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Lesson 8.1
Creating the Classroom Climate
Lesson Goals

● Create group Rights and Responsibilities.
● Review decision making.
● Acquaint students with resources.

Terms to Use
● Sexuality
● Decision making
● Caring adult
● Resources

Introduction and Class Rights and Responsibilities
Establish classroom expectations

Welcome students to the eighth-grade component of the  comprehensive sexuality education
classes. Ask students what they remember from seventh grade (media and sexuality, sexual
orientation, abstinence, STIs, protection methods).

Give a brief overview of the topics for eighth grade.

Introduce Class Rights and Responsibilities. Label a large piece of paper with the heading
"Rights and Responsibilities." Ask students:

● What rights do you need in order to engage in a class focused on sexuality and sexual
health?

● What rights or responsibilities can we add to support one another in feeling safe
discussing these important topics?

● What can we all do to make this class successful?

Prompt students as needed and add responses to the list.

Have students sign the list. Post it for future reference.

Icebreaker game (optional)
If this class is new to you, lead a brief icebreaker to get to know the students. Ask students to
write down something that makes them unique. It could be a personal trait, a style choice, a
belief, or an experience they've had that reflects their individuality. Go around the room and ask
students to share their first names and what makes them unique.

Introduction to Social and Emotional Learning
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Explain key points of SEL

To go along with the Rights and Responsibilities list, introduce Social and Emotional Learning
(SEL) skills that students will focus on this year. Ask if they remember any of the skills from last
year.

Display the SEL Skills poster. Give definitions and elicit examples from students.

● Self-awareness: Recognizing your feelings and values, maintaining self-confidence.
● Self-management: Expressing emotions appropriately, monitoring progress toward

goals.
● Social awareness: Understanding others, putting yourself in other people's shoes,

recognizing individual and group differences and similarities, recognizing and using
family, school and community resources.

● Relationship skills: Establishing healthy relationships, resisting social pressure, dealing
with conflict, seeking help when needed.

● Responsible decision making: Making good decisions, keeping yourself healthy and
safe, respecting yourself and others.

Ask students why it's important to value individuality in this sexuality education class. How does
this relate to SEL skills?

Road Map to Resources
Brainstorm components of sexuality and sexual health.
Ask students to brainstorm all the components of sexuality and sexual health they learned about
in sixth and seventh grade. Examples should include SEL skills, values, puberty, anatomy,
feelings, STI protection, pregnancy prevention, relationships, etc. Write these examples on the
board.

Identify resources
Point out that students do not need to make decisions about any of these topics entirely on their
own. There are a number of people and resources they can turn to with questions about
sexuality or for support in making important decisions. Asking other people for help is an
important part of self-management, relationship skills and responsible decision making.

Ask students to name people or places they could go to with questions about sexuality or
relationships. Brainstorm a list on a new part of the board.

Ask students to list three caring adults they could speak to about sexuality or relationships.
Encourage students to talk to you if they need additional resources or have questions about the
content of this course.
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Students design road maps to resources
Ask students to take a few minutes to design their own personal road maps to resources. As
with any map, students should think about the starting point (their prior knowledge ) and the
ending point (being well informed about sexuality). To create their road maps, they must select 8
components of sexuality from the brainstorm and place them along the path. For each of these
topics, they must suggest a resource from their caring adults list or from the Resources handout.

Ask students to share their road maps in small groups.

Process Questions

1. What were some key similarities and differences among the maps in your group?

2. Were there any resources that everyone included on their map? Which ones? Why?

Decision-Making Review
Review decision-making model
Ask students which SEL skill applies to (responsible decision making) and why they think having
a decision-making model is important.

Review the model by applying it to a real-life situation. Give students the following scenario:
"The person you like is in a relationship, but this person claims to like you too and asks you to
meet someplace private after school. What should you do?

Have students complete this with a partner. Ask students to share their answers with the class
and write their ideas on the board.

Process Questions
1. Why does taking the time to weigh pros and cons help make a decision more responsible?

2. How could someone use this model every day, even if they didn't have the paper to fill out?
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Anonymous Questions Box
Reintroduce Anonymous Questions Box
Review the Anonymous Questions Box. The teacher will hand out small pieces of paper at the
beginning or end of class. Explain that students may write any questions they have about the
topics being covered in class or about sexuality in general on those pieces of paper. They
should not put their names on their questions for anonymity, and their questions will be put into
a box that will be available during all sessions. The quesåons will be answered as frequently as
the teacher determines. The teacher will also pose another question to the class (e.g., "What is
your favorite video game?"), which students should answer if they do not have a class-related
question. Everyone should write something on a slip of paper and place it in the box in order to
preserve the anonymous nature of the activity.
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Family Activity
Explain family activity

Review the Family Activity for this lesson.

Family Letter
Dear Parent or Other Caring Adult,

As you know, part of your child’s Health course includes a 2 week program called
Comprehensive Sex Health Education in health class. The program gives young people the
facts, in an age-appropriate way, on a range of sexual health and relationship topics. This
course is based on Social and Emotional Learning (SEL). It teaches students five skills that lead
to healthy behavior: self-awareness, self-management, awareness of others, relationship skills
and responsible decision making.

We recognize and support parents and other trusted caregivers as the primary sexuality
educators of their children. The teen years and changes of puberty can bring lots of questions
and concerns for both parents and their kids. For many reasons, it can be hard to talk with
children about sex. But results of a national survey show that parents have the most influence
on their children's decisions about sex. A recent study from the National Campaign to Prevent
Teen Pregnancy (currently publishing as Power to Decide) found that 87% of U.S. teens said it
would be easier to put off having sex if they were able to talk more openly about sex with their
parents. But 37% said they had never had a talk with their parents on this topic.

Like 6th grade, students in the program will bring home Family Activities for each class. These
are designed to help families start conversations and share information. Please complete the
homework with your student, sign, and return the sheet to class. Students who can't do the
homework with a parent can work with a guardian or other trusted adult.

These Family Activities give parents a way to explore their own values about sex and sexuality.
They will help you provide facts and information your child can understand, and build skills for
having ongoing talks about this important topic.

Good communication between parents and children helps families share their values and
enable young people to make healthier, safer and wiser decisions about sex. The themes below
can help with your ongoing talks. Remember, it's your right and responsibility to share your
values and the facts about sex with your child!
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Themes for Parents to Think About
Rights and Responsibilities

● As a parent, you have the right and responsibility to be your child's primary sexuality
educator.

● Children will get information about sex from the culture around them.
● Taking action to teach your children about sexuality gives you the best chance of having

a positive effect on their choices and experiences.
● Children have a right to get information from their parents. They also have a

responsibility to understand that their choices about sexuality can have risks.

Values
● Think about your own beliefs and values, so you can clearly share them with your child.
● Look at where your beliefs and values come from. Which are universal? (For example,

all children have a right to be safe.) Which are more individual? (For example, people
differ in their beliefs about when iVs 0K for young people to become sexually active.)

● Honest communication between parents and children is key.
● It's 0K for parents and children to disagree about values. Examining values can be a

powerful, positive influence on a child's developing sexuality.

Feelings and Self-Esteem
● Explore your own feelings about sexuality. Share some of these with your child.

Encourage your child to share feelings too.
● Practice how to listen closely. Don't judge or criticize. This will build trust and help your

child feel comfortable coming to you with questions or concerns.
● Help your children feel good about who they are. This will build healthy self-esteem and

lead to good decisions.

Facts and Knowledge
● Find the resources you need to give your child clear and accurate information about

sexuality.
● If you don't know the answer to a question, say so. Promise to get back to your child with

the answer. Or look for it together.
● Connect. Keep talking in an ongoing, open way.
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What Are Three Things...?
Instructions: Student and parent or other caring adult should share their answers to the
following questions with each other.

1. What are three things that make growing up exciting?

2. What are three things that make growing up scary?

3. Whom do you consider your best friend(s)? What are three things you like about them?

4. Is there a person your own age whom you don't like? Why?

5. What are three things that I do around you that embarrass you? Why?

6. What are three things that I do that make you proud of me?

7. What are three things that other people like about you?

8. How do you think life would be different if you were a different gender?

9. What is one goal you have for this year?

_______________________________ _______________________________
Parent or Other Caring Adult Signature                           Student Signature

Lesson 8.2
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Healthy and Unhealthy Relationships
Lesson Goals

● Name and contrast qualities of a healthy relationship with qualities of an unhealthy
relationship.

● Develop a plan for healthy relationships.
● Discuss the importance of respect and boundaries.

Terms to Use
● Consent
● Boundaries
● Rape and statutory rape
● Communication

Process Family Activity
Process Questions

1. Did you do the activity with your parent or other caring adult?

2. Name some feelings you had while doing this activity.

3. Name something you learned or discovered during this conversation.

4. What might you do differently as a result of this conversation with your parent or other
caring adult?

Healthy/Unhealthy Relationship Characteristics
Brainstorm qualities of relationships
State that today's class will discuss the differences between a healthy and an unhealthy
relationship.

Explain that relationships can mean friendships or family interactions as well as dating/sexual
relationships. Write “Healthy Relationship" and "Unhealthy Relationship" on the board. Have
students brainstorm characteristics for each, writing their suggestions on the board. Ask
students if a big age gap between partners would be considered healthy or unhealthy. What
might be unhealthy about it?

Explain that today's class will focus on the characteristics of healthy and unhealthy relationships
so they can recognize both in the future.
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Process Questions

1. What are some examples of healthy and unhealthy relationships you've seen on TV or in
movies? How did you know these relationships were healthy or unhealthy?

2. How might the way relationships happen in movies or on TV affect people's relationships
in real life? (Note: Tie this to the skill of social awareness.)

Healthy Vs. Unhealthy
Explore healthy and unhealthy relationships
Ask students which SEL skills are necessary to have a relationship with the characteristics
found in the Equality Wheel. How are those skills important? (Elicit reasons for each of the five
SEL skills.)

Break students into small groups and give each group two Healthy Vs. Unhealthy scenario
cards. Ask students to decide in their groups which parts of the Power and Control Wheel and/
or the Equality Wheel match the different scenarios and why. After some time for discussion,
ask the groups to present their scenarios to the class and discuss how they match the different
wheels. (See the answer key as a guide.) After each group presents, ask the class if there are
other sections of the wheels where these scenarios could fit, then discuss briefly.

When discussing the Respect, Trust/ Support and Intimacy sections of the Equality Wheel, bring
up the concept of consent. Consent means "giving permission." Sexual consent requires a
sober "yes" from all partners, free from intimidation or pressure. Consent is an ongoing process,
and a "yes" to something once, doesn't mean a "yes" to something always.

Stress that consent applies to all sexual activities, and that in order for something to be mutually
consensual, all must agree to engage in the behavior. Each person has a right to define their
boundaries; and, in a healthy relationship, partners respect these boundaries. This is an
important part of having relationship skills.

Help students address the fact that some characteristics of an unhealthy relationship may be
deemed "OK" or "normal" by teens, such as calling a partner names, but saying it was just a
joke. Point out that no one in a relationship has the right to make the other person feel bad or
put them down. These kinds of behaviors can escalate and even become dangerous.

Process Questions
1. Why do you think people get into and stay in unhealthy relationships
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2. Part of consent is respecting a partner's boundaries, which can sometimes be difficult. In
a healthy relationship, what could a person do if their partner said "no" to something they
really wanted to do? How could they show that they respect their partner's boundary?

3. Why can a big age difference indicate an unhealthy relationship?

4. Some relationships can be classified as unhealthy, while others are classified as
dangerous. What do you think would make a relationship fall into the "dangerous"
category? (Threat of emotional or physical harm.)

5. What are some things that people in unhealthy relaåonships can do to get out of them?
(Get at least five suggestions for this question, making sure that talking to trusted adults
and finding resources are covered. Explain that people don't have to face these
situations alone. Seeking help is an important component of relationship skills.)

6. Does a person's gender identity or sexual orientation affect whether a relationship is
healthy or unhealthy? Why or why not? (No, any relationship between any two people
can be healthy or unhealthy depending on the behaviors of the people in the
relationship.)

My Plan for Having a Healthy Relationship
Students plan what they want in a relationship
Ask students to tell you why a healthy relationship is important. Ask If people can be in a
healthy, caring relationship without having sex.

Brainstorm what "dating" is and ask students what words people their age use to describe
dating ("going out," "hanging out," etc.). Ask why it's important to have a clear understanding of
what is and is not a "date." Explain the tie-in between self-awareness (knowing what you want
from a relationship) and relationship skills.

Process Questions

1. Why is consent an important quality in a healthy relationship?
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2. What are some resources someone could seek out if they, or someone they cared about,
was in a dangerous relationship?

3. If someone you were dating didn't want to do something that you really wanted to do,
what action(s) could you take to keep the relationship healthy?

Anonymous Questions Box
Review anonymous questions
Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Activity
Explain family activity Review the Family Activity for this lesson.

Healthy Vs. Unhealthy
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Ava #1

Ava always threatens her partner by saying that if she doesn't get what she wants, she's going
to spread rumors to their peers.

Ava #2

When her partner said "l can't hang out this weekend," Ava responded: "That's cool. I like that
you do your own thing and we don't always have to be together."

Meg#1

Meg tells you her partner touches her breasts even though she tells him not to.

Meg#2

Meg was comforted by her partner when he said, "Tell me what's going on. I'm not going to
judge you or make you feel bad."

Ronald#1

When Ronald had a disagreement with his partner, he said: "Even though we don't agree all the
time, I'm really glad we can talk about this."

Ronald#2

You overhear Ronald say to his partner, "If you don't make time for me this weekend, you might
as well delete my number."

Tiana#1

Tiana accidentally scratched her partner's CD, but she was honest about it and offered to buy a
new one.

Tiana#2

Tiana is always saying it's all her partner's fault when they are late to a party.

Ryan#1

When Ryan told his partner he was going to the party with his friends instead of her, she said:
"That party sounds like it's going to be great. I hope you have a great time."

Ryan#2

Ryan never plays ball anymore. He says his partner gets really angry when he doesn't spend
his free time with her.

George#1

Whenever he's making a decision that will affect them both, George checks in with his partner to
make sure they both agree.

George#2

It seems as though George is always calling his partner a "loser" or something negative.

Jill#1
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Jill says to her partner, "I picked the movie last time, so you should pick it this time."

Jill#2

Jill says to her partner, "I'll find someone else to date if you don't take me to the concert."

Healthy Vs. Unhealthy
Answer Key

Ava#1 Peer Pressure

Ava#2 Independence and Autonomy
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Meg#1 Sexual Coercion

Meg#2 Nonthreatening Behavior

Ronald#1 Communication

Ronald#2 Intimidation

Tiana#1 Honesty and Accountability

Tiana#2

Ryan#1 Trust and Support

Ryan#2 Isolation/Exclusion

George#1 Respect

George#2 Anger/Emotional Abuse

Jill#1 Negotiation and Fairness

Jill#2 Threats

Family Letter 8.2
Dear Parent or Other Caring Adult,

This week's class explored healthy and unhealthy relationships. Your child learned more about
what makes a relationship healthy or unhealthy. Students also talked about the importance of
respect and boundaries, and created a plan for building healthy relationships. The Family
Activity will give you a chance to share some of your memories, hopes and wishes for your child
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regarding healthy relationships. Families want their children to be in healthy, safe and satisfying
relationships. What can you say to help them along the way?

Family Activity 8.2
Looking at Relationships

Instructions for students: Find out what your parent or other caring adult's experience was
like when they were younger. Ask these questions and discuss their answers.

1. When did you have your first crush or partner?

2. What were some of the feelings you remember having?

3. What were some of the good parts of that relationship? What do you wish had been
different?

4. What do you think are the ten most important characteristics of a healthy relationship?
Choose your top three and explain why they are important.

5. As my parent or other caring adult, what is 1 important message you'd like to give to me
about building healthy and fulfilling relationships?

Parent or Other Caring Adult Signature                                                        Student Signature

Lesson 8.3
Addressing Obstacles to Abstinence
Lesson Goals

● Identify positive outcomes of abstinence.
● Brainstorm obstacles to abstinence.
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● Plan approaches to dealing with these obstacles (peer pressure, alcohol, etc.).

Terms to Use
● Abstinence/ postponement
● Commitment
● Sexual intercourse
● Obstacles
● Personal goals

Process Family Activity
Process Family Activity from Lesson 8.2
Process Questions

1. Did you do the activity with your parent or other caring adult?

2. Name some feelings you had while doing this activity.

3. Name something you learned or discovered during this conversation.

4. What might you do differently as a result of this conversation with your parent or other
caring adult?

Planning for Abstinence
Define abstinence and postponement
Explain that this lesson will focus on how to make abstinence work for teens and what kinds of
obstacles teens might face in trying to be abstinent.

Ask students why it is healthy to delay or postpone sex.

Acknowledge that different people might have their own definitions of abstinence, but for this
activity, abstinence is defined as avoiding sexual behaviors that could lead to pregnancy or STI
(i.e., refraining from vaginal, oral and anal sex, and genital contact that can transmit STI).
Abstinence is normal, common, acceptable, and available to anyone at any time for any reason,
even people who have already been sexually active.

Identify positive outcomes of abstinence
Normalize abstinence and delaying sex as a choice teens can make to reduce their chance of
unintended pregnancy or STI transmission despite the messages they may get from society.

Ask students to get in pairs and brainstorm three reasons why a teen might choose sexual
abstinence. Have pairs share their answers with the class. Remind students that it is important
to practice self-awareness and reflect on their own values around abstinence.
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Filling the "abstinence jar"
Tell students that talking about abstinence and postponement is one thing, but making it work is
another. Much Like other protection methods, abstinence has a number of components that
make it effective. For example, the pill contains hormones to make it effective, so a person must
know how to use it correctly, and people need a prescription in order to take it. Abstinence is
most effective when people think about the skills and strategies they need in order to make it
work in their own lives.

Show the students the empty glass container. During this class, students will be filling the glass
container with the names of various skills or strategies that help make abstinence effective. Ask
them to think of things that make abstinence work (prompt with examples if needed). Examples
may include self-management, assertive communication and refusal skills.

Distribute a small slip of colored paper to each student. Ask students to write one idea on the
paper and put it into the "abstinence jar" as you walk around with the container. After the
container is full, select some ideas to read aloud and write on the board. Ask how each skill
contributes to abstinence and what it takes for a person to develop that skill or attribute.

Obstacles to Abstinence
Brainstorm obstacles to abstinence
Ask what might make abstinence fail to be effective. Remove one slip of paper and ask what
would happen if a person had all the other skills or attributes in the abstinence jar except that
one. Have a few volunteers take out other pieces of paper, one at a time, and discuss in the
same way. (For example, if "assertiveness" were taken from the container, how could a person
talk with a partner? What if two partners had different ideas of what abstinence means?)

Ask what situations in teenage life might cause abstinence to fail. Students should brainstorm in
groups of two or three, then share their ideas with the class.

Write student ideas on the board (e.g., drug and alcohol use, peer pressure, wanting sexual
pleasure, fear of rejection by a partner if they say "no, " media influence, wanting a baby, being
in a risky situation, wanting intimacy).

Affirm the reality of abstinence obstacles facing teens today, including their natural sexual
desires. Explain that curiosity and desire are normal feelings for most teenagers. Not
experiencing these feelings is also normal.  It is up to each individual person to decide what
feels comfortable sexually and what the personal limits are.

Remind students that dealing with desire and other feelings is part of responsible decision
making. Discuss abstinence as a commitment and the importance of defining and knowing the
personal goals that will support the commitment of abstinence.

Process Questions
1. How does this activity affect the way you look at abstinence?
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2. A person needs many different skills to be successful at abstinence. What other things in
life require a similar strategy for success?

3. If people practice abstinence only sometimes, what else can they do to keep themselves
safe and meet their life goals? (Have a backup method— wear a condom and/or use a
hormonal method of birth control consistently and correctly to avoid getting pregnant or
contracting an STI.)

4. Name any connections you can see between planning for abstinence, self-awareness
and self-management. (Refer to SEL Skills poster.)

Homework
Ask students if they are familiar with advice columns. Do they know anyone who reads advice
columns? Which ones?

Explain to students that you are going to put them in the role of advice columnists responding to
a letter from a teen. Ask students to read the letter out loud. For homework, ask students to
think about the obstacles the letter writer is facing and draft a response.

Anonymous Questions Box
Review anonymous questions
Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Letter 8.3
Dear Parent or Other Caring Adult,

This week in class, your teen had a chance to learn more about the concept of abstinence and
how it relates to sexual activity. Somel define abstinence as choosing not to engage in certain
sexual behaviors, including any sexual behavior that could result in pregnancy or sexually
transmitted infection (STI), including HIV.    People may have different ideas about what
abstinence is. For some it means no sexual contact of any kind, including kissing. For others it
can include everything but sexual intercourse. Still others fall somewhere in between. Some
people choose to abstain from sex until marriage. Some decide to put off or postpone having
sex until they are older.  The Family Activity gives you a chance to talk more about your
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individual and family definitions of abstinence and what makes it easier or more difficult for
young people to abstain from sex.

Family Activity 8.3
Abstinence Quiz
Instructions: Student and parent or other caring adult should work on the following, Abstinence
Quiz together, then read and discuss the answers on the reverse side.

If the statement is true, circle T. If the statement is false, circle F.

1. T F Abstinence means never having sex.

2. T F           Once people choose to have sex, abstinence is not a choice for them anymore.

3. T F           If teens have strong values, they should have no trouble sticking with a decision

to abstain from sex.

4. T F Knowing how to communicate effectively is a good way to help avoid sexual

activity that a person isn't ready for.

5. T F TV shows have rules against references to sexual intercourse during prime time.

6. T F The only risk of having sex before you are ready is getting pregnant or getting

someone pregnant.

7. T F Abstinence can be a healthy choice for teens

Family Activity 8.3
Abstinence Quiz
Answer Key

1. False. Abstinence means to not do something. It can refer to smoking, doing drugs or

drinking. When it comes to sexual activity, abstinence or postponement is a choice

that means not having sex at this time in someone's life.
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2. False. Anyone, no matter how old or young, can decide to abstain from, or postpone

sex, even if that person has had sex before.

3. False. Peer pressure and other outside influences can pose great challenges to decision

making. Being clear about their values can help teens make healthy decisions, but they

also need to have a plan for facing any challenges that may arise.

4. True. Positive and effective communication skills, both verbal and nonverbal, are a very

good way to help people stay firm in their decisions.

5. False. According to the American Academy of Pediatrics, more than 75% of prime time

television programs contain sexual content. Only 14% of these show people discussing the risks

or responsibilities of sexual activity.

6. False. Pregnancy is one risk of unprotected vaginal intercourse between two individuals

when there is an egg and sperm present. STIs are another risk for anyone who is

sexually active with a partner. In addition, any kind of sexual activity that a person is not

ready for can pose emotional risks.

7. True. Deciding to postpone or abstain from sex is considered by many to be a

healthy choice for teens because it's the most effective way to reduce the risk

of unintended pregnancy and STI transmission, and, when used correctly and

consistently, abstinence offers 100% protection.

Lesson 8.4

Comprehensive Protection Methods
Lesson Goals

● Name two ways to protect against pregnancy and STIs.
● Demonstrate knowledge of at least one form of contraception, including how to access it.
● Evaluate reasons people use or don't use condoms and discuss consequences.

Terms to Use
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● Abstinence
● STI transmission
● Unintended pregnancy
● Effectiveness rate

Process Family Activity
Process Family Activity from Lesson 8.3
Process Questions

1. Did you do the activity with your parent or other caring adult?

2. Name some feelings you had while doing this activity.

3. Name something you learned or discovered during this conversation.

4. What might you do differently as a result of this conversation with your parent or other
caring adult?

The Need for Protection
Reinforce abstinence as an effective Choice
Reinforce the message that abstinence is the most effective choice for reducing the risk of
unintended pregnancy and STI transmission. When used correctly and consistently abstinence
offers 100% protection. Quickly review some of the points from the last class on how students
can advocate for abstinence in their own lives.

Explain that in the future, many of them may choose to become sexually active.

Discuss the need for protection
Ask students the following questions:

● What questions could people ask themselves before they decide to have vaginal, anal or
oral sexual intercourse? (Do I have information about and access to methods that can
protect me from getting pregnant or getting someone else pregnant? Do I know how to
protect myself from sexually transmitted infections? Am I emotionally ready to have
sex?) Remind students that these questions may sound familiar, as they were introduced
in Lesson 7.8 when discussing protection methods.

● Why is it important for people to protect themselves during sexual intercourse?
(Unintended pregnancy, STI transmission.)
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Explain that in today's class, students will review ways to reduce the risks involved with sexual
activities.

Protection Methods Game
Review facts about protection methods
Ask students to turn to the Protection Methods Chart in the Student Workbook. Tell students
they will be playing a game and need to work in groups of two or three. Students may use prior
knowledge for this game, but they should also use the Protection Methods Chart as a resource.
Groups must raise their hands if they know the correct answer to the questions asked. The first
group to give the correct answer earns a point, and the group that earns the most points may
win a small prize.

Ask students the following questions, allowing them to search for the answers on the Protection
Methods Chart.

1. What is the only method that works 100% of the time, when used correctly and consistently?
(Abstinence)

2. What are three methods that require no doctor's prescripåon and have no age limit for
purchase? (Any of the following are acceptable answers: abstinence, external condoms, dental
dam, spermicide)

3. What is a method used for oral sex only? (Dental dam)

4. What method has an effectiveness rate of 98% when used correctly and consistently?
(External condom)

5. What method is a shot injected every 3 months to prevent pregnancy? (The shot)

6. What method works to prevent pregnancy for up to 120 hours after unprotected sex?
(Emergency contraception)

7. Which methods can be used to prevent both pregnancy and the spread of STIs during
intercourse? (Abstinence, external condoms, internal condoms)

8. What hormonal method is available on the shelves of pharmacies and some versions can be
purchased without a prescription? (Emergency contraception)
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9. What method is worn to prevent pregnancy, with the user wearing a new one each week?
(The patch)

10. What method is a flexible circle inserted into the vagina to prevent pregnancy for up to three
weeks, after which it is removed and a new one is inserted? (The ring)

11. What method is 99.7% effective at preventing pregnancy when taken at the same time every
day of the month? (The pill)

12. What method is a rod placed under the skin of the arm of a person with a uterus that
prevents pregnancy for up to 3 years? (The implant)

13. Which methods can be purchased at most drugstores and supermarkets? (External
condoms, spermicide, emergency contraception)

14. What method prevents sperm from reaching an egg? (Diaphragm/FemCap, external
condoms, internal condoms)

15. Which method works for up to 12 years to prevent pregnancy? (Copper II-ID)

16. Which methods are often available for free at doctor's offices, health clinics, and some
school-based health clinics or nurses offices? (External condoms, internal condoms, dental
dam)

17. Which method is effective at preventing pregnancy for up to 5 years? (Progestin IUD)

18. Which is the best method? (The one a person feels comfortable using correctly and
consistently)

Process Questions
1. What was one thing you learned in this activity?

2. Why is it important for someone your age to know this information?
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3. Which methods do you think are popular among teens? Why do you think that is?

Review samples of protection methods
Explain samples to students.

● Abstinence
● External condom
● Internal condom
● Dental dam
● Emergency contraception (morning-after pill)
● Birth control pills (the pill)
● The shot
● The patch
● The ring
● Implant
● IUD

Explain effectiveness rates
Explain how protection methods are rated by their effectiveness against unintended pregnancy.
If a protection method is 98% effective, this means that out of 100 people using that method,
two got pregnant within a year of use. Emphasize that using dual protection methods can give a
much higher effectiveness rate and better protection from STI transmission and unintended
pregnancy. For example, an external condom will help reduce the risk of both STIs and
pregnancy. If it is used in conjunction with a hormonal method, such as the patch, then if the
condom fails for any reason, the hormonal method will still help prevent an unintended
pregnancy (but not an STI).

Process Questions
1. What was one new fact you learned about protection methods?

2. Why is it important for someone to know how to use protection methods effectively?

What's the Deal?
Explore obstacles to condom use
Recap that of all the protection methods listed above, the only ones besides abstinence that can
help prevent both unintended pregnancy and STI/ HIV transmission are the external and internal
condom, when used consistently and correctly.
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Using the board, write "Reasons people use condoms" on one side and "Reasons people don't
use condoms" on the other. Ask students to quickly brainstorm in pairs as many reasons as they
can think of for each list. Ask them to offer their ideas and record them under the appropriate
heading.

Process Questions
1. What could someone say to tell a partner they wanted to use condoms? How could they

bring up that conversation in a natural way?
2. What could someone say if their partner didn't want to use a condom?
3. What are the potential risks if people choose not to use condoms?

Homework
For homework, have students pick one protection method from the chart and create a I-page
fact sheet about that method. The sheet should include:

● Name of the method
● How and where to get the method
● How it works
● How effective it is at preventing pregnancy and STIs
● Possible side effects

Anonymous Questions Box
Review anonymous questions
Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Letter 8.4

Dear Parent or Other Caring Adult,
In addition to being human beings, most of us are sexual beings. Sexuality is a normal, healthy,
natural part of being human at every stage of life. Not experiencing sexual feelings is also
completely normal. People's sexuality is made up of many aspects of their lives—sex is just one
part.
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Sexuality includes gender, the body and how it works, values, attitudes, beliefs and feelings
about life, love and other people, as well as a person's sexual behaviors. Young people learn
about their sexuality from the day they are born, and home is the first place they begin to learn
about it. When kids feel good about their sexuality, it's easier for them to ask questions about
sex later in life.
Parents and other caring adults can start to talk with kids about sexuality using many different
themes, including relationships, communication, respect and body image, as well as intimacy
and sexual behavior. These talks are a way to share values and facts that will help young
people take charge of their lives, have loving relationships, and make healthier, safer and
better-informed choices related to sexuality.

Family Activity 8.4
Protection Methods Quiz
Instructions: Student and parent or other caring adult should answer the questions below
together. Or answer them separately and compare answers to see how much you both know
(or need to know)!

1. What is the only protection method that is 100% effective, if practiced perfectly?

2. What does it mean to use a method perfectly?

3. Name three (or more) hormonal methods of birth control.

4. Condoms reduce the risk of_______________and________________.

5. True or False? Condoms can be reused.

6. Dental dams used during oral sex reduce the risk of _________________

Parent or Other Caring Adult Signature                                                       Student Signature

Answer Key
Protection Methods Quiz
Instructions: Student and parent or other caring adult should answer the questions below
together. Or answer them separately and compare answers to see how much you both know (or
need to know)! The answer key is on the reverse side.
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1. What is the only protection method that is 100% effective, if practiced perfectly?
Abstinence

2. What does it mean to use a method perfectly? "Perfect use" means that the method
is used correctly, every single time

3. Name three (or more) hormonal methods of birth control.
Birth control pill, the shot, the ring, the patch, the progestin IUD, the implant

4. Condoms reduce the risk of Pregnancy and STIs (sexually transmitted infections),
including HIV

5. True or False? Condoms can be reused.
False

6. Dental dams used during oral sex reduce the risk of
STIs (sexually transmitted infections)

Lesson 8.5
STI/HIV Transmission
Lesson Goals

● Identify feelings attached to STI exposure.
● Analyze how feelings affect subsequent behavior.
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● Name two behaviors in each category of risk.
● Name highest-risk behaviors.
● Narne ways to reduce risk.
● Identify a resource for support and testing.

Terms to Use
● STI
● Unsafe
● Safe
● Risk
● Exposure
● Transmission

Process Family Activity
Process Questions

1. Did you do the activity with your parent or other caring adult?

2. Name some feelings you had while doing this activity.

3. Name something you learned or discovered during this conversation.

4. What might you do differently as a result of this conversation with your parent or other
caring adult?

Sexuallyy Transmitted Infections
Simulate the pattern of STI transmission

Explain that to start today's class, students will all participate in a simulation. Tell them to pay
close attention to the following directions:

● Each participant (including the teacher) will be given a bag of candy and an index card.
Please don't eat the candy until the activity is over.

● Circulate around the room and introduce yourself to one of the other participants.
● As part of the introduction, exchange candies with this person (as many or as few as you

want), then sign each other's index cards.
● Introduce yourself to someone else, until you have exchanged candies with at least

three people. You should have at least three signatures on your index card.
● When you are finished, return to your seat.

Give students about 5 minutes to exchange candies and sign cards with each other and with the
teacher.
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Explain that you (the teacher) had a bag with all green candies in it. For this particular activity,
the green candies represent an STI. Ask students who now have a green candy to raise their
hands.  Ask how many have a green candy but had no direct contact with the teacher. Ask them
to tell you how those green candies got from the teacher's bag into their bags.

Explain that this was a simulaåon—an activity that represents something else in real life. Clarify
that people cannot transmit STIs or HIV by trading candies or shaking hands!

Acting as someone visiting a health center, ask students the following questions and discuss
their answers:

● Let's say I went to the clinic and saw the doctor, and the doctor told me I've been
diagnosed with [pick an STI]. Do you know what this STI is?

● What would I want to know about this particular STI?
● How might I feel after finding out I had this STI?
● What would you recommend I do in this situation?
● Would I want anyone to know that I have an STI? Is there anyone I need to tell? Should

a person diagnosed with an STI tell current partner(s)?
● How do you think I might feel telling my partner?
● Is it possible a person diagnosed with an STI wouldn't tell a partner? Why?
● If some people don't tell their partners, or don't even know they have STIs, how might

that affect sexually active people?

Remind students that everyone who has a green candy has been exposed to the STI from
contact with you. Point out that not all people who are exposed actually get the STI, but that
exposure can increase risk. Ask that everyone with a green candy stand up. Ask them the
following questions:

● How did it feel to find a green candy once you knew what it meant?
● How can you know if someone has an STI?
● Is it possible for someone to have an STI, including HIV, but not know it?
● How would you handle this situation with your current partner? Would you tell? How

would this feel?
● In our simulation, I chose to tell my partners. What might be some reasons people might

choose not to tell their partners?
● What would have been the result of this activity if you had refused to share your candy

with anyone? (Would not risk getting green candies; simulates choosing abstinence.)
● People won't always tell past or current partners that they have an STI. Some might

have an STI but not even know it. What do these facts mean for you? Knowing this, how
can you keep yourselves safe?

Ask the seated students who have any of the standing students' names on their index cards to
stand up, even if they don't have a green candy in their bags. Explain that these people may
also have been exposed to the STI. Ask students to look around the room and see how many
people are standing. That number represents how many people could have been infected or
exposed to the STI from just one infected person during this simulation.

Multiple Partners and Other Risk Factors
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Discuss risks of multiple partners
Ask what would happen if the class had continued with this activity for a longer amount of time.
What if another class had participated? Explain that added and continued exposure to people
infected with an STI, including HIV, is how these infections are spread, and why people have to
be concerned about STI transmission.

Note that having fewer sexual partners and longer periods of time between different sexual
partners can reduce the chances of contracting HIV or other STIs.

Compare sequential to concurrent partners
Use the following activity to show how STIs can be spread by having either sequential or
concurrent sexual partners.

Ask seven students to stand in a line at the front of the classroom. Ask the person in the middle
of the line to shake hands with the person on the left. That person should then shake hands with
the person on the left, and so on, until half the line has received a handshake.

Ask students what these handshakes demonstrate about STI transmission. Point out that
transmission only goes in one direction, so this demonstration assumes that people have only
one partner at a time or sequential partners.

To demonstrate how STI transmission can work when people have more than one partner at a
time, have the person in the middle of the line shake hands with the people on both sides.
Those people should then shake hands with the people on both sides, etc.

Explain that the risk of STI and HIV transmission increases dramatically when people have
multiple partners at a time, or concurrent partners, because STIs can be passed back and forth,
not just in one direcåon. Ask students how this idea was demonstrated in the handshake
exercise.

Discuss ways to lower risk
Ask students if getting STIs is inevitable. Will everyone who has sex contract an STI? Is there a
way to avoid contracting an STI?

Emphasize that STIs, including HIV, are preventable. Through the use of condoms and dental
dams, people can make sure their behavior is very low risk. Remind students that using a
condom to protect against HIV is 10,000 times safer than not using a condom.

Ask students to list which behaviors are the most risky for STI transmission (unprotected anal
sex, unprotected vaginal sex, unprotected oral sex).

Explain that there are some situations where people are more likely to engage in risky sexual
behaviors. Ask students what these situations might be (under the influence of alcohol or other
drugs, feeling pressure from peers/partner, dating an older partner, not comfortable asserting
sexual boundaries). In these situations, it can be much harder for people to take care of
themselves and protect themselves and their partners from getting STIs, including HIV.

Explain that the only way to know for sure if someone has an STI is to get tested. Ask students
to turn to Handout 8.5-3 and the Sexually Transmitted Infections Chart in the Student Workbook.
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Give them a few minutes to review the chart and complete the table on the handout. Explain
that many places offer free and confidential testing for youth, and there are rapid HIV tests that
give results within 15 minutes. Use the following process questions as a quick check for
understanding.

Process Questions
1. What are six bodily fluids that transmit STIs?

2. What is the additional way, besides fluid transmission, that STIs are passed between
people?

3. What can people do to reduce their risk?

4. Where can people go who want to get tested?

HIV Review
Review facts about HIV transmission

Ask students why HIV is sometimes discussed separately from other STIs. Review the body
fluids that can transmit HIV: blood, ejaculate, pre-ejaculate, vaginal fluid, rectal fluid and breast
milk.
Ask who students think is most affected by HIV. Point out that many young people are at risk of
contracting HIV. Remind students that HIV cannot be transmitted through conversation or casual
contact (handshakes, hugs, etc.).
Explain that, in the next class, students will hear the true story of someone living with HIV. This
person's individual story isn't representative of everyone with HIV, but will explain how HIV
affected one person's life.

Review the Class Rights and Responsibilities.

Encourage students to write down any questions they have about HIV or AIDS for the

Anonymous Questions Box
Review anonymous questions

Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.
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Family Activity
Explain family activity
Review the Family Activity for this lesson.

STI Essential Information and Resources

STI Modes of Transmission Curable/Treatable
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HPV Skin-to-skin contact during
vaginal, anal or oral sex

Vaccine available as
prevention; warts can be
removed

Trichomoniasis Infected pre-ejaculate,
ejaculate and vaginal fluid

Curable with antibiotics

Chlamydia Infected pre-ejaculate,
ejaculate and vaginal fluid

Curable with antibiotics

Gonorrhea Infected pre-ejaculate and
vaginal fluid

Curable with antibiotics

Genital Herpes Skin-to-skin contact during
vaginal, anal or oral sex
(with or without blisters)

Treatable with medication

HIV Infected pre-ejaculate,
ejaculate, vaginal fluid,
rectal fluid, blood and
breast milk

Treatable with medication

Ways to Reduce Risk
● Abstinence, when practiced correctly and consistently, is the only 100% certain way to

avoid STIs. To work, it must include two components:
○ Keep blood, ejaculate, pre-ejaculate, vaginal fluid and rectal fluid from entering

the body.
○ Be aware that pre-ejaculate appears on the penis during an erection and can

contain both sperm and STIs.
● Don't touch sores or growths that are caused by STIs.
● Avoid having multiple sexual partners. Having more than one sexual partner at a time

greatly increases the risk of a person becoming infected with an STI, including HIV.
● If people choose to be sexually active, using condoms can reduce their risk by

preventing transmission of fluids.

Information on Where to Get Tested
Visit https://gettested.cdc.gov to find an STI testing site.

Family Letter 8.5
Dear Parent or Other Caring Adult,

Here are some helpful resources you can refer to in your talks with your child about sex and
sexuality. They include call centers, websites and booklists. Try exploring some of the websites
with your child to help you start talking and find some more activities to do together!

Phone Resources
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AIDSinfo
1-800-HIV-0440 (1-800-448-0440), TTY 1-888-480-3739

Mon.-Fri. 1 p.m.4 p.m. (EST)

Chat room available in English and Spanish: Mon.—Fri. 12 p.m.-4 p.m. (EST)

Offers information on HIV treatment and research, customized clinical trial searches, and
referrals to a host of other useful government-approved resources. Health information
specialists can confidently answer questions in both English and Spanish.

Rape, Abuse & Incest National Network
English/ Spanish: 1-800-656-HOPE (4673)

24 hours a day, 7 days a week

National Sexual Assault Hotline offers access to a range of free services including:

● Confidential, judgment-free support from a trained staff member
● Help with finding a local health facility trained to care for survivors of sexual assault that

offers services such as sexual assault forensic exams
● Someone to help you talk through what happened
● Local resources that can assist with your next steps toward healing and recovery
● Referrals for long-term support in your area
● Information about the laws in your area
● Basic information about medical concerns

Websites
SIECUS (Sexuality Information and Education Council of the United States):
www.siecus.org

SIECUS provides medically accurate information about sex and sexually transmitted diseases.
They also provide many guides for talking with children about these topics.

Advocates for Youth: www.advocatesforyouth.org/parents

This organization creates programs and advocates for policies that help young people make
informed and responsible decisions about their reproductive and sexual health.

Parents, Families and Friends of Lesbians and Gays (PFLAG): www.pflag.org
PFLAG's mission is to promote the health and well-being of gay, lesbian, bisexual and
transgender persons and their families and friends. PFLAG provides support in coping with a
hostile society, and offers educaåon and advocacy.

Family Activity 8.5

Ranking Sexual Health Issues
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Instructions: Student and parent or other caring adult should answer the following questions on
their own. Then compare your lists. Are they similar or different? Discuss differences and the
reasons you each had for choosing what you did.

Rank the three following sexual health issues from most concerning to least concerning:

HIV/AIDS Unintended Pregnancy STIs
Use the following questions to guide your discussion:

● What do you notice? Are your rankings similar?

● Does anything surprise you?

● How difficult was it to choose? What factors helped you decide?

● Does society view these issues differently? Is there more or less stigma surrounding
ST's and HIV than unintended pregnancy? How did that affect your decision?

● Are there similar concerns and risks involved with all three?

● What can you personally do to prevent all of these sexual health issues from affecting
your family and loved ones?

Parent or Other Caring Adult Signature                                                  Student Signature

Lesson 8.6

Living with HIV
Lesson Goals

● Identify three issues faced by people living with HIV.
● Debunk two myths about people with HIV.

Terms to Use
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● HIV
● AIDS
● Protection
● Transmittable fluids
● Testing

Process Family Activity
Process Family Activity from Lesson 8.5

Process Questions

1. Did you do the activity with your parent or other caring adult?
2. Name some feelings you had while doing this activity.
3. Name something you learned or discovered during this conversation.
4. What might you do differently as a result of this conversation with your parent or other

caring adult?

Tell students that during today's class they are going to learn about what life is like when living
with HIV or AIDS. But, before that, you are going to ask the entire class a few questions and
would like them to raise their hands if they identify with the statement being read. Explain that
this is an exercise in self-awareness and that, even though it may be hard, they shouldn't look
around to see what others are doing before deciding to raise a hand. Encourage them to
respond based on their own beliefs and experiences and not on whether friends or classmates
are raising their hands.

Ask the following questions:
Are you someone who...

● has been in love?
● has been in lust?
● has ever hurt someone's feelings?
● has kept a secret from someone you cared about?
● has done something you regretted later?
● has done something because someone told you to?
● has done something because someone told you not to?
● has felt discriminated against in any way (race, age, sexual orientation, gender identity,

religion, economic status, etc.)?
● knows someone who has an issue with alcohol and/or other drugs?
● knows someone whose life has been affected by HIV? (Take note of who raises a hand

for this question and address it later.)

Process Questions
1. What did you notice while we were doing this activity? What does that say about shared

experiences?
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2. Which questions were harder to answer? Why?

3. Why do you think we did this "common ground" activity before hearing from a speaker
who is living with HIV/ watching a video about people who are living with HIV?

Homework
For homework, students should create a poster designed to raise awareness about HIV. The
poster should contain information about modes of transmission, how to get tested, and ways to
reduce risk.

Anonymous Questions Box
Review anonymous questions
Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Activity
Explain family activity
Review the Family Activity for this lesson.

Family Letter 8.6

Dear Parent or Other Caring Adult,
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Many parents wait for their kids to ask a question about sexuality instead of bringing up the topic
of sex and sexuality. But many children won't ask a parent questions about sexual topics, and
some parents may avoid the subject because they are uncomfortable. In fact, a study by the
National Campaign to Prevent Teen Pregnancy (currently publishing as Power to Decide) found
that 87% of U.S. teens said it would be easier to put off having sex if they were able to talk more
openly about sex with their parents. But 37% said they had never had a talk with their parents
on this topic.

Open-ended questions can be used to start these conversations and begin talking about
sexuality in a comfortable way. Remember, it's your right and responsibility to be your child's
primary sexuality educator. Try to stay calm and relaxed. Keep in mind that you're talking about
these things because you care about your child's happiness and well-being. Try these
conversation starters today.

For Kids Who Don't Bring Up the Subject

● "I can't believe how tall you've grown already. Have you noticed other changes in your
body? What do you like (or what don't you like) about the changes you're going
through?"

● "When do you think a person is ready to be a parent?"

Answering Those Tough Questions You Don't Feel Ready for

● "That's a really good question. IVs normal to be curious about (fill in the topic). I'd really
like to talk about it with you but I need some time to think about it first."

● "What Have you heard or learned already about (fill in the subject) and where did you
hear it?"

Questions Parents Can Ask That Open the Door to Discussing Values

● "How do you think people know for sure whether they're ready to have sex?"
● "What do you think about how the couple on (fill in a favorite TV show) deal with each

other when they get angry?"

Ways to Give the Facts and Clear Up Slang While Responding to the Question

Q. Why do we need to talk about this stuff? I'm not having sex.

A. I know it can be embarrassing to talk about, and I get embarrassed, too. But there are so
many things you need to know about as you grow and mature. Your body is going to change,
and some of those changes can seem scary or strange. I want you to have all the right
information so you can stay safe and healthy.

Q. Where do girls pee from?

A. Another word to describe peeing is "urinating." People with a vagina urinate through a
urethra, a small tube in the body that is connected to the bladder. People with a penis also
urinate through the urethra.

Q. Everyone is talking about "hooking up." What does that mean?

A. That’s a great question. I think it means different things to different people. Some people
might use it to describe going out or dating, but others might use it to describe sexual contact in
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a casual way (not in a serious relationship with a partner). Here's what concerns me about that:
(insert your personal and family values here). What do you think "hooking up" means?

Family Activity 8.6
HIV: Do You Know It All?
Instructions: Student and parent or other caring adult should work on the following quiz
together, then discuss the answers on the reverse side. If the statement is true, circle T. If the
statement is false, circle F.

1. T F You can tell by looking whether a person has HIV.

2. T F HIV can be transmitted through six body fluids.

3. T F Saliva is one of the fluids that can transmit HIV.

4. T F People who identify as straight can't get HIV, so they only have to worry
about other sexually transmitted infections (STIs).

5. T F One way HIV can get into another person's bloodstream is through sores
in the mouth.

6. T F Teens need a parent's consent to get an HIV test.

7. T F HIV can be transmitted through mosquito bites.

Parent or Other Caring Adult Signature                                                          Student Signature

Family Activity 8.6
Answer Key

HIV: Do You Know It All?
1. False. HIV (human immunodeficiency virus) is a virus that lives inside a person's body.

Some people believe you can tell whether a person has HIV by looking. The reality is
that some people who have HIV don't even know they're infected. The only sure way for
people to know if they've been infected is to get tested.

2. True. The fluids that can transmit HIV from someone who is infected with the virus are
ejaculate, pre-ejaculate, vaginal fluid, rectal fluid, blood and breast milk. Any sexual
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contact or other behavior (such as sharing needles) that brings someone in contact with
these fluids puts a person at risk for HIV.

3. False. HIV is present in such small amounts in saliva that it cannot be transmitted to
another person.

4. False. Anyone who has sex, regardless of gender or sexual orientation, and comes in
contact with infected ejaculate, pre-ejaculate, vaginal fluid, rectal fluid, blood or breast
milk can get HIV. Because of the way their bodies are made, people with a vagina are
twice as likely as people with a penis to get HIV through vaginal intercourse, but people
with a penis are still at risk. People with a penis and people with a vagina are at equal
risk of getting HIV when exposed to ejaculate through oral or anal sex.

5. True. HIV can be transmitted through oral sex (the sexual behavior of putting the mouth
on the vulva, penis or anus) because ejaculate, pre-ejaculate, vaginal fluid or rectal fluid
could get into the bloodstream through open sores or cuts in someone's mouth (e.g.,
from flossing teeth, canker sores, cold sores).

6. False. Anyone of any age can get sexual health services for HIV testing, STI testing and
pregnancy prevention.

7. False. HIV is a virus that only infects humans. Mosquitoes are insects so they don't carry
HIV. (But some mosquitoes do carry other infections, such as malaria and West Nile
virus.) If a person who has HIV is bitten by a mosquito and that mosquito then bites
someone else, HIV will not be passed through the mosquito bite.

Lesson 8.7
Refusal Skills
Lesson Goals

● Reflect on hearing a first-hand story of living with HIV.
● Model, rehearse and demonstrate refusal skills in sexual contexts.
● Discuss feelings of characters in scenarios and challenges to communication.

Terms to Use
● HIV
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● Refusal
● Body language
● Assertive communication

Process Family Activity
Process Family Activity from Lesson 8.6

Process Questions

1. Did you do the activity with your parent or other caring adult?
2. Name some feelings you had while doing this activity.
3. Name something you learned or. discovered during this conversation.
4. What might you do differently as a result of this conversation with your parent or other

caring adult?

Remind students that it's normal to have a range of feelings after listening to someone share
such personal information about living with HIV. These feelings may be immediate or they may
come out in the future if something triggers the experience, such as a conversation about
protection with a potential sexual partner or something in the media. Encourage students to
seek support and share their feelings with people with whom they feel safe.

Role-Plays
Review communication, refusal and negotiation skills
Tell students that now that they've heard from an HIV-positive speaker or seen a video about
people with HIV, the rest of this class will be used to practice refusal and negotiation skills.

Tell students that unprotected sex is the most common way for STIs, including HIV, to be
transmitted. Ask students how STI transmission relates to communication and refusal skills.
Explain that refusal skills are related to relationship skills (clear communication) and responsible
decision making (making healthy choices regarding sexual activity). Explain that it's also
important for people to use self-awareness to check in with their personal values and feelings
about what they want to do or not do. It's also important for partners to use social-awareness
and relationship skills to recognize that when a partner identifies a boundary it is their
responsibility to respect their partner's boundary. This is an equally significant part of consent.

Ask students to turn to Handout 8.7-3 in the Student Workbook. Clarify the points on the
handout and answer any questions students might have. Ask students how the information on
the handout relates to the idea of healthy communication?

Practice and perform role-plays
Present the Refusal, Negotiation and Communication Skills Scenarios to students. Read one of
the Abstinence scenarios, and give students 2 minutes to write down how they would deal with
that situation.

Break students into pairs. Have them discuss their responses to the sample situation with each
other and pick a response (or a combination of responses) to role-play. After a brief practice
period, ask students to perform their role-plays for each other.

42



Assign additional Skills Scenarios to the partners, making sure that each pair does at least one
Abstinence scenario and one Protection Methods scenario. Ask students to pay special
attention to assertive communication and clear body language as they practice their role-plays.

Then have student pairs read the scenarios and perform their role-plays from their seats. As
each pair of students performs, discuss the process questions.

Process Questions
For the actors

1. What was most challenging to communicate in the role-play?

2. What did you do to keep the communication in the role-play effective and assertive?

3. Which SEL skills did you use in the role-play?

For the class

1. How do you think each character felt during the conversation in the scenario? Why?

2. How did their body language communicate their feelings?

3. What were the biggest challenges of this situation?
4. What did you see the characters do or say to overcome those challenges? (Make sure

that SEL skills are included in the debrief.)

5. How could the skills demonstrated in this role-play be applied to real life?

Anonymous Questions Box
Review anonymous questions

Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Letter 8.7
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Dear Parent or Other Caring Adult,
For many teens, saying "no" assertively is one of the most difficult aspects of a friendship or
romantic relationship. Teens may think that saying "no" to a friend or dating partner will make
them seem immature, or cause them to be left out or rejected. Some worry that refusing may
hurt someone's feelings.

Coping with peer pressure from friends or partners can be hard for young people. Surveys find
that many teens misrepresent or exaggerate their sexual experiences in order to fit in. They
need to know that having sex or engaging in other risky behaviors to please a partner or a friend
won't make them feel good about themselves.

One way to help teens build self-confidence to say "no" more easily is to stress self-respect and
being assertive. Young people need to know they have the freedom to choose, and the right to
refuse to have sex at any time, for any reason. It doesn't matter how far they have gone or
whether they have had sex before. They always have the right to refuse, even when they are
older with a future partner. Parents and other trusted adults can support teens in knowing that
what they do with their bodies is their own business and nobody else's. Encourage your children
to respect their bodies, feelings and choices.

The Family Activity gives you a chance to talk about and practice refusal skills. Remember,
talking to teens before they are involved in a serious relationship helps them build the skills
to make healthier, safer and better-informed decisions related to sexuality.

Family Activity 8.7
Using Refusal Skills
Instructions: Student and parent or other caring adult should answer and discuss the following
questions together.

1. Count how many times each of you said "no" today. Were any of those times more
difficult than others? Why?

2. What makes saying "no" easy, and when might it be more difficult?

3. What was the most difficult "no" you've ever had to say to anyone?
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What can make it difficult for a person to say "no" to sexual pressure?

4. What might make it easier to say "no" to sexual pressure?

5. Take a few minutes to imagine a life situation in which a person might want to say "no."
Practice using the following parts of saying "no" effectively.

a. Say the word "no" firmly, directly and clearly.

b. Give a strong nonverbal "no" message.

People need to practice a lot when learning a new skill. It's important to practice in many
contexts, especially at home in real life. Tomorrow, be aware of when you say "no." Pay
attention to which situations are more difficult than others. Notice which part of the
refusal skills work or don't work, and think about what you could do to make it easier next time.

Parent or Other Caring Adult Signature                                                   Student Signature

Lesson 8.8
Goals and Decision Making

Lesson Goals
● Consider goals for the future.
● Describe how sexual decision making can create an unplanned situation that affects

future goals.

Terms to Use
● Goals
● Decision making
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Process Family Activity
Process Family Activity from Lesson 8.7

Process Questions

1. Did you do the activity with your parent or other caring adult?

2. Name some feelings you had while doing this activity.

3. Name something you learned or discovered during this conversation.

4. What might you do differently as a result of this conversation with your parent or other
caring adult?

"Who Will I Become?" Brainstorm
Students brainstorm future wishes

Explain that today's lesson will give students a chance to consider their futures and develop an
understanding of how unexpected outcomes of certain behaviors could affect their life goals.

Write on the board, "Who Will I Become?" Then ask students to brainstorm things they would
like to have, to do or to have done in 5 to 8 years (or whatever time frame seems most relevant).
These should be goals and plans students can earn or achieve, rather than things that will be
given to them. Examples might include graduaång from high school or college, having a job,
making money, traveling, having a car, living in their own place, having a partner, etc. Make a list
on the board.

Tell students it's now their turn to come up with their own personal lists. On a blank piece of
paper, they should write down their future goals. They can repeat items listed on the board, if
appropriate, as well as any other personal things they think of.

Encourage students to hold on to their lists after they complete the next activity. They may want
to put it away in a safe place to look at in the future to see what they hoped for when they were
eighth graders.

Process Questions
1. Name some feelings you had while thinking about 5 years from now.

2. How does setting goals for yourself affect your future? (Helps in making decisions now.)
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3. Name some times in your life when you might face big changes. How might you apply
this activity to your life in the future? (May adjust goals, set new goals, think more about
short-term and long-term decisions.)

Link risks and behaviors

Finish by explaining how having goals or a life plan can make decision making in the present
easier. In SEL terms, self-awareness about the future and self-management can help people
make responsible decisions. Explain that, in previous lessons this year, students heard about
some of the risks of various sexual behaviors. In the next activity, they'll have the opportunity to
see how some of these risks might apply to real life.

Anonymous Questions Box
Review anonymous questions

Address student questions from the Anonymous Questions Box. Give students a new question
prompt to answer if they don't have one about the class material, and remind students to place
their anonymous questions in the box as they leave the classroom.

Family Letter 8.8

Dear Parent or Other Caring Adult,

This week in class, your child thought about personal goals and how sexual decision making
can affect goals. Self-esteem is a powerful influence that affects goal setting, as well as sexual
decision making. Teens who feel good about themselves are more likely to make positive
decisions about school, friends, relationships, sex, drugs and much more. The parents' role in
nurturing a child's self-esteem is very important.

You can help your child acknowledge personal values, abilities and strengths. The teen years
can be hard on a young person's self-esteem at times. Point out the growth you've noticed.
When you need to reprimand your child, focus on the behavior as being unacceptable, not the
person. Tell your child "I love you" often.

47



Encourage your child to repeat positive image-building statements (affirmations) every day, such
as "I'm successful," "I like myself," and "I have a good attitude."

Work to set short-term goals at which your child can be successful. Give your child the freedom
to make decisions, take on responsibilities, and make mistakes. Then process the results
together.

Each success builds self-esteem. With higher self-esteem, comes a greater chance of having a
positive, fulfilling life.

Family Activity 8.8
A Future Letter

Instructions: Imagine opening up an envelope in 1 year, 3 years or at your high school
graduation day, that is addressed to you from your parent (if you are the child now) or from your
child (if you are the parent now). The envelope contains a letter from the other person stating
hopes, dreams, wishes and goals for you for your future. These can include career, health,
relationships, family, travels, or personal qualities.

The student and parent or other caring adult should each write that letter to the other person.
Exchange and read each other's letters. Take a few minutes to talk about why you chose a
certain goal for the other person or why you have a special hope for the other person.
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Then seal each letter in an envelope with the other person's name on it. Put the letters in a safe
place where you can keep track of them. Open them in 1 year, 3 years, or at your high school
graduation day, and share these life affirmations with each other!

Parent or Other Caring Adult Signature                                          Student Signature
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