
 

1 of 5 

Highly Capable Services 
Frequently Asked Questions 

 

 

 

Q1: Who are “highly capable” students? 

 

―Highly capable‖ means children and youth whose superior performance or potential for accomplishment requires a 

differentiated and challenging education program to meet their needs in any one or more of the following areas: 

 

1) capacity to learn with unusual depth of understanding, to retain what has been learned, and to transfer 

learning to new situations; 

2) capacity and willingness to deal with increasing levels of abstraction and complexity earlier than their 

chronological peers; 

3) creative ability to make unusual connections among ideas and concepts; 

4) ability to learn quickly in their area(s) of intellectual strength; and 

5) capacity for intense concentration and/or focus.  WAC 392-170-036 

 

The top 3-5% of students in overall academic ability, or in a specific academic domain, are generally considered as 

highly capable. 

 

The statement is occasionally made by parents or educators that ―all children are gifted and talented‖.  

 

Everyone accepts that all children are unique, special, important, have personal strengths and weaknesses, 

and have contributions to make to the classroom, and ultimately to their communities and society. However, 

the term highly capable refers, under administrative law, to a specific population that has specific 

educational needs. While almost everyone would agree that every child should have vaccinations to enter a 

public school, not everyone needs insulin injections every day. The latter is based on identified need by a 

qualified professional. The same would hold true for students with differentiated educational needs. 

 

 

 

Q2: Why are highly capable programs needed? 

 

Dr. Barbara Clark, in her book Growing Up Gifted: Developing the Potential of Children at Home and at School 

(2008), identifies a number of rationale for providing gifted services, including: 

 

1) The school, as an extension of society’s principle of equity, purports to provide an equal educational 

opportunity for all children so they can develop their intellect and talents to the fullest potential. Because all 

children must, therefore, be educated at their level of development, it is against the principles of a just society 

to refuse gifted and talented children the right to educational experiences appropriate to their developed level 

of ability. 

2) Society gains from the greatest advancement of all the abilities and from the highest development of all the 

talents of all its members, whatever their areas of strength. 

3) When human beings are limited and restricted in their development, we run the risk of creating both physical 

and psychological dysfunction. 

4) When the needs of the gifted and talented students are recognized and the educational program is designed to 

meet their needs, these students make significant gains in achievement, and their sense of competence is 

enhanced. 

 

We believe that every student in the Kelso School District has the right to an education that begins with their 

abilities and skills as they enter school, and addresses their needs in a way that challenges and supports them to 

make appropriate and dynamic growth. Our goal is for each student to make a year of more worth of growth each 

school year no matter where they start. Students who demonstrate giftedness in a particular academic area should 

have curriculum content and pace that are commensurate with their abilities and needs in order to facilitate that 

growth. The more accelerated a student’s abilities, the more severe is their need, and the more difficult is to meet 

their needs in the regular classroom. The aim of gifted programs in all of their forms (pull-out classes, subject 

acceleration, magnet classrooms, etc.) is to address student academic and affective needs in ways that are difficult to 
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achieve within the regular classroom through engagement, in learning that is more complex and abstract, and 

involves the elements of differentiation, enrichment and acceleration. 

 

 

 

Q3: How are students identified for highly capable program services? 

 

Students who are highly capable are identified via multiple objective measures using a case study approach.  

Assessments measuring aptitude, achievement, creativity and motivation are the cornerstones of the assessment 

process, but the Highly Capable Review Committee, the school-based selection committee that makes decisions 

about student eligibility, will also look for indications of exceptional performance or potential through qualitative 

evidence obtained through interviews, observations, portfolios, work samples, academic records, and/or 

performances and other quantitative data.  WAC  392-170-055 

 

Identification Process 

There are basically three stages in the identification process:  (1) nomination/referral; (2) evaluation; and (3) 

selection. Nominations may be made at any time and are reviewed quarterly.  

 

 

Stage 1:  Nomination/Referral 
 

There are three routes to referral for further evaluation: 

 

1. Screening by Data – State or nationally normed testing data and results of the CogAT 7 Screening test 

administered to all students at the end of grade 2 are used to locate candidates for referral. The district will also 

review the test records of transferring students and will automatically refer students whose prior test records 

indicate exceptional aptitude or achievement. Screening of test data or transfer records never excludes a student 

from consideration. Students not referred through screening may be referred through nomination. 

 

2. Nomination by Observers – Educators, parents/guardians, specialists, and members of the community may 

nominate students. Students may also nominate themselves. Nominations result in automatic referral for further 

evaluation. 

 

3. Transfer Records – Students whose records from schools outside of Kelso School District indicate eligibility for 

highly capable services are also referred for further evaluation. Students who were identified as highly capable 

in outside districts have top priority for re-evaluation to ensure continuity in services.  WAC 392-170-045 

 

 

Stage 2:  Evaluation 
 

Once parent permission is obtained, multiple pieces of recent objective data, validated for the specific purpose for 

which they are used, are collected and reviewed by the school-based Highly Capable Review Committee (HCRC). 

The HCRC reviews quantitative and qualitative data for each referral and makes decisions from a case study of the 

Student Body of Evidence regarding eligibility or ineligibility for services of the Highly Capable Program based 

upon need.  WAC 392-170-055/075 

 

Possible Quantitative Data Instruments: 

 Ability:  Cognitive Ability Test, Cogat 7 Screener and others 

 Achievement:  MAP, MSP, SBA, BAS and others 

 Observations by Teachers:  Scales for Rating the Behavioral Characteristics of Superior Students (SRBCSS, 

otherwise known as ―Renzulli Scales‖) 

 

Possible Qualitative Data Instruments: 

 Portfolio Academic Records 

 Interview Work samples and other evidence 

 Observational Evidence Awards, Accomplishments 
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Stage 3:  Selection 
 

Eligibility is determined by a case study process designed to find the district’s most highly capable who demonstrate 

aptitudes and achievements well-above grade level and demonstrate clear need for advanced services. 

 

Notification of Determination 

Once a determination has been made, parents/guardians receive written confirmation of the committee’s decision 

together with a description of the evidence used during the evaluation process. If found eligible, services will begin 

once parent permission has been received. If found ineligible, the student may be nominated again during another 

school year.  WAC 392-170-047 

 

Appeals 

Advocacy for individual students is encouraged in the eligibility process. If parents/guardians disagree with 

placement decisions, they are welcome to offer additional data for the Appeals Committee to review. Appeal forms 

and directions are available online or by contacting the Department of Teaching & Learning at 360/501-1926.  WAC 

392-170-076 

 

Exit Procedures 

Once identified, students receive continuous services matched to their current readiness and achievement levels in 

areas of specific academic strength. Parents have a right to withdraw their child from the program at any time or to 

ask for ―time off.‖ The intensity of services for individual students may be adjusted over time, and interventions 

may be requested to help under-achieving children become more successful.  Parents/guardians will be involved in 

establishing intervention goals and timelines. If interventions fail, it may be necessary to exit the child from the 

program.   

 

 

 

Q4: What services are available for highly capable students in Kelso School District? 
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Q5: Isn’t gifted education elitist, considering that these students are smart enough to “make it” on their 

own? 

 

Susan Winebrenner explains in her book Teaching Gifted Kids in the Regular Classroom, ―equity doesn’t mean that 

all students should have the same learning experiences. It means that all students should have an equal opportunity 

to make progress in their own learning. Reverse discrimination can occur when gifted students are always placed in 

heterogeneous groups, where it’s unlikely that their learning experiences will be consistently challenging. It’s not 

equitable when all students in a mixed-ability classroom are presented with the same level of difficulty.‖ 

Winebrenner goes on to say that school athletics is, in essence, a gifted program that is generally accepted and 

promoted in our secondary schools. Gifted athletes receive special treatment and specialized coaching/training to 

help them succeed in their endeavors, and reach their potential in their area of giftedness. She proposes, ―if our 

culture can openly support giftedness in bodily-kinesthetic abilities, we ought to be able to offer similar support in 

other categories of learning in which some youngsters clearly excel‖ (p.178) 

 

In their book, Education of the Gifted and Talented (2004), Gary A. Davis and Sylvia B. Rimm speak to this 

question. They suggest that some common reactions to proposals regarding gifted education include ―Those kids 

will make it on their own‖, or ―Give the extra help to kids who really need it!‖ The argument is that providing 

special services for highly able or talented students is ―elitist‖—giving to the ―haves‖ and ignoring the ―have 

nots‖—and therefore unfair and undemocratic. Many students need special help. The rights of slow learners, 

students with physical or psychological disabilities and students with language or cultural differences, are 

vehemently defended, and they should be, [but] gifted students also have rights and these rights are often ignored. 

Just as with other exceptional students, students with gifts and talents also deserve education commensurate with 

their capabilities. It is unfair to them to ignore, or worse, to prevent the development of their special skills and 

abilities and depress their educational aspirations.‖(p. 2). A false sense of superiority sometimes surfaces in students 

who know that they already have mastered what their peers may struggle with. Putting high achieving students with 

their academic peers allows them to see themselves as one in a group of bright students, rather than always ―top 

dog‖. Healthy self-esteem comes from struggling with and overcoming obstacles and challenges. Giving  students 

whose abilities have been under-challenged and needs under-served the opportunity to work as hard at appropriately 

difficult curriculum as most students work in their regular classroom on grade level assignments will likely bring 

them a balance of humility, satisfaction, and pride that is healthy for all students. 

 

To those who argue that gifted students will ―make it on their own,‖ Rimm explains that some do not. Research 

shows that 10 to 20 percent of high school dropouts are in the tested gifted range. ―Almost invariably, gifted 

dropouts are underachievers, talented students who are unguided, uncounseled and unchallenged‖ (Rimm, p.3). The 

widely cited A Nation at Risk report by the National Commission on Excellence in Education (1983) reported ―over 

half the populations of gifted students do not match their tested ability with comparable achievement in school.‖ The 

Utah Gifted and Talented Handbook addressed the misconception that these students can make it on their own: 

 

When “make it” refers to the likelihood that gifted and talented students will meet grade level objectives on 

end-of-year criterion-referenced tests, it is very likely that they will succeed, meeting minimum criteria for 

adequate yearly progress. So if “make it” refers to a short-term achievement goal, gifted and talented students 

often do so “on their own”. However, if “make it” refers to a more long-term objective of life success, the 

misconception doesn’t hold. Gifted and talented students are just as much at risk as other populations for 

suicide, mental illness…juvenile delinquency, drug abuse, and dropping out of school. The greatest concern for 

gifted and talented learners is under achievement. While estimates vary, most scholars would agree that the 

majority of gifted and talented students underachieve. The reasons for this are varied and complex—including 

personal, family and societal issues. However, one primary cause of underachievement can be laid squarely at 

the feet of schools—the mismatch between a student’s developmental readiness for challenging work and the 

education program he or she is offered. This failure to provide learning experiences based on specific need of 

specific students frequently results in a failure of the student to “make it” where make it” refers to the 

realization of the potential the student brought into the school in the first place. (p.10) 

 

 

 

Q6: What resources are available for parents of highly capable students? 

 

 Hoagies’ Gifted Education www.hoagiesgifted.org 

The all-things gifted resource for parent, educators and students that you’ve been searching for. Hoagies’ Gifted 

Education Page offers a nearly endless supply of resources, articles, books, and links. 

http://www.hoagiesgifted.org/


 

5 of 5 

 

 National Association of Gifted Children www.nagc.org 

The national organization for parents, teachers, educators, other professionals, and community leaders who 

unite to address the unique needs of children and youth with demonstrated gifts and talents as well as those 

children who may be able to develop their talent potential with appropriate educational experiences. 

 

 Supporting the Emotional Needs of Gifted (SENG) www.sengifted.org 

SENG is dedicated to fostering environments in which gifted adults and children, in all their diversity, 

understand and accept themselves and are understood, valued, nurtured, and supported by their families, 

schools, workplaces and communities. 

 

 Northwest Gifted Child Association www.nwgca.org 

NWGCA has been active in supporting Washington parents since 1953, offers a free email newsletter, a yearly 

conference, presentations in local communities, and advice for parents of gifted children. 

 

 Prodigy Northwest www.prodigynw.org 

Prodigy Northwest provides students, parents and educators access and awareness to a broad assortment of 

learning topics relating to giftedness in youth. 

 

 

 

Q7: What resources are available for highly capable students? 

 

Visit Hoagies’ Gifted www.hoagiesgifted.org/hoagies_kids.htm for numerous links to book lists, websites, 

webcasts, simulations, videos, web pages, magazines, and smart toys in math, natural and social sciences, the arts,  

and programming and many more topics. Below, find some great books on how to navigate ―being different‖ or 

―highly capable.‖ 

 

 101 Success Secrets for Gifted Kids: The Ultimate Handbook  by Christine Fonseca  

A must-read for gifted kids ages 8 to 12 who want to find success in school and life. If you know gifted kids, 

they will love the 101 awesome secrets, tips, and tricks included in this book! 

 

 Bookmarked: Teen Essays on Life and Literature from Tolkien to Twilight  by Ann Camacho 

Young people from a wide range of backgrounds reflect on how words from literature connect with and 

influence their lives, goals, and personal philosophies. Topics include suffering the death of a parent, facing a 

life-threatening illness, letting go of perfectionism, making friends, realizing goals, and grappling with 

questions of faith and sexuality. Books cited range from The Grapes of Wrath and The Great Gatsby to Twilight 

and Lord of the Rings. 

 

 The Gifted Kids' Survival Guide (For Ages 10 and Under)  by Judy Galbraith. 

 

 The Gifted Teen Survival Guide: Smart, Sharp, and Ready for (Almost) Anything  by Judy Galbraith and Jim 

Delisle  

Updated 4th version is better than ever, keeping the best themes from the older versions but in a readable new 

format, and including lots of new stuff, too. The ultimate guide for teens includes "discover virtual learning, 

find a cure for the common college, learn the value of mistakes, manage expectations and embrace your 

passions!" 

 

 Philosophy for Kids: 40 Fun Questions That Help You Wonder...About Everything!  by David A. White  

"What does it mean to be fair?" "How do you know who your friends are?" "What is time?" "Are you the same 

person you were five years ago?" "Can something logical ever not make sense?" If you have ever wondered 

about questions like these, you are well on your way to becoming a philosopher!  

 

 Smart Teens' Guide to Living with Intensity: How to Get More Out of Life and Learning  by Lisa Rivero 

A guide for pre-teens and teens who are a little more...more intense, more creative, more interesting, and yes, 

sometimes even called "more difficult." A teen's perspective into growing up as a gifted teen today. And for the 

parents, A Parent's Guide to Gifted Teens: Living with Intense and Creative Adolescents. 

 

http://www.nagc.org/
http://www.sengifted.org/
http://www.nwgca.org/
http://www.prodigynw.org/
http://www.hoagiesgifted.org/hoagies_kids.htm
http://www.prufrock.com/101-Success-Secrets-for-Gifted-Kids-P892.aspx?afid=1
http://www.amazon.com/exec/obidos/ASIN/1575423960/thehoagiesgifted/
http://www.amazon.com/exec/obidos/ASIN/1575423227/thehoagiesgifted/
http://www.amazon.com/exec/obidos/ASIN/1575423812/thehoagiesgifted/
http://www.prufrock.com/Philosophy-for-Kids-P102.aspx?afid=1
http://www.amazon.com/exec/obidos/ASIN/1935067001/thehoagiesgifted/
http://www.amazon.com/exec/obidos/ASIN/0910707995/thehoagiesgifted/

