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INTRODUCTION 

 

The Exeter-West Greenwich Regional School District (EWGRSD) is committed to partnering 

with schools, staff and families in order to provide an exceptional educational experience for 

every student in a safe environment.  The Special Services Department‟s goal is to ensure all 

students with disabilities receive their federally guaranteed free, appropriate public education 

(FAPE) in the least restrictive environment (LRE), thus promoting inclusive schooling.  

EWGRSD is an inclusive school community and places a high priority on meeting the needs of 

all children within the context of the general education program and classroom.  This inclusion 

ensures all students achieve optimal academic growth while developing socially, emotionally 

and physically as well as allows children to be full members of our community.  

 

The EWGRSD Special Services Department offers a wide range of continuum of supports and 

services designed to identify and serve students including Child Find, specialized instruction, 

speech-language therapy, occupational therapy, physical therapy, psychology and social work 

services.  Students are determined to be eligible for special education by meeting state criteria 

in one or more state defined disability areas.  

 

The Special Services Department at EWGRSD is committed to provide: 

● Individualized research-based services to students while supporting parents and staff to 

meet the unique needs of students 

● A full continuum of special education and related services in the least restrictive 

environment for students with disabilities from age 3-21 

● Experiences for all individuals to be educated to the extent appropriate in general 

education settings, and to be as inclusive as possible in its practices in serving students 

with special needs 

● Partnering with parents to promote the collaboration among the school, home and 

community that enables all students to achieve throughout their educational experience 

and beyond 

 

The Resource Guide has been designed to provide essential guidance and to help inform all of 

our internal and external partners regarding the special education process and supports. 

“Special education” is defined as “specially designed instruction, at no cost to the parents, to 

meet the unique needs of a child with a disability.”  Included within the document are resources 

and tools as well as useful tips meant to enhance one‟s understanding of the regulations which 

in turn leads to accelerated student outcomes and learning.  

 

Individuals with Disabilities Act (IDEA) 

Congress enacted IDEA based on its finding that “disability is a natural part of the human 

experience and in no way diminishes the right of individuals to participate in or contribute to 

society.”  Under the IDEA and its related federal regulations which govern special education, 

students with disabilities have a right to receive a free appropriate education (FAPE) in the least 

restrictive environment (LRE). The IDEA defines students with disabilities as students, ages 3 

through 21, who have been identified with one of the disabling conditions identified in the 
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statute, which adversely affect educational performance and require special education. The 

IDEA and its implementing regulations provide students with disabilities and their 

parents/guardians with procedural safeguards regarding the identification, evaluation, and 

educational placement of and the provision of a FAPE to students with disabilities. Improving 

educational results for children with disabilities is an essential element of our national policy of 

ensuring equality of opportunity, full participation, independent living, and economic self-

sufficiency for individuals with disabilities.” 

 

Section 504 of the Rehabilitation Act of 1973 

The purpose of Section 504 of the Rehabilitation Act of 1973 is to (1) eliminate discrimination on 

the basis of disability in any program or activity provided by school districts and other 

educational providers that receive federal financial assistance and (2) ensure that students who 

are Section 504-eligible have equal educational opportunities equivalent to those of their 

nondisabled peers. Unlike the IDEA, Section 504 does not limit coverage to certain categories 

of disabilities and no categorical labels are listed.  Instead, a student with a disability under 

Section 504 is defined as one who (1) has a physical or mental health impairment that 

substantially limits a major life activity (2) has a record of such an impairment, or (3) is regarded 

as having such an impairment. 

 

PARENT INVOLVEMENT 

State and federal laws/regulations governing the administration of educational programs for 

students with disabilities recognizes the important role of parents in the special education 

process.  Parents and the school personnel should establish a positive relationship with shared 

goals and a common understanding of the student‟s needs at home, school and in the 

community.  

 

Parents Should: 

● Be fully informed about the services available in or through their child‟s school 

● Know the special needs of their child 

● Know their child‟s rights 

● Participate in meetings to determine eligibility and to develop the Individualized 

Education Program (IEP) 

● Ask questions and voice concerns when unsure of terms, language and the 

appropriateness of their child‟s programs, the school‟s recommendations, etc 

● Share letters, reports or other materials that can help the school understand their child 

and provide appropriate services.  Be sure to keep a copy of these items 

● Keep all documents and correspondence from the school that are important such as 

IEPs, samples of work, notices regarding dates of meetings, etc 

● Develop an ongoing working relationship with those persons responsible for providing 

services 
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MULTI TIERED SYSTEM OF SUPPORTS (MTSS) 

 

MTSS is a multi-step problem solving team process of providing instruction and support to 

students to promote the academic and behavioral success of all students. The MTSS process is 

a general education practice which utilizes various staff that partner with families as they 

assess, implement and monitor evidence based strategies as a team. Educators, school 

psychologists, social workers, reading specialists and others are valued for their expertise and 

contribute to the methodology used. MTSS system supports all areas of academics and 

behavior. The MTSS process is flexible and designed by school districts to meet the needs of 

their students.  

 

There are essential components to the MTSS process including 

● High quality curriculum and instruction in the general education classroom 

● Universal screenings that review the progress of all students 

● Problem solving method designed to inform development of interventions 

● Evidence based interventions to support students in the area of need 

● Data based decision making and progress monitoring in order to examine how a child is 

doing on a specific skill, determine progress and whether an intervention is successful 

 

At EWGRSD, school teams engage in the MTSS process to ensure all students are receiving 

academic and behavior supports in order to be successful.  

 

MTSS- 3 Tiers of Supports 
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Tier 1: High quality, universal instruction in the core curriculum and supportive 

learning environments → (all students) 
Tier 1 is the core curriculum and instruction that all students receive.  More specifically, it is 

general academic and behavior instruction designed and differentiated for all students in all 

settings.  At EWGRSD teachers effectively differentiate instruction by providing built in supports 

and flexible approaches that can be customized and adjusted for individual learning needs  with 

the goal of removing or reducing barriers to learning.  Teachers collaborate with other teachers, 

professionals, support specialists (e.g. reading specialist, interventionists, social workers, 

speech-language pathologists) and parents to assist students in achieving grade level learning 

goals.   

 

Tier 2: Additional, targeted academic and behavioral supports where needed → 

(some) 
Tier 2 instruction and interventions are provided in addition to the core instruction (Tier 1) that all 

students receive. Tier 2 instruction does not substitute for the core program – it supplements the 

core program (e.g., preview, re-teach, review, front load academic vocabulary). A primary 

purpose of Tier 2 instruction is to strengthen the academic and/or behavior skills of students that 

serve as barriers to success in Tier 1. Tier 2 is focused, targeted instruction, interventions, 

and/or supplemental supports that are provided to students who share common 

academic/behavioral needs. Students are assessed and progress is monitored more frequently 

than students receiving only Tier 1 instruction.  

 

At EWRSD, teachers, professionals, and support specialists collaborate and engage in the 

problem solving process in order to develop an instructional plan to try to reduce barriers to 

learning.  Specific interventions along with assessment activities and timelines are outlined in 

order to assess whether or not the plan is effective in reducing the problem.   Implementation of 

these targeted supports and process allows for early identification of students at risk and the 

ability to match intensity of support with level of student need. 

 

Tier 3: Deep & intensive supports based on individual and small group needs → 

(few) 
For those students who do not respond positively to those intervention plans outlined and 

implemented with fidelity in Tiers 1 and 2, they may benefit from the most targeted, 

individualized instruction. Just like in Tier 2, collaborative teams analyze data from previous 

intervention attempts to inform decisions about an individual plan.   In Tier 3 students receive 

increased time and intensity of instruction and/or behavioral supports.  Tier 3 instruction focuses 

on a more narrow set of skills and is delivered in small groups or individually.  Students are 

assessed and progress is monitored more frequently than students receiving Tier 1 and/or Tier 

2 instruction.   
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CHILD FIND 

 

Child Find is the legal requirement for schools to find children who have disabilities and need 

services.  The Child Find mandate (300.11 Child Find) in IDEA requires all school districts to 

have in effect policies and procedures to ensure that-  

(i) All children with disabilities residing in the State, including children with disabilities 
who are homeless children or are wards of the State, and children with disabilities 
attending private schools, regardless of the severity of their disability, and who are in 
need of special education and related services, are identified, located, and evaluated; 
and 
(ii) A practical method is developed and implemented to determine which children are 
currently receiving needed special education and related services. 

  

The purpose of Child Find is to seek out and identify all children between birth and 21 years of 

age who may need special education and/or related services to address problems that might 

interfere with their future development and learning.  The mandate also makes it clear that 

infants and toddlers are included.  This helps make sure that there is a comprehensive system 

in place for identifying young children with disabilities in order to ensure the needed early 

intervention services are provided.  These programs help parents find out if their young children 

are on track and provide appropriate services early in the child‟s life.  

 

Early intervention services are key to prepare students for education and their future. Rhode 

Island‟s Early Intervention (EI) is a program designed to help families support the growth and 

development of their infants and toddlers, birth through 3, who are delayed in their development 

or have a diagnosed condition known to cause developmental delay. All children who receive 

services through Early Intervention are contacted, receive a home visit/transition meeting at 28 

months and will receive an assessment and hold eligibility determination at Lineham prior to 

their 3rd birthday.  This ensures a smooth transition from early intervention. 

 

Developmental Screenings are offered through the EWGRSD Child Outreach 

program.  Screenings are conducted at Lineham School Early Learning Center at 859 

Nooseneck Hill Road, West Greenwich or at local early care and education centers.  The 

screenings provide a broad picture of a child‟s development and ensure that critical milestones 

are being met.  Screenings are appropriate for and encouraged for all children ages 3, 4, and 5, 

and appointments can be made by calling 397-3771.  Any concerns or questions raised during a 

screening will be addressed with families by the Early Childhood Coordinator. 

 

At any time, school personnel or a parent/guardian can make a referral for a full individual 

evaluation for a student (see below “making a referral” for more information). 

 

 

 

 

http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CB%2C300%252E111%2Ca%2C1%2Ci%2C
http://idea.ed.gov/explore/view/p/%2Croot%2Cregs%2C300%2CB%2C300%252E111%2Ca%2C1%2Cii%2C
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SPECIALIZED SERVICES PROCESS: OVERVIEW 

 

School Teams 

At EWGRSD, school teams meet weekly with the purpose of collaborating regarding students 

and determining supports and strategies to meet students‟ educational needs.  The teams may 

consist of teachers, reading/math specialist, school administrator, district administrator and 

support staff.  As needed, they review student concerns as well as data and recommend 

academic and/or behavioral strategies in an attempt to improve student performance in the 

general education setting.  Monitoring progress is an intricate part of the process to evaluate the 

effectiveness of the strategy.  

 

Making a Referral 

At any time, school personnel or a parent/guardian can make a referral for a full individual 

evaluation.  The purpose of the evaluation is to determine if there is a disability hindering the 

student progress.  At the point of the referral, the school has 10 school days to respond.  The 

school team typically including the psychologist, social worker and/or speech-language 

pathologist will assist in determining if an evaluation is warranted at that time.  A meeting will be 

held and the “Team Meeting and Team Minutes” document will be completed. Parent/guardians 

will receive notification of the decision in writing along with the reason(s) for that decision.   

 

If the decision is made to conduct an evaluation, the following steps will be applied: 

 

Special Education Permission to Evaluate 

Areas of concern will be reviewed and the team determines which areas will be assessed (e.g. 

social/emotional, motor, speech-language).  Parent/guardian provides input into the decision.  

Parent/guardian must sign a form giving consent for the evaluation(s) to take place.  In addition 

to the consent for evaluation, the parent will receive a copy of the Procedural Safeguards.  That 

document explains parent legal rights as they related to special education services.  Under 

IDEA, an initial evaluation must be completed and Eligibility Determination occur within 60 days 

of receiving written parental consent to evaluate.  
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Evaluations Completed 

Evaluations are completed for all areas of concern.  Evaluations may consist of student 

observations, interviews, informal and formal assessments.   

 

Eligibility Determination Conference/ Development of Individualized Education Program 

(if warranted) 

Once the evaluations have been completed, the parent/guardian will be asked to attend another 

meeting called an Eligibility Determination Conference.  At this conference, the results of the 

evaluation(s) will be explained and it will be determined if the student is eligible to receive 

special education services under the IDEA.  If the student is not eligible to receive special 

education services under IDEA, the school staff should discuss other options such as receiving 

tiered supports or, if appropriate, consideration of a 504 plan, to continue to address student 

concerns.  
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ELIGIBILITY DETERMINATION 

 

The IEP team including the parent meets 10 school days or more after parent/guardian receive 

the conference notification form to review the information gathered through the evaluation 

process.  The IEP team determines whether or not the student has a disability, if the disability 

has adverse affects on the student‟s education performance and whether he/she needs special 

education and related services.   

 

Based on IDEA, no single measure or assessment shall be used as the sole criterion for 

determining whether the child has a disability and for determining an appropriate educational 

program. According to IDEA, it is best practice that a full and individual evaluation be 

comprehensive and appropriate to the concerns indicated as well as all areas related to the 

suspected disability(ies).  

 

Under IDEA, a child with a disability may have a physical, emotional, learning or behavioral 

problem that is educationally related and requires special education and related services. Below 

are  general guidelines that outline the federal/state descriptors of eligibility categories.  

Students may be eligible in one or more of the categories.  

 

IDEA Disability Categories 

●  Developmental Delay 

●  Specific Learning Disability 

●  Emotional Disability 

●  Intellectual Disability 

●  Autism 

● Other Health Impairment 

● Traumatic Brain Injury 

● Deafness 

● Deaf-Blindness  

● Hearing Impairment 

● Visual Impairment 

● Multiple Disabilities 

● Orthopedic Impairment 

● Speech or language impairment  

 

Developmental Delay 

Children aged 3 through 8 experiencing developmental delays. (1) Child with a disability, for 

children aged 3 through 8 (up to the child„s ninth birthday), includes a child who shall qualify for 

special education and related services when the child is experiencing a developmental delay or 

a disability, as determined by the evaluation process; and (2) Who, by reason thereof, needs 

special education and related services.  

 

● A developmental delay or disability is defined as a twenty five per cent (25%) delay 

and/or score equal to or greater than two standard deviations below the mean in one of 
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the following areas of development; or a score equal to or greater than 1.5 standard 

deviations below the mean in two (2) or more of the following areas: Physical 

development, cognitive development, communication development, social or emotional 

development, or adaptive development.  

 

Specific Learning Disability (SLD)  

A disorder in one or more of the basic psychological processes involved in understanding or in 

using language, spoken or written that may manifest itself in the imperfect ability to listen, think, 

speak, read, write, spell or to do mathematical calculations, including conditions such as 

perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia and developmental 

aphasia. As defined by IDEA, learning disabilities do not include, learning problems that are 

primarily the result of visual, hearing, or motor disabilities, mental retardation, emotional 

disturbance, or environmental, cultural, or economic disadvantage. 

An IEP team must use a process that determines how a child responds to scientific, research-

based interventions (MTSS) as part of the evaluation procedures to determine special education 

eligibility under the category of specific learning disability (SLD).  

 

Emotional Disturbance  
An Emotional Disability is condition exhibiting one or more of the following characteristics over 
an extended period of time and to a marked degree that adversely affects a child‟s educational 
performance:  

 An inability to learn that cannot be explained by intellectual, sensory, or health 
factors; 

 An inability to build or maintain satisfactory interpersonal relationships with peers and 
teachers; 

 Inappropriate types of behavior or feelings under normal circumstances; 

 A general pervasive mood of anxiety or unhappiness or depression;  

 A tendency to develop physical symptoms or fears associated with personal or 
school problems.  

 
This disability Includes schizophrenia but does not apply to children who are socially 
maladjusted, unless it is determined that they have an emotional disturbance. 
 

Intellectual Disability 

Until Rosa‟s Law was signed into law by President Obama in October 2010, IDEA used the term 

“mental retardation” instead of “intellectual disability.” Rosa‟s Law changed the term to be used 

in the future to “intellectual disability.” The definition itself, however, did not change and is as 

follows: A significantly sub-average general intellectual functioning, existing concurrently with 

deficits in adaptive behavior and manifested during the developmental period, that adversely 

affects a child‟s educational performance (mild, moderate, severe/profound) 

 

Autism  

A developmental disability significantly affecting verbal and nonverbal communication and social 

interaction, generally evident before age three, that adversely affects a child‟s educational 

performance. Other characteristics often associated with autism are engagement in repetitive 
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activities and stereotyped movements, resistance to environmental change or change in daily 

routines, and unusual responses to sensory experiences. The term autism does not apply if the 

child‟s educational performance is adversely affected primarily because the child has an 

emotional disturbance, as defined in IDEA. A child who meets the characteristics of autism after 

age 3 could be diagnosed as having autism if the criteria above are satisfied. 

 

Other Health Impairment  

A child may be found eligible for special education services with an eligibility of Other Health 

Impairment with the following: 

● Having limited strength, vitality, or alertness, including a heightened alertness to 

environmental stimuli, resulting in limited alertness with respect to the educational 

environment, due to chronic or acute health problems such as asthma, attention deficit 

disorder or attention deficit hyperactivity disorder (ADHD), diabetes, epilepsy, a heart 

condition, hemophilia, lead poisoning, leukemia, nephritis, rheumatic fever, sickle cell 

anemia, and Tourette syndrome; and  

● Adversely affects a child‟s educational performance.  

 

Additional information regarding school-based ADHD diagnosis: 

●  A medical diagnosis is not a legal requirement for a school-based diagnosis of ADHD. 

● The purpose of a school-based ADHD diagnosis is to provide FAPE to children (504 

Plan or IEP) to address ADHD characteristics in schools 

● When considering outside diagnosis of ADHD, please keep in mind diagnosis must have 

been made within the last 12 months.  

● Also consider additional, relevant information that may not have been collected 

(behavior rating scales, academic assessment, etc.) by the outside evaluator 

 

Traumatic Brain Injury  

Means an acquired injury to the brain caused by an external physical force, resulting in total or 

partial functional disability or psychosocial impairment, or both, that adversely affects a child‟s 

educational performance. Traumatic brain injury applies to open or closed head injuries 

resulting in impairments in one or more areas, such as cognition; language; memory; attention; 

reasoning; abstract thinking; judgment; problem-solving; sensory, perceptual, and motor 

abilities; psychosocial behavior; physical functions; information processing; and speech. 

Traumatic brain injury does not apply to brain injuries that are congenital or degenerative, or to 

brain injuries induced by birth trauma.  

 

Deafness 

Loss of hearing, whether permanent or fluctuating, that is so severe that the student is impaired 

in processing linguistic information through hearing, with or without amplification, and that it 

adversely affects a student‟s educational performance (but that is not included under the 

definition of hard of hearing). 
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Deaf-Blindness  

A child is eligible when they are identified with concomitant hearing and visual impairments, the 

combination of which causes such severe communication and other developmental and 

educational needs that they cannot be accommodated in special education programs solely for 

children with deafness or children with blindness.  

 

Hearing Impairment 

An impairment in hearing, whether permanent or fluctuating, that adversely affects a child‟s 

educational performance, but is not included under the definition of deafness.  

 

Visual Impairment  

An impairment in vision that, even with correction, adversely affects a child‟s educational 

performance. The term includes both partial sight and blindness.  

 

Multiple Disabilities  

Concomitant impairments (such as mental retardation-blindness, mental retardation-orthopedic 

impairment, etc.), the combination of which causes such severe educational needs that they 

cannot be accommodated in special education programs solely for one of the impairments.  

 

Orthopedic Impairment  

A severe orthopedic impairment that adversely affects a child's educational performance. The 

term includes impairments caused by congenital anomaly (e.g., clubfoot, absence of some 

member, etc.), impairments caused by disease (e.g., Poliomyelitis, bone tuberculosis, etc.), and 

impairments from other causes (e.g., cerebral palsy, amputations, and fractures or burns that 

cause contractures).  

 

Speech or Language Impairment  

A communication disorder, such as stuttering, impaired articulation, a language impairment, or a 

voice impairment, that adversely affects a child's educational performance. 

 

* Speech and language pathology services shall remain a special education service for children 

three through eight, “speech-only” IEP.. Speech and language as a related service is available 

as identified through the IEP process for children three through twenty-one. 

 

Parent/Guardian Consent for Initial Services 

The IDEA requires schools to obtain informed written parental consent before the initial 

provision of special education and related services may be provided to a student. Therefore, the 

IEP team should not proceed to develop the student‟s initial IEP if the parent/guardian has not 

consented to the provision of special education and related services.  

 

If the parent/guardian refuses to consent to the initial provision of special education and related 

services, the IEP team does not have to develop an initial IEP; however, developing an initial 

IEP may assist the parent/guardian in making the decision to consent to the initial provision of 

special education and related services. 
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If the parent/guardian consents to the initial provision of special education and related services, 

within 10 days special education and related services are made available for the student.  

 

DISMISSAL CONSIDERATION 

Discussion of dismissal of services must begin at the initial eligibility determination meeting as 

the ultimate goal is for the student to access the curriculum in the general education classroom 

independently of supports. By discussing the student‟s strengths, weaknesses, IEP goal 

attainment, and strategies for all stakeholders to implement, the team is constantly striving to 

support the student‟s access to a general education curriculum. 
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THE IEP  

 

The IEP is a written document required for each student who is eligible to receive special 

education services under the IDEA. It is provided to a student who has been determined to have 

a disability and to need special education services because of the adverse effect of that 

disability. An IEP identifies a student‟s unique needs and how a school will strategically address 

those needs, and it reflects the discussion and decisions of the IEP team. The IEP establishes 

goals and identifies the supplementary aids, supports and services to allow the student to meet 

those goals. It also allows for meaningful access to the general education curriculum and serves 

to advance the goal of increased academic achievement and functional performance for 

students with disabilities. 

 

Parents must receive written notice of an IEP meeting at least 10 school days prior to the IEP 

meeting. The parent/guardian may agree, in writing, to waive the right to this 10 day notice.  

 

 

IEP Team Participants Initial or Re-Evaluation: 
Eligibility Determination 

Annual Review 

Parent I I 

Regular Education Teacher R R 

Special Education Teacher R R 

Evaluation Representative R R 

Local Education Agency (LEA) 
Representative 

R R 

Student (Age 14 or older) I I 

Bilingual Specialist for ELLs (as 
required) 

R R 

Community Service Agency 
Representative 

O O 

Related Service Providers when 
services are considered for initiation, 
continuation or discontinuation 

R R 

Case Manager R R 

ORS and BDHHA (Age 14 or older) I I 

I-Must be extended an invitation to participate 

R=Required attendance 

O=Optional attendance 
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Under IDEA, the parent and District may agree to excuse an IEP team member from attending 

an IEP meeting, in whole or in part.   

 

At an IEP meeting, the following areas should be covered: 

 

Present Level of Functional Performance and Present Levels of Academic Achievement 

This section should include a comprehensive description of the student‟s strengths and needs in 

accessing and achieving at age appropriate grade expectations in the general curriculum.  This 

section on the IEP leads to development of annual goals, accommodations and other IEP 

services.  A strong present level of functional performance and academic achievement is 

essential in developing a strong IEP and goals for a student.  The present level describes the 

level of which the student is working academically and functionally. The content of this section 

should reflect strengths of the student and the concerns of the parents for enhancing education 

of their child, how the student‟s disability affects involvement and progress in the general 

education setting, and modifications and accommodations which are effective in assisting the 

student to be involved and make progress in the general education curriculum.   

 

The present level statements will include data from various sources including: 

● Ending level of performance on last year‟s goals 

● Any new special education assessment results 

● Performance on district and statewide standardized assessments 

● Classroom observation and grades including behavior data 

●  Input from the student and parents 

● Interests and strengths 

●  Any strategies, accommodations or assistive technology devices or services that have 

already shown success 

 

This section should be written in brief, clear, specific, accurate statements with enough 

information to describe student‟s current skill levels in objective, measurable terms. The IEP 

goals must be connected to the present levels statement. 

 

Identification of Need/Areas to be Addressed During the Timeframe 

Based on needs identified in the student‟s present level of academic achievement and 

functional performance, the IEP team should identify the academic and functional areas that 

need to be addressed to enable the student to be involved in and make progress in the general 

education curriculum.  The areas identified will be addressed with measurable annual goals.   

 

Establishing Annual Goals and Benchmarks 

Annual goals may be created to support academic or functional areas of need.  This may 

include academic areas such as reading, math or writing and functional areas such as 

communication, behavior or social skills.  A goal should describe what the student can 

reasonably attain in a 12-month period.  The focus of academic goals should be on district level 

benchmarks or state level expectations in age appropriate curriculum areas. The measurable 

short term objectives and/or benchmarks should be directly related to the measurable annual 
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goal.  They can represent either sub-skills or components of the annual goal, or specific targets 

along the way toward achievement of the annual goal.   

 

Services/Placement 

Once the student‟s strengths and progress have been reviewed through the present levels, the 

needs have been identified and the annual goals and benchmarks have been established, the 

IEP team should then focus on the direct specialized instruction and related services needed in 

order to determine service delivery as well as amount of services.  Decisions should be made 

based on the child‟s strengths, unique needs and the expectations for LRE, not on the student‟s 

disabilities.   

 

Placement/LRE is not the school/program location or services themselves. Rather, it is the spot 

on the required continuum of placement options in which the student‟s IEP can be implemented. 

The placement/LRE decision is made only after all of the goals, modifications and 

accommodations, have been developed in the IEP.  

 

The LRE mandate requires that, to the maximum extent appropriate, students with disabilities, 

including students in public or private institutions or other care facilities, are educated with 

students who are not disabled. Special classes, separate schools or other removal of students 

with disabilities from the general education classroom occurs only when the nature or severity of 

the student‟s disability is such that education in the general education classroom with the use of 

supplementary aids and services cannot be achieved satisfactorily. 
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At EWGRSD a continuum of services are provided with the focus of supporting students in the 

least restrictive environment.  EWG does do by providing expanding strategies to maintain 

students in the general education setting.  It requires the provision of supplementary aids and 

services to support students with disabilities in general education classrooms.  

 

Supplementary Aids and Services/Program Modifications  

The IEP team should determine and describe the supports that will be provided to the student or 

to those personnel who work with the student.  The supports to the student or for the personnel 

working with the student are designed to assist the student in achieving his/her annual goals, 

while also enabling the student to be involved in and make progress in the general curriculum.  

These supports should also be designed to the maximum extent appropriate to enable the 

student to participate in setting with students without disabilities.  These supports can take the 

form of supplementary aids and services, program modifications or supports for school 

personnel. Accommodations can be provided that change how a student accesses information 

and demonstrates learning. Modifications can change what a student is expected to learn and 

how the student will demonstrate achievement in the general education curriculum 

 

Educational Environment/ Involvement in Regular Class, Non-Academic and 

Extracurricular Activities During the School Day 

In providing or arranging for the provision of nonacademic and extracurricular activities, the IEP 

team must ensure that each student with a disability participates in these activities with non-

disabled students to the maximum extent appropriate. IDEA requires an explanation of the 

extent, if any, to which the child will not participate with non-disabled children in the regular 

class and in extracurricular and other non-academic activities.   The IEP will reflect the student‟s 

participation in the regular class, non-academic and extracurricular services and activities and 

must provide an educational justification when the child is not integrated in these activities. The 

IEP reflects the special education, related services, or supplementary aids and services that are 

necessary to enable the student to participate in the regular class, nonacademic and 

extracurricular services offered at the school. 

 

Opportunity for Parent/Guardian Input 

During the IEP process, the parent(s)/guardian(s) should be given the opportunity to state any 

issues that they would like to make sure are covered during the meeting. Parents should also be 

encouraged to ask questions throughout the process.  Parents should be an active member of 

the IEP team and should not only share information, but should also participate in the decision 

making process. 

 

The IEP team will reconvene at a minimum on an annual basis for the annual IEP review 

meeting.  During the annual review meeting, the IEP team will discuss progress, student 

strengths, areas of need, update goals and benchmarks for the following year.   Under IDEA, 

revisions to the IEP may be made without another meeting, if the parent agrees and the 

changes are made in writing. 
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Every 3 years, the team will reconvene to consider continued eligibility to receive special 

education services.  This will be the re-evaluation process which requires consent for evaluation 

in order to initiate the re-evaluation process.  Under IDEA , a parent and district can agree that a 

re-evaluation is unnecessary, and no re-evaluation is done.  

 

RELATED SERVICES 

Related services means transportation and developmental, corrective, and other supportive 

services required to assist a child with a disability to benefit from special education, and 

includes:   

Speech-language pathology and audiology; interpreting and psychological services, 

physical and occupational therapy; recreation, including therapeutic recreation; early 

identification and assessment of disabilities in children; counseling, including 

rehabilitation counseling; orientation and mobility services; and medical services for 

diagnostic or evaluation purposes. Related services also include school health, school 

nurse and social work services in schools, and parent counseling and training.  

 

Related services are to be provided in the least restrictive environment, and the services are 

provided by related service providers.  A related service provider (RSP) is a specialist who 

works directly with students or teachers, families, staff and administrators, to improve 

educational outcomes by increasing access to the curriculum and learning environment. RSPs 

provide a variety of prevention and intervention services; collaborate and consult with teachers, 

school staff, and families to provide instructional strategies along with behavioral interventions 

and classroom management skills; create a continuum of support services for all students; and 

provide direct services and supports.  

 

Related services include but are not limited to: 

 

Assistive Technology Evaluation 

Assists in evaluating the selection, acquisition or use of an assistive technology device to 

enable the student to access the general education curriculum.  IDEA clarifies that “assistive 

technology device” does not include a medical device that is surgically implanted or its 

replacement.  

 

Audiology 

Includes referral for medical or other professional attention for the habilitation of hearing, 

provision of services, such as language habilitation, auditory training, speech reading (lip-

reading), hearing evaluation, and speech conservation; creation and administration of programs 

for prevention of hearing loss, counseling and guidance of children, parents, and teachers 

regarding hearing loss, and determination of children„s needs for group and individual 

amplification, selecting and fitting an appropriate aid, and evaluating the effectiveness of 

amplification. 
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Vision Services 

Services provided to to students with visual disabilities to augment the educational program 

including enlarging or altering materials. 

 

Classroom/Individual Aids 

Services provided for students who require a significant amount of individualized support in 

order to benefit from instruction 

 

Interpreter Services 

Services provided by a specially trained individual who either interprets or translates.  

Interpreter services include oral transliteration services, cued language transliteration services, 

sign language transliteration and interpreting services, and transcription services 

 

Occupational Therapy 

Services provided by a qualified occupational therapist; and or services provided by a certified 

occupational therapist assistant under supervision of a certified occupational therapist. It is a 

related service for students who have been diagnosed with a condition that impacts their fine 

more ability and/or sensori-motor function in educational programs.  

 

Orientation and Mobility Instruction 

Services provided for students with visual impairments or who are blind to enable those 

students to attain systematic orientation to and safe movement within their environments in 

school, home, and community.  Services include teaching children the following, as appropriate: 

spatial and environmental concepts and use of information received by the senses, to use the 

long cane to supplement visual travel skills or as a tool for safely negotiating the environment for 

students with no available travel vision, to understand and use remaining vision and distance 

low vision aids, and other concepts, techniques, and tools. 

 

Physical Therapy 

Services provided by a qualified physical therapist or by a qualified physical therapy assistant 

under the supervision of a qualified physical therapist. It is a related service for students who 

have a diagnosed medical condition that impacts their gross motor ability. 

 

Psychological/ Counseling  

Services designed to promote optimal student learning by addressing the student‟s academic 

needs and issues surrounding the student‟s psychological, emotional and social development. 

Examples of services are obtaining, integrating, and interpreting information about child 

behavior and conditions relating to learning, consulting with other staff members in planning 

school programs to meet the special educational needs of children as indicated by 

psychological tests, interviews, and behavioral evaluations, planning and managing a program 

of psychological services, including psychological counseling for children and parents, and 

assisting in developing positive behavioral intervention strategies.  
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School Health  

School nurse services provided by a qualified school nurse. School health services are services 

that may be provided by either a qualified school nurse or other qualified person. 

 

Social Work/ Counseling  

Services address difficulties that impact the student‟s emotional availability to learn in the 

school.  Examples of services are ;group and individual counseling with the child and family, 

working in partnership with parents and others on those problems in a child„s living situation 

(home, school, and community) that affect the child„s adjustment in school, mobilizing school 

and community resources to enable the child to learn as effectively as possible in his or her 

educational program, and assisting in developing positive behavioral intervention strategies.  

 

Speech/Language Pathology 

Services provided by a qualified speech-language pathologist.  It is a related service to support 

in the areas of articulation/phonology, language, voice and fluency disorders.  Students may 

receive speech-language services in individual, small group or classroom settings to enhance 

their learning experience. 

 

Transportation 

Service for any students with a disability who require transportation in order to benefit from 

special education and receive FAPE.  This may include travel to and from school and between 

schools, travel in and around school buildings, travel to and from community and work-based 

instruction sites as determined by the IEP team, and specialized equipment (such as special or 

adapted buses, lifts, and ramps), if required to provide special transportation for a child with a 

disability.  

 

 
EWGRSD Behavioral Support 

EWGRSD also offers behavioral support via a behavioral specialist.  The behavior specialist 

provides direct behavioral support and interventions to students and provides coaching and 

supports staff members who work with the same students.  The behavior specialist assists with 

data collection and developing Functional Behavior Assessments/ Behavior Improvement Plans 

as needed.   
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SERVICES FOR STUDENTS ENROLLED IN PRIVATE SCHOOLS BY THEIR PARENTS 

 

Notwithstanding any other federal or state law or regulation, the school committee where a 

parentally placed child who has or develops a disability in private school resides, shall provide 

the child with the same free and appropriate education as it provides to children in public 

schools. These children shall have the same rights and remedies in the regulations of the board 

of regents for elementary and secondary education governing the education of children with 

disabilities as children in public school relative to initially determining eligibility, implementation 

and/or any other rights and remedies relative to any special education services the child may be 

eligible or receive from the public school district. IDEA requires school districts to engage in 

timely and meaningful consultation and representatives of private schools and with parents 

about the provision of special education and related services for parentally placed private school 

students within the district‟s jurisdiction.   

 

EWGRSD will evaluate children who reside in the district and who have chosen to attend a 

private school.  If the student is an EWGRSD resident student, EWGRSD follows the referral 

procedures per IDEA.  If it is a non-resident student, the student is referred to the district of 

residence and procedures will be followed there.  If the student qualifies for services, for 

students who are attending a private school within the district, EWGRSD develops the IEP and 

provides services at the location.  For students who are attending a private school outside of 

district, a service plan is developed within the district that the school is located.   

 

 

SCHOOL DISCIPLINE FOR STUDENTS WITH DISABILITIES 

 

IDEA procedural safeguards were designed to assure that students with disabilities were not 

arbitrarily removed from their parent approved program without consent and were guaranteed a 

free and appropriate public education (FAPE) in the least restrictive environment (LRE).  IDEA 

states that with regards to school discipline, schools may consider each situation on a case by 

case basis when determining if a change of placement is appropriate for a special education 

student who violates the school education code. 

 

Removal to an Interim Alternative Educational Setting 

EWGRSD may remove a student to an interim alternative education setting for up to 45 school 

days without regard to whether the student‟s behavior was caused by disability if the student:   

 

● Carried a weapon to school or had a weapon at school or on school premises 

●  Knowingly had or used illegal drugs or solicited the sale of controlled substance while at 

school 

● Has inflicted serious bodily harm upon another person while at school 

 

The student must receive services which enable to continue to participate in the general education 

curriculum, although in another setting, and to progress toward meeting their IEP goals. 
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Short Term Removal- Suspension  

School officials may suspend students with disabilities and cease educational services for a total of 

up to 10 consecutive or 10 cumulative school days in one school year in the same manner as their 

non-disabled peers. Alternatives to suspension should be used whenever possible. 

 

If a suspension is beyond 10 days is issued the school must perform the following: 

 

● Provide the parent with written notice that their child is being suspended, the number of 

days of the suspension and the fact that it was determined that the suspension would not 

constitute a “change of placement”.   Parent has the right to request an IEP meeting to 

discuss. 

● Provide a student with services during the time of his/her suspension.  Services are 

determined in consultation with at least one teacher so the student can continue 

participating in the general education curriculum and make progress during IEP goals 

● Schedule an IEP meeting within ten school days of the suspension notification data.  The 

purpose of the meeting is to review the student‟s current behavior plan or to develop a 

plan. 

 

In School Suspensions are not included in the 10 day limit if the student continues to participate in 

the general education curriculum, continues to receive IEP services from a provider and continues 

to participate with non-disabled peers in the same extent as specified in IEP. 

 

Protections for Children Not Yet Eligible for Services 

Disciplinary procedural safeguards for students with disabilities may also apply to students who 

are not yet eligible for special education and related services.   Students may have protection 

under IDEA if the District has knowledge that the student had a disability, before the behavior 

occurred that precipitated the disciplinary action.  School officials are deemed to have prior 

knowledge that the student has a disability if: 

 

● The parent expressed a concern in writing to the school‟s supervisory or administrative 

personnel or the student‟s teacher that the student is in need of special education and 

related services 

● The parent requested an evaluation 

● The behavior of the student demonstrates the need for these services 

● The student‟s teacher or other school personnel expressed specific concerns about a 

pattern of behavior demonstrated by the student directly to supervisory personnel 

 

If any of these circumstances exist, school staff must follow the disciplinary procedures applicable 

to students with disabilities. 

 

Manifestation Determination Review  

When an action is contemplated regarding behavior involving a removal that constitutes a change 

of placement for a student with a disability (suspension over 10 days or 45 day alternate 

placement), the IEP team should determine if the student‟s behavior (misconduct) is related to the 
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disability and whether the current placement is appropriate by evaluating all factors related to the 

students‟ behavior and IEP.   

 

● Parents must be notified and provided with procedural safeguards, not later than the date 

on which the decision take that action is made 

● Schedule the Manifestation Determination Review conference, within 10 school days of the 

date of the decision to refer a student for an expulsion/emergency assignment to an 

alternative educational setting.  If the Manifestation Determination Review is being held to 

determine if the student can be issued a short term suspension beyond 10 days, the 

student must be allowed to attend class until determination is made 

 

The IEP team must review all relevant information including evaluation results, information from 

the parent, observations of the student and the student‟s IEP.   A Functional Behavior Assessment 

(FBA) and Behavior Improvement Plan (BIP) must be developed or reviewed even if the behavior 

is not related to the student‟s disability.  The IEP team revises or develops the FBA/BIP and it must 

address the behavior(s) which led to the disciplinary action. 

 

The team determines if the conduct in question is caused by the student‟s disability or has a 

substantial relationship and if the conduct in question is the direct result of the school‟s failure to 

implement the student‟s IEP. 

 

Behavior Determined NOT a Manifestation of the Disability 

If the student‟s behavior is not a manifestation of the disability, school officials may implement the 

code of conduct.  The relevant disciplinary procedures applicable to students without disabilities 

may be applied. 

 

Behavior Determined IS a Manifestation of the Disability 

A change in placement cannot occur.  Student must be provided with free appropriate public 

education.  
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APPENDIX 

 

Special Education Faculty 2017-2018 

 

Special Services Director:  Sarah Dentz 

Secretary:  Karen Briggs 

Clerk:  Sharon Roberts 

 

Lineham Robin Corsi   Early Childhood Coordinator  

  Pam Chaves   Preschool (am & pm) 

Lisa Piermattei   Preschool (am & pm) 

  Sarah Schofield  Preschool (am & pm) 

   

Wawaloam Patricia Rheinberger  K-1 

  Amy Sevigny   K-1 

 

Metcalf Meghan Paquet    

  Teri Young    

Erin MacLeod          

  Denise Fournier   

  Nellie Ryan    

  Rebecca Breene  Self-Contained- Grades 2-6 

  Mike Flynn   Behavior Specialist 

   

Jr. High Lisa Ross   Dept.Chair 

  Angela Coughlin  Grade 7-10 Intensive 

  Sue Meriano    Collaborative Resource 

  Susan Viveiros   Collaborative Resource 

Kerrie Gallant   Behavior Specialist 

 

Sr. High Lisa Ross   Dept.Chair/Life Skills 

Gerald Boucher   Resource/Collaborative 

  Christopher Massed   Resource/Collaborative 

  Sharon Campbell  9-10 Intensive 

  Derek Thayer    Resource/Collaborative  

  Kim Regan    ALP 

  Pat Smith   Resource 

   

 

Speech/Language Pathologists  

Lineham Tracy Angell-Flynn  M T W TH F   

Wawaloam Kristy Burns   M T W TH F 

Metcalf LeeAnn McWeeney  M T W TH F 

Metcalf Sue Pucino   M T W TH F 

Jr/Sr High Kathryn Sirr   M T W TH F 
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Occupational Therapists 

Line/Wawa Julie Fornuto   M T W TH F    

Jr/Sr/Met Christine Conley  M T W TH F    

  

  

Psychologists 

Wawaloam Sue Curry   T TH F 

Metcalf Kristen Marx    M T W  

Jr/Sr High Liz Lurgio   M T W TH F 

 

Social Workers  

Jr/Sr High Alan Ezovski     M T W TH F 

Metcalf/ Steve Greenberg  M T W TH F  

Wawaloam Steve Greenberg  M & W as needed 

 

Teacher Assistants 

 

Lineham     

                       Alicia Cranston   Building TA 

                       Kelly Hart   Building TA 

Cheryl Lagergren  Building TA 

Karen Lorme   Building TA       

  Donna Stomberg  Building TA 

 

Wawaloam Sharon Bonner   Building TA  

  Colleen Duffy   Building TA 

Caroline Moriarty  Building TA   

  Ben Murphy   Building TA 

Diane Pastore   Building TA 

  Sue Searle   Building TA 

 

Metcalf  Gail Sinischalchi  Grade 2 1:1 

  JoAnn Sargent   Building TA (Grade 3) 

Anne Marie Gizzarelli  Building TA (Grade 4) 

Grace Savastano  Grade 6 1:1  

Deb Moon   Building TA (Grade 6) 

Sandra Carter   Life Skills 1:1 Grades 3-6 (Self-Contained) 

             Carleen Gould   Grades 3-6 (Self-Contained)  

  Christina Rosato  Building TA 

  Merianne Serydynski  Recess 4 Hour 

  Louise Diaz   Recess 4 Hour 

 

Junior High Noreen Dion   Grade 7/8   

  Denise Dennegan  Grade 7/8  
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Senior High  Kim Weindel   Grade 7-12  

  Lisa Costello   ALP Aide  

  Sue Welesko   Grade 7-12  
 

 

RESOURCES 

 

The IEP Process: Frequently Asked Questions: 

http://www.ride.ri.gov/Portals/0/Uploads/Documents/OSCAS/IEP-FAQ_2010-08-19_15.pdf 

 

Rhode Island‟s Early Intervention Program: 

http://www.eohhs.ri.gov/Portals/0/Uploads/Documents/CSHCN/EI_FactSheet_Mar_2016.pdf 

 

Resource Guide for Families of Children with Autism Spectrum Disorders: 

http://www.health.ri.gov/publications/guidebooks/2011ForFamiliesOfChildrenWithAutismSpectru

mDisorders.pdf 

 

Rhode Island Adopts New Special Education Regulations: 

http://www.ripin.org/pdfs/special_ed_regs_insert_sheet.ind.pdf 

 

Rhode Island Advocacy for Children: http://www.riadvocacyforchildren.org/ 

 

Rhode Island Criteria and Guidance for the Identification of Specific Learning Disabilities:  

http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-

Schools/Special-Education/Special-Education-Resources/SLD-Guidance.pdf 

 

Rhode Island Department of Children, Youth and Families (DCYF): 

http://www.dcyf.ri.gov/link.php 

 

Rhode Island Department of Education (RIDE): Specific Disability Information: 

http://www.ride.ri.gov/StudentsFamilies/SpecialEducation/SpecificDisabilityInformation.aspx 

OSCAS Special Education Call Center at 401-222-8999 

 

Rhode Island Parent Information Network: http://www.ripin.org/ 

 

Rhode Island Special Education Parent Guide: https://prepparents.org/resources/for-

parents/special-education-parent-guides/rhode-island/ 

 

Rhode Island Special Education Procedural Safeguards Notice: 

http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-

Schools/Special-Education/Special-Education-Regulations/RI-Special-Education-Procedural-

Safeguards-Notice-Model-Form.pdf 

 

http://www.ride.ri.gov/Portals/0/Uploads/Documents/OSCAS/IEP-FAQ_2010-08-19_15.pdf
http://www.eohhs.ri.gov/Portals/0/Uploads/Documents/CSHCN/EI_FactSheet_Mar_2016.pdf
http://www.health.ri.gov/publications/guidebooks/2011ForFamiliesOfChildrenWithAutismSpectrumDisorders.pdf
http://www.health.ri.gov/publications/guidebooks/2011ForFamiliesOfChildrenWithAutismSpectrumDisorders.pdf
http://www.ripin.org/pdfs/special_ed_regs_insert_sheet.ind.pdf
http://www.riadvocacyforchildren.org/
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Special-Education/Special-Education-Resources/SLD-Guidance.pdf
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Special-Education/Special-Education-Resources/SLD-Guidance.pdf
http://www.dcyf.ri.gov/link.php
http://www.ride.ri.gov/StudentsFamilies/SpecialEducation/SpecificDisabilityInformation.aspx
http://www.ripin.org/
https://prepparents.org/resources/for-parents/special-education-parent-guides/rhode-island/
https://prepparents.org/resources/for-parents/special-education-parent-guides/rhode-island/
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Special-Education/Special-Education-Regulations/RI-Special-Education-Procedural-Safeguards-Notice-Model-Form.pdf
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Special-Education/Special-Education-Regulations/RI-Special-Education-Procedural-Safeguards-Notice-Model-Form.pdf
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Special-Education/Special-Education-Regulations/RI-Special-Education-Procedural-Safeguards-Notice-Model-Form.pdf
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School Removal Procedures: http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-

and-Families-Great-Schools/Health-Safety/Discipline/School-Removals-Procedures-

Requirements.pdf 

 

Special Education Handbook: Rhode Island Disability Law Center: 

http://www.ridlc.org/media/publications/special-education-handbook.pdf 

Sherlock Center on Disabilities: http://www.ric.edu/sherlockcenter/ 

 

EWG Local Advisory Committee 
 

THE EXETER-WEST GREENWICH LOCAL ADVISORY COMMITTEE IS A VOLUNTEER 

COMMITTEE DEDICATED TO SUPPORT STUDENTS AND FAMILIES WITHIN THE SPECIAL 

EDUCATION PROGRAM. Is a pro-active group which has sponsored presentations on such 

topics as the Individual Education Program (IEP) and Attention Deficit Disorder.  SELAC has 

published a Parent Information Booklet and developed a web site.  The more people who join in, 

the more we can achieve! 

  
THE COMMITTEE INVITES YOU TO ATTEND THE MEETINGS, BECOME A MEMBER, 

NAVIGATE THE WEBSITE OR EMAIL OUR TEAM MEMBERS WITH ANY QUESTIONS OR 
COMMENTS.  

  

EWG SELAC Meetings for 2017-2018 

 
 

September 12 February 13 

October 10 March 13 

November 14 April 10 

December 12 May 8 

January 9 June 12 

 
      
Meetings are held at 7:00p.m. in the Jr./Sr. High School Library.   Call the Special 
Services office at 397-7420 or check the district website @ewg.k12.ri.us for additional 
information. 
 

Point of contact Position Email Address 

Sarah Dentz Director of Special Services sarah_dentz@ewg.k12.ri.us 

Karen Briggs Special Services Secretary karen.briggs@ewg.k12.ri.us 

Sharon Roberts Special Services Clerk Sharon_roberts@ewg.k12.ri.us 

 

 

 

http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Health-Safety/Discipline/School-Removals-Procedures-Requirements.pdf
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Health-Safety/Discipline/School-Removals-Procedures-Requirements.pdf
http://www.ride.ri.gov/Portals/0/Uploads/Documents/Students-and-Families-Great-Schools/Health-Safety/Discipline/School-Removals-Procedures-Requirements.pdf
http://www.ridlc.org/media/publications/special-education-handbook.pdf
http://www.ric.edu/sherlockcenter/

