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Purpose and Overview of the Multi-Tiered System of Supports 
The Multi-Tiered System of Support (MTSS) is defined as a whole school, data driven, prevention based, 
framework for improving learning and behavioral outcomes for every student through a layered 
continuum of evidenced based practices and systems.    
 
The MTSS process provides children early access to academic and behavioral interventions.  This is an 
approach designed to assist in determining who should be considered for Special Education referrals.  A 
Quality MTSS process ensures students are provided appropriate high quality, scientific, researched- 
based instruction, and data-based documentation of repeated assessments of achievement at 
reasonable intervals, reflecting formal assessment of student progress during instruction.    
 
A multi-tiered framework is used to organize resources and supports to ensure student success.  The 
three-tiered system focuses support intensity in a manner that aligns with levels of student need and 
differentiated services.  The first tier encompasses the entire student body.  The second tier is 
comprised of targeted students.  The third tier focuses on the students with intensive needs.    
 
To have a full understanding of an MTSS framework it is also important to understand what it is 
NOT. First, an MTSS framework isn’t a particular curriculum or program. In fact, a comprehensive MTSS 
framework incorporates a variety of evidence-based curricula, programs, strategies, and supports that 
are tailored to the academic and behavioral needs of students at each tier or level of support. Second, 
the framework isn’t a “hoop to jump through” in order for a student to receive special education 
services nor is it something to do to keep a student out of special education services. When students are 
suspected of having a disability, federal and state law requires that school districts initiate a case study 
evaluation to determine that student’s eligibility for special education. Third, MTSS isn’t a “stand-alone” 
practice in reference to other key educational practices such as the new Illinois State Standards and the 
Danielson model. Rather, MTSS is the instructional service delivery system or framework in which these 
and other major educational initiatives are embedded. 
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Ridgeview CUSD #19 Communication 
The purpose of this flowchart is to show the Ridgeview community the decision making process, 

reporting, and ability structure. The chart includes individual areas of staff responsibility for 

communication. Should you have any questions, please contact Administration. 
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Roles and Functions of Teams 
Overall roles and responsibilities of ALL team members and staff revolve around two basic principles: 

 Identifying the needs of students who are struggling academically and/or behaviorally and who 

may be “at-risk”. 

 Providing students with academic, behavioral, and social supports needed to succeed in the 

school by implementing various strategies and interventions within the school day. 

 

District Leadership Team Role: 

 Review district-wide data to determine if the district is meeting identified standards-academic 

and behavioral/social emotional. 

 Develop and monitor the district improvement plan based on district needs. 

 Review and analyze the MTSS system and revise the process based on analysis of the data and 

identified needs. 

 Identify professional development needs and goals. 

 Communicate with stakeholders. 

Configuration: 

 The DLT will include the superintendent, representatives from the administrative team, 

representatives from the teaching staff and other staff as assigned.   

Logistics:  

 The DLT will meet monthly and a clear calendar will be established. 

 After DLT meetings a report will be sent to inform staff of what was discussed. 

 

Building Leadership Team Role: 

 Review school data to determine if the building is meeting identified standards.  Identify trends 

in the curricular and instructional program. 

 Develop a school improvement plan and monitor the implementation. 

 Review and analyze the MTSS system and revise the process based on analysis of the data and 

identified needs. 

 Identify professional development needs and goals. 

 Communicate with stakeholders. 

Configuration: 

 The BLT will include the principal, representatives from the teaching staff, and other staff as 

assigned. 

Logistics: 

 The BLT will meet monthly and a clear calendar will be established. 

 After BLT meetings a report will be sent to inform staff of what was discussed. 
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Mustang Problem Solving Team (MPST) Role: 

 Identify students in need of targeted or intensive intervention using Early Warning System data. 

 Review teacher referrals to problem solving team. 

 Develop intervention plans based on student needs. 

 Monitor intervention integrity and fidelity. 

 Analyze progress monitoring data to assess growth. 

 Use Decision Rules to determine the need for Tier 2 and Tier 3 interventions. 

 Complete Individual Student Intervention Plans. 

 Assign rotating roles to team members and provide a list of the role responsibilities to team 

members at each meeting. 

Configuration: 

 Teachers, administrator, MTSS coordinator, interventionist, counselor, school psychologist, 

school social worker, other staff as needed 

Logistics: 

 The MPST will meet monthly at both the elementary and JH / HS buildings and a clear calendar 

will be established. 

 Monthly agendas will be distributed to staff prior to the meetings. 
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Mustang Problem Solving Team Roles and Responsibilities 
 

Role Responsibilities  

Administrator / MTSS 
Coordinator 

Before: 
1. Create and distribute meeting agendas  

During: 
1. Bring decision making authority to the table 
2. Ensures that policies / laws are followed 
3. Ensures that district / building/ professional learning plans are 

current and utilized 
After: 

1. Help delegate or facilitate personnel changes so interventions can 
be implemented 

Teachers 
 
 

 

Before:  
1. Review data from universal screenings 
2. Review progress monitoring data 
3. Compile work samples and grades for any students being referred  

During: 
1. Provide information and feedback on student progress/strengths 

or weaknesses 
After: 

1. Support and / or implement interventions decided upon by team 
2. Collect academic or behavioral data as assigned 

Data Analyst / School 
Psychologist 

Before: 
1. Review data from universal screenings 
2. Review progress monitoring data 
3. Prepares and provides needed data for consideration at meetings 

During: 
1. Review decision rules with team 
2. Lead data analysis conversation 
3. Ensure data is shared in a way that everyone understands 

After: 
1. Complete follow up as needed 

Counselor Before: 
1. Pull behavior, attendance, academics, discipline reports from 

Skyward (Early Warning System) 
2. Distribute relevant information to team members three days in 

advance of meeting 
During: 

1. Share synopsis of student data as needed 
2. Collaborate with team regarding behavioral recommendations 

After: 
1. Complete follow up as needed 

Social Worker 
 
 
 
 

 

Before:  
1. Review behavior data, Early Warning System data from Skyward 
2. Gather behavioral input from teachers who have made referrals 

During: 
1. Collaborate with team regarding behavioral recommendations 

After: 
1. Complete follow up as needed 
2. Implement recommended counseling interventions as assigned 
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Reading Specialist / 
Interventionist 

Before: 
1. Complete progress monitoring process 
2. Review progress monitoring data 
3. Review results of universal screenings 

During 
1. Make suggestions for placements  

After 
1. Follow up with teachers who need or have expressed a challenge 

or need within their classroom 

Norms Monitor During: 
1. Remind members of the group norms at the beginning of the 

meeting 
2. Ensure the use of Group Norms of Collaboration 
3. Help the Facilitator keep the agenda moving in a constructive 

manner 

Recorder During: 
1. Keeps record of meeting through notes on agenda 
2. Asks for clarification as needed 

After: 
1. Shares notes with staff and team members within 48 hours after 

the meeting 

Facilitator During: 
1. Opens meeting 
2. Guides team through agenda items 
3. Maintains control of the meeting 
4. Encourages participation by all 

Time Keeper Before: 
1. Reviews agenda and ensures adequate time is allocated to each 

agenda item 
During: 

1. Monitors time allocated to each agenda item 
2. Informs members when time has expired 
3. Ensures all members are given time to speak 

Engaged Participant During: 
1. Shares ideas and experiences to inform the conversation 
2. Listens carefully to conversation 
3. Agrees to support the decisions of the group 
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Elementary Coaching Delivery Plan 

Coach Characteristics: 

 Expertise in content area 
 Classroom experience 
 Proficiency with technology 
 Flexible schedule 
 Coaching as a partnership 
 Strong interpersonal and communication skills 

 
Building a relationship with Teachers: 

 Positive feedback 
 Rapport 
 Mutual respect 
 Reciprocal Trust 

 
Coaching Responsibilities and Job Description 

 “Coaching Kickoff” at beginning of year- setting goals and supplying resources, Teacher Survey- 
#1,#2, Coaching Services Menu 

 Coaching Check-ins (occur every quarter, some by email) 

 Facilitate Learning Walks (teachers observe other teachers) 

 Coaching Teacher Contact Spreadsheet (updated every month) 
 
Coaching Cycles (occur as needed): Use of planning sheet 

 Joint planning (Pre-meeting)  
 Action/Practice 
 Observation (documented, or video) 
 Individual reflection (document) 
 Feedback (documents and discussion) 
 Reflective discussion (Post-meeting) 

 
Use of Danielson Framework for Instructional Coaches: 

 Domain 1-Planning and Preparation 
 Domain 2-Classroom Environment 
 Domain 3-Instruction 
 Domain 4-Professional Responsibilities 
 

Use of ICIC Instructional Coaching Standards 
 
End of the Year Coaching Feedback Survey (given at end of May) 

“Other” responsibilities: 
Assessment data (Running records, Aimsweb) 
Curriculum assistance 
Workshop Approach (instructional strategies) 
Walkthroughs (Fall, Winter, Spring) 
Literacy Newsletter and RV Website 

Problem-Solving Team member 
DLT/BLT member 
Professional Learning for staff 
Instructional Workshops (end of year or summer) 
Book Studies/PLC’s 

https://docs.google.com/document/d/1OorlkOawEckXsCy5wNp7tyGhihgZx50se4AA2jQZ1uQ/edit
https://drive.google.com/drive/folders/1-q_8PjZlpQc4KQTJwu1oocypqcrGCkcO
https://docs.google.com/document/d/1uXWQm3n_DlKdIdBOrzdJzDPpch9K2Sx5yocLrZI9Y9I/edit
https://docs.google.com/document/d/1irTEYg2mv3avOYcKcTAsWFGjwLMX7RoGMrg62IAV84o/edit
https://docs.google.com/document/d/1zSIgQ9fTDd3DdmWqHIzPZ_7J1A3-81j5cLvzkpzpVnw/edit
https://docs.google.com/document/d/1l8DFf8XVZkpTfRANMsy8Fx6I4BTPio3sFFOswf-T0w8/edit
https://docs.google.com/document/d/1-YVYettsIYynnRC2ejm_2gRd8DpkbrEZvtMZ8p451Fg/edit
https://docs.google.com/document/d/1SUMqPVt5eU9r0teqckaiBRuyHrQyl2OGiUYGLfJJbNA/edit
https://drive.google.com/drive/folders/1-q_8PjZlpQc4KQTJwu1oocypqcrGCkcO
https://drive.google.com/drive/folders/1-q_8PjZlpQc4KQTJwu1oocypqcrGCkcO
https://docs.google.com/document/d/1-pimRNwMODHRdRjjw6suPP6kcAezmNA4CMdTjPJayxU/edit
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The Three-Tier Model  
Tiered Levels of Support:  Tier 1, Tier 2, Tier 3 

The Multi-Tiered System of Supports tiers are differentiated by the intensity of the services 

provided.  “More intensive instruction” is defined as an increase in the number of minutes of exposure 

to quality instruction, narrowing the focus of instruction, and/or decreasing the group size.  Integrated 

instruction and intervention is provided to students in varying levels of intensities—or tiers—based on 

student needs. This needs-driven, decision-making model seeks to ensure that district resources reach 

the appropriate students at suitable levels of quality and concentration to accelerate the performance 

of ALL students. Descriptions of each tier are below.    

 

Tier 1  

Tier 1 instruction is the core curriculum. This is the instruction that all students are receiving, with 

flexible grouping and differentiation. Universal screening and classroom assessment data are utilized to 

determine instructional needs and to measure student progress. The general education teacher leads 

the Tier 1 instruction and support. Tier 1 should meet the academic and behavioral needs of 80% of the 

learners in a classroom. 

 

Tier 2 

For students who are not making adequate progress, teachers need to supplement their core instruction 

with additional interventions, depending on the specific needs of the individual students. This 

additional, supplemental support is called Tier 2 intervention. This level of service consists of targeted, 

interventions that are aligned with the core curriculum.  

 

Tier 3  

When quality instruction and interventions are provided with fidelity and evidenced-based data 

indicates a student is not closing the performance gap or demonstrating necessary behavior 

adjustments, Tier 3 support is necessary. The instruction for these students is intensified by increasing 

the duration and frequency of the intervention, decreasing the group size, or by choosing a more 

explicitly targeted intervention. Tier 3 services are most effective when provided individually, or in a 

very small group of 2‐3 students.   It is still important that Tier 3 intervention is aligned with Tier 1 

instruction (core instructional program), and that it does not replace access to the general, core 

curriculum.   

 

The three tiers describe the different levels of support students may receive and should change as 

students respond to provided interventions.  It is important to remember that the tiers do not have set 

“start” and “stop” points.  Furthermore, students are not required to “fail” in Tier I or Tier II before 

receiving Tier III supports should data and evidence suggest intensive support is warranted.  Decisions 

should always be data driven. 
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Tier 1  Tier 2  Tier 3 

Instruction 
Core Curriculum 

All Students 

 
D 
A 
T 
A 

Interventions 
Supplemental 

Strategic 

 
D 
A 
T 
A 

Interventions 
Intensive 
Specific 

Assessments 
Universal Screenings 

3 times/year 

Assessments 
Focused 

2-4 times /month 

Assessments 
Targeted 
Weekly 

 

What is an intervention? 

An intervention is a specific academic or behavioral strategy designed to provide at-risk students with 

the necessary skills and supports the need to be able to achieve age-appropriate expectations.  

A valid intervention generally includes the following components:  

 Baseline data - the level of skill in the identified problem area that the student has prior to an 

intervention  

 A research-based intervention targeted to the student’s identified problem, implemented with 

integrity  

 An intervention plan containing the following elements:  

o A summary of the steps involved in the intervention and the resources required to 

implement the plan 

o Identification of the problem (focus of the intervention) 

o Intervention goal 

o Name of intervention utilized 

o Group size 

o Number of minutes and sessions per week the intervention will be provided 

o Progress monitoring tool to be used 

o Frequency of progress monitoring   

o The date the plan is initiated and the length of time the intervention is implemented 

o The name of the person implementing the intervention and progress monitoring 

 Regular examination of the progress monitoring data in order to ensure that the student is 

progressing at an acceptable rate 
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Academic Tiers at a Glance   

 

 

 

 

 

Tier 
3 

Tier I instruction and screenings, AND Tier 2 targeted interventions with progress monitoring, 
PLUS: 

 Intensive interventions for an increased duration with a smaller group 
size:  additional 150 minutes per week of supplemental support for reading, 
additional 75 minutes per week of supplemental support for math  

 3 or less students in group 
 Weekly progress monitoring to guide team problem-solving 
 Expectations:  Fewer than 5% of students class-wide 

 
*Example of a healthy Tier 3 in a class of 20 students: 
One student is receiving and making adequate progress in Tier 3 interventions.   
 

Tier 
2 

Tier 1 instruction and screenings PLUS: 
 Small group targeted interventions:  90 minutes per week of supplemental support for 

reading, 45 minutes per week of supplemental support for math 
 7 or less students in group 
 Progress monitoring every other week and diagnostic assessments to guide intervention 

(to provide increasingly intensive instruction that matches student needs based on the 
level of performance and rate of progress) 

 Expectations:  20% or fewer students class-wide receive Tier 2 intervention 
 
*Example of a healthy Tier 2 in a class of 20 students: 
Four students are receiving Tier 2 interventions; three out of these four students are making 
adequate progress. 
 

Tier 
1 

 High Quality Core Instruction: whole group, small group, and independent practice 
 Universal Screenings 3 times per year 
 Expectations:  80% of students class-wide are making adequate progress and are 

proficient with grade level standards 
 
*Example of a healthy Tier 1 in a class of 20 students: 
16 students are making adequate progress and performing on grade level. 
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Behavioral Tiers at a Glance 

 

 

 

 

Examples of Possible Data Collection 
Methods 

Tier Characteristics 

 Functional Behavioral 
Assessment (FBA) 

 Counseling Intervention 
Progress Data 

 

Tier 3 – Individualized Interventions 
 

 Individualized Behavior Intervention Plan 
 Functional Behavioral Analysis 
 Individual Counseling 

 
Generally Includes about 5% of the student population 

 Behavioral Observations 
 Intervention Data 
 Track changes in Discipline 

Referrals 
 Track changes in academic 

performance  
 

Tier 2 – Targeted Interventions 
 

 Targeted Group Interventions for Behavior and 
Academic Concerns 

 Check-in Check-Out Behavior sheet 
 Individualized classroom accommodations 

 
Generally Includes about 10% – 15% of the student 
population 

 
 Discipline Referrals 
 Referral History 
 Observations 
 Attendance Data 

 

Tier 1 – Core 
 

 School-Wide Discipline Plan  
 Character Education 
 Core Curriculum 
 Classroom Procedures 

 
Includes 100% of the student population 
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Assessment Systems 

Assessments are given to determine current functioning, but may be administered for different reasons 

during the MTSS process.  Different types of assessments include those for screening, diagnostic 

information, and progress monitoring.   

Screening assessments 

 Administered during Tier 1 phase 

 Given 3 times per year to all students (September, January, May) 

 Brief assessments, curriculum-based measures 

 Provide early indication of which students may be at-risk 

 May also identify students exceeding expectations 

 MAP used K-8, Kindergarten Individual Development Survey (KIDS) used in Kindergarten 

 Teachers administer 

Diagnostic assessments 

 Administered to individual students 

 Help determine specific skill deficits 

 Aide in choosing specific problem-focused interventions 

 Administered during Tier 3 phase 

 Support staff or teachers administer 

 Examples: Key Math - 3, Gray Oral Reading Test- 5, Wechsler Individual Achievement Test Third 

Edition  

Progress monitoring 

 Scientifically-based practice of assessing student performance on a frequent, regular basis 

 Indicates whether student is benefiting from intervention or instructional approach 

 Indicates need for change in an intervention or instructional approach for those not benefiting 

 Estimates rate of improvement  

 Sensitive to small increments of growth / change over time 

 Quick to administer 

 Can be administered as often as once per week 

 Data can be graphed for ease of understanding 

 AimswebPlus, easyCBM 

o Students in Tier 2 should be assessed every other week (i.e., bi-weekly) 

o Students in Tier 3 should be assessed once a week 

 Administered by interventionists, support staff, or teachers as indicated on Individual 

Intervention Plans 

Summative evaluations 

 Measures program outcomes 

 Summarize overall learning 

 Compares student performance to a global standard or benchmark 

 Takes place after the learning process is complete 

 Once a year or one-time assessments 

 Examples:  IAR, SAT, PSAT 
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 Assessment Matrix 

Essential 

Components 

Universal Screening Diagnostic 

Assessment 

Progress Monitoring  Summative 

Evaluations  

Reading MAP 

Kindergarten Individual 

Development Survey 

(KIDS) (Kindergarten) 

Early Warning System 

Wechsler Individual 

Achievement Test 

(WIAT-3) 

Woodcock-Johnson 

Tests of Achievement 

(WJ-4)  

Fountas & Pinnell 

Running Records 

Gray Oral Reading 

Test (GORT-5) 

Aimsweb Plus(K-8) 

Easy CBM  

AIMSWEB Curriculum-

Based Measurement 

(9-12)  

IAR 

PSAT 

ACT 

ISA Illinois 

Science 

Assessment 

SAT 

Mathematics MAP 

Early Warning System 

Wechsler Individual 

Achievement Test 

(WIAT-3) 

Woodcock-Johnson 

Tests of Achievement 

(WJ-4) 

Key Math 3 

 

Aimsweb Plus(K-8) 

AIMSWEB Curriculum-

Based Measurement 

(9-12) 

IAR 

PSAT 

ACT 

ISA Illinois 

Science 

Assessment 

SAT 

Behavior Office Discipline 

Referrals (ODR’s) 

Early Warning System 

 

Functional Behavior 

Assessments (FBA’s) 

Behavior Rating 

Scales 

Time-On-Task 

observations 

Student, Teacher, 

Parent Interviews 

Office Discipline 

Referrals 

Daily Behavior Ratings 

(e.g., Check-in/Check 

Out) 

Behavior Tracking 

Forms 

 

Office Discipline 

Referral Rate 

School Report 

Card Graduation 

Rate 
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Core Curriculum Tier 1 
Although tier I includes general instruction, it also refers to differentiation of core instruction to address 

diverse student and classroom needs. Core instruction should include but is not limited to: standards-

based instruction, research-based core curriculum for academics and behavior, instructional delivery 

framework (Examples: Learning Focused and Gradual Release), evidence-based instructional practices, 

data-driven instruction with small groups, and universal screening three times per year.   Failure to 

provide those components could result in students being prematurely placed in Tier 2 and Tier 3 

intervention cycles and impede the fidelity of instruction. The diagram provided below is a helpful 

resource in evaluating the effectiveness of core instruction and determining if the problem is with an 

individual student or is a larger problem with core instruction.  

 

The following diagram ‘Decision-Making Rubric for use with School wide Screening’ from Guiding 

Tools for Instructional Problem Solving provides essential questions that can be used to support the 

problem solving team determining if an issue is reflective of a small group problem or a large group 

problem. 
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Data Systems 
Analyses of demographics, perceptions, student learning, and school processes provide a powerful 

picture that will help us understand the school's impact on student achievement. When used together, 

these measures give schools the information they need to improve teaching and learning to get positive 

results. One measure by itself gives useful information. Comprehensive measures, used together and 

over time, provide much richer information. Ultimately, schools need to be able to predict what we 

must do to meet the needs of all students they have, or will have in the future. The information gleaned 

from the intersection of these four measures helps us to define the questions we want to ask, and 

focuses us on what data are necessary to find answers. (adapted from Bernhardt, V.L., (1998, March). 

Invited Monograph No. 4 California Association for Supervision and Curriculum Development (CASCD)). 
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Data Sources and Uses 
The use of data to improve student achievement is a best practice in education, and is fully supported by 

the MTSS process. To use data effectively, schools must be able to discern what they are trying to 

measure in regards to student achievement, and what data will provide the best information to 

determine next steps. 

 

Once schools decide what areas of student achievement to focus upon, they have to consider what data 

points will generate the best information to track student progress and growth. Although it may be 

tempting to focus on one data point to track progress, there is merit in considering multiple types of 

data to arrive at a comprehensive conclusion and a powerful action plan.  Using a complete picture of 

data can allow a school to identify all variables that might hinder student achievement, as well as to 

identify all levers in changing student achievement. Author Victoria Bernhardt (1998) provides a graphic 

to explain the interplay between multiple types of data. 

The MTSS process is driven by data-based decision making.  Data-based decision making involves the 

use of baseline (i.e., universal screeners) and progress data (i.e., curriculum-based measures, 

frequency/duration data) to systematically guide educational decisions.  Baseline measures are 

determined by the Building Leadership Team and the results are discussed at grade-level meetings.   

 

Early Warning System 

School staff use an “Early Warning System” (see Appendix) to identify students who are at-risk.  These 

students are then referred to the Mustang Problem Solving Team (MPST).  The Early Warning System 

takes into account the following data / risk factors: 

 grades / student performance compared to the grade-level curriculum 

 attendance 

 discipline, including detentions and office referrals 

 grade point average 

 assessment results 

 counseling referrals 
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Teacher Responsibilities 

When a teacher or other staff member suspects that a student is at risk, he or she should take the 

following actions: 

 review the student’s cumulative record, including all academic and behavioral information and 

any other pertinent background information 

 define the concern in measurable, objective, and observable terms 

 identify the student’s strengths and motivators 

 Contact the parent if data confirms that the student is performing below classroom 

expectations.  Confer with the parent / guardian regarding the nature of the concern, highlight 

the student’s strengths, share the data that has been collected (i.e., baseline data, examples of 

classroom performance), and outline the measures that will be taken to assist the student and 

how the results of those measures will be communicated.  DOCUMENT PARENT CONTACT, 

including when and how contact was made (i.e., face-to-face, by letter, by phone).   

 Implement Tier 1 interventions. The chosen intervention(s) should be related to the identified 

skills gap or behavior and must be implemented with integrity.  It is important to monitor the 

impact of the intervention(s).  If there is no improvement, refer the student to the Mustang 

Problem Solving Team.   

 

The Initial MTSS Meeting - Mustang Problem Solving Team (MPST) 

The focus of Mustang Problem Solving Team (MPST) meetings is to discuss students who have been 

identified as needing targeted and / or intensive interventions.  The team develops and implements 

interventions that address specific student needs and follows up by analyzing progress monitoring data 

to assess growth.  An identified student’s initial meeting will be scheduled to discuss the submitted 

Problem Solving Team Referral (see Appendix).  The MPST uses a set of guidelines (decision making 

rules) to determine the need for targeted Tier 2 interventions, and if there is a need for Tier 2 

interventions, the MPST Individual Intervention Plan will be completed by the team (see 

Appendix).  Also, Skyward should be used by the teacher or interventionist during intervention sessions 

to accurately document fidelity of implementation (see Appendix). 
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The Problem Solving Model 
The MPST uses the Problem Solving Model to reveal a complete picture of the problem and establish 

possible solutions.  The Problem Solving Model entails four steps that require careful consideration, 

suggestions, input, and ideas from team members.  This is a paradigm shift from diagnosing, placing, and 

labeling students to problem solving, intervening, and helping all students. 

 

 

Step 1:  Problem Identification  

Guiding Questions: Where are we? Where do we want to go? Is there a difference between the 

student’s performance and the goal? 

Define the problem  

 MPST reviews the student’s data in relation to his / her classmates.  If the class (80% or more) is 

making progress, then the problem involves factors influencing the individual student.  If fewer 

students are making progress, then whole group interventions must be considered. 

 Problems are stated in observable, measurable, and specific terms 

Determine what you want the student to do (replacement behavior) 

 Identify what we want the student to be able to do in specific, measurable, and observable 

terms 

Set an academic and / or behavioral goal 

 Identify the level of performance needed to achieve specific standards by the end of the school 

year or other identified time frame.   

 Goals must be realistic and achievable 
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Step 2:  Problem Analysis 

Guiding Questions: Why is the problem occurring?  
Develop a hypothesis  

 Determine probable reasons for the problem. 

 MPST reviews multiple possible causes that may include but are not limited to the student, 

peers, teachers, school environment, and / or curriculum. 

Step 3:  Intervention Design 
Guiding Questions: What are we doing about the problem? What is it about the interaction of 

the instruction, curriculum, learners, and learning environment that should be altered so that 

the student can learn? 
Develop a plan 

Consider both how to teach and what to teach. 

 Develop a research-based instructional / intervention plan that matches the student’s needs and 

has the greatest likelihood of success. 

 The plan will focus on measurable objectives, define the skills to be taught, define who will 

complete each task (when & how), and describe a progress monitoring plan.  

 

 

Step 4:  Plan Implementation and Evaluation  
Guiding Questions: Is the intervention producing the desired results? Is the response positive, 

questionable, or poor? Should adjustments be made to ensure integrity and fidelity of the intervention? 

Should the intervention be increased by reducing group size, increasing amount of time and frequency, 

or narrowing the focus of the intervention? 

 Analyze the student’s progress (should be documented and graphed). 

 Progress monitoring methods may include, but are not limited to, curriculum-based 

measurements, frequency of behaviors, and the accuracy and completeness of assignments. 

 Check intervention implementation and fidelity. 

 MPST reviews the data that has been gathered and makes decisions about the student’s 

progress using the Decision Making Guidelines (see Appendix). 
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Responses and Use of Decision Rules 
Intervention intensity can be increased by reducing the size of the group, increasing the amount of time 

and/or the frequency that the intervention is delivered, or by narrowing the focus of the intervention. 

 A positive response to intervention occurs when the academic and / or behavioral gap is closing 

and the student is making progress toward the desired goal.  At this point, continue the 

intervention until the student reaches the goal or discontinue if the student has achieved 

functional independence. 

 A questionable response to intervention occurs when the student is neither closing the gap nor 

widening it.  At this point, ensure the intervention is being implemented with fidelity.  The MPST 

should consider increasing the intensity of the intervention for a period of time and then 

reassess impact.  If the rate of progress has not improved, the MPST needs to return to problem 

solving and initiate a different intervention. 

 A poor response to intervention occurs when the deficiency gap widens, the student falls further 

behind classmates, or behaviors escalate.  At this point, ensure the intervention is being 

implemented with fidelity.  If the response is not due to lack of fidelity, the MPST needs to 

return to problem solving and initiate a different intervention.  

 Note:   Behavior interventions will often result in an Extinction Burst the behaviors will get 

worse before they get better.  An extinction burst occurs when the reinforcement that the 

student associates with the behavior is removed.  The student will engage in more of the 

behavior in an attempt to get the reinforcement.   

 

Determination of Entitlement for Special Education Services Under MTSS 
In accordance with 23 Illinois Administrative Code 226.130, districts must use a process that determines 

how a child responds to scientific, research-based interventions as part of the evaluation procedures to 

determine special education eligibility under the category of specific learning disability (SLD). While this 

requirement is specific to SLD, districts also have the option of using such a process as part of the 

evaluation procedures for other disability categories.    

 

The Illinois State Board of Education (ISBE) indicates that best practice in student learning requires the 

consistent provision of high quality instruction matched to student needs. In a quality educational 

environment student academic and behavioral needs must be identified and monitored continuously 

with documented student performance data used to make instructional decisions. Our MTSS is based on 

these principles. 

 

Using information on how a student responds to scientifically-based instruction and intervention when 

determining whether a student is eligible for and entitled to special education services represents a 

significant shift in practices used to identify students with disabilities. The focus shifts away from 

identifying and diagnosing characteristics that are internal to the student and moves to identifying 

effective interventions.  
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The Problem Solving Process: A Graphic Representation  
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Early Warning Systems 

Early warning systems help districts and schools pinpoint student achievement patterns and school 

climate issues that may contribute to students struggling educationally. Educators create early warning 

systems from readily available student data to identify students at risk of missing key educational 

milestones, to diagnose the needs of at-risk students, and to identify interventions that may help at-risk 

students get back on track to graduate. Below is Ridgeview JH/HS and Elementary Early Warning System. 
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Ridgeview MTSS Decision Making Guidelines 

Tier 1 – 80% of student population 
Grade level learners, at or above the 50th percentile on national norms 

 
Targeted Tier 1 
Criteria for participation in Targeted Tier 1 Group 

 Benchmarking data indicates scores between the 25-50% 
 Student is performing at the “At Risk for Off Track” level (one risk factor) on the Early Warning 

System 
 Team agreement 

Criteria for movement to Tier 2 
 Student must receive a minimum of 9 weeks of Targeted Tier 1 intervention and core curriculum 

instruction 
 Student is not meeting identified standards as indicated by the report card 
 Classroom data indicates student is functioning in the bottom quarter of the class 
 Progress monitoring data at or below the 25th percentile on national norms (if available) 
 Running records demonstrate student performs one to three guided reading levels below class 

expectations 
 Team agreement 

Criteria for movement to Tier 1 
 Student is meeting identified standards as indicated by the report card 

 Student is functioning within the average range of the classroom 

 Progress monitoring data indicate a minimum of 3 consecutive data points above the aim line (if 
available) 

 Team agreement 

 
Tier 2  - 15% of student population 
Criteria for participation in Tier 2 Group 

 Benchmarking data indicates scores at or below the 25%, 
 IAR data indicates a level “below standards” or “academic warning” 
 Student is performing at or above the “Off Track” level (two or more risk factors) on the Early 

Warning System 
 Running records demonstrate student performs one to three guided reading levels below class 

expectations 
 Team agreement 

Criteria for movement to Tier 3 (must meet all) 
 Student must receive a minimum of 9 weeks of Tier 2 intervention 
 Progress monitoring data indicates a minimum of three consecutive data points below the aim 

line 
 Progress monitoring data shows that the student is performing at or below the 10th percentile 
 A minimum of one revised intervention 
 Rate of improvement is below average (AimswebPlus ROI) 
 Intervention must be administered with integrity - 70% of the intervention group is making 

progress 
 Running records demonstrate student performs three or more guided reading levels below class 

expectations 
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 Team agreement 
 
Criteria for movement to Targeted Tier 1 

 Progress monitoring data indicates steady progress and a minimum of three consecutive data 
points on or approaching the aim line (depending on area of focus) 

 Rate of improvement is average to above average (AimswebPlus ROI) 

 Fewer identification of risk factors on the Early Warning System 

 Team agreement 

 
Tier 3 – 5% of student population 
It is our general practice that all students will participate in Tier 2 intervention before Tier 3 intervention. 
Criteria for participation in Tier 3 Group 

 Benchmarking data level at or below the 10% 
 ISAT data indicates a level “below standards” or “academic warning” 
 Student is currently participating in individual problem solving 
 Student is performing at the “Extreme Off Track” level (four or more risk factors) on the Early 

Warning System 
 Running records demonstrate student performs three or more guided reading levels below class 

expectations 
 Team agreement 

Criteria for movement to Entitlement (must meet ALL) 
 Student must receive a minimum of 9 weeks of individual problem solving and Tier 3 

intervention 
 A minimum of one revised individual intervention 
 Progress monitoring data indicates a minimum of three consecutive data points below the aim 

line 
 Progress monitoring at or below the 10% 
 Rate of improvement is below average (AimswebPlus ROI) 
 Student is performing at Tier 3 on the Early Warning System (Four or more risk factors) 
 Running records demonstrate student performs four or more guided reading levels below class 

expectations 
 Team agreement 

Criteria for movement to Tier 2 (must meet all) 
 Progress monitoring data indicates steady progress approaching the aim line 

 Progress monitoring data indicates scores between the 10% and the 25%   

 Rate of improvement is approaching average or average 

 Student is performing at Tier 2 (one to three risk factors) on the Early Warning System 

 Improvement in reading by moving up three or more levels in guided reading and on Running 
Record Assessment 

 Team agreement 

 

 

 

 

 



  

RIDGEVIEW CUSD #19 28 

 

Selection and Evaluation of Interventions 
Academic Interventions  

 Tier 2 interventions are delivered in addition to Tier 1 Core Instruction and whole-class 
strategies.  They should be linked to Tier 1 curriculum and expectations.  Research has shown 
that small group instruction, with seven or fewer students, has produced the most positive Tier 2 
intervention results.   

 Tier 3 interventions consist of a direct alignment of student need, highly concentrated 
instruction, and intensity.  Tier 3 interventions are characterized by 

o More instructional time 
o Individual instruction or small groups of three or fewer students  
o Precisely targeted instruction at the student’s appropriate level  
o Explicitly detailed instructional explanations 
o Highly systematic instructional sequences 
o Extensive opportunities for practice 
o Numerous opportunities for error correction and feedback 

 Schools are encouraged to utilize district approved, scientific research-based interventions that 
are feasible for staff to administer.  Interventions that are evidence-based have the highest 
likelihood of success.  Instructional Coaches or the School Psychologist are able to assist with 
choosing interventions and finding intervention materials.  What Works Clearinghouse 
(https://ies.ed.gov/ncee/wwc/), Intervention Central (www.interventioncentral.org), Go 
Scientifically Based Research (http://www.gosbr.net/)  and the Florida Center for Reading 
Research (www.fcrr.org) websites can be referenced when determining if a selected 
intervention or instructional strategy is research-based and proven effective for a specific need.   

 

Behavior Interventions  

 Tier 2 behavior interventions are provided in addition to school-wide Tier 1 Core Behavior 
programs and classroom procedures.  Tier 2 behavior interventions should be coupled with Tier 
1 expectations and curriculum, but be targeted plans centered on student need.  An ‘off the 
shelf’ program is rarely productive beyond Tier 1 instruction.  An effective instructional Tier 2 
behavioral small group should include 10 or fewer students. 

 When developing Tier 2 behavior interventions, the School Based Intervention Team should 
consider targeted interventions already offered at the school, connected to Tier 1 core behavior 
programs and their current effectiveness.  The team should also consider students with similar 
targeted behaviors for small group interventions but always be mindful that the types or roots 
of specific student behaviors match the group (i.e., fit the group to the student, not the student 
to the group).  Crucial populations for teams to keep in mind are students in need of support, 
which school discipline data does not ‘capture’ (i.e., students with internalizing concerns and / 
or conditions).  Finally, teams should continually monitor the quality and fidelity of all 
implemented Tier 2 behavior interventions, looking for those with the most positive impact on 
students. 
 

 

 
 
 

https://ies.ed.gov/ncee/wwc/
http://www.interventioncentral.org/
http://www.gosbr.net/
http://www.fcrr.org/
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 Tier 3 behavior interventions consist of highly concentrated behavioral instruction where 
intensity and student need is directly aligned.  Tier 3 behavior interventions may be 
characterized by 

o More instructional time addressing behavioral reasoning 
o Smaller groups (or individuals) with 3 or fewer students  
o Precisely targeted behavioral instruction  
o Ample opportunities to practice behavioral scenarios  
o Numerous opportunities for behavior correction, feedback, and adaptation in a safe 

environment 
If a student requires Tier 3 behavior interventions, a Functional Behavioral Assessment should be 
completed by the School Social Worker or School Psychologist.  This assessment will produce a Positive 
Behavior Intervention Plan (PBIP).   Interventions should be supported by scientific based research that 
has been proven effective addressing the specific needs presented.  Instructional Coaches, School 
Counselors, or the School Social Worker are able to assist with intervention materials available.  The 
Evidence Based Intervention Network (http://ebi.missouri.edu/?page_id=227) and the National Center 
on Intensive Intervention (https://charts.intensiveintervention.org/chart/behavioral-intervention-chart) 
websites can be referenced when determining if a selected intervention or instructional strategy is 
research-based and proven effective for a specific need.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://ebi.missouri.edu/?page_id=227
https://charts.intensiveintervention.org/chart/behavioral-intervention-chart
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List of Available Supports 

Academic Supports Behavioral Supports 

Tier 3 

General education and special education students 
paired together for incidental benefits 

Specific behavior intervention plans (BIP) 
with data collection. (Student should be 
able to earn some type of reward for 
positive behavior. Reward should be 
selected by the student from a menu of 
options.)  Student should be at least 
partially responsible for helping 
track/monitor the data 

Sidewalks reading support - PA/phonics/fluency/comp. Short-term, individual school social 
work/counseling  service 

Fountas & Pinnell LLI reading (K-6) 
PA/Phonics/Fluency/Comp. 

Functional Behavior Assessment (FBA) 

SRA Early Reading Tutor- - PA/phonics/fluency Academic Task Modification  

Repeated readings instruction  Scheduled, built in cool down, sensory, or 
energy exerting breaks with supervision. 

Great Leaps (K-2, 3-5, 6-8) reading support - 
phonics/phrases/fluency 

Behavior Contract 

PALS reading (K-1)- PA/phonics/fluency Behavior meetings 

Rewards (4-5) reading- multisyllabic words Check In Check Out (CICO) 

Math Structured Organizers Collaboration with student’s physician or 
mental health provider 

Math Cover-Copy-Compare  Structured Time Out 

Lindamood Phoneme Sequencing (LiPS) (at TCSEA 
office) 

Teaching discrete skills 

Phonological Awareness Training (K-2) Peer tutoring 

Math Self-Monitoring Alternative to locker 

Phonological Awareness Training plus Letter Knowledge 
Training (K-2) 

For additional resources visit: 
http://www.pbisworld.com 

 

Reading Success (3-6)  

Jamestown Reading (6-12)  

Heggerty (PreK-2) reading-phonemic awareness  

Read Naturally (1-5)- vocab./fluency/comp.  

Targeted math interventions  

Cracking the Code - phonics, reading fluency  

Great Leaps Math - Multiplication and Division Facts  

Rewards Writing - Intermediate  

FCRR student center activities printables (K-5) 
http://www.fcrr.org/resources/resources_sca.html 

 

 

http://www.pbisworld.com/
http://www.fcrr.org/resources/resources_sca.html
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https://elemath.hallco.org/web/interventions-
progress-monitoring/ 

 

 

http://www.interventioncentral.org/ 

 
 

http://ebi.missouri.edu/?page_id=223 

 
 

*Any Tier 2 intervention can be a Tier 3 intervention by 
increasing time/ frequency and decreasing group size to 
3 or less students 

 

Tier 2 

Sidewalks - small group- PA/phonics/fluency/comp. Small group social work services, problem-
focused 

SRA Early Reading Tutor - small group-
PA/phonics/fluency 

Teacher's behavior plans for students 

Core 5- Computer based (K-3)- PA/phonics/fluency Observations/Consultation with support 
staff (Counselor or Social Worker) 

PALS (K-1) reading- PA/phonics/fluency Behavior Check-in Conference between 
student and staff member 

Rewards (4-5) reading- multisyllabic words Daily notes home to parent regarding 
student behavior.  

Heggerty (PreK-2) reading-phonemic awareness Positive role model/Student Buddy  

Repeated readings - small group (3-5) Visual tools to serve as reminders for 
desired behaviors 

IXL reading- Computer based (K-5) Visual schedule or checklists  

Math Self-Monitoring-small group Social Stories 

Moby Max reading (K-5) Structured Breaks 

Jamestown Reading (6-12) Grade check-ins 

Fountas & Pinnell LLI - small group (K-6) 
Phonics/Fluency/Comp. 

Sensory tools - Consult with OT 

Reading Success (4-5) reading-comprehension Short Term Small Group Counseling 

HearBuilder.com-reading Daily Planner Checks 

Moby Max math (6-8) Behavior Contract 

Reading Success (4-6) Weekly locker checks 

IXL math- Computer based (K-5) Behavior meetings with staff  

Math Structured Organizers-small group Check In Check Out (CICO) 

PALS math (K-5) Forced choice reinforcement survey 

Lindamood Phoneme Sequencing (LiPS) (at TCSEA 
office) 

Structured Time Out 

Six Minute Solution (K-5) Alternative to daily planner 

Math Cover-Copy-Compare Student Mentor 

Great Leaps (K-2, 3-5, 6-8) reading support - 
phonics/phrases/fluency 

Detentions or office referrals 

Great Leaps Math - Multiplication and Division Facts For additional resources visit: 
http://www.pbisworld.com 

https://elemath.hallco.org/web/interventions-progress-monitoring/
https://elemath.hallco.org/web/interventions-progress-monitoring/
http://www.interventioncentral.org/
http://ebi.missouri.edu/?page_id=223
http://www.pbisworld.com/
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Rewards Writing - Intermediate  

Cracking the Code - phonics, reading fluency  

https://elemath.hallco.org/web/interventions-
progress-monitoring/ 

 

 

FCRR student center activities printables (K-5): 
http://www.fcrr.org/resources/resources_sca.html  

 

 

https://xtramath.org/#/home/index 

 
 

Prodigy Math - https://www.prodigygame.com/ 
 

 

http://www.interventioncentral.org/ 

 
 

http://ebi.missouri.edu/?page_id=223 

 
 

Tier 1 

Differentiation training for staff Peer tutoring 

Consultation from special ed. teacher, OT, SSW, reading 
specialist, psychologist, speech pathologist 

Consultation from special ed. teacher, OT, 
SSW, reading specialist, psychologist, 
speech pathologist 

Grade level reading and math core curriculum Parent Contact 

Individual assistance from teacher or aide Changes made to environment - Move 
student seat, provide separate workspace, 
assign student special place in line, seat 
them next to a positive role model, Etc.  

Preferential seating Discussion with the student about their 
behavior and what expected behaviors are. 

Provide extra practice opportunities Positive reinforcement of desired 
behaviors 

Cooperative learning activities Take away privileges 

Teaching using multi-sensory lessons Acknowledge positive behavior 

Daily homework check Reward systems 

 
Extra time to complete tasks 

Clear, consistent, and predictable 
consequences 

Visual aides Assign the student a special duty or job in 
your classroom.  (Gives the student 
positive attention and some sense of 
control) 

Pair students to check work Meetings with parents, teacher, and 
student to discuss behavior.  

Write key points on board Detentions or other standard disciplinary 
action. 

Simplifying complex directions Extra Time to complete tasks 

https://elemath.hallco.org/web/interventions-progress-monitoring/
https://elemath.hallco.org/web/interventions-progress-monitoring/
http://www.fcrr.org/resources/resources_sca.html
https://xtramath.org/#/home/index
https://www.prodigygame.com/
http://www.interventioncentral.org/
http://ebi.missouri.edu/?page_id=223
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Anchor new knowledge to previously learned 
knowledge 

Break down large assignments into smaller 
parts 

Proximity http://www.pbisworld.com 

Step-by-step directions Scheduled breaks 

Reduced assignments Preferential seating 

Have student restate the problem Reflection sheet 

Use of calculator / number line  For additional resources visit: 
http://www.pbisworld.com 

 

Use skilled partners in reading  

Highlight key points  

Graphic organizers  

Provide opportunities for students to respond in a 
variety of ways (e.g., dry-erase boards, thumbs-up, 
partner share, questions) 

 

Organizers for note taking  

Frequent checks for student understanding  

Use Think-Pair-Share  

Open book tests / take home tests  

Manipulatives  

Flashcard practice  

Window overlays  

Color coding  

http://www.interventioncentral.org/ 

 
 

http://ebi.missouri.edu/?page_id=223 

 
 

http://www.fcrr.org/resources/resources_sca.html 

 
 

Hear Builder  (preK-8)  http://www.hearbuilder.com/ 

 
 

  

 

 

 

 

 

 

 

 

http://www.pbisworld.com/
http://www.interventioncentral.org/
http://ebi.missouri.edu/?page_id=223
http://www.fcrr.org/resources/resources_sca.html
http://www.hearbuilder.com/
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Measuring Integrity and Fidelity 
Delivery of instruction or an intervention in the way in which it was designed is referred to as 
“fidelity” or “integrity of implementation.” Implementing an intervention with fidelity includes 
both adherence to the intervention’s core content components and competent execution using 
accomplished clinical and teaching practices. There are three basic types of fidelity for districts and 
schools to support and integrate into instruction and intervention:  

1. Fidelity of implementing the critical components of a multi-tiered system of student supports 
(MTSS) 

2. Fidelity of using the problem-solving process across all three tiers   
3. Fidelity of implementing evidence-based instruction and interventions matched to specific 

need(s) 
Within the MTSS, fidelity is important at both the school level (implementation of the problem solving 
process) and the teacher level (implementation of instruction and progress monitoring).  It is important 
to note that the purpose of measuring fidelity is not to evaluate the individual implementing of the 
intervention, but rather to increase the likelihood of a positive student response.  
 
The data based problem solving team should consider and include in the implementation plan the 
support needed for the intervention to be implemented with fidelity. Although there is no required 
method for evaluating and documenting intervention fidelity or integrity, it should be verified through 
multiple approaches that may include direct observations (see Appendix Fidelity Tool), self-reports, 
intervention documentation forms, review of progress monitoring data, etc. Any member of the 
problem-solving team may complete observations to support the individual implementing the 
intervention. When developing intervention plans, teams should include a schedule of actions to take to 
verify fidelity and provide support to the individual(s) designated to implement the intervention. 
 
The data based problem-solving process relies upon a team’s ability to make informed decisions 
based on progress monitoring data. If a student’s response is questionable or poor, the problem-solving 
team must evaluate the effectiveness of the intervention. If the intervention has not been implemented 
with fidelity, the problem-solving team should identify the barriers to implementation and modify the 
intervention and support to increase fidelity.  
 
Supports for fidelity, such as training or coaching, should be included in the intervention plan, provided 
early in the process, and monitored on an ongoing basis. For example, assume that a reading curriculum 
is designed to be implemented in groups of no more than five students, in 30-40 minute sessions, five 
days per week. If a student is exposed to that curriculum, implemented as designed, for a reasonable 
period of time and limited or no progress is made, the problem-solving team may reliably determine 
that this intervention is not effective for this student. In contrast, if the group is made up of 10-12 
students with instruction provided only three days per week, and the student does not make progress, 
the problem-solving team has no way of knowing whether the curriculum is effective. It was not 
implemented with fidelity, and as a result, the data on which decisions are based will not be valid or 
reliable. In the latter case, the team must make appropriate adjustments to the scheduling and 
assignment of students to the reading group or identify an alternative intervention that targets the area 
of concern and can be implemented with fidelity. 
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The Impact of Attending to Fidelity  
A deliberate emphasis on fidelity enables the teacher and team to:  
• Establish functional relationships between instruction and student outcomes  
• Replicate instruction/intervention  
• Generalize to other settings and among other learners  
• Target fidelity as a potential reason for unintended outcomes 
• Detect and prevent poor instructional fidelity  
 
Fidelity Within the Tiers 

Tier 
1/ 
Core 

In Tier 1, the integrity of instruction focuses on the degree to which core instruction is 
delivered in the way intended, based on lesson study (or lesson planning), the presence of 
effective instructional strategies and the degree to which those instructional strategies are 
appropriate to the skill level and demographic characteristics of the students (e.g., primary 
language, abilities). The sufficiency of instruction in Tier 1 is based on the degree to which 
teachers implement core instruction consistent with the time expectations for instruction in 
specific content areas each day (e.g., literacy=90 minutes, math=60 minutes). 

Data Sources for Assessing Tier 1 Fidelity  
 Classroom Walkthrough data  
 Lesson plans  
 Self-Assessment of MTSS (SAM-I)  
 Observation Tool for Instructional Supports and Systems (OTISS) 

 

Tier 
2/3 

Integrity in Tiers 2 and 3 focuses on a structured support system for Tier 2/3 providers. This 
system consists of regular meetings (MPST) to determine student response to the 
intervention, barriers to the delivery of the intervention and technical assistance to deliver 
the intervention as intended.  Sufficiency is measured through the use of documentation 
templates that measure the degree to which the intervention was provided (number of 
minutes or percentage of plan components) and the type of intervention.  

Data Sources for Assessing Fidelity 
 Classroom Walkthrough data  
 Lesson plans  
 Self-Assessment of MTSS (SAM-I)  
 Progress Monitoring Data 
 Tier 2 and 3 intervention documentation worksheets 

o Intervention Documentation Form 
o Individual Student Intervention Plan 
o Intervention Fidelity Checklist 
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Parent Involvement 
Parental/family involvement is critical to student progress and should be facilitated throughout the 

MTSS process, regardless of whether the parent or teacher initiated the concern about the student. 

Parents can provide critical perspectives that may increase the efficacy of interventions. Communication 

with the parent should take place at regular intervals and when instructional decisions are made based 

upon progress monitoring. 

TIERS How Parents Should be Involved 

 At the start of school year, an informational letter is sent home and a statement explaining 
the MTSS process will be in the District Handbook for online viewing. 

Tier 
1  

The general education teacher and parent(s) will discuss assessment history and universal 
screening benchmark data of classroom performance.  One opportunity for this 
communication is Parent/Teacher Conferences, which are held district-wide in October and 
March each school year.   A hard copy of this data is also sent home each Sept./Jan./May after 
universal screenings.  Ongoing, regular contact between teachers and parents is encouraged. 

Tier 
2 

All previous documentation and interventions are reviewed by the Mustang Problem Solving 
Team at monthly meetings.  After analyzing the data and determining that a student qualifies 
for Tier 2, the parents are given a formal letter of entrance explaining the intervention that 
will be implemented. 

 After reviewing the data for an individual student, and using Decision Making Guidelines, the 
team can either reduce or increase services or change interventions within Tier 2 and 3.  The 
MTSS Coordinator or Interventionist will send a letter to notify parents/family if there is a 
change in Tier placement.  

Tier 
3 

All previous documentation, interventions, and Decision Making Guidelines are reviewed and 
data is analyzed by the MPST.  A decision is made to discontinue, continue, or modify 
interventions or refer for special education evaluation.  If a special education referral is 
recommended, parents are informed of this decision by the classroom teacher and Tri-County 
Special Education personnel.  
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Glossary of Terms 

The Glossary of Terms presents definitions for commonly used terms related to the MTSS process 
specific to Ridgeview CUSD #19. 

Assessment: Measurement of student growth; assessment tool choice is dependent on the purpose and 
use of measurement results. 

 
At-Risk Students: At-Risk students are students whose initial performance level or characteristics predict 
poor learning outcomes unless intervention occurs to accelerate knowledge, skill, or ability 
development.  

Baseline Data: A measure of performance prior to intervention. These initial data are used to monitor 
changes or the improvement in an individual performance. 

 
Benchmark: A standard that has been correlated to successful outcomes (e.g., 40 words read correctly 
per minute at the end of first grade is a performance that is correlated with later reading success; hence, 
it is often used as a benchmark to identify struggling readers). 
 
Benchmark Assessment: Assessments given in the Fall, Winter and Spring. They are used to give us a 
baseline to track student achievement and growth. 
 
Core Curriculum: Curriculum delivered to all students. It should be effective for approximately 80% of all 
students. 

Criterion-Referenced Assessment: An assessment that measures what a student understands, knows, or 
can accomplish in relation to specific performance objectives. It is used to identify a student's specific 
strengths and weaknesses in relation to skills defined as the goals of the instruction, but it does not 
compare students to other students. (Compare to norm-referenced assessment.) 

Cut Score: Cutoff scores on common benchmark assessments; cut points specify the score at or below 
which students would be considered for intervention. 

 
Data Based and Data Driven Decision Making:  A continuous process of regularly collecting, 
summarizing, and analyzing information to guide development, implementation, and evaluation of an 
action; most importantly, this process is used to answer educational or socially important questions. 
 
Data Point:  A data point is one score on a graph or chart, which represents a student’s performance at 
one point in time. 
 
Diagnostic Measures:  Diagnostic measures are formal or informal assessment tools that measure skill 
strengths and weaknesses, identify skills in need of improvement, and assist in determining why a 
problem is occurring. 
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Differentiated Instruction:  Differentiated instruction refers to educators tailoring the curriculum, 
teaching environments, and practices to create appropriately different learning experiences for students 
in order to meet each student’s needs.  To differentiate instruction is to recognize students’ varying 
interests, readiness levels, and levels of responsiveness to the curriculum and to plan responsively to 
address these individual differences.   
 
Direct Instruction: An instructional method grounded in applied behavior analysis. Direct instruction 
divides skill into component skills and focuses on building fluency on each component skill in a 
hierarchical manner until the target skill is established. This method includes rapid pacing, individual and 
group response opportunities, frequent and immediate corrective feedback and contingencies to 
maintain motivation to respond. 
 
Duration: How long a behavior or an intervention occurs. 
 
Early Intervention: Decisions are made in the early grades for the provision of targeted interventions 
that are carefully structured and designed.  
 
Evaluation:  Evaluation is the process of making a decision or reaching a conclusion by comparing 
behavior and / or performance data to a standard. 

Evidence-Based Practice: Educational practices/instructional strategies supported by relevant scientific 
research studies. 

Extinction Burst: The concept of elimination of a behavior by refusing to reinforce it. 

 
Fidelity of Implementation:  Fidelity refers to the accurate and consistent provision or delivery of 
instruction in the manner in which it was designed or prescribed according to research findings and / or 
developers’ specifications.  Five common aspects of fidelity include adherence, exposure, program 
differentiation, student responsiveness, and quality of delivery.  
 
Fluency: Developing the ability to read a text accurately and quickly 
 
Frequency: How often a behavior or an intervention occurs 
 
Functional Behavioral Assessment (FBA): An approach to figuring out why a child acts a certain way. It 
uses a variety of techniques to understand what’s behind inappropriate behaviors. This includes looking 
at non-academic factors that might be contributing to a child’s frustration with learning. 
 
Intensity of Instruction / Intervention:  Intensity consists of three variables:  time, focus, and group size.  
An increase in intensity would be reflected by an increase in the amount of time a student would be 
exposed to instruction / intervention, a narrowing of the focus of instruction / intervention, and / or a 
reduction in group size. 
  
Interventions:  Interventions are curricular, instructional, behavioral, and / or other adjustments made 
to address core instructional issues.  Interventions may also be provided to students in small groups or 
individually, in addition to and aligned with Core Instruction in order to target a specific skill or concept. 
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Learning Environment:  The learning environment includes environmental variables that either promote 
or inhibit learning, including but are not limited to the physical classroom arrangement, rules, 
management plans, routines, expectations, peer / family influence, and task demands 
 
Norms: Data that allows us to compare students to other students both locally and nationally. 
 
Problem-Solving Process: Assumes that no given intervention will be effective for all students a 
generally has four stages (problem identification, problem analysis, plan implementation, and plan 
evaluation). It is sensitive to individual student differences and depends on the integrity of 
implementing interventions 
 
Progress Monitoring: Progress monitoring is an ongoing, systematic, and scientifically based process for 
gathering data to measure academic, social, or behavioral performance of students.  It is used to assess 
students’ academic performance, to quantify a student rate of improvement or responsiveness to 
instruction, and to evaluate the effectiveness of instruction.  Progress monitoring can be implemented 
with individual students or an entire class. 
 
Scientific, Research-Based Instruction / Interventions:  Scientific, research-based instruction / 
interventions are educational activities and programs that have been proven reliable and valid through 
the application of rigorous, systematic, and objective procedures that involve research methods to draw 
observation or experiments and include rigorous data analyses that are adequate to test the stated 
hypothesis and justify the given conclusions. 
 
Skill Deficit: Poor performance that is caused by lack of skill. Skill deficits require skill-building 
interventions 
 
Scientific, Research-Base Instruction: Refers to specific curricula and educational interventions that 
have been proven to be effective- that is, the research has been reported in scientific, peer-review 
journals. 
 
Trend Line:  The trend line on a graph represents a direct line that best fits through a student’s data 
points.  The trend line can be compared against the aim line to help inform a student’s Response to 
Intervention and to tailor an instructional program. 
  
Universal Screening:  Universal screening is a first stage screening process (i.e., STAR) used to identify or 
predict students who may be at-risk.  Universal screening tests are typically brief, taken by all students, 
and followed by additional testing or short-term progress monitoring to corroborate potential risk 
status. 
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Frequently Asked Questions 
 
What is MTSS? 
-Multi-tiered system of supports (MTSS), is an approach for redesigning and establishing teaching and 
learning environments that are effective, efficient, relevant, and durable for all students, families, and 
educators. 
 
Why MTSS? 
-The purpose of an MTSS framework is to provide all students with the best opportunities to 
succeed in school, identify students with learning or behavioral problems, and ensure that they receive 
appropriate instruction and related supports. The goals of MTSS is to (a) integrate all the resources to 
minimize risk for the long-term negative consequences associated with poor learning or behavioral 
outcomes, and (b) strengthen the process of disability identification. 
 
Who is responsible for implementing the MTSS system? 
-EVERYONE! Ridgeview is responsible for establishing a core curriculum (Tier 1) wherein at least 80% of 
students are successful. Within their own classrooms, teachers will also need to implement student-
specific interventions for those identified as higher-risk. Teachers will work with the Problem Solving 
team to implement the program with fidelity. 
 
What impact does MTSS have on students who are not struggling? 
-An important component of an effective MTSS framework is the quality of the core curriculum, 
where all students receive high-quality instruction that is culturally and linguistically responsive and 
aligned to the new Illinois State Standards. This allows teachers and parents to be confident that a 
student’s need for more intensive intervention or referral for special education evaluation is not due to 
ineffective classrooms instruction. In a well-designed MTSS, Tier 1 core instruction should be effective 
and sufficient for at least 80% of the student population. 
 
Is MTSS a special education program? 
No. MTSS is a general education initiative. Special education is an important component of a 
comprehensive MTSS framework, however. All school staff (i.e., principal, certified staff, 
paraprofessionals, social workers, counselors, psychologists, etc.) should work together to implement 
their MTSS framework and make decisions regarding appropriate intensity of interventions for students. 
Movement to less intensive levels of the framework should be a high priority, as appropriate. 
 
What does MTSS have to do with identifying students for special education? 
IDEA 2004 allows states to use a process based on a student’s response to scientific, research based 
interventions to determine if the child has a specific learning disability (SLD) and Illinois has endorsed 
this approach. In a MTSS framework, a student’s response to or success with instruction and 
interventions received across the levels of a MTSS framework would be considered as part of the 
comprehensive evaluation for SLD eligibility. A MTSS approach is not mandatory in determining 
eligibility for other disabilities, but it is recommended. 
 
Who is on the Mustang Problem Solving Team? 
-MTSS team members vary from elementary to junior high and high school. Usual members are an 
administrator, a counselor, a social worker, a school psychologist, a general education teacher, a nurse, 
a mental health counselor, and an MTSS coordinator or instructional coach. 
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When should I refer a student to the Mustang Problem Solving Team? 
-A referral to the MPST is appropriate when you have tried at least 3 different classroom (Tier 1) 
interventions for at least 6-8 weeks, contacted parents, and the student is still not progressing at a rate 
to be able to catch up with his/her peers.  
 
Are all these forms necessary? 
-Yes.  The forms are designed to capture crucial and relevant information pertaining to the individual 
student’s background, skills, knowledge, and behavior. It is necessary not only to identify specific areas 
of weakness but to also consider factors that may be contributing to these deficits. 
 
How do I “fast track” a student that I feel was inappropriately placed? 
-There is no way to “fast track” a student. It is important to implement interventions consistently and for 
a significant period of time to truly determine whether the student is able to make progress with 
supplemental instruction. 
 
How do we access the manual, recommended websites, and any other MTSS resources?  
-The manual is available online, through the Ridgeview website and in print. A copy will be available in 
the library media center for viewing at any time. All recommended websites are hyperlinked throughout 
the manual. A list of approved MTSS resources can be found through the Illinois MTSS network’s 
website. 

 

 

 

 

 

 

 

 

 

 

https://www.ilmtss.net/resources/
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Forms 

1. Parent Notification Letter for Interventions for JH/HS 
2. Parent Notification Letter for Interventions for Elementary (Tier Letter) 
3. Title One Entrance Letter 
4. Fidelity Tool Tier 2 and 3-General Intervention Checklist 
5. Intervention Documentation Sheet 
6. Standard Agenda for MPST Meetings 
7. Student Intervention Plan 
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