High School (9-12). The student population is approximately 1,035
students in grades PreK through 12. South Lewis is a high needs rural school district with approximately 65%
of its student population being identified as economically disadvantaged with 25% of the student population
being identified as students with disabilities.

The District offers many opportunities to students, including scholastic athletics, clubs and activities, and an
extended school day program for elementary and middle school students. The District continuously looks for
ways in which it can support the diverse needs of its student population in order to accomplish its goals and
fulfill the District mission.

New York State PART 100.2(j)(2)
New York State Part 100.2(j)(2) Regulations - School Counseling Programs

As per the New York State Education Department, listed in Part 100 of the Commissioner's Regulations,
school counseling/guidance programs are defined as follows:

(2) Comprehensive developmental school counseling/guidance programs. Beginning with the 2019-2020
school year, each school district shall have a comprehensive developmental school counseling/guidance
program, for all students in kindergarten through grade 12. Each school district shall also ensure that all
students in grades kindergarten through twelve have access to a certified school counselor(s), which for the
city school district of the City of New York and the city school district of the City of Buffalo shall include a
licensed guidance counselor(s) pursuant to Part 80 of the Commissioner’s regulations.

(i) For all grades kindergarten through twelve, district and building level comprehensive developmental
school counseling/guidance programs shall prepare students to participate effectively in their current and
future educational programs as age appropriate, and be designed to address multiple student competencies
including career/college readiness standards, and academic and social/emotional development standards.
The comprehensive developmental school counseling/guidance program (“program”) shall include the
following activities or services:

(a) In grades kindergarten through five, the program shall be designed by a certified school counselor in
coordination with the teaching staff, and any appropriate pupil personnel service providers, for the purpose of
preparing students to participate effectively in their current and future educational programs, to provide
information related to college and careers, and to assist students who may exhibit challenges to academic
success, including but not limited to attendance or behavioral concerns, and where appropriate make a referral



to a properly licensed professional and/or certified pupil personnel service provider, as appropriate, for more
targeted supports.

(b) For students in grades six through twelve, certified school counselors shall provide an annual individual
progress review plan, which shall reflect each student's educational progress and career plans. For a student
with disability, the plan shall be consistent with the student’s individualized education program;

(c) school counseling/guidance core curriculum instruction for the purpose of addressing student
competencies related to career/college readiness, academic skills and social/emotional development by a
certified school counselor(s);

(d) other direct student services which may include, but need not be limited to, responsive services, crisis
response, group counseling, individual counseling, appraisal, assessment and advisement, for the purpose of
enabling students to benefit from the curriculum, assisting students to develop and implement postsecondary
education and career plans, assisting students who exhibit attendance, academic, behavioral or adjustment
concerns and encouraging parental involvement. Provided that nothing herein shall prohibit certified or
licensed school psychologists or certified or licensed school social workers pursuant to Part 80 of the
Commissioner’s regulations from providing other direct student services within their applicable scope of
practice;

(e) indirect student services which may include but need not be limited to, referrals to appropriately licensed
or certified individuals, consultation, collaboration, leadership, advocacy, and teaming.

(ii) Each school district shall develop district-wide and building-level comprehensive developmental school
counseling/guidance plans which set forth the manner in which the district shall comply with the
requirements of this subdivision. In the case of the City School District of the City of New York, the
Department of Education shall submit separate plans for each community school district, for the High School
Division and for the Special Education Division. Such district and building level plans shall be developed by
or under the direction of certified school counselor(s) and be updated annually, available for review at the
district offices and each school building, and made available on the district’s website.

(a) Each plan shall be developed annually and shall include program objectives, activities, program
development and maintenance planning, school counseling curriculum , professional development planning,
evaluation methods based on data analysis of program results and closing the gap analysis reports to inform
program improvement, and assessment of the resources necessary to support positive student outcomes.

(b) Each plan shall also include the preparation of a program outcomes report that includes an analysis of all
systematic components of a comprehensive developmental school counseling/guidance program as defined
by this subdivision. Such report shall be annually presented to the board of education, or in the case of the
City School District of the City of New York, the Chancellor of the City School District of the City of New York,
or to the extent provided by law, the board of education of the City School District of the City of New York.

(iii) Each school district shall establish a comprehensive developmental school counseling/guidance program
advisory council to be comprised of representative stakeholders (such as parents, members of the board of



education, school building and/or district leaders, community-based service providers, teachers, certified
school counselors and other pupil personnel service providers in the district including school social workers
and/or school psychologists). In the case of the City School District of the City of New York, the Department of
Education shall establish a comprehensive developmental school counseling/guidance program advisory
council for each community school district. The advisory council shall meet no less than twice a year for the
purpose of reviewing the comprehensive developmental school counseling/guidance program plan and
advising on the implementation of the school counseling/guidance program. The advisory council shall create
and submit an annual report to the board of education, or in the case of the City School District of the City of
New York, the Chancellor of the City School District of the City of New York, or to the extent provided by law,
the board of education of the City School District of the City of New York.

(3) Nothing in this section shall be construed to authorize any individual to provide professional services
where certification is required under Part 80 of the Commissioner’s regulations or where licensure is required
under Title VIII of the Education Law.

South Lewis Central School District
Board of Education

District Mission Statement:
The mission of the South Lewis School District is to assure that all students acquire knowledge and

develop the skills and work habits to enable them to become productive members of society. This mission is
best accomplished when school personnel maintain high expectations for all students, create a positive school
climate, ensure a safe and orderly school environment, monitor students’ progress on a frequent basis, and
promote effective home-school communications.

K-12 Counseling Program Overview
The Comprehensive Model

The comprehensive school counseling program is a framework for the systemic development,
implementation, and evaluation of school counseling programs. The process for delivery of the National
Standards linked to the New York State Learning Standards is accomplished by utilizing each of the four
components of the comprehensive model: school counseling curriculum, individual student planning,
responsive services, and system support. The comprehensive model identifies the competencies for students
and uses varying strategies to deliver the content of the program to every student. Most importantly, the
comprehensive program links school counseling to the total educational process.

Developmental School Counseling

Recognizing that all children do not develop in a linear fashion according to a certain timetable and
understanding the developmental progression of a student's growth throughout the K-12th grade experience is
essential. Developmental school counseling: “...is for all students, has an organized and planned curriculum, is
sequential and flexible, is an integrated part of the total educational process, involves all school personnel, helps students
learn more efficiently and effectively, and includes counselors who provide specialized counseling services and
interventions” (Myrick, 1997).



Myrick's developmental approach emphasizes: programs for all students; the importance of using an
integrated approach involving all school personnel in the delivery of “guidance activities;” and a school
counseling curriculum that is sequential, age appropriate, planned and organized. Thus, the school counseling
program must include age appropriate and sequential learning experiences to deliver the standards and
competencies to every student.

Result-Based Accountability
“Result-based” counseling is also a competency-based approach. An emphasis is placed on a total pupil

service approach. This approach emphasizes the importance of students acquiring competencies to become
successful in school and in the transition to postsecondary education and/or employment. At the heart of
“result-based” school counseling is accountability to the students and to the building administrator.
Management agreements between the principal and the individual counselor are means of measuring
accomplishments.

The competencies delivered emphasize early intervention, prevention, and response services. The
standards and the competencies guide the development of the program contact for student growth and
achievement in the academic, career, and personal/social domains are an integral part of the individual
planning, school counseling curriculum, responsive services, and system support.

School counseling programs are now organized as an integral and essential part of the broader school
mission. The evolution of comprehensive and developmental school counseling models clearly support the
imminent need for school counseling programs to be aligned with and tied to the mission of schools. School
counseling programs promote educational excellence through individual excellence, provide preventative
programs and experiences, create a collaborative model that integrates the expertise of school counselors, other
pupil service personnel, and business and community leaders into the total program. Additionally, it is current
with the needs and expectations of education agenda and societal issues. Random acts of guidance are no
longer acceptable in 21st century schools.

Department Members:
Mrs. Julie Burmingham, High School Counselor
Ms. Marianne Green, High School Counselor
Mrs. Amanda Kogut, Middle School Counselor
Mrs. Kelly Whalen, Elementary Counselor

Principals and District Administrative Supervisor:
Mrs. Deborah Domagala, Curriculum/Data Coordinator
Ms. Judith Duppert, Middle School Principal
Mr. Chad Luther, High School Principal
Mrs. Christine Sobel, Elementary Principal
Mr. Christopher Villiere, Elementary Principal



Advisory Council Members:

An advisory committee is a representative group of persons appointed to review, advise, and support
implementation of the school counseling program within a school district. The South Lewis Counseling
Program Advisory Committee is advisory in nature and will offer suggestions about the counseling program
and services, assist with continuous evaluation, revision, and improvement of the program, and express
concerns from the community. Advisory council members reflect the community’s diversity and include
parents or guardians, counselors, business and community members. The council will meet no less than two
times a year and create and submit an annual report to the Board of Education.

Foundation/Management:
The Essential Role of the School Counselor

All essential educators are committed to providing the optimal educational experience for their
students through their academic journey. The teacher, the administrator and the school counselor are all
significant to the precise balance needed for the student to attend an optimally functioning school and school
system.

The role of the school counselor is one that is growing with the times. As our society faces increasing
challenges, financial, cultural, social, so do our students, teachers and administrators. The school counselor is
central to all the participants involved in the education of the child while having the equally important role of
identifying the individual needs of all students.

The school counselor is often thought of as the intermediary of all active participants contributing to
the education of all children, but intermediary often connotes an “after-the fact” contribution. The school
counselor has the challenging role of warding off “situations” or problems in the making for kids and teachers.
Their critical function of evaluating and viewing each student with a discerning and caring eye is an important
part of the role of the school counselor. Equally as important though, is the counselor’s job of working toward
finding a solution or path, which works, for the essential educator and the student not only for the present, but
for the future. The school counselor is a partner in the educational journey of the child. By virtue of their
training, they are the optimistic link, in the academic career of the student. Along with each student, the school
counselor through evaluation sees the possibilities, and works with each child through their educational career
to become their personal best. The balance between the student, teacher and administrator, at times can
become complicated, to say the least. The school counselor works hard at maintaining that balance at all levels.
It is an indispensable, monumental and forward thinking position, which is irreplaceable in the education of a
child.

Both the ASCA School Counselor Competencies and the ASCA School Ethical Standards guide the
practice of the School Counselor and can be found in the appendix of this document.



South Lewis School Counseling Department Philosophy and Belief Statements

The South Lewis School Counselors believe every student can learn and all have an equal right to
access a certified school counselor and to participate in a comprehensive school counseling program designed
to support student success. The following principles are the foundation for the South Lewis School Counseling
Program:

The South Lewis School Counselors believe:

* All students can learn and should be given the opportunity to do so.
* All students have dignity and worth and have a right to a safe, mutually respectful, healthy and orderly

learning environment.
* Learning involves the education of the whole person and is a continuous lifelong process.
* All students have the right to participate in the school counseling program.
* Learning requires the active participation, mutual respect and individual accountability of students, teachers,

staff, parents and community members.
* Diversity is to be respected and appreciated as we foster unity among our students, faculty, staff and

community.
The South Lewis School Counseling Program will:

* Be student-centered and based on specified goals and developmental student competencies.
* Include education that extends beyond the classroom environment and allows students to develop lifelong

skills that can assist them in the pursuit of their life goals.
* Consider all students’ ethnic, cultural, racial, sexual orientation, gender identification, socioeconomic

background and special needs when planning and implementing the school counseling program.
* Be data-driven. The data will be used in assessing the needs and effectiveness of the school counseling

programs, and drive future program development and evaluations.

The South Lewis School Counselors:

* Will be employees who hold state certification and have a Master’s Degree in School Counseling. They will
deliver the school counseling programs as outlined in the New York State Counseling Standards of
academic, career and personal/social domains.

* Will abide by the professional school counseling ethics as advocated by the American School Counselor
Association.

* Will participate in professional development essential to maintaining a high-quality school counseling
program.



Student Standards
ASCA Student Mindsets/Behaviors

Category 1: Mindset Standards
School Counselors encourage the following mindsets for all students.

1. Belief in development of whole self, including a healthy balance of mental, social/emotional

and physical well-being

2. Self-confidence in ability to succeed

3. Senses of belonging in the school environment

4. Understanding that postsecondary education and life-long learning are necessary for

long-term career success

5. Belief in using abilities to their fullest to achieve high-quality results and outcomes

6. Positive attitude toward work and learning

Category 2: Behavior Standards
Student will demonstrate the following standards through classroom lessons,

activities and/or individual/small-group counseling

Learning Strategies Self-Management Skills Social Skills

1. Demonstrate critical-thinking
skills to make informed decisions

1. Demonstrate ability to
assume responsibility

1. Use effective oral and written
communication skills and
listening

2. Demonstrate creativity 2. Demonstrate self-discipline
and self- control

2. Create positive and supportive
relationships with other students

3. Use time-management,
organizational and study skills

3. Demonstrate ability to work
independently

3. Create relationships with
adults that support success

4. Apply self-motivation and
self-direction to learning

4. Demonstrate ability to delay
immediate gratification for
long-term rewards

4. Demonstrate empathy

5. Apply media and technology
skills

5. Demonstrate perseverance
to achieve long- and short-term
goals

5. Demonstrate ethical
decision-making and social
responsibility

6. Set high standards of quality 6. Demonstrate ability to
overcome barriers to learning

6. Use effective collaboration
and cooperation skills

7. Identify long- and short-term
academic, career and
social/emotional goals

7. Demonstrate effective coping
skills when faced with a problem

7. Use leadership and teamwork
skills to work effectively in diverse
teams



8. Actively engage in challenging
coursework

8. Demonstrate the ability to
balance school, home and
community activities

8. Demonstrate advocacy skills
and ability to assert self, when
necessary

9. Gather evidence and consider
multiple perspectives to make
informed decisions

9. Demonstrate personal safety
skills

9. Demonstrate social maturity
and behaviors appropriate to the
situation and environment

10. Participate in enrichment and
extracurricular activities

10. Demonstrate ability to
manage transitions and ability to
adapt to changing situations and
responsibilities

LEARNING STANDARDS FOR CAREER DEVELOPMENT
AND OCCUPATIONAL STUDIES (CDOS) AT THREE LEVELS

Standard 1: Career Development
Students will be knowledgeable about the world of work, explore career options, and relate personal skills,
aptitudes, and abilities to future career decisions.

Standard 2: Integrated Learning
Students will demonstrate how academic knowledge and skills are applied in the workplace and other
settings.

Standard 3a: Universal Foundation Skills
Students will demonstrate mastery of the foundation skills and competencies essential for success in the
workplace.

And

Standard 3b: Career Majors
Students who choose a career major will acquire the career-specific technical knowledge/skills necessary to
progress toward gainful employment, career advancement, and success in postsecondary programs.
Learning Standards forLevels
CAREER PLAN as prescribed in these learning standards is intended to promote exploration and research into
broad career areas of interest to individual students. Basic principles of career planning such as
decision-making, self-evaluation, and goal setting have been integrated within the sample tasks. It is not the
intent of these learning standards to limit options or narrowly define the educational preparation of students.



ASCA School Counselor Competencies Revised, 2012

The ASCA School Counselor Competencies outline the knowledge, abilities, skills and attitudes that ensure
school counselors are equipped to meet the rigorous demands of the profession and the needs of K–12
students. These competencies help ensure new and experienced school counselors are equipped to establish,
maintain and enhance a comprehensive school counseling program addressing academic achievement, career
planning, and personal/social development.
Organized around and consistent with “The ASCA National Model: A Framework for School Counseling
Programs (Third Edition),” the competencies can be used in a variety of ways including:

School counselors
Self-assess their own competencies
Formulate an appropriate professional development plan
School administrators
Guide the recruitment and selection of competent school counselors
Develop or inform meaningful school counselor performance evaluation
School counselor education programs
Establish benchmarks for ensuring school education students graduate with the knowledge, skills and

attitudes needed for developing comprehensive school counseling programs.

SCHOOL COUNSELING PROGRAMS
School counselors should possess the knowledge, abilities, skills and attitudes necessary to plan, organize, implement and
evaluate a comprehensive, developmental, results-based school counseling program that aligns with the ASCA National
Model.
I-A: Knowledge
ASCA’s position statement, The Professional School Counselor and School Counseling Preparation Programs, states that school
counselors should articulate and demonstrate an understanding of:
I-A-1. The organizational structure and governance of the American educational system as well as cultural, political and

social influences on current educational practices
I-A-2. The organizational structure and components of an effective school counseling program that aligns with the ASCA

National Model
I-A-4. Leadership principles and theories
I-A-5. Individual counseling, group counseling and classroom instruction ensuring equitable access to resources

promoting academic achievement, career development and personal/social development for every student
I-A-6. Collaborations with stakeholders such as parents and guardians, teachers, administrators and community leaders

to create learning environments that promote educational equity and success for every student
I-A-7. Legal, ethical and professional issues in pre-K–12 schools
I-A-8. Developmental theory, learning theories, social justice theory, multiculturalism, counseling theories and career

counseling theories
I-A-9. The continuum of mental health services, including prevention and intervention strategies to enhance student

success
I-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills.
I-B-1. Plans, organizes, implements and evaluates a school counseling program aligning with the ASCA National Model



I-B-1a. Creates a vision statement examining the professional and personal competencies and qualities a school counselor
should possess

I-B-1b. Describes the rationale for a comprehensive school counseling program
I-B-1c. Applies the school counseling themes of leadership, advocacy, collaboration and systemic change, which are

critical to a successful school counseling program
I-B-1d. Describes, defines and identifies the qualities of an effective school counseling program
I-B-1e. Describes the benefits of a comprehensive school counseling program for all stakeholders, including students,

parents, teachers, administrators, school boards, department of education, school counselors, counselor
educators, community stakeholders and business leaders

I-B-1f. Describes the history of school counseling to create a context for the current state of the profession and
comprehensive school counseling programs

I-B-1g. Uses technology effectively and efficiently to plan, organize, implement and evaluate the comprehensive school
counseling program

I-B-1h. Demonstrates multicultural, ethical and professional competencies in planning, organizing, implementing and
evaluating the comprehensive school counseling program

I-B-2. Serves as a leader in the school and community to promote and support student success
I-B-2a. Understands and defines leadership and its role in comprehensive school counseling programs
I-B-2b. Identifies and applies a model of leadership to a comprehensive school counseling program
I-B-2c. Identifies and demonstrates professional and personal qualities and skills of effective leaders
I-B-2d. Identifies and applies components of the ASCA National Model requiring leadership, such as an advisory council,

management tools and accountability
I-B-2e. Creates a plan to challenge the non-counseling tasks that are assigned to school counselors
I-B-3. Advocates for student success
I-B-3a. Understands and defines advocacy and its role in comprehensive school counseling programs
I-B-3b. Identifies and demonstrates benefits of advocacy with school and community stakeholders
I-B-3c. Describes school counselor advocacy competencies, which include dispositions, knowledge and skills
I-B-3d. Reviews advocacy models and develops a personal advocacy plan
I-B-3e. Understands the process for development of policy and procedures at the building, district, state and national

levels
I-B-4. Collaborates with parents, teachers, administrators, community leaders and other stakeholders to promote and

support student success
I-B-4a. Defines collaboration and its role in comprehensive school counseling programs
I-B-4b. Identifies and applies models of collaboration for effective use in a school counseling program and understands

the similarities and differences between consultation, collaboration and counseling and coordination
strategies

I-B-4c. Creates statements or other documents delineating the various roles of student service providers, such as school
social worker, school psychologist or school nurse, and identifies best practices for collaborating to affect
student success

I-B-4d. Understands and knows how to apply a consensus-building process to foster agreement in a group
I-B-4e. Understands how to facilitate group meetings to effectively and efficiently meet group goals
I-B-5. Acts as a systems change agent to create an environment promoting and supporting student success
I-B-5a. Defines and understands system change and its role in comprehensive school counseling programs
I-B-5b. Develops a plan to deal with personal (emotional and cognitive) and institutional resistance impeding the change

process
I-B-5c. Understands the impact of school, district and state educational policies, procedures and practices supporting

and/or impeding student success



I-C: Attitudes
School counselors believe:
I-C-1. Every student can learn, and every student can succeed
I-C-2. Every student should have access to and opportunity for a high-quality education
I-C-3. Every student should graduate from high school and be prepared for employment or college and other

post-secondary education
I-C-4. Every student should have access to a school counseling program
I-C-5. Effective school counseling is a collaborative process involving school counselors, students, parents, teachers,

administrators, community leaders and other stakeholders
I-C-6. School counselors can and should be leaders in the school and district
I-C-7. The effectiveness of school counseling programs should be measurable using process, perception and outcome data

FOUNDATIONS
School counselors should possess the knowledge, abilities, skills and attitudes necessary to establish the foundations of a
school counseling program aligning with the ASCA National Model.
II-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
II-A-1. Beliefs and vision of the school counseling program that align with current school improvement and student

success initiatives at the school, district and state level
II-A-2. Educational systems, philosophies and theories and current trends in education, including federal and state

legislation
II-A-3. Learning theories
II-A-4. History and purpose of school counseling, including traditional and transformed roles of school counselors
II-A-5. Human development theories and developmental issues affecting student success
II-A-6. District, state and national student standards and competencies, including ASCA Student Standards and other

student standards that may complement and inform the comprehensive school counseling program
II-A-7. Legal and ethical standards and principles of the school counseling profession and educational systems, including

district and building policies
II-A-8. The three domains of academic achievement, career planning and personal/social development
II-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills:
II-B-1. Develops the beliefs and vision of the school counseling program that align with current school improvement and

student success initiatives at the school, district and state level
II-B-1a. Examines personal, district and state beliefs, assumptions and philosophies about student success, specifically

what they should know and be able to do
II-B-1b. Demonstrates knowledge of a school’s particular educational vision and mission
II-B-1c. Conceptualizes and writes a personal philosophy about students, families, teachers, school counseling programs

and the educational process consistent with the school’s educational philosophy and mission
II-B-1d. Writes a school counseling vision statement that describes a future world in which the school counseling goals

and strategies are being successfully achieved
II-B-2. Develops a school counseling mission statement aligning with the school, district and state mission
II-B-2a. Critiques a school district mission statement and identifies or writes a mission statement aligning with beliefs
II-B-2b. Writes a school counseling mission statement that is specific, concise, clear and comprehensive, describing a

school counseling program’s purpose and a vision of the program’s benefits for every student
II-B-2c. Communicates the vision and mission of the school counseling program to all appropriate stakeholders
II-B-3. Uses student standards, such as ASCA Student Standards and other appropriate student standards such as district
or state standards, to drive the implementation of a comprehensive school counseling program
II-B-3a. Crosswalks the ASCA Student Standards with other appropriate student standards



II-B-3b. Prioritizes student standards that align with the school’s goals
II-B-4. Applies the ethical standards and principles of the school counseling profession and adheres to the legal aspects of
the role of the school counselor
II-B-4a. Practices ethical principles of the school counseling profession in accordance with the ASCA Ethical Standards for
School Counselors
II-B-4b. Understands the legal and ethical nature of working in a pluralistic, multicultural and technological society
n II-B-4c. Understands and practices in accordance with school district policy and local, state and federal statutory
requirements
II-B-4d. Understands the unique legal and ethical nature of working with minor students in a school setting
II-B-4e. Advocates responsibly for school board policy and local, state and federal statutory requirements in students’ best
interests
II-B-4f. Resolves ethical dilemmas by employing an ethical decision-making model appropriate to work in schools
II-B-4g. Models ethical behavior
II-B-4h. Continuously engages in professional development and uses resources to inform and guide ethical and legal work
II-B-4i. Practices within the ethical and statutory limits of confidentiality
II-B-4j. Continually seeks consultation and supervision to guide legal and ethical decision making and to recognize and
resolve ethical dilemmas
II-B-4k. Understands and applies an ethical and legal obligation not only to students but to parents, administration and
teachers as well
II-C: Attitudes
School counselors demonstrate their attitudes and beliefs that all students deserve access to a comprehensive program that:
II-C-1. Has an impact on every student rather than a series of services provided only to students in need
II-C-2. Is an integral component of student success and the overall mission of the school and school district
II-C-3. Promotes and supports academic achievement, career planning and personal/social development for every

student
II-C-4. Adheres to school and district policies, state laws and regulations and professional ethics standards
II-C-5. Is intentional in addressing the information, opportunity and achievement gaps

MANAGEMENT
School counselors should possess the knowledge, abilities, skills and attitudes necessary to manage a school counseling program
aligning with the ASCA National Model.
III-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
III-A-1. Leadership principles, including sources of power and authority and formal and informal leadership
III-A-2. Organization theory to facilitate advocacy, collaboration and systemic change
III-A-3. Presentation skills for programs such as teacher in-services, parent workshops and presentation of results reports

to school boards
III-A-4. Time management, including long- and short-term management using tools such as schedules and calendars
III-A-5. Data-driven decision making
III-A-6. Current and emerging technologies such as use of the Internet, Web-based resources and information

management systems
III-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills:
III-B-1. Self-evaluates his/her own competencies leading to and resulting in the formulation of an appropriate

professional development plan
III-B-1a. Conducts a school counseling program assessment
III-B-1b. Negotiates a management plan for the comprehensive school counseling program with the administrator



III-B-1c. Discusses and develops the management component of the school counseling program with the other members
of the school counseling staff

III-B-1d. Presents school counseling management tools to the principal, and finalizes an annual school counseling
agreement

III-B-1e. Discusses the anticipated program results when implementing the action plans for the school year
III-B-1f. Participates in school counseling and education-related professional organizations
III-B-1g. Develops a yearly professional development plan demonstrating how the school counselor advances relevant

knowledge, skills and dispositions
III-B-1h. Communicates effective goals and benchmarks for meeting and exceeding expectations consistent with the

administrator/school counselor annual agreement and district performance appraisals
III-B-1i. Uses personal reflection, consultation and supervision to promote professional growth and development
III-B-2. Establishes and convenes an advisory council for the comprehensive school counseling program
III-B-2a. Uses leadership skills to facilitate vision and positive change for the comprehensive school counseling program
III-B-2b. Determines appropriate education stakeholders who should be represented on the advisory council
III-B-2c. Develops effective and efficient meeting agendas
III-B-2d. Reviews school data, school counseling program assessment and school counseling program goals with the

advisory council
III-B-2e. Records meeting notes and distributes as appropriate
III-B-2f. Analyzes and incorporates feedback from the advisory council related to school counseling program goals as

appropriate
III-B-3. Accesses or collects relevant data, including process, perception and outcome data, to monitor and improve

student behavior and achievement
III-B-3a. Reviews and disaggregates student achievement, attendance and behavior data to identify and implement

interventions as needed
III-B-3b. Uses data to identify policies, practices and procedures leading to successes, systemic barriers and areas of

weakness
III-B-3c. Uses student data to demonstrate a need for systemic change in areas such as course enrollment patterns; equity

and access; and achievement, opportunity and/or information gaps
III-B-3d. Understands and uses data to establish goals and activities to close the achievement, opportunity and/or

information gap
III-B-3e. Knows how to use data to identify gaps between and among different groups of students
III-B-3f. Uses school data to identify and assist individual students who do not perform at grade level and do not have

opportunities and resources to be successful in school
III-B-3g. Knows and understands theoretical and historical basis for assessment techniques
III-B-4. Assesses use of time in direct and indirect student services and program management and school support
III-B-4a. Organizes and manages time to effectively implement a comprehensive school counseling program
III-B-4b. Identifies appropriate distribution of school counselor’s time based on the school data and program goals
III-B-4c. Creates a rationale for school counselor’s use of time in the delivery component to focus on the goals of the

comprehensive school counseling program
III-B-4d. Identifies and evaluates fair-share responsibilities, which articulate appropriate and inappropriate counseling

and non-counseling activities
III-B-5. Develops calendars to ensure the effective implementation of the school counseling program
III-B-5a. Creates annual and weekly calendars to plan activities to reflect school counseling program goals
III-B-5b. Demonstrates time-management skills including scheduling, publicizing and prioritizing time and tasks
III-B-6. Designs and implements action plans aligning with school and school counseling program goals
III-B-6a. Uses appropriate academic and behavioral data to develop school counseling core curriculum, small-group and

closing-the-gap action plans and determines appropriate students for the target group or interventions
III-B-6b. Identifies ASCA domains, standards and competencies being addressed by each plan



III-B-6c. Creates lesson plans related to the school counseling core curriculum identifying what will be delivered, to whom
it will be delivered, how it will be delivered and how student attainment of competencies will be evaluated

III-B-6d. Determines the intended impact on academics, attendance and behavior
III-B-6e. Identifies appropriate activities to accomplish objectives
III-B-6f. Identifies appropriate resources needed
III-B-6g. Identifies data-collection strategies to gather process, perception and outcome data
III-B-6h. Shares results of action plans with staff, parents and community
III-B-7. Implements program management and school support activities for the comprehensive school counseling

program
III-B-7a. Creates a program management and school support planning document addressing school counselor’s

responsibilities for program management and professional development
III-B-7b. Coordinates activities that establish, maintain and enhance the school counseling program as well as other

educational programs
III-B-8. Conducts self-appraisal related to school counseling skills and performance
III-C: Attitudes
School counselors believe:
III-C-1. A school counseling program/department must be managed like other programs and departments in a school
III-C-2. Planning, organizing, implementing and evaluating a school counseling program are critical responsibilities for a

school counselor
III-C-3. Management of a school counseling program must be done in collaboration with administrators

DELIVERY
School counselors should possess the knowledge, abilities, skills and attitudes necessary to deliver a school counseling program
aligning with the ASCA National Model.
IV-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
IV-A-1. The distinction between direct and indirect student services
IV-A-2. The concept of a school counseling core curriculum
IV-A-3. Counseling theories and techniques that work in school, such as rational emotive behavior therapy, reality

therapy, cognitive-behavioral therapy, Adlerian, solution-focused brief counseling, person-centered
counseling and family systems

IV-A-4. Counseling theories and techniques in different settings, such as individual planning, group counseling and
classroom lessons

IV-A-5. Classroom management
IV-A-6. Principles of career planning and college admissions, including financial aid and athletic eligibility
IV-A-7. Principles of working with various student populations based on characteristics such as ethnic and racial

background, English language proficiency, special needs, religion, gender and income
IV-A-8. Principles of multi-tiered approaches within the context of a comprehensive school counseling program
IV-A-9. Responsive services (counseling and crisis response) including grief and bereavement
IV-A-10. The differences between counseling, collaboration and consultation, especially the potential for dual roles with
parents, guardians and other caretakers
IV-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills.
Direct Student Services
School Counseling Core Curriculum
IV-B-1. Implements the school counseling core curriculum
IV-B-1a. Identifies appropriate curriculum aligned to ASCA Student Standards



IV-B-1b. Develops and presents a developmental school counseling core curriculum addressing all students’ needs based
on student data
IV-B-1c. Demonstrates classroom management and instructional skills
IV-B-1d. Develops materials and instructional strategies to meet student needs and school goals
IV-B-1e. Encourages staff involvement to ensure the effective implementation of the school counseling core curriculum
IV-B-1f. Knows, understands and uses a variety of technology in the delivery of school counseling core curriculum
activities
IV-B-1g. Understands multicultural and pluralistic trends when developing and choosing school counseling core
curriculum
IV-B-1h. Understands and is able to build effective, high-quality peer helper programs
Individual Student Planning
IV-B-2. Facilitates individual student planning
IV-B-2a. Understands individual student planning as a component of a comprehensive program
IV-B-2b. Develops strategies to implement individual student planning, such as strategies for appraisal, advisement,
goal-setting, decision-making, social skills, transition or post-secondary planning
IV-B-2c. Helps students establish goals and develops and uses planning skills in collaboration with parents or guardians
and school personnel
IV-B-2d. Understands career opportunities, labor market trends and global economics and uses various career assessment
techniques to help students understand their abilities and career interests
IV-B-2e. Helps students learn the importance of college and other post-secondary education and helps students navigate
the college admissions process
IV-B-2f. Understands the relationship of academic performance to the world of work, family life and community service
IV-B-2g. Understands methods for helping students monitor and direct their own learning and personal/social and career
development
Responsive Services
IV-B-3. Provides responsive services
IV-B-3a. Lists and describes interventions used in responsive services, such as individual/small-group counseling and
crisis response
IV-B-3b. Understands appropriate individual and small-group counseling theories and techniques such as rational
emotive behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution-focused brief counseling,
person-centered counseling and family systems
IV-B-3c. Demonstrates an ability to provide counseling for students during times of transition, separation, heightened
stress and critical change
IV-B-3d. Understands what defines a crisis, the appropriate response and a variety of intervention strategies to meet the
needs of the individual, group or school community before, during and after crisis response

IV-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills.
Direct Student Services
School Counseling Core Curriculum
IV-B-1. Implements the school counseling core curriculum
IV-B-1a. Identifies appropriate curriculum aligned to ASCA Student Standards
IV-B-1b. Develops and presents a developmental school counseling core curriculum addressing all students’ needs based

on student data
IV-B-1c. Demonstrates classroom management and instructional skills
IV-B-1d. Develops materials and instructional strategies to meet student needs and school goals
IV-B-1e. Encourages staff involvement to ensure the effective implementation of the school counseling core curriculum



IV-B-1f. Knows, understands and uses a variety of technology in the delivery of school counseling core curriculum
activities

IV-B-1g. Understands multicultural and pluralistic trends when developing and choosing school counseling core
curriculum

IV-B-1h. Understands and is able to build effective, high-quality peer helper programs
Individual Student Planning
IV-B-2. Facilitates individual student planning
IV-B-2a. Understands individual student planning as a component of a comprehensive program
IV-B-2b. Develops strategies to implement individual student planning, such as strategies for appraisal, advisement,

goal-setting, decision-making, social skills, transition or post-secondary planning
IV-B-2c. Helps students establish goals and develops and uses planning skills in collaboration with parents or guardians

and school personnel
IV-B-2d. Understands career opportunities, labor market trends and global economics and uses various career assessment

techniques to help students understand their abilities and career interests
IV-B-2e. Helps students learn the importance of college and other post-secondary education and helps students navigate

the college admissions process
IV-B-2f. Understands the relationship of academic performance to the world of work, family life and community service
IV-B-2g. Understands methods for helping students monitor and direct their own learning and personal/social and career

development
Responsive Services
IV-B-3. Provides responsive services
IV-B-3a. Lists and describes interventions used in responsive services, such as individual/small-group counseling and

crisis response
IV-B-3b. Understands appropriate individual and small-group counseling theories and techniques such as rational

emotive behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution-focused brief
counseling, person-centered counseling and family systems

IV-B-3c. Demonstrates an ability to provide counseling for students during times of transition, separation, heightened
stress and critical change

IV-B-3d. Understands what defines a crisis, the appropriate response and a variety of intervention strategies to meet the
needs of the individual, group or school community before, during and after crisis response

IV-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills.
Direct Student Services
School Counseling Core Curriculum
IV-B-1. Implements the school counseling core curriculum
IV-B-1a. Identifies appropriate curriculum aligned to ASCA Student Standards
IV-B-1b. Develops and presents a developmental school counseling core curriculum addressing all students’ needs based

on student data
IV-B-1c. Demonstrates classroom management and instructional skills
IV-B-1d. Develops materials and instructional strategies to meet student needs and school goals
IV-B-1e. Encourages staff involvement to ensure the effective implementation of the school counseling core curriculum
IV-B-1f. Knows, understands and uses a variety of technology in the delivery of school counseling core curriculum

activities
IV-B-1g. Understands multicultural and pluralistic trends when developing and choosing school counseling core

curriculum
IV-B-1h. Understands and is able to build effective, high-quality peer helper programs
Individual Student Planning



IV-B-2. Facilitates individual student planning
IV-B-2a. Understands individual student planning as a component of a comprehensive program
IV-B-2b. Develops strategies to implement individual student planning, such as strategies for appraisal, advisement,

goal-setting, decision-making, social skills, transition or post-secondary planning
IV-B-2c. Helps students establish goals and develops and uses planning skills in collaboration with parents or guardians

and school personnel
IV-B-2d. Understands career opportunities, labor market trends and global economics and uses various career assessment

techniques to help students understand their abilities and career interests
IV-B-2e. Helps students learn the importance of college and other post-secondary education and helps students navigate
the college admissions process
IV-B-2f. Understands the relationship of academic performance to the world of work, family life and community service
IV-B-2g. Understands methods for helping students monitor and direct their own learning and personal/social and career
development
Responsive Services
IV-B-3. Provides responsive services
IV-B-3a. Lists and describes interventions used in responsive services, such as individual/small-group counseling and
crisis response
IV-B-3b. Understands appropriate individual and small-group counseling theories and techniques such as rational
emotive behavior therapy, reality therapy, cognitive-behavioral therapy, Adlerian, solution-focused brief counseling,
person-centered counseling and family systems
IV-B-3c. Demonstrates an ability to provide counseling for students during times of transition, separation, heightened
stress and critical change
IV-B-3d. Understands what defines a crisis, the appropriate response and a variety of intervention strategies to meet the
needs of the individual, group or school community before, during and after crisis response
IV-B-3e. Provides team leadership to the school and community in a crisis
IV-B-3f. Involves appropriate school and community professionals as well as the family in a crisis situation
IV-B-3g. Understands the nature of academic, career and personal/social counseling in schools and the similarities and
differences among school counseling and other types of counseling, such as mental health, marriage and family and
substance abuse counseling, within a continuum of care
IV-B-3h. Understands the role of the school counselor and the school counseling program in the school crisis plan

Indirect Student Services
Referrals
IV-B-4a. Understands how to make referrals to appropriate professionals when necessary
IV-B-4b. Compiles referral resources to utilize with students, staff and families to effectively address issues
IV-B-4c. Develops a list of community agencies and service providers for student referrals
Consultation
IV-B-5a. Shares strategies that support student achievement with parents, teachers, other educators and community
organizations
IV-B-5b. Applies appropriate counseling approaches to promoting change among consultees within a consultation
approach
IV-B-5c. Works with education stakeholders to better understand student needs and to identify strategies that promote
student achievement
Collaboration
IV-B-6a. Partners with parents, teachers, administrators and education stakeholders for student achievement and success
IV-B-6b. Conducts in-service training or workshops for other stakeholders to share school counseling expertise
IV-B-6c. Understands and knows how to provide supervision for school counseling interns consistent with the principles
of the ASCA National Model



IV-C: Attitudes
School counselors believe:
IV-C-1. School counseling is one component in the continuum of care that should be available to all students
IV-C-2. School counselors coordinate and facilitate counseling and other services to ensure all students receive the care
they need, even though school counselors may not personally provide the care themselves
IV-C-3. School counselors engage in developmental counseling and short-term responsive counseling
IV-C-4. School counselors should refer students to district or community resources to meet more extensive needs such as
long-term therapy or diagnoses of disorders

ACCOUNTABILITY
School counselors should possess the knowledge, abilities, skills and attitudes necessary to monitor and evaluate the processes and
results of a school counseling program aligning with the ASCA National Model.
V-A: Knowledge
School counselors should articulate and demonstrate an understanding of:
V-A-1. Basic concepts of results-based school counseling and accountability issues
V-A-2. Basic research sampling, methodology and analysis concepts to understand research outcomes and conduct action
research
V-A-3. Use of data to evaluate program effectiveness and to determine program needs
V-A-4. School counseling program assessments and results reports
V-B: Abilities and Skills
An effective school counselor is able to accomplish measurable objectives demonstrating the following abilities and skills.
V-B-1. Analyzes data from school data profile and results reports to evaluate student outcomes and program effectiveness
and to determine program needs
V-B-1a. Analyzes use of time to determine how much time is spent in school counseling program components and
considers best use of time compared to student needs as identified through student data
V-B-1b. Analyzes results from school counseling program assessment
V-B-1c. Uses formal and informal methods of program evaluation to design and enhance comprehensive school
counseling programs
V-B-1d. Uses student data to support decision-making in designing effective school counseling programs and
interventions
V-B-1e. Measures and analyzes results attained from school counseling core curriculum, small group and closing-the-gap
activities
V-B-1f. Works with members of the school counseling team and with the administration to decide how school counseling
programs are evaluated and how results are shared
V-B-1g. Analyzes and interprets process, perception and outcome data
V-B-1h. Reviews progress toward program goals
V-B-1i. Uses technology in conducting research and program evaluation
V-B-1j. Reports program results to the school counseling community
V-B-1k. Uses data to demonstrate the value the school counseling program adds to student achievement
V-B-1l. Uses results obtained for program improvement
V-B-2. Understands and advocates for appropriate school counselor performance appraisal process based on school
counselor competencies and implementation of the comprehensive school counseling program
V-B-2a. Analyzes self-assessment related to school counseling skills and performance
V-B-2b. Identifies how school counseling activities fit within categories of a performance appraisal instrument
V-B-2c. Encourages administrators to use a performance appraisal instrument reflecting appropriate responsibilities for
school counselors
V-B-3a. Compares current school counseling program implementation with the ASCA National Model



V-B-3b. Shares the results of the program assessment with administrators, the advisory council and other appropriate
stakeholders
V-B-3c. Identifies areas for improvement for the school counseling program
V-C: Attitudes
School counselors believe:
V-C-1. School counseling programs should achieve demonstrable results
V-C-2. School counselors should be accountable for the results of the school counseling program
V-C-3. School counselors should use quantitative and qualitative data to evaluate their school counseling program and to
demonstrate program results
V-C-4. The outcomes of the school counseling program should be analyzed and presented in the context of the overall
school and district performance

ASCA Ethical Standards

A. RESPONSIBILITY TO STUDENTSA.1. Supporting Student Development

A.2. Confidentiality
A.3. Comprehensive Data-Informed Program
A.4. Academic, Career and Social/Emotional Plans
A.5. Dual Relationships and Managing Boundaries
A.6. Appropriate Referrals and Advocacy
A.7. Group Work
A.8. Student Peer-Support Program
A.9. Serious and Foreseeable Harm to Self and Others
A.10. Underserved and At-Risk Populations
A.11. Bullying, Harassment and Child Abuse
A.12. Student Records
A.13. Evaluation, Assessment and Interpretation
A.14. Technical and Digital Citizenship
A.15. Virtual/Distance School Counseling

B. RESPONSIBILITIES TO PARENTS/GUARDIANS, SCHOOL AND SELF
B.1. Responsibilities to Parents/Guardians
B.2. Responsibilities to the School
B.3. Responsibilities to Self

C. SCHOOL COUNSELOR ADMINISTRATORS/SUPERVISORS

D. SCHOOL COUNSELING INTERN SITE SUPERVISORS

E. MAINTENANCE OF STANDARDS

F. ETHICAL DECISION MAKING



Professional Development Plan

School Counselors are life-long learners who are committed to perfecting their interpersonal,
counseling and programmatic delivery skills and knowledge. School Counselors will participate in
district-wide professional development offerings as well as individual, grade level and department
determined professional development opportunities.

Delivery/Accountability
DELIVERY SYSTEM
The South Lewis Central School District's Comprehensive School Counseling Program is based on the core
beliefs, philosophies and missions identified in the foundation. The delivery system describes the activities,
interactions and methods necessary to deliver the programs to the school community. South Lewis's
Comprehensive School Counseling Programs integrate academic, career and personal/social development.
The components of a comprehensive school counseling program include the school counseling curriculum,
individual planning, responsive services, and system support.

School Counseling Core Curriculum: The counseling curriculum consists of structured developmental lessons
to assist students in achieving the desired competencies and to provide all students with the knowledge and
skills appropriate for their developmental level. The counseling curriculum is infused throughout the school's
overall curriculum and is presented systematically through K-12 classroom instruction and group activities.

● Classroom activities: School counselors present lessons in the classroom setting.
● Group activities: School counselors may also conduct large group activities to address students'

particular needs.
● Interdisciplinary activities: School counselors participate in teams to develop curriculum.
● Career and College Awareness: Every year, school counselors sponsor college and

career awareness activities throughout the district.
● Digital Literacy:  School counselors employ technology based career and college awareness programs.

Individual Student Planning: School counselors coordinate ongoing systematic activities designed to assist
students individually in establishing personal goals and developing future plans.

● Case Management: School counselors monitor individual student progress.
● Individual Appraisal: School counselors use test information and other data to assist students in

analyzing and evaluating their interests, skills, and abilities.
● Individual Advisement: School counselors work directly with students on developing an appropriate

educational plan.
● Placement: School counselors assist students in determining the proper educational setting as they

meet their academic and career goals.



Responsive Services: Responsive services, which are the traditional duties of school counselors, consist of
activities meeting individual student's immediate needs, usually necessitated by life events, situations and/or
conditions in the student's life. These needs require counseling, consultation, referral, peer mediation and/or
information.

● Student Advocate:  School counselors will participate in RTI, 504, CSE, CPS and attendance meetings.
● Consultation and Collaboration: School counselors work with parents, teachers, students and other

involved parties to develop strategies to assist students.
● Personal Counseling: School counselors provide a student maximum privacy in which to freely

explore ideas, feelings, and behaviors.
● Crisis Counseling: School counselors provide prevention and interventions. Such counseling is short

term in nature addressing a particular student's concern(s).
● Referral: School counselors refer students and their families to appropriate school community agencies

when needed.

System Supports/Indirect Student Services: Like organized activity, a school counseling program requires
administration and management to establish, maintain, and enhance the total counseling program.

● Professional Development: School counselors update knowledge and skills by participating in
training, professional meetings, conferences and relevant coursework.

● Program Promotion: School counselors provide orientation and information regarding the programs to
the greater community via websites, counseling newsletters, mailings, social media and community
presentations.

● Consultation with teachers and staff: School counselors work with teachers and other staff members to
provide information regarding the needs of a student. School Counselors should participate in district
committees and in-service programs.

● Parent and Community Outreach: School counselors provide ongoing support and information to the
greater community regarding student needs.

● Research: School counselors utilize research in the development of their programs and participate in
research designed to improve their programs.

● Program Evaluation: School counselors collect and analyze data to evaluate the program and continue
updating program activities.

Use of Calendars: Monthly calendars are used by counselors to guide program delivery. The South Lewis
School Counseling Department’s annual calendars reflect the school’s mission and the vision of having a
comprehensive school counseling curriculum. The annual calendar provides a framework for the school
counseling programs and helps guide the counselors in their individual daily and weekly calendars.

Use of Data - A comprehensive school counseling program is data driven. School counselors must show that
each activity implemented is part of the program, and was developed from analysis of the students’ needs,
achievements, and/or related data. To do this, school counselors need to evaluate process, perception, and
results data.



At each level (Elementary, Middle, and High School), school counselors will review and discuss data driven
needs for the student population. This may include review of graduation rates, attendance, and standardized
test scores. For every desired competency and result there must be a plan how the desired competency will be
achieved. Each action plan should include: competencies addressed, a description of activities, timeline in
which the activity will be completed, who is responsible for delivery, means of evaluating student success, and
expected results.

Each counseling department will decide on a plan of action to meet student needs. Counselors and the school
district leadership team will agree on how services will be assigned to specific counselors.

Accountability System
To achieve the best results for students, South Lewis Central school counselors will regularly evaluate their
program to determine its effectiveness. South Lewis Central school counselors use accountability strategies to
monitor student achievement and to evaluate and improve the school counseling program. The school
counseling program components may be accessed through data analysis, program results and evaluation and
improvement.

Data Analysis - Counselors collect, analyze, and report data by specific subgroups and ensure that decisions
about student instruction and learning are driven by achievement data for every subgroup. The process begins
with needs and strengths assessment and moves through what changes need to be made. The use of data
replaces hunches and hypotheses with factual information instead and guides the school counselor and
student support staff in planning and delivering learning support programs for all students.

Program Results - Counselors analyze the school counseling program using information collected through
process, perception, or outcomes data samples. This data will be used to inform decisions related to program
improvements. The South Lewis Central School Counseling Advisory Council at the high school along with
each counseling department will review the programs to identify trends and areas of success and areas in need
of improvement.

Evaluation and Improvement - Program evaluation and improvement has four components: self-analysis of
the school counselor's strengths and areas of improvement using the School Counselor Competencies
Assessment, self-analysis of the school counseling program's strengths and areas of improvement, evaluation
of the school counselor's performance using the South Lewis Central School APPR document, and review of
program goals created at the beginning of the year.

DELIVERY SYSTEM CHART
Counseling
Curriculum

Provides developmental,
comprehensive
counseling program
content in a systematic
way to all students K -
12th grade

Responsive Services

Addresses students'
immediate concerns

Individual Student
Planning

Engage students and their
parents/guardians in
development of academic
and career plans

System Support

Includes program, staff and
school support activities
and services



Purpose:

* Student awareness,
skills development and
application of skills
needed in everyday life

Purpose:

* Prevention and
intervention

Purpose:

* Individual student
academic and
occupational planning,
decision making, goal
setting and preparing for
academic transition

Purpose:

* Program delivery and
support

Academic:

* Effective learning in
school and across the life
span
* Academic preparation
for post-secondary
options
* Relationship of
academics, work, family
and community

Academic:

* Any immediate
academic concerns
* School-related concerns
including tardiness,
absences and truancy,
misbehavior, school
avoidance, dropout,
suspensions
* CPS
* 504
* RTI
* Attendance

Academic:

* Facilitation and/or
interpretation of criterion
and norm-referenced tests
* Academic preparation
essential for postsecondary
options
* Appropriate course
selection
* Development of K-12
Academic and career
plan/portfolio
* Development of a post-
secondary educational plan.
* Use of diverse assessment
results
*Participate in CSE and 504
meetings

Total Support:

* School counselor
professional development
* Advocacy and public
relations for comprehensive
school counseling programs
* Advisory Board
* Program planning and
development
* Evaluation and
assessment of
comprehensive school
counseling programs, and
student results
* School improvement
planning
*Consultation/involvement
with staff, parents and
community resources

Career:

* Investigate the world
of work to make
informed decisions
*Strategies to achieve
future career goals
* Relationship of
personal qualities,
education, training and
work

Career:

* Individual discussions
on how current behavior
can impact future career
goals

Career:

* Utilize career
information resources in
school and community
* Explore career clusters
* Interest and skill
inventories
* Career exploration
inventories
* Self-knowledge relating to
career choices
* Appropriate course
selections, tech prep,
work-based learning
including job shadowing
and internships.

Career:

*Use of websites and
technology applications



Personal/Social:

* Interpersonal skills to
respect self and others
* Decision-making,
setting goals and taking
action to achieve goals
* Understanding
everyday safety and
survival skills

Personal/Social:

* Crises(i.e physical,
sexual or emotional
abuse; grief, loss and
death; substance abuse,
family issues; relationship
concerns; divorce; legal
issues)
* Referral Plans
* Coping Skills
* Contact and maintain
relationships with mental
health resources in your
area

Personal/Social:

* Skills and competencies
related to student and
employee success

Personal/Social :

*Use of technology
*Use of community/agency
services and resources

Counselor Role:

* Counseling curriculum
implementation (small
and large groups
settings)
* Consultation with
administration, faculty
and other school
counselors

Counselor Role:

* Individual counseling
* Small-group counseling
* Referral process
* Consultation and
collaboration with
administration, students,
staff, parents, and
community agencies

Counselor Role:

* Assessment
* Planning
* Placement
*Consultation/Collaboration

Counselor Role:

* Development and
management of program
* Coordination
* Develop relationships
and partnerships
* Consultation

SOUTH LEWIS CENTRAL SCHOOLS COUNSELING PROGRAMS

ASCA MINDSETS & BEHAVIORS FOR STUDENT SUCCESS
K-12 College and Career Readiness Standards for Every Student

K 1 2 3 4 5 6 7 8 9 10 11 12

Category 1: Mindset Standards-
School Counselors encourage the following mindsets for all students.
1.Belief in development of whole self. x x x x x x x x x x x x x
2.Self-confidence in ability to succeed. x x x x x x x x x x x x x
3. Sense of belonging in the school community x x x x x x x x x x x x x
4.Understanding that life-long learning is necessary
for long-term career success.

x x x x x x x x x x x x x

5.Belief in using abilities to their fullest to achieve
high-quality results and outcomes.

x x x x x x x x x x x x x

6.Positive attitude toward work and learning. x x x x x x x x x x x x x



Category 2: Behavior Standards-
Students will demonstrate the following standards through classroom lessons, activities, and/or
individualized group counseling.
LearningStrategies K 1 2 3 4 5 6 7 8 9 10 11 12
1.Demonstrate critical thinking skills to make informed decisions. x x x x x x x x x x x x x
2.Demonstrate creativity. x x x x x x x x x x x x x
3.Use time management, organizational and study skills. x x x x x x x x x x x x x
4.Apply self-motivation and self direction to learning. x x x x x x x x x x x x x
5.Apply media and technology skills. x x x x x x x x x
6.Set high standards of quality. x x x x x x x x x x x x x
7.Identify long and short term academic, career, and socio/emotional goals. x x x x x x x x x x x x x
8.Actively engage in challenging coursework. x x x x x x x x x x x x x
9.Gather evidence and consider multiple perspectives to make informed decisions. x x x x x x x x x x x x x
10.Participate in enrichment and extracurricular activities. x x x x x x x x x x x x x

Self-Management Skills x x x x x x x x x x x x x
1.Demonstrate ability to assume responsibility. x x x x x x x x x x x x x
2.Demonstrate self-discipline and self control. x x x x x x x x x x x x x
3.Demonstrate ability to work independently. x x x x x x x x x x x x x
4.Demonstrate ability to delay immediate gratification for long term rewards. x x x x x x x x x x x x x
5.Demonstrate perseverance to achieve long and short term goals. x x x x x x x x x x x x x
6.Demonstrate ability to overcome barriers to learning. x x x x x x x x x x x x x
7.Demonstrate effective coping skills when faced with a
problem.

x x x x x x x x x x x x x

8.Demonstrate the ability to balance school, home, and
community activities.

x x x x x x x x x x x x x

9.Demonstrate personal safety skills. x x x x x x x x x x x x x
10.Demonstrate ability to manage transitions and ability to adapt to
changing situations and responsibilities.

x x x x x x x x x x x x x

Social Skills x x x x x x x x x x x x x
1.Use effective oral and written communication skills and listening skills. x x x x x x x x x x x x x
2.Create positive and supportive relationships with other students. x x x x x x x x x x x x x
3.Create relationships with adults that support success. x x x x x x x x x x x x x
4.Demonstrate empathy. x x x x x x x x x x x x x
5.Demonstrate ethical decision-making and social responsibility. x x x x x x x x x x x x x
6.Use effective collaboration and cooperation skills. x x x x x x x x x x x x x
7.Use leadership and teamwork skills to work effectively in diverse teams. x x x x x x x x x x x x x
8.Demonstrate advocacy skills and ability to assert self, when necessary. x x x x x x x x x x x x x
9.Demonstrate social maturity and behaviors appropriate to the situation
and environment.

x x x x x x x x x x x x x

School counselors will work collaboratively with teachers, administrators, support staff and community based
organizations to support the success of South Lewis Central School students through the provision of the
comprehensive school counseling program.



School counselors will meet on a regular basis to assess the effectiveness of their program and to make
recommendations for improvement and additional resources necessary in order to accomplish the school
counseling program mission.

School counselors will also be life-long learners and continue to adjust their curriculum based upon
assessment of the program, data and current research best practices.


