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OVERVIEW   
-   -   -   -     

  
In   Fall   2019,   Medfield   Public   Schools   commenced   a   review   of   

Standards-Based   Reporting   (SBR)   practices   at   Blake   Middle   School.   The   
goal   of   this   project   was   twofold:    1)   to   obtain   an   understanding   of   
how   SBR   is   conceptualized   and   operationalized   within   the   Blake   Middle   
School   and   2)   to   understand   its   impact   on   all   stakeholders   within   the   
Medfield   Public   Schools   community.   This   report   represents   the   
culmination   of   this   work.   The   
information   used   to   develop   
findings   and   recommendations   
draws   from   an   extensive   body   
of   data,   and   includes   
surveys,   focus   group   
transcripts,   submitted   
correspondence,   artifacts,   
and   interview   transcripts   
(See   Appendix   A).   Together,   
these   data   sources   inform   a   
rich   and   complex   portrait   of   
teaching   and   learning   within   
Blake--   especially   its   
assessment   practices.   In   
addition,   they   provide   a   
window   into   the   Blake   
community   itself,   revealing   the   deep   commitment   all   stakeholders,   
including   students,   teachers,   parents,   and   administrators,   have   to   
develop   and   sustain   a   robust   and   impactful   learning   environment   that   
supports   all   learners.     
  

It   is   important   to   note   that   ALL   data   for   this   report   was   
collected   between   September   2019   and   March   2020.   Data   collection   
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concluded   on   March   2,   2020,   just   prior   to   the   March   12,   2020   COVID-19   
shut   down   of   Medfield   Public   Schools   and   reflect   experiences   during   a   
“traditional”   Non-COVID   school   year,   i.e.   full   school,   in-person   
learning.   Thus,   this   report   is   a   snapshot   in   time,   reflecting   
practices   up   to   March   2,   2020.   Modifications   of   the   SBR   implementation   
have   occurred   since   the   time   of   data   capture.     

Standards-Based   Assessment   Practices   
-   -   -   -   

Standards-based   assessment   practices   have   their   origins   in   
criterion-referenced   and   authentic   assessment   movements   of   the   1970s   
and   1980s.   Although   there   is   no   universally   agreed-upon   definition,   in   
general,   standards-based   assessment   practices   focus   on   the   

demonstration   of   knowledge   
and   skills   based   on   
standardized   criteria   
(Wiggins,   1989a,   1989b).   
These   criteria   are   codified   
within   grading   sheets   or   
rubrics,   thus   standardizing   
the   skills   and   knowledge   
necessary   for   students   to   
demonstrate   understanding   
(Hammer,   2007).    Beatty   
(2013)   asserts   that   all   
standards-based   grading   
practices   align   to   three   
central   tenets:   1)   all   grades   
must   have   meaning   and   provide   
information   about   student   

understanding.   Non-academic   behaviors   are   not   included   in   the   grade;   
2)   Students   can   demonstrate   understanding   in   multiple   ways;   and   3)   
extraneous   factors,   such   as   homework   completion   and   extra   credit   are   
not   included   within   the   grade.     
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Other   research   on   standards-based   assessment   provides   further   
nuance   to   Beatty’s   definition.   According   to   Wormeli   (2011),   assessment   
should   not   be   a   singular   event   to   gauge   student   understanding.   
Rather,   students   should   have   multiple   opportunities   to   demonstrate   
competency   because   the   goal   is   for   mastery,   not   punishment.   Students   
gain   understanding   by   acting   upon   regular   feedback,   not   from   a   static   
grade   that   is   a   snapshot   in   time.     

Regarding   the   
exclusion   of   homework   and   
extra   credit   from   grades,   
Stiggins   and   colleagues   
(1989)   argue   that   the   
purpose   of   homework   is   for   
practice   and   
reinforcement,   rather   than   
assessment.   Therefore,   it   
should   not   be   included   on   
grading   systems   whose   
purpose   is   to   evaluate   
student   understanding.   
Researchers   also   argue   that   the   practice   of   extra-credit   is   also   
problematic.   Specifically,   that   extra-credit   is   typically   taken   
advantage   of   by   students   who   are   already   doing   well,   therefore   
artificially   widening   the   gap   between   high   achieving   and   low   
performing   students   (Harrison   et   al.,   2011;   Moore,   2005).   

Proponents   of   standards-based   assessment   practices   maintain   that   
the   process   is   an   authentic   way   of   demonstrating   knowledge   that   is   
rooted   in   the   real-world   experiences   of   students.   “If   you   go   into   the   
workplace,   they   don’t   give   you   a   multiple-choice   test   to   see   if   you   
are   doing   your   job.   They   have   some   performance   assessment”   (Wiggins,   
2002).   Thus,   it   prepares   students   for   success   in   adulthood.   

  

3   



Blake   Middle   School:   Analysis   of   Standards-Based   Reporting   Practices   April   2021   

  

“  
If   you   go   into   the   workplace,   they   don’t   give   you   a   multiple-choice   test   to   see   if   
you   are   doing   your   job.   They   have   some   performance   assessment...   

-Grant   Wiggins   

”   
Moreover,   advocates   claim   that   grades-based   and   points-based   

assessment   practices   are   inaccurate,   artificial,   and   punitive.   
According   to   O’Connor,   Jung,   and   Reeves   (2018),   “grades   do   not   
typically   represent   student   achievement,   but   rather   an   amalgam   of   
achievement,   behavior,   compliance,   and   test   taking   skill”   (p.67).   In   
general,   so-called   traditional   grading   systems   are   based   on   subjective   
criteria   rooted   in   content   mastery,   skill   achievement,   and   work   ethic   
(Guskey   &   Bailey,   2001).   As   such,   they   provide   a   conflated   
understanding   of   student   achievement   with   little   understanding   of   a   
student’s   true   level   of   understanding   (Feldman,   2019).     

Proponents   also   argue   that   standards-based   assessment   practices   
encourage   a   growth-mindset   and   that   encourage   students   to   demonstrate   
critical   thinking   (Marzano,   2000;   Masters,   2013).   In   doing   so,   they   
are   more   culturally   responsive   than   traditional   assessment   practices   
because   this   evaluation   system   allows   teachers   to   “combine   high   
expectations   for   student   success   with   warmth,   care,   and   help”   (Galvan   
&   Peller,   2019).   Standards-based   assessment   practices   are   rooted   in   
relationships   and   student-centered   instruction   and   evaluation.   This   
allows   students   to   demonstrate   learning   in   multiple   ways,   therefore   
being   more   inclusive   to   all   students--including   those   who   struggle   
with   traditional   testing   formats.   
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Despite   the   many   strengths   articulated   by   proponents,   
standards-based   assessment   practices   are   not   in   widespread   use   in   
grades   6-12   nationwide   (Peters   &   Buckmiller,   2014).   Research   indicates   
that   although   there   are   substantial   theoretical   justifications   of   

standards-based   assessment   systems,   
it   is   extremely   difficult   to   
operationalize   in   real-world   contexts   
(Townsley,   2019;   Peters   &   Buckmiller,   
2014).   Challenges   to   full   
implementation   include   an   increased   
teacher   workload   (Diegelman-Parente,   
2011)   and   time   constraints   on   
students   to   act   on   feedback   and   
resubmit   work   (Spencer,   2012).   

Research   also   indicates   that   the   most   
significant   barrier   to   
standards-based   implementation   is   
cultural.   Current   letter-based   
grading   systems   have   been   in   place   
for   decades   and   are   embedded   into   the   
fabric   of   schooling.   Thus,   

parents/guardians   and   fellow   educators   generally   do   not   intuitively   
grasp   many   of   its   concepts   because   they   do   not   mirror   their   own   
schooling   experiences.    Moreover,   parents   and   guardians   are   oftentimes   
concerned   about   the   impact   of   standard   based   reporting   on   the   next   
stage   of   education,   including    university   acceptance   and   scholarship   
opportunities   (Peters   &   Buckmiller,   2014;   Reide,   2018).   Although   these   
concerns   are   unfounded,   with   standards-based   systems   being   as   equally   
accepted   as   more   traditional   models   of   assessment   by   university   
admissions   officers,   many   parents/guardians   are   hesitant   to   embrace   a   
comprehensive   standards   based   grading   schema   (2014).   
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SBR   within   Blake   Middle   School   
-   -   -   -     

Standards   based   reporting   (SBR)   practices   in   Medfield   Public   
Schools   is   not   new.   Elementary   report   card   formats   here   in   Medfield   
and   across   the   elementary   landscape   have   been   historically   informed   by   
content   and   skill-based   standards.   This   practice   will   become   more   
robust   with   the   recent   conclusion   of   a   multi-year   project   aimed   to   
improve   the   elementary   grade   reporting   process.     

However,   SBR   as   an   assessment   practice   within   a   middle   school   
context   is   much   more   unique.   After   decades   of   “traditional”   

grades-based   
reporting,   
Nathaniel   
Vaughn,   Blake   
Middle   School   
Principal,   and   a   
group   of   
interested   
teachers   piloted   
SBR   assessment   
concepts   almost   
five   years   ago.   
The   practice   
unfolded   slowly   
and   organically   
with   more   and   

more   Blake   teachers   engaging   in   the   process.   At   the   time   of   data   
collection   for   this   study,   SBR   grading   practices   were   utilized   across   
most   disciplines,   most   recently   by   the   English   department   who   adopted   
the   format   for   one   of   the   three   marking   terms.   Most   Blake   teachers   use   
a   three   point   scale   (3,   2,   1)   with   “3”   indicating   mastery   of   a   
concept.   
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There   are   various   supports   in   place   at   Blake   to   support   SBR   use,   
including   supplemental   readings,   administrator   feedback,   and   
professional   development   workshops,   including   several   led   by   Dr.   
Nathaniel   Brown,   Associate   Research   Professor   from   Boston   College’s   
Lynch   School   of   Education   and   Human   Development.      

  Although   there   were   some   early   adopters   among   faculty,   most   
teachers   within   the   Blake   Middle   School   started   engaging   in   SBR   
assessment   practices   within   the   past   three   years   (Blake   SBR   Survey-   
Faculty,   2019).   
According   to   faculty  1

(N=46),   approximately   
89%   of   respondents   
indicated   they   use   
SBR-type   assessments   in   
their   classrooms.   Most   
of   these   teachers   use   
SBR   as   part   of   their   
daily   practice,   
including   
formative/summative   
assessments,   interim   reports,   and   report   cards.   These   experiences   
inform   teacher   perceptions   of   SBR   across   many   variables   including   
comfort,   impact   on   student   growth,   accuracy,   and   impact   on   student   
motivation.     

  To   measure   these   variables,   participants   marked   their   belief   on   
a   ten   point   likert   scale.   Survey   response   data   indicates   that   Blake   
Middle   School   teachers   are,   in   general,   moderately   comfortable   with   
its   concepts   and   feel   that   it   has   some   impact   on   student   growth.   This   
comfort   in   the   practices   of   SBR   is   echoed   in   survey   open   response   and   
focus   group   data.   For   example,   Emily   commented   about   her   growing   2

1  Department   Chairs’   responses   are   not   included   in   this   data   set   as   they   
primarily   teach   in   other   schools.   They   have   been   screened   out   and   captured   
within   their   own   data   set   (Department   Chair).   
2  All   teacher,   student,   and   parent   names   used   within   this   report   are   
pseudonyms.   
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understanding   of   SBR   and   her   understanding   of   student   strengths   and   
weaknesses.    “Although   I   was   initially   resistant,   I   am   finding   that   my   
feedback   and   understanding   of   the   strengths   and   weaknesses   of   each   
student   is   more   accurate   and   meaningful   with   SBR”   (Blake   SBR   Survey-   
Faculty,   2019).   John   provided   further   nuance   by   explaining   how   SBR   
practices   relate   to   student   growth   “...it’s   helped   me   focus   on   a   
growth   model   of   student   success,   where   we’ve   really   looked   at   trying   
to   help   students   meet   those   standards   rather   than   teaching   the   
lessons,   assessing,   and   then   moving   on   to   the   next   standard.   I   think   
it   encourages   much   more   review   and   discussion   with   students   to   really   
help   them   reach   those   standards”   (PM   Blake   Faculty   Focus   Group,   2020).      

“  
...it’s   helped   me   focus   on   a   growth   model   of   student   success   

-John,   Blake   Teacher   

”   
Teachers’   perceptions   of   SBR’s   validity   as   an   assessment   tool   is   

also   generally   strong   with   most   teachers   moderately   or   strongly   
believing   it   is   an   accurate   assessment   practice.   Focus   group   
transcripts   reveal   a   mix   of   opinions   regarding   the   relationship   
between   motivation   and   SBR.   For   example,   Susannah   believes   that   SBR   is   
related   to   decreased   student   motivation   “...I’ve   heard   from   students   
[that]   once   they   meet   the   standard   they’re   done   and   we   don’t   have   that   
above   the   standard   mark   yet…   I   agree   with   that…   It   might   not   motivate   
students   to   go   a   little   higher”.   (AM   Faculty   Focus   Group,   2020).   Otto,   
a   science   teacher   in   the   same   AM   focus   group   session,   however   
challenged   this   belief,   and   instead   urged   his   colleagues   to   look   at   
SBR   as   a   way   to   encourage   intrinsic   learning.    “I   think   a   grade   
shouldn’t   be   a   motivator   cause   that’s   the   definition   of   extrinsic.”   
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(AM   Faculty   Focus   Group,   2020).   Other   teachers   pushed   back   on   Otto’s   
statement   indicating   that   there   is   a   gap   in   developing   intrinsic   
motivation   in   students,   specifically   that   SBR   by   itself   isn’t   a   
stand-alone   solution.    “I   think   we   need   to   do   some   work   on   how   to   
instill   that   intrinsic   motivation   and   how   do   you   teach   and   assess   in   a   
way   that   does   motivate   kids..”   (Jane,   AM   Faculty   Focus   Group,   2020).     

“  
I’ve   heard   from   students   [that]   once   they   meet   the   standard   they’re   done   and   
we   don’t   have   that   above   the   standard   mark   yet…   I   agree   with   that…   It   might   not   
motivate   students   to   go   a   little   higher.   

-Susannah,   Blake   Teacher   

”   
A   few   teachers   indicate   that   motivation   in   relation   to   SBR   may   be   

developmental.   Specifically,   younger   students   may   not   be   as   grade   
driven   as   older   students.   

  
  I’ve   seen   a   difference   between   six   and   eight   grade   a   well,   
  as   far   as   students   buying   into   it...I   feel   like   some   of   
  that   intrinsic   motivation   for   eighth   graders   has   been   
  taken   away   with   SBR   because   they   don’t   see   in   their   minds   
  the   consequence   of   higher   grades   versus   lower   grades.   
  They’ve   spoken   to   me   directly   about   it   when   we’ve   had   
  conversations   of   how   they   feel   about   it.   And   I’ve   seen   
  in   having   had   them   from   sixth   grade   to   eighth   grade,   
  that   they   are   uncomfortable   with   it   because   they   find     
  the   grades   to   be   the   motivator   for   them,   for   better   or     
  for   worse.   And   I   do   see   the   sixth   graders   more   comfortable     
  with   the   process   and   what   we’re   trying   to   present   the   SBR     
  for   them   as”   (Ida,   AM   Faculty   Focus   Group,   2020).   
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Survey   data   also   indicates   that   teachers   would   like   additional   
support   using   SBR   in   the   classroom.   Most   respondents   strongly   advocate   
for   the   adoption   of   a   standardized   report   card   format   (88.8%),   
uniformity   in   implementation   across   the   school   (56.5%),   and   additional   
parent   outreach/education   about   standardized   based   grading   practices   
(50.0%)   (Blake   SBR   Survey-   Faculty,   2019).   Qualitative   data   
resoundingly   supports   this   need   to   professionalize   the   report   card   
format   and   extend   outreach   to   parents.   Specifically,   many   teachers   
find   that   the   lack   of   a   universal/structured   format   is   unprofessional   
and   impacts   the   overall   perception   and   parent   understanding   of   the   
pilot.   “I   do   feel   as   though   the   current   system   and   what   is   going   home   
with   students   is   unclear   and   messy.   I   think   the   more   universal   and   
consistent   we   can   make   all   reports   look,   it   would   be   easier   for   
parents   to   understand   and   therefore   may   garner   more   support”   (Jamee,   
Blake   SBR   Survey-   Faculty,   2019).   “The   report   cards   are...too   long   and   
cumbersome   which   hurts   how   this   is   accepted   by   all   stakeholders”   
(Daisy,   Blake   Faculty   Survey,   2019).   “I   feel   that   much   of   the   pushback   
on   SBR...is   based   on   how   overwhelming   and   messy   the   reports   seem.   
There   is   valuable   data   there,   but   it   needs   to   be   cut   back   for   a   parent   
to   digest.”   (David,   Blake   SBR   Survey-   Faculty,   2019).   “I   think   the   
report   cards   we   send   home   look   unprofessional.    We   can   do   better”   
(Josephine,   Blake   SBR   Survey-   Faculty,   2019).   

“  
I   think   the   report   cards   we   send   home   look   unprofessional.    We   can   do   better.   

-Josephine,   Blake   Teacher   

”   
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Regarding   their   own   agency   in   participating   in   the   pilot,   faculty   
are   largely   split,   with   35%   preferring   a   department-based   report   card   
format,   35%   preferring   a   school-wide   report   card   with   teacher   input,   
and   the   rest   preferring   to   adjust   their   own   practice   to   an   
administration-created   report   card   with   little   to   no   teacher   input   
(Blake   SBR   Survey-   Faculty,   2019).   This   suggests   that   while   most   
strongly   want   a   new   report   card   structure,   there   is   a   lack   of   
agreement   on   how   it   should   be   developed   and   what   format   it   should   
take.   This   lack   of   focus   may   be   related   to   the   organic   implementation   
of   the   pilot,   with   roll   out   unfolding   unevenly   within   clusters   and   
grade   level   content   areas.   “What’s   frustrating   is   a   feeling   that   this   
pilot   lacks   clarity   in   purpose   along   with   the   timeline”   (Roger,   Blake   
SBR   Survey-   Faculty,   2019).   

As   shown   in   Figure   1,   just   over   half   of   respondents   (58%),   shared   
that   they   like   or   strongly   like   SBR   as   an   assessment   system.   16%   
dislike   or   strongly   dislike   SBR   practices   within   Blake.   Another   26%   
are   unsure   or   neutral   (Blake   SBR   Survey-   Faculty,   2019).   These   
reflections   align   to   teachers’   opinions   on   whether   or   not   to   continue   
using   SBR   within   Blake.   28%   would   like   to   continue   using   SBR   in   its   
current   format   and   an   additional   39%   would   continue   using   SBR   if   
additional   supports/modifications   are   included.   Only   22%   of   teachers   
would   abandon   SBR   as   a   practice   or   use   it   in   limited   ways.    11%   of   
respondents   are   unsure   (Blake   SBR   Survey-   Faculty,   2019).   
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Figure   1:    Blake   teachers’   preference   to   continue   to   use   SBR   
assessments/feedback/report   cards   

  

  

  

As   illustrated   in   Tables   1   and   2,   support   for   SBR   is   strongest   among   
Grade   Six   teachers   and   Grade   Eight   teachers.   Although   Grade   Seven   
teachers   are   the   least   supportive   of   SBR   practices   at   Blake,   overall   
most   teachers   support   some   use   of   SBR   grading   practices   going   forward.   
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Table   1:    Blake   teachers’   overall   opinion   of   SBR   as   an   assessment   and   
feedback   system   

Table   2:    Blake   teachers’   overall   desire   to   continue   to   use   SBR     

  

13   

   Strongly   
like   SBR   

Like   SBR    Neutral    Dislike   
SBR   

Strongly   
dislike   
SBR   

Grade   6   
(N=13)   

30.8%    46.25%    15.4%    0%    7.7%   

Grade   7   
(N=16)   

18.8%    25.0%    31.3%    18.8%    6.3%   

Grade   8   
(N=12)   

33.3%    16.7%    33.3%    8.3%    8.3%   

   I   would   use   
an   SBR-type   
feedback   
/assessment   
system   

I   would   like   
to   continue   
to   use   an   
SBR-type   
feedback/   
assessment   
system   with   
additional   
supports/   
modifications   

I   would   
continue   
to   use   
grade-   
based   
feedback/   
assessment   
systems   
for   now,   
however   
would   like   
to   learn   
more   about   
SBR   and   
test   it   in   
limited   
ways   

I   would   
use   a   
grades-   
based   
feedback/   
assessment   
system   
only   

I   am   
unsure   

Grade   6  
(N=13)   

38.5%    46.2%    7.7%    7.7%    0%   

Grade   7  
(N=16)   

25.0%    25.0%    18.8%    12.5%    18.8%   

Grade   8  
(N=12)   

25.0%    41.7%    16.7%    8.3%    8.3%   



Blake   Middle   School:   Analysis   of   Standards-Based   Reporting   Practices   April   2021   

  

Qualitative   data   reflects   ardent   support   for   SBR   among   many   
teachers,   with   many   sharing   a   profound   shift   in   teaching   and   
assessment   practices.   Many   teachers,   for   example,   cite   SBR’s   focus   on   
standards   as   a   catalyst   to   more   closely   align   their   instructional   and   
assessment   practices   to   state   and   national   standards.   “I’ve   found   that   
over   the   course   of   time,   it’s   been   a   very   positive   aspect   [and]   really   
evaluating   our   standards,   looking   at   what   the   students   are   
doing...it’s   made   our   team   take   a   very   close   look   at   our   assessments,   
how   we’re   looking   at   our   students’   work,   how   we   are   benchmarking   their   
success,   and   communicating   to   parents.”   (Rachel,   PM   Blake   Faculty   
Focus   Group,   2020).   Moreover,   some   teachers   believe   SBR   makes   them   
more   efficient   by   allowing   them   to   focus   on   their   standards,   not   
extraneous   content.   “Prior   to   standards-based   reporting,   we   found   that   
many   of   our   assessments,   while   they   were   absolutely   hitting   the   
standards,   they   also   had   a   lot   of   questions   that   were,   preview,   
review,   so   for   example,   like   if   we’re   talking   about   slope   and   graphing   
a   line,   some   of   the   questions   would   be   how   to   graph   points,   which   was   
not   a   standard   of   ours,   it   was   a   prior   standard”   (Thomas,   PM   Blake   
Faculty   Focus   Group,   2020).   

Other   educators   find   that   SBR   allows   for   more   robust   support   for   
special   education   students   by   ensuring   high   expectations   for   all   
students   as   well   as   rethinking   scaffolds   that   best   meet   students’   
needs.   Bernice,   a   Blake   Middle   School   Science   teacher   shared   with   the   
PM   Blake   Faculty   Focus   Group   how   SBR   helps   her   better   support   special   
education   students.   

  

And   when   we   dove   deeper   into   our   assessments,   what   we     
found   was   that   we   in   fact   weren’t   assessing   certain     
standards.   We   were   completely   leaving   them   off   for   some     
of   our   special   ed   populations,   who   we   felt   at   that   time     
maybe   couldn’t   perform   that   standard.   Which   really   made     
us   reflect   and   say,   they   need   to   do   the   standard.   How     
can   the   three   of   us   as   a   [Science]   team,   how   can   we     
rewrite   this   question   or   present   this   standard   in   a   very     
specific   way   to   provide   them   access?   And   I   think   the   
accommodations   that   [SBR]   caused   us   to   have   in   our     
assessments   has   been,   to   be   quite   honest...incredible”     
(Bernice,   PM   Blake   Faculty   Focus   Group,   2020).   
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“  
I   think   the   accommodations   that   [SBR]   caused   us   to   have   in   our   assessments   
has   been,   to   be   quite   honest...incredible .   

-Bernice,   Blake   Teacher   

”   
Despite   the   strong   support   among   teachers,   some   did   voice   

concerns.   In   addition   to   the   uncertainty   of   SBR   as   an   adequate   
motivational   tool   for   students,   teachers   were   also   concerned   with   the   
amount   of   time   consumed   by   implementation.   Because   there   is   a   lack   of   
standardization   in   format   and   the   absence   of   a   centralized,   automated   
reporting   tool,   the   bulk   of   the   production   of   student   report   cards   is   
shouldered   by   Blake   teachers.   This   results   in   hours   of   work.   Blake   
teacher   Yvette   laments   “It   can   take   me   upwards   of   two   prep   periods   to   
alphabetize   and   staple   [the   report   cards].   I   really   need   that   time   to   
be   doing   other   tasks   related   to   my   teaching   and   students.”   (Blake   SBR   
Survey-   Faculty,   2019).   Emily   criticizes   the   overall   burden   SBR   places   
on   her   time.    “SBR   is   a   time   dragon…   my   time   could   be   better   spent   
assessing,   creating,   and   learning   independently   or   with   my   peers.”   
(Blake   SBR   Survey-   Faculty,   2019)   

   A   few   Blake   teachers   expressed   some   concerns   regarding   the   
disconnect   between   use   of   SBR   at   the   middle   school   and   the   
‘traditional’   grading   system   at   Medfield   High   School.   “There   needs   to   
be   more   clarity   on   the   whole   experience   in   order   to   provide   continuity   
as   students   move   through   middle   school.   They   must   be   ready   for   the   
eventual   return   to   grades   at   the   high   school”   (Jonathan,   Blake   SBR   
Survey-   Faculty,   2019).   However,   many   indicate   that   simply   adopting   a   
grades-based   system   will   not   be   enough.   Barry,   for   example,   shared   
within   the   AM   Blake   Teacher   Focus   Group   his   concern   that   true   8th   to   
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9th   grade   transition   preparation   is   more   than   an   exposure   to   
traditional   grading   practices.   “There   are   so   many   things   we   can   focus   
on   transitioning   a   child...I   think   it   would   be   false   of   me   to   say   to   a   
student   ‘I   will   give   you   grades   because   giving   grades   in   eighth   grade   
is   going   to   help   you   deal   with   grade   next   year   when   you   get   into   ninth   
grade’...because   it   just   isn’t   true.”   (AM   Blake   Teacher   Focus   Group,   
2020)   

Impact   of   SBR   Practices   on   the   Blake   Middle   School   Community   
-   -   -   -     

Although   Blake   Middle   School   teachers   provide   an   important   lens   
on   conceptualization   and   implementation   of   this   pilot,   there   are   many   
additional   stakeholders   who   are   impacted.   Specifically,   the   
experiences   of   students,   parents,   and   other   teachers,   together,   
provide   additional   levels   of   nuance   to   understanding   the   overall   
impact   of   Blake’s   SBR   pilot   on   student   learning.   

Students’   reflections   on   SBR   practices   
  

Student   feedback   on   Blake   Middle   School   assessment   practices   were   
obtained   via   focus   groups   and   student   survey.   Blake   student   
experiences   were   captured   using   grade-specific   focus   groups   composed   
of   6-9   students   selected   at   random.   Analysis   of   transcript   data   
indicates   that   all   students   across   the   grades   have   a   good   basic   
understanding   of   SBR   concepts   and   are   able   to   clearly   articulate   
aspects   of   the   grading   scale   and   the   role   of   feedback   within   the   
assessment   process.   Moreover,   many   shared   the   foundational   assessment   
philosophy   that   supports   its   use,   specifically   that   students   can   show   
different   levels   of   mastery   of   a   concept   and   are   given   opportunities   
throughout   the   marking   term   to   demonstrate   understanding.     
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In   general,   sixth   grade   students   were   the   most   positive   about   SBR   
grading   practices   citing   their   familiarity   with   the   concept   because   of   
its   use   at   the   Dale   Street   School,   the   availability   of   feedback   and   
opportunities   to   revise   to   improve   understanding,   and   most   
importantly,   its   ability   to   look   at   student   understanding   holistically   
and   capture   who   they   were   as   learners.    Several   students   commented   
about   this   aspect   of   SBR:    “I   like   how   if   you   make   a   small   mistake   but   
you   studied   and   tried   hard   but   then   you   just   didn’t   understand   a   
question   or   just   made   a   small   mistake   then   you   can   still   get   a   three.   
Because   they   know   you   can   do   it.   Where   if   you   got   letter   grades,   then   
you   might   not   get   a   good   grade”   (Olivia,   6th   Grade   Focus   Group,   2020).   
“The   one   thing   I   like   a   lot   more   about   SBR   is   that   they   know   kind   of   
who   you   are   as   a   student   and   stuff...”   (Andrew,   6th   Grade   Focus   Group,   
2020).   “[finishing   Andrew’s   sentence]...   and   that   one   single   
percentage   doesn’t   really   represent   you”   (Brady,   6th   Grade   Focus   
Group,   2020).   

“  
The   one   thing   I   like   a   lot   more   about   SBR   is   that   they   know   kind   of   who   you   are   
as   a   student   and   stu�…   

-Andrew,   6th   grader   

”  
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“  
...and   that   one   single   percentage   doesn’t   really   represent   you.   

-Brady,   6th   grader   

”  
These   positive   aspects   were   repeated   in   both   the   7th   grade   and   8th   
grade   focus   groups,   however   to   a   lesser   degree.   In   addition,   some   
students   across   the   grade   levels   reflected   how   SBR   was   motivating,   
especially   if   they   feel   that   they   are   close   to   mastering   a   topic   
“Usually   if   I   get   a   two,   that   motivates   me   to   work   harder.   Definitely   
a   majority   of   the   time.”   (Jose,   6th   Grade   Focus   Group,   2020).   However   
others   indicated   that   motivation   emanates   from   their   family,   and   the   
lack   of   understanding   of   SBR   concepts   makes   it   difficult   to   share   
achievement.   “I   think   it’s   sort   of   a   pride   thing   too.   You   want   to   say   
you   got   an   A,   you   want   to   say   you   got   all   A’s   or   all   A’s   and   a   B.   You   

don’t   want   to   say   ‘oh,   
I   got   twos   and   
threes”.   (Janelle,   8th   
Grade   Focus   Group,   
2020).     

Looking   across   the   
three   sets   of   
transcripts,   there   
were   several   common   
critiques   of   SBR   
grading   practices   
voiced   by   Blake   

students.   The   most   frequent   concern   from   students   was   the   lack   of   

  

18   



Blake   Middle   School:   Analysis   of   Standards-Based   Reporting   Practices   April   2021   

  

consistency   between   teachers   and   subjects.   This   led   to   an   overall   
confusion   on   the   validity   of   the   grading   scale   and   a   desire   for   more   
precise   feedback.   “I   feel   like   the   difference   [between]   
standards-based   and   A,B,Cs   is   that   the   standards-based   is   a   little   too   
subjective   based   on   which   class   you’re   in.   Because   for   me   in   math,   a   
three   means   something   completely   different   than   it   does   in   science”   
(Ramon,   8th   Grade   Focus   Group,   2020).   “...I   think   SBR   is   kind   of   
blurry,   but   if   you   had   a   letter   grade   an   A   plus   in   English   will   be   no   
different   from   an   A   plus   in   math.   That   means   you   got   the   certain   
percentage   and   a   C   will   be   the   same   in   English   as   in   math…   it’s   more   
clear”.   (Rita,   6th   Grade   Focus   Group,   2020).   These   concerns   reveal   
that   despite   a   good   foundational   understanding   of   SBR,   there   is   a   lack   
of   student   understanding   of   the   benefits   of   SBR   in   practice--   
specifically   that   scores   are   based   on   demonstrated   knowledge   of   
content   standards.   Alternatively,   it   could   also   reveal   a   lack   of   
fidelity   among   teachers   regarding   assessment   against   standards.   This   
second   possibility   was   illuminated   by   a   comment   made   by   Mindy,   a   6th   

grader-    “I   feel   like   not   
all   the   teachers   are   on   the   
same   page   when   it   comes   to   
SBR   recording   because   I’ve   
had   some   teachers   that   are   
like,   ‘Oh   yeah,   if   you’re   a   
two   then   you’re   fine’   and   
then   I’ve   had   other   teachers   
who   are   like   ‘a   two   is   not   
good   enough,   you   have   to   get   
a   three.’   Yeah”   (Mindy,   6th   
Grade   Focus   Group,   2020).   

A   second   concern   
revealed   within   student   
focus   group   discussions   is   
the   challenges   faced   by   
students   to   explain   the   

grading   system   to   their   parents/guardians.   Some   students,   like   
Allison,   a   Blake   6th   grader,   shared   that   their   parents   understood   the   
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grading   system   really   well.   “My   parents   were   totally   fine   with   it.   
They   were   really   happy   with   me.   I   think   they   were   just   fine.”   (6th   
Grade   Focus   Group,   2020).   Other   students,   however,   indicated   that   
their   parents   did   not   understand   or   respect   the   report   card.   “I   feel   
like   people,   they   kind   of   expected   everything   to   be   letter   grading   
like   A,   B,   C,   D,   because   that’s   how   it’s   said   in   the   movies   and   books.   
So   I   feel   like   most   people   have   gotten   to   understand   standards-based   
reporting,   but   a   lot   of   the   parents   don’t”   (Josie,   6th   Grade   Focus   
Group,   2020).   

    
My   parents...like   had   a   hard   time   understanding   that     
they’re   like   ‘Oh   yeah,   like   this   is   a   two,   but   then   this     
is   a   three   and   then   these   don’t   really   match   up   well,     
and   then   this   is   the   same   subject   and   this   isn’t.’   And     
it   was   like   kind   of   hard   [that]   I   had   to   explain.   And     
then   also   I’d   explained   that   some   teachers   are   like   ‘if     
you   get   a   two   or   like   if   you   get   a   three   or   something,     
it’s   really   good   if   you   get   a   two   or   something   because     
they   have   really   high   expectations.   But   then   some     
teachers,   it’s   really   easy   to   get   a   three.    And   [my     
parents]   are   like,   ‘oh,   yeah’.   (Jose,   6th   Grade   Focus     
Group).     

Other   parents,   according   to   students,   have   simply   started   to   ignore   
feedback   reports   due   to   confusion.   “My   parents   don’t   talk   to   me   about   
it   anymore.”    (Bill,   8th   Grade   Focus   Group,   2020).   
  

“  
My   parents   don’t   talk   to   me   about   it   anymore   

-Bill,   8th   grader   

”   
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Students   also   expressed   concern   regarding   the   promises   of   SBR   
feedback   versus   reality.   While   many   students   shared   that   SBR   feedback   
cover   sheets   that   include   teacher   comments   are   helpful,   some   other   
students   stated   that   some   grading   cover   sheets   used   by   teachers   do   not   
provide   written   feedback.   The   reliance   on   the   3,   2,   1   scale   only   is   
frustrating.     

  
I   mean   all   of   my   other   classes   that   are   standards-based     
besides   English,   it   feels   like   I   don’t   get   any   feedback   
from   them...we   don’t   really   get   anything   back…   with   math,     
even   when   you   do   something   wrong,   it   feels   like   the     
teacher   never   addresses   it   and   you   just   get   the   two   then     
have   to   teach   yourself   or   you   have   to   redo   it   on   the     
makeup   date   because   if   you   don’t   go   to   the   make   up   date     
or   you   don’t   ask   her,   she   never   tells   you.   And   it   just     
feels   like   you   don’t   get   any   feedback   from   it.   (Jessica,     
8th   Grade   Focus   Group,   2020).     

There   is   especially   confusion   with   the   score   of   ‘2’   (approaching   
standard/partially   meeting   standard).   According   to   Javier,   “The   two   is   
like,   it’s   such   a   big   range,   the   two   to   three.   You   could   be   a   two,   
much   closer   to   a   one   or   you   could   be   a   two   much   closer   to   a   three   but   
you   won’t   know   that”   (7th   Grade   Focus   Group,   2020).   “A   two   is   kind   of   
a   ‘meh’”   (Jarrett,   7th   Grade   Focus   Group,   2020).   

“  
A   two   is   kind   of   a   ‘meh’   

-Jarrett,   7th   grader   

”   
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A   few   students   in   the   7th   and   8th   grade   focus   groups   shared   
concerns   about   preparation   for   high   school,   and   these   concerns   
generally   stemmed   from   relationships   with   older   siblings   or   
babysitters.   While   a   few   students   commented   that   the   stress   was   
because   of   increased   homework   and   other   obligations,   others   expressed   
that   their   concerns   are   rooted   in   the   switch   from   an   SBR   based   system   
to   a   grade   based   system.   Interestingly,   for   some   students   with   close   
relationships   with   high   school   students,   the   lack   of   personal   
knowledge   about   the   grading   systems   was   a   source   of   angst.   However   for   
most   other   students,   especially   8th   grade   participants,   the   source   of   
stress   is   in   the   lack   of   consistency   between   systems.   At   the   time   of   
the   focus   group   session,   many   experienced   a   mid-year   change   from   
grades-based   to   SBR   in   English   class--   and   that   experience   was   
extremely   stressful.   “[The   teacher]   had   to   take   an   entire   class   one   
time   to   talk   to   us   about   SBR   because   people   were   so   mad.   So   it   felt   
like   it   was   taking   away   from   class   time   and   it   wasn’t   helpful”   (Yuri,   
8th   Grade   Focus   Group,   2020).   “If   you   are   going   to   do   it   (utilize   
SBR),   just   do   it   full   out”   (Jacki,   8th   Grade   Focus   Group,   2020).   “I   
would   rather   have   a   full   year   SBR   and   then   switch”   (Pippa,   8th   Grade   
Focus   Group,   2020).   

As   part   of   this   study,   9th   and   10th   grade   student   survey   data   was   
also   collected   with   the   goal   of   understanding   the   impact   of   SBR   on   
students’   high   school   experiences.   Given   the   organic   introduction   of   
SBR   at   Blake   as   well   as   the   
inevitable   enrollment   of   
non-Blake   students   at   the   High   
School,   survey   data   was   
filtered   to   only   include   
responses   from   Blake   Middle   
School   alumni   who   received   SBR   
type   feedback   for   at   least   one   
term   during   their   middle   school   
experience.   Forty-six   9th   and   
10th   graders   participated   in   
the   survey   (N=20-   9th   graders,   N=   26-   10th   graders)   and   provided   
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feedback   on   many   variables   including   comfort,   impact   on   student   
growth,   accuracy,   and   SBR’s   impact   on   student   motivation   (9th/10th   
Grade   Student   Survey,   2019).     

Alumni   survey   results   regarding   comfort   level   about   SBR   is   
uneven,   likely   reflecting   both   lack   of   exposure   to   SBR   concepts   due   to   
the   gradual   rollout   as   well   as   the   length   of   time   since   they   were   
Blake   students.   Regarding   impact   on   student   growth,   the   vast   majority   
of   respondents   indicate   that   they   do   not   feel   that   SBR   positively   
impacted   their   own   experience.   Reasons   for   the   strong   reaction   span   
across   multiple   variables   including   confusion/lack   of   specificity   in   
feedback,   lack   of   motivation,   and   lack   of   rigor.   Accuracy   is   another   
area   of   concern   for   Blake   alumni,   with   most   indicating   that   so-called   
traditional   forms   of   assessment   (e.g.   grades)   are   more   accurate,   with   
many   indicating   that   grades   provide   more   fine-grained   information   and   
are   easier   to   understand.   Regarding   motivation,   Blake   alumni   
overwhelmingly   feel   that   so-called   traditional   methods   are   superior.   
Respondents   share   a   belief   that   the   perceived   accuracy   of   grades,   
their   specificity,   and   their   ability   to   be   tracked,   are   all   motivating   
factors.   In   addition,   many   remarked   that   the   ubiquitousness   of   grades   
in   American   culture   allows   for   a   widespread   understanding   of   what   the   
grades   mean--something   that   SBR   scale   grades   do   not.   This   shared   
language   around   grades   and   assessment   allow   students   to   easily   express   
their   progress,   including   celebrating   achievements,   with   others.      

Not   surprisingly,   Blake   alumni   overwhelmingly   prefer   receiving   
traditional   grades   as   students.   As   Figure   2   indicates,   a   majority   of   
the   respondents   (56.5%)   felt   that   SBR   had   some   negative   or   very   
negative   impacts   on   their   success   at   Medfield   High   School.   
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Figure   2:    Blake   alumni   perception   of   the   influence   of   SBR   on   MHS   
success     

  

  

  

   Open   response   data   reveals   that   for   many,   SBR   was   too   easy   and   
not   motivating.   (9th/10th   Grade   Student   Survey,   2019).   Although   many   
students   felt   that   there   was   little   impact   of   SBR   on   their   current   
performance   as   high   schoolers,   others   (56%)   disagreed.   For   example,   
Brandon,   a   current   high   schooler   remarks   “SBR   had   a   negative   impact   on   
me   because   I   didn’t   feel   the   need   to   try   as   hard.   I   could   get   5   
questions   wrong   and   still   get   a   3,   the   highest   grade,   but   I   would   have   
gotten   a   B   in   traditional   grading”   (9th/10th   Grade   Student   Survey,   
2019).   Moreover,   some   students   shared   that   the   transition   to   a   more   
‘traditional’   grading   system   has   been   difficult.   Sophie,   a   Medfield   
High   School   student,   shares   “It   has   been   hard   to   adjust   to   high   school   
and   get   real   grades”   (9th/10th   Grade   Student   Survey,   2019).   Maddy,   
another   MHS   student,   elaborates   “When   I   got   to   high   school   I   didn’t   
understand   how   to   manage   my   grades   and   how   points   all   came   together   
for   your   average   grade.   In   middle   school,   I   would   be   fine   with   
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whatever   grade   because   I   did   not   care   if   I   got   a   three   or   two.   But   
then   in   HS,   I   needed   to   actually   get   good   grades   and   know   how   to   do   
that   with   quizzes,   tests,   labs,   homework/classwork,   and   writing   all   
coming   together   (9th/10th   Grade   Student   Survey,   2019).   Maddy’s   
reflection   is   a   common   theme   among   student   responses   about   the   
transition.    Here,   she   articulates   the   intertwined   relationship   
between   grading   systems,   motivation,   and   perceived   rigor.   For   many   
Blake   alumni,   SBR   was   not   motivating   and   led   to   a   false   sense   of   
security   about   their   ability   to   excel   in   school.     

When   asked   their   overall   option   on   SBR   as   a   system   of   feedback,   
only   4%   of   Blake   alumni   like   or   strongly   like   SBR.   As   seen   in   Figure   3   
and   4,   the   overwhelming   majority   (82%),   dislike   or   strongly   dislike   
SBR   and   would   like   to   disband   its   use   in   any   high   school   context   (74%)   
(9th/10th   Grade   Student   Survey,   2019).   

  

Figure   3:    Blake   alumni   overall   opinion   of   SBR   as   a   feedback   system   

    

  

  

  

  

  

25   



Blake   Middle   School:   Analysis   of   Standards-Based   Reporting   Practices   April   2021   

  

Figure   4:    Blake   alumni   overall   desire   to   receive   SBR   feedback   

  

Parent/guardian   reflections   on   SBR   practices   
As   part   of   this   study,   parent/guardian   reflections   on   Blake   

Middle   School   assessment   practices   were   captured   via   survey   and   focus   
groups.   A   total   of   159   parents/guardians   participated   in   the   survey,   
representing   parent/guardian   experiences   across   each   Blake   grade   
level,   (Grade   6-   N=46;   Grade   7-   N=   47;   Grade   8-   N=46;   More   than   1   
child-   N=20).   Most   respondents   received   SBR-type   feedback   from   their   
child   in   various   formats   including   report   cards,   interim   reports,   and   
classroom   assessments   (Blake   Parent   Survey,   2019).   

In   response   to   questions   regarding   parent/guardian   level   of   
comfort   with   SBR,   opinion   on   SBR’s   impact   on   student   growth,   and   
opinion   on   the   accuracy   of   SBR   and   overall   preferred   assessments,   
Blake   parents   generally   have   mixed   thoughts,   suggesting   a   lack   of   
uniformity   of   experiences   across   the   span   of   this   stakeholder   group   
(Blake   Parent   Survey,   2019).     
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Deeper   understanding   of   the   parent/guardian   experience   with   SBR   
can   be   found   within   grade   level   analysis   of   survey   data.   Specifically,   
regarding   parent/guardians’   overall   opinion   of   SBR   as   a   feedback   
system   (Table   3)   and   overall   preference   for   report   card   format   (Table   
4).   Here,   additional   data   gathered   from   parents   of   current   9th   and   
10th   grade   Medfield   High   School   students   who   graduated   from   Blake   
Middle   School   provides   further   insight   and   captures   perceptions   of   SBR   
practices   over   time--   from   those   first   experiencing   SBR   to   those   who   
have   exited   the   school   and   are   impacted   by   its   influence.   

  

Table   3:    Parent/guardian   overall   opinion   of   SBR   as   an   assessment   and   
feedback   system   
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   Strongly   
like   SBR   

Like   SBR    Neutral    Dislike   
SBR   

Strongly   
dislike   
SBR   

Grade   6   
(N=43)   

16.3%    20.9%    25.6%    23.3%    14.0%   

Grade   7   
(N=44)   

11.4%    15.9%    18.2%    22.7%    31.8%   

Grade   8   
(N=40)   

2.5%    17.5%    25.0%    25.0%    30.0%   

Grade   9/10   
(N=106)   

2.8%    9.4%    27.4%    17.9%    42.5%   
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Table   4:    Parent/guardian   overall   desire   to   receive   SBR   feedback   

Together,   these   tables   highlight   a   profound   shift   from   an   
openness   towards   SBR-type   feedback   structures   to   a   growing   resentment   
of   the   system.   Analysis   of   these   data   sets   indicate   that   this   shift   
takes   place   in   7th   grade   and   extends   into   students’   high   school   years   
(Blake   Parent   Survey,   2019;   9/10   Parent   Survey,   2019).     

Qualitative   data   captured   within   the   open   response   portions   of   
the   surveys   and   during   the   two   parent   focus   groups   highlight   this   
difference   of   opinion   on   SBR   between   6th   grade   parents/guardians   and   
parents   of   older   children.   Many   parents   of   6th   graders   find   value   in   
SBR,   especially   the   system’s   focus   on   a   growth   mindset   and   student   
improvement.   “I   think   it’s   a   good   idea   to   help   kids   [be]   positive   
about   school   and   not   focused   solely   on   their   ranking   in   the   class.   
Grades   simply   tell   kids   how   they   measure   up   in   the   hierarchy   within   
the   class.   Keeping   kids   focused   on   how   and   where   they   can   make   
improvements   is   more   valuable”   (Johnna,   6th   Grade   Parent,   Blake   Parent   
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   I   would   
receive   SBR   
-type   
feedback   
regularly   

I   would   
receive   
SBR-type   
feedback   
regularly,   
however   with   
additional   
supports/   
modifications   

I   would   
perceive   
grades-   
based   
feedback   
for   now,   
however   
would   like   
to   learn   
more   about   
SBR   

I   would   
receive   
grades-   
based   
feedback   
only   

I   am   
unsure   

Grade   6  
(N=43)   

25.5%    30.2%    18.6%    23.3%    2.3%   

Grade   7  
(N=16)   

20.5%    15.9%    13.6%    38.6%    11.4%   

Grade   8  
(N=40)   

17.5%    27.5%    15.0%    32.5%    7.5%   

Grade   
9/10   
(N=106)  

4.7%    17.0%    19.8%    43.4%    15.1%   



Blake   Middle   School:   Analysis   of   Standards-Based   Reporting   Practices   April   2021   

  

Survey,   2019).   “I’m   a   parent   of   a   sixth   grader.   We   are   brand   new   to   
the   district   and   my   son   is   coming   from   an   independent   school   that   was   
grades   based   A,   B,   C,   D   from   third   grade   on.   So   this   is   completely   
different.   So   when...I   went   to   the   first   open   house,   I   met   all   the   
teachers.   I   was   completely   blown   away,   wonderfully   impressed   with   
everything.”   (Ellie,   6th   Grade   Parent,   Blake   Parent   AM   Focus   Group,   
2020).     

Many   other   6th   grade   parents/guardians,   although   supportive   of   
SBR,   advocate   for   some   changes   and   improvements   to   provide   more   
precision   and   information.   “I   would   give   more   descriptions   and   
information   about   why   a   student   is   receiving   a   1,   2,   or   3.   Pair   it   
with   a   grade,   differentiate   the   2’s   more”.   (Antonio,   6th   Grade   Parent,   
Blake   Parent   Survey,   2019).   

Although   some   parents/guardians   of   older   students   are   still   
supportive   of   SBR   assessment   practices   at   Blake   “I   appreciate   all   the   
thought   and   work   that   goes   into   it”   (Karen,   7th   Grade   Parent,   Blake   
Parent   Survey,   2019),   the   most   visceral   reactions   to   SBR   came   from   
parents   of   older   children   who   distrust   the   SBR   system   and   its   overall   
concepts.   

    
It   is   horrible.   Just   about   the   worst   system   ever.   You     
have   caused   so   much   more   stress   for   the   kids   who   care     
because   the   only   way   to   achieve   a   3   is   to   have   absolute   
perfection.   Actually   better   than   perfect.   A   93%   is     
all   that’s   needed   to   achieve   a   4.0   gpa,   a   gpa   that     
is   considered   nearly   unattainable,   yet   at   Blake   Middle     
School,   that’s   a   grade   of   a   2.”   (Valerie,   7th   Grade     
Parent,   Blake   Parent   Survey,   2019).   
  

Parent/guardian   concerns,   in   general,   fall   into   four   separate   
categories,   1)   a   lack   of   understanding/confusion   about   SBR   related   
concepts,   2)   fear   about   the   transition   between   SBR   and   the   traditional   
assessment   system   at   Medfield   High   School,   3)   perceived   decrease   in   
motivation   caused   by   the   lack   of   grades,   and   4)   operational   issues   
related   to   SBR   including   its   format   and   the   inability   the   lack   of   
uniformity   in   its   implementation.      
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Despite   a   number   of   parent   education   opportunities   sponsored   by   
Blake   administrators   and   faculty,   there   is   lingering   confusion   
regarding   SBR   and   its   ability   to   provide   meaningful   feedback   to   
students   and   parents.   Within   parent   qualitative   data,   most   parents   
share   levels   of   frustration   over   the   lack   of   specificity   of   feedback.   
To   many,   the   1,   2,   or   3s   on   the   SBR   scale   are   not   precise   enough   and   
thus   sow   confusion   within   their   children.     
  

I   kind   of   feel   that   there   is   this   disconnect...I   think     
thank   God   my   daughter   is   a   good   student   and   works   very     
hard   and   is   conscientious.   I   have   to   other   ones   in   the     
pipeline   who   are   very   different   students   and   I   think     
[SBR]   gets   lost.   I   think   even   she   sometimes   doesn’t   know     
where   she   stands   in   relation   to   the   content   or   how   she’s     
done   on   a   particular   test...she   got   a   three   but   she   got     
some   things   incorrect   and   what   does   that   really   mean?     
(Genevive,   Blake   Parent   AM   Focus   Group,   2020).   

  
  

For   these   parents,   the   solution   is   not   with   additional   parent   
education,   rather   the   issue   is   with   a   lack   of   understanding   by   the   
students   themselves.   According   to   Bernie,   a   Blake   Parent,   “If   the   kids   
don’t   understand   it   and   it’s   them,   then   what’s   the   point   to   try   to   
teach   the   parents?   I   mean,   I   think   it   needs   to   be   understandable   to   
the   kids   so   it   has   meaning   for   them”   (Blake   Parent   AM   Focus   Group,   
2020).   This   belief,   taken   with   consideration   of   student   reflections   
unpacked   earlier   in   this   report,   indicates   that   there   is   a   fundamental   
lack   of   deep   understanding   of   the   concepts   of   SBR   by   students   and   
parents.   Although   the   peripheral   information   about   the   assessment   is   
well   understood,   both   parents   and   students   are   still   confused   and   
frustrated,   which   stymies   parental/guardian   ability   to   support   
students.   As   Blake   Parent   Rocco   explains   “Most   of   the   misunderstanding   
comes   with   that   fact   for   parents,   it   is   like   a   new   language.”   (Blake   
Parent   Survey,   2019).   Eighth   grade   parent   Kristin   concurs   “I   don’t   
feel   like   my   eighth   grader   is   prepared   at   all.   We’re...trying   to   help   
him   prepare.   I’m   also   reaching   out   individually   to   the   teachers   to   get   
feedback   because   I   can’t   make   sense   of   the   standards-based   reporting”   
(Blake   Parent   AM   Focus   Group,   2020).     
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   Parents/guardians   
shared   tremendous   
concerns   about   the   
transition   between   
Blake   Middle   School   
and   Medfield   High   
School   via   survey   
open   responses,   and   
focus   group   
participation.   Many   
parents   feel   that   
because   SBR   is   such   
a   different   
assessment   system,   
the   SBR   pilot   is   
setting   students   up   
for   failure.   In   
essence,   students   
will   not   have   been   

exposed   to   grades,   therefore   will   experience   confusion   once   they   enter   
high   school--something   that   was   experienced   by   some   Blake   alumni.   For   
example,   Cullen,   a   parent   who   attended   the   PM   Blake   Parent   Focus   Group   
shares   “I   think   we   have   done   our   kids   a   huge   disservice   going   into   
high   school   after   they’ve   experienced   the   standards-based   grades.   They   
don’t   know   how   to   deal   with   grades.   They   are   thrown   into   this   high   
school   world,   which   is   stressful.”   (Blake   Parent   AM   Focus   Group,   
2020).    High   school   parent   Kevin   echoes   this   concern   “While   the   
concept   is   good,   people   move   to   Medfield   for   the   school   system   and   the   
academic   rigors   of   the   High   School.   SBR   and   that   do   not   go   together”   
(9/10   Parent   Survey,   2019).   
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“  
I   think   we   have   done   our   kids   a   huge   disservice   going   into   the   high   school   after   
they’ve   experienced   the   standards-based   grades.   They   don’t   know   how   to   deal   

with   grades.   They   are   thrown   into   this   high   school   world,   which   is   stressful.   

-Cullen,   Blake   Parent   

”   
Other   parents   struggle   with   their   inability   to   gauge   their   

student’s   performance   against   others   in   the   class,   rather   than   against   
content   and   skill   standards.   For   many,   this   is   a   shortcoming,   and   is   
anathema   to   ‘real   world’   expectations   at   high   school,   college,   and   the   
workplace.   

    
The   transition   from   Blake   8th   grade   to   MHS   9th   grade     
is   pretty   horrible...students   go   from   100%   SBR   to   100%   
traditional   grades.   I   also   didn’t   feel   like   my   student     
or   I   had   any   idea   of   their   standing   in   the   class   in   terms     
of   high   school   placement.   Literally--   the   placements   came     
as   a   shock   to   both.   Not   because   they   weren’t   well   thought     
out   and   appropriate   but   because   the   student/parent   had     
no   idea   which   direction   it   would   go   (honors,   C1,   C2).   
(Brenda,   Blake   Parent   Survey,   2019).   
  

Unless   colleges   are   moving   to   standards-based   reporting   
applications   and   entrance   exams   as   a   standards-based     
reporting   grading   system,   standards-based   reporting     
will   do   very   little   to   prepare   students   for   the   real   world   
(Sylvia,   Blake   Parent   Survey,   2019)   

  
Motivation   is   another   common   concern   expressed   by   Blake   parents.   

Many   feel   that   the   skills   assessed   at   Blake   are   not   challenging   
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enough.   Others   dislike   the   lack   of   depth   of   the   feedback.   For   example,   
Margie,   a   parent   of   an   8th   grader,   shares   an   exchange   she   had   with   her   
daughter.   
  

So   I   have   a   child   who   is   a   pretty   good   student   and     
who   is   motivated   by   grades.   And   she   really   wants   to     
know,   did   I   get   an   A?   An   80,   95,   or   98?   And   that     
really   motivates   her.   So   since   this   has   been     
implemented,   she   admits,   she   feels   like   it’s...she     
actually   called   it…   ‘It’s   a   participation   of   what,     
Mom?...and   I   don’t   know,   you   just   show   up   and   you   do     
a   little   bit   of   the   work   and   if   you   make   mistakes,     
you   still   can   get   a   three.   And   If   I   get   100,   I   can     
get   a   three,   so   what’s   the   point?’   I   am   concerned     
about   the   lack   of   motivation   from   that   angle.     
(Blake   Parent   PM   Focus   Group,   2020).   

  
These   themes   that   relate   to   SBR’s   impact   on   motivation   are   reflected   
in   Blake   alumni   survey   data   and   to   a   lesser   degree,   Blake   student   and   
Blake   teacher   data.      

The   final,   albeit   smaller,   area   of   concern   from   parents   centers   
on   operational   aspects   of   the   pilot.   Although   many   share   that   parents   
are   given   many   opportunities   to   learn   about   SBR,   aspects   of   the   pilot   
made   them   uneasy.   For   some,   the   ongoing   ‘pilot’   status   of   the   
experience   is   a   cause   of   worry,   with   unclear   benchmarks,   opportunities   
for   feedback,   and   program   evaluation   expectations.      

Other   parents   comment   on   the   lack   of   consistency   in   
implementation,   with   different   departments   implementing   their   own   
assessments   and/or   teachers   having   differing   understandings   of   the   
assessment   process--   an   issue   also   expressed   by   Blake   students.   For   
example,   math   teachers   have   incorporated   the   concept   of   ‘precision   
error’,   so   that   students   who   make   minor   computational   errors   but   still   
demonstrate   proficiency   with   a   concept,   could   still   meet   standard.   
Some   parents   take   issue   with   this   concept   because   they   are   not   sure   
how   a   teacher   knows   whether   or   not   students   truly   understand   a   concept   
and/or   also   challenge   whether   or   not   grading   practices   are   consistent   
across   the   department.   “I   think   two   teachers   could   look   at   something   
and   one   can   say   ‘This   is   a   two’,   and   someone   else   says   ‘That   this   is   a   
three...   This   one   though   was   a   precision   error”.   No,   it’s   not   a   
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precision   error,   they   really   didn’t   understand   it.   So   someone   writes   
in   a   two,   someone   writes   in   the   three.   I   think   there   could   be   
subjectivity   or   meets   the   standard,   approaches   the   standard…”   (Jill,   
Blake   Parent   PM   Focus   Group,   2020).     

Finally,   other   parents   share   frustration   with   the   large   amount   of   
data   generated   in   both   report   cards   and   regular   day-to-day   feedback.   
Report   cards,   for   example,   provide   pages   of   feedback--   some   of   which   
is   deemed   as   overkill.   For   example,   Barbara,   a   Blake   Parent,   remarks   
“It’s   way   too   much   information   to   be   meaningful   to   an   11   year   old   boy.   
And   if   we   want   our   students   to   be   engaged   in   the   process,   we   can’t   
send   them   home   with   a   six   page   report   card   that   didn’t   have   a   single   
personalized   comment   from   a   teacher   (Blake   Parent   AM   Focus   Group,   
2020).   

“  
It’s   way   too   much   information   to   be   meaningful   to   an   11   year   old   boy...   

-Barbara,   Blake   Parent   

”   
Moreover,   as   noted   by   teachers,   report   cards   are   multi-paged   

reports   that   are   collated   by   teachers   at   the   conclusion   of   each   
marking   period.   Thus,   the   teacher-constructed   report   card   is   not   only   
messy,   it   is   also   time   consuming.   In   addition,   some   parents   find   the   
different   grading   scales   contained   within   this   report   to   be   confusing.   
Otis,   for   example,   shares   his   frustration   with   the   format.   “[W]e   can’t   
do   what   we   did   last   year.   When   we   entered   sixth   grade   from   fifth   
grade,   our   report   card   had   five   different   measures   on   it.   We   got   
letters   in   some   grades,   we   got   numbers   in   other   grades,   we   got   M’s   and   
P’s   in   math.   We   got...I   don't   know,   O’s   and   S’s---   it   was   ridiculous   
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and   we   had   no   explanations…   no   nothing.   (Otis,   7th   Grade   Parent,   Blake   
Parent   AM   Focus   Group,   2020).   

High   school   teachers’   reflections   on   SBR   practices   
As   part   of   their   regular   responsibilities,   Medfield   High   School   

teachers   instruct   graduates   of   Blake   Middle   School   and   thus   are   well   
positioned   to   reflect   upon   some   impacts   of   the   assessment   system   on   
student   performance.   In   December   2019,   20   Medfield   High   School   
teachers   who   had   taught   Blake   Middle   School   graduates,   participated   in   
a   survey   to   capture   their   experiences.   Analysis   to   connect   current   
student   performance   to   SBR   is   inconclusive,   given   that   there   are   a   
myriad   of   factors   involved   in   student   achievement,   not   just   SBR.   
However,   open-ended   questions   reveal   some   specific   impacts   to   
students’   high   school   experiences   related   to   Blake   assessment   
practices.   A   few   teachers   share   that   9th   grade   students   are   typically   
surprised   that   A   grades   are   not   easily   obtained.   To   these   teachers,   
students’   lack   of   exposure   to   ‘traditional’   grading   systems   leave   them   
confused   and   unprepared.   One   respondent   finds   that   his   students   have   
difficulty   conceptualizing   numeric   grading   when   they   first   arrive   at   
the   high   school.   “Students   don’t   seem   able   to   understand   the   value   of   
numeric   grading   criteria.   The   expectation   is   for   a   ‘completion’   grade,   
rather   than   investing   in   the   process   or   quality   of   the   product.   (Ivan,   
9/10   Faculty   Survey,   2019).   Another   teacher   finds   that   there   is   a   
culture   shock   regarding   students’   ability   to   redo   work.   Unlike   SBR,   
which   provides   students   multiple   opportunities   to   demonstrate   
understanding,   the   ‘traditional’   system   at   the   high   school   does   not.   
“Students   who   come   to   the   high   school   are   often   surprised   they   cannot   
‘do   over’   assessments   they   scored   poorly   on.   It’s   a   big   shift.   
(Marissa,   9/10   Faculty   Survey,   2019).   
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RECOMMENDATIONS   
-   -   -   -     
The   following   four   recommendations   were   formulated   in   collaboration   
with   Superintendent   Jeffrey   J.   Marsden   and   the   MPS’s   Office   of   
Instruction   and   Innovation.   These   school   and   district-level   
recommendations   are   based   on   analyses   and   findings   contained   within   
this   report.   

  

Provide   additional   assessment-focused   professional   development   
opportunities   for   6-12   teachers   to   develop   a   greater   understanding   of   
best   practices,   calibration,   and   alignment   to   state   standards   and   
district   expectations   

Throughout   the   years,   Blake   teachers   engaged   in   an   incredible   
variety   of   assessment-focused   professional   development   opportunities,   
each   aimed   to   support   robust   student   learning.   This   practice   reflects   
a   truly   commendable   culture   of   learning   at   Blake.   Given   this   
learning-focused   environment,   many   teachers   should   continue   to   seek   
additional   opportunities   to   participate   in   formal   assessment   training.   
Specifically,   teachers   and   administrators   would   benefit   from   
professional   development   opportunities   in   both   assessment   design   and   
assessment   calibration.   As   analysis   revealed,   students   and   parents   
share   a   perceived   belief   of   inconsistencies   within   assessment   
practices   and   are   challenged   by   the   format   of   the   report   card.   
Professional   development   in   these   two   areas   would   undoubtedly   address   
these   concerns.   

Moreover,   given   the   differences   in   assessment   practices   across   
the   middle   and   high   school,   training   on   evaluation   best   practices   
should   occur   for   Grades   6-12   teachers.   Shared   training   for   all   
teachers   6-12,   could   encourage   a   stronger   vertical   alignment   of   
assessment   practices.   
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Develop   a   uniform   report   card   within   each   grade   level   and   establish   
aligned   grading   processes   across   all   disciplines   

Given   the   organic   way   SBR   practices   at   Blake   unfolded   over   the   
past   few   years,   it   is   not   surprising   that   there   multiple   report   card   
templates   currently   in   use.   Although   this   decentralized   approach   
aligns   to   subject   specific   content   standards   and   skills,   it   is   
challenging   for   students   and   parents   alike   to   comprehend   varying   
assessment   scales,   spurring   confusion   and   frustration.   It   is   
recommended   that   teachers   across   the   departments   convene   to   share   
current   template   models   with   their   colleagues   and   share   best   practices   
and   potential   pitfalls.   Then,   a   team   of   representatives   from   each   
department   should   work   together   to   create   a   uniform   report   card.   This   
is   no   doubt   a   challenge,   however,   given   the   strong   desire   of   teachers,   
students,   and   parents   alike   to   ‘professionalize’   the   reporting   
process,   a   uniform   report   card   will   help   with   student/parent   
understanding   of   the   reporting   and   may   generate   additional   trust   in   
the   validity   of   the   process.   

  

Streamline/centralize   documentation   processes   using   ASPEN,   Medfield   
Public   School’s   Record   Keeping/Learning   Management   System   

The   two   findings   above   highlight   the   need   of   centralizing   Blake’s   
reporting   processes   using   Medfield   Public   Schools’   ASPEN   Record   
Keeping/Learning   Management   System.   At   present,   the   current   format   of   
end-of-term   reporting   is   incredibly   laborious.   In   converting   to   the   
ASPEN   system,   tedious   reporting-related   paperwork   management   
processes,   currently   shouldered   by   teachers,   would   be   eradicated.     

More   importantly,   current   end-of-term   reporting   systems   do   not   
capture   student   performance   within   the   district   database.   The   absence   
of   these   data   may   be   problematic   when   students   leave   Blake.   In   
addition,   the   absence   of   these   data   in   a   central   database   may   inhibit   
school,   department,   and/or   district   wide   data   analysis   projects.   
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Additional   district   support   is   needed   in   this   area,   including   having   
Beth   Ladouceur,   Data   Manager,   work   with   Blake   administration   and   
teachers   to   develop   and   upload   a   universal   report   card   template   that   
meets   the   needs   of   all   stakeholders.   

  

Adapt   present   SBR   models   in   Grades   7   and   8   to   incorporate   elements   of   
traditional   grading,   e.g.   letter   grade   systems   (A,B,C,D,F)   

The   most   significant   finding   of   this   study   focuses   on   the   
disconnect   between   teachers,   parents,   and   students   on   the   use   of   SBR   
within   Blake   Middle   School.   It   is   clear   that   there   is   a   tremendous   
amount   of   support   of   SBR   by   Blake   Middle   School   faculty.   This   
enthusiasm   is   palpable,   evidenced   by   the   dozens   of   emotional   and   
poignant   emails   of   support,   interview   requests,   after   school   meetings,   
and   other   unsolicited   feedback   received   by   the   researcher.   It   is   also   
evident   that   for   many   at   Blake,   ‘traditional’   assessment   systems   are   
fundamentally   broken   and   incongruent   with   equitable   assessment   
practices.   Thus   SBR   is   a   totem   of   socially-just   teaching   practices,   
and   must   be   preserved.   

That   said,   the   enthusiasm   felt   by   many   teachers   for   SBR   is   not   
replicated   across   the   Blake   community.   Medfield   parents,   Blake   alumni,   
and   some   current   students   are   very   critical   of   the   assessment   
practice.   These   opinions   are   captured   in   depth   within   many   of   the   14   
data   sets   collected   for   this   study.   Similar   to   the   Blake   teachers,   
these   stakeholders,   especially   parents,   are   equally   as   passionate   in   
their   beliefs   and   have   shared   many   personal   stories   about   the   impact   
of   SBR   via   email,   phone,   focus   group   conversations,   and   open-ended   
survey   responses.   

A   significant   number   of   parent   and   student   stakeholders   clearly   
describe   ‘SBR’   as   a   threat   to   their   child’s   future   and   well-being.   
While   most   understand   the   philosophy   and   process   of   SBR,   they   feel   
that   the   assessment   system   doesn’t   meet   their   needs.   According   to   one   
parent,   SBR   is   an   incoherent   and   indecipherable   ‘language’   that   
middle-schoolers   are   expected   to   teach   their   parents.   This   highlights   
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a   fundamental   lack   of   connection   of   SBR   to   many   stakeholders’   own   
embedded   understanding   of   grading   practices--which   is   traditional.   In   
the   eyes   of   critics,   the   inability   to   ‘translate’   SBR   into   a   
traditional   grading   scale   not   only   stymies   the   sharing   of   motivational   
well   wishes   and   accolades,   it   also   prevents   parents   from   providing   
their   middle   schoolers   adequate   support.   As   such,   the   core   of   this   
recommendation   is   to   remedy   this   rift   between   essential   stakeholders,   
not   to   discern   which   assessment   system   is   the   most   authentic   or   more   
accurate.     

Analysis   indicates   that   there   are   four   key   areas   of   concern   
related   to   SBR-   1)   operational   issues   related   to   SBR   including   its   
format   and   the   inability   the   lack   of   uniformity   in   its   implementation;   
2)   a   lack   of   understanding/confusion   about   SBR   related   concepts;   3)   
fear   about   the   transition   between   SBR   and   the   traditional   assessment   
system   at   Medfield   High   School;   4)   perceived   decrease   in   motivation   
caused   by   the   lack   of   grades.   In   looking   at   the   gestalt   of   these   focus   
areas,   only   one--operational   issues--   can   be   easily   addressed.   The   
other   three   areas,   understanding/confusion,   fear,   and   motivation   are   
much   more   difficult   to   respond   to   because   they   relate   to   either   
systemic   relationships   (i.e.   the   Blake-MHS   connection)   or   culture   and   
belief   systems   (i.e.   the   ubiquitousness   of   letter   grades   in   American   
culture).   For   that   reason,   it   is   recommended   that   Blake   teachers   and   
administrators   adopt   a   middle   way--   a   standards   based   assessment   
system   that   incorporates   elements   of   letter   based   grades.   There   are   
many   positive   aspects   of   SBR,   including   greater   fidelity   to   standards   
and   a   focus   on   demonstrated   skills.   However,   its   perceived   lack   of   
precision   (e.g.   the   wide   range   of   knowledge   and   skills   that   could   be   a   
‘2’)   and   its   inability   to   be   directly   compared   to   a   traditional   
grading   scale   is   problematic.   Moreover,   many   parents,   alumni,   and   
students,   want   to   use   a   grading   scale   that   they   can   understand...that   
is   in   their   ‘language’.   Survey   data   and   focus   group   data   indicate   that   
a   number   of   participants,   including   students,   teachers   and   parents,   
would   welcome   a   hybrid   system   that   combines   elements   of   SBR   with   
‘traditional’   grades.     
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Based   on   student,   parent   and   teacher   feedback,   it   is   conceivable   
that   Grade   Six   students   continue   with   SBR   as   it   is   presently   
conceived.   As   shared   in   this   report,   there   are   many   positive   aspects   
of   SBR   that   support   student   learning.   Moreover,   feedback   data   clearly   
show   that   Grade   Six   is   an   environment   largely   free   from   the   pressures   
of   high   school   grading   expectations.   Therefore,   assessment   practices   
in   the   sixth   grade   do   not   need   to   align   with   high   school   assessment   
formats.     

Unfortunately,   focus   group   survey   data   indicate   that   Medfield   
students   begin   to   conceptualize   their   path   to   college   as   early   as   
Grade   7--   something   that   is   mirrored   within   parent   data.   Thus,   it   
makes   sense   that   starting   in   Grade   7,   ‘traditional’   grading   practices,   
including   ‘traditional’   letter   grades   (e.g.   A,B,C,D,F)   be   incorporated   
in   some   ways   into   the   standardized   grading   system.   Its   introduction   
starting   in   7th   grade   and   continuing   through   8th   grade   should   
adequately   prepare   students   for   the   traditional   grades-based   high   
school   environment.   

Whatever   the   final   grading   format   that   emerges   at   Blake,   it   is   
essential   that   the   structure   of   grading   practices   are   clearly   
communicated   to   all   stakeholders   and   include   timelines   of   
implementation.   With   effective   communication   and   an   approachable,   easy   
to   understand   grading   system,   greater   unity   around   Blake’s   assessment   
system   can   be   achieved.   
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METHODOLOGY   
-   -   -   -     

Results   for   this   mixed-methods   study   is   based   on   survey,   focus   
group,   interview,   and   artifact   data   collected   between   September   2019   
and   February   2020.   All   subjects   participated   on   their   own   accord,   
receiving   emailed   invitations   to   focus   groups   or   survey   opportunities   
sent   by   Medfield   Public   Schools’   Director   of   Instruction   and   
Innovation.   All   efforts   were   made   to   vary   dates   and   times   of   focus   
group   sessions   to   encourage   greater   participation.     

All   sessions   were   recorded   with   participant   approval   and   audio   
files   were   transcribed   by   a   transcription   service.   Any   identifying   
information,   such   as   specific   names,   were   removed   to   protect   
stakeholder   privacy.   Within   this   report,   participants   are   identified   
using   pseudonyms   along   with   the   associated   grade   level.   

  It   is   important   to   note   that   student   focus   group   participants   
were   selected   at   random   by   cluster   teachers   and   parent/guardian   
permission   was   obtained   prior   to   the   meeting.     
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APPENDIX   A-   Data   Sources   
-   -   -   -   

  
    
    

3  There   were   two   parent   sessions-   AM   &   PM.   This   table   reflects   the   combined   
number   of   parents   present.   
4  There   were   two   teacher   sessions-   AM   &   PM.   This   table   reflects   the   combined   
number   of   teachers   present.   
5  Two   Blake   Middle   School   requested   to   participate   in   individual   interviews   as   
part   of   this   project.      
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Data   Type    Stakeholder   Group    N    Date   Collected   
Survey    Blake   Middle   School   Teachers    46    September   2019   

Survey    Department   Chairs    9    September   2019   

Survey    Blake   Middle   School   Parents    146    December   2019   

Survey    High   School   Teachers   (Gr   9-10)    20    December   2019   

Survey    High   School   Students/Blake   Alumni   (Gr   9-10)    46    December   2019   

Survey    High   School   Parents   (Gr   9-10)    106    December   2019   

Focus   Group    6th   Grade   Students    9    January   2020   

Focus   Group    7th   Grade   Students    6    January   2020   

Focus   Group    8th   Grade   Students    6    January   2020   

Focus   Group    Blake   Middle   School   Parents   (Gr   6-8)   3 27    January   2020   

Focus   Group    Blake   Middle   School   Teachers   4 38    January   2020   

Interview   (1:1)    Blake   Administrators    2    January    2020   

Interview   (1:1)    Blake   Teachers   5 2    December   2019   &   
February   2020   

Artifacts    Email   correspondence,   SBR   templates,   Report   
card   examples   

multiple    September   
2019-March   2020  
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