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DOMAIN 1: PURPOSEFUL PLANNING

Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous assessments and a system for
tracking student progress as well as plans for accommodations and changes in response to a lack of student progress.
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additionaily:

- Incorporates differentiated
instructional strategies in planning
to reach every student at his/her
level of understanding

- Achievement goals, unit plans, AND
tesson plans

but not all of the above

Competencies Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1)
1. | Utilize At Level 4, a teacher fulfills the Teacher uses prior assessment data to | Teacher uses prior assessment data to formulate: | Teacher rarely or never uses
1 Asscessment Data | criteria for Level 3 and formulate: - Achievement goals, unit plans, OR lesson plans, prior assessment data when

planning,

assessments, including STEM
guidelines, that align with an end of
year summalive assessment (either
state, district, or teacher created)

- Anticipates student reaction lo
content; allocation of time per unit
1s flexibte and/or reflects level of
difTiculty of each unit

students will master in each unit
-Creating assessments before each unit
begins for backwards planning

= Allocating an instructionally
appropriate amount of time for each
unit

Teacher may not:

-Create assessments before cach unit begins for
backwards planning

- Allocate an instructionally appropriate amount of
time for each unit

-Identify standards for STEM. guidelines

1. | Set Ambitious At Level 4, a teacher fulfills the Teacher develops an annual student Teacher develops an annual student achievement | Teacher rarely or never
2 | and Measurable | criteria for Level 3 and achievement goal that is: goal that is: develops achievement goals
Achievement additionally: - Measurable; - Measurable for the class OR goals are
Goals - Plans an ambitious annual student | - Aligned to content standards; AND The goal may not: developed, but are extremely
achievement goal - Includes benchmarks to help monitor - Align to content standards; OR general and not helpful for
leaming and inform interventions - Include benchmarks to help monitor tearning and planning purposcs
throughout the year inform interventions throughout the year
-Includes technology goals when -Includes technology goals when applicable
applicable
1. | Develop At Level 4, a teacher fulfills the Bascd on achicvement goals, teacher | Based on achievement goals, tencher plans units Teacher rarely or never plans
3 Standards-Based | criteria for Level 3 and plans units by: by: units by identifying content
Unit Plans and additionally: - Identifying content standards, - Ea::..@..:m content standards that students will standards that students will
AT - Creales well-designed unit including STEM puidelines, that master in each umil master in each unit OR there

is little to no evidence that
teacher plans units at all.
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to stay current
on the latest
research and
best practices for
teaching the
“digital
generation” of
learners.

- The teacher creates and shares
innovative contenl and teaching
practices with other prolessionals
online.

- The teacher asks students to use
technology resources of their
choesing to learn and solve
problems

those interactions,

- The teacher uses technologies to offer
students a variety of resources to learn
and solve problems.

- The teacher uses technology to present
information in a one to-many leaming
environment.

1. | Create At Level 4, a teacher fulfills the Based on unit plan, teacher plans Based on unit plan, teacher plans datly lessons -Teacher rarely or never plans
4 | Objective-Driven | criteria for Level 3 and daily lessons by: by: daily lessons OR daily lessons
Lesson Plans and | 2dditionally: - Identifying lesson objectives that are - Identifying lesson objectives that are aligned to are planned, but are thrown
T - Plans for a vanety of differentiated | aligned to state content standards. state content standards together at the last minute,
mstructional strategies, anticipating | - Matching instructional strategies as - Matching instructional strategies and thus lacking meaningful
where these will be needed 1o well s meaningful and retevant activities/assignments lo the lesson objectives. objectives, instructional
enhance msmadn:cs. : activities/assignments to the lesson -creating learning activities with technology that strategtes, or assignments.
- Incorporates a variety of informal objectives only focuses on substitution (SAMR). -Teacher doesn’t create
assessments/checks for - Desigming formative assessments that learning activities with
understanding as well as summative | measure progress towards maslery and Teacher may not: technology.
asscssments where necessary and _E.o.::. mstruction - Design assignments that are meaningful or
uses all assessments to directly -Utilizing learning activities with relevant
inform instruction : technology that enable m.:.%:ﬁ to learn | _ plan formative nssessments o measure progress
-The ._nun__n._‘ —._.._:Nam. applicable 5%_32_.2__3 1o be creative, and to towards mastery or inform instruction.
leaming activittes with technology think critically.
that enable students to learn
independenitly, to be creative, and to
think criticatly about issues at a
higher depth of knowledge (level 3
or 4) level.
1. | Track Student At Level 4, a teacher fulfills the Tencher uses an effective data Teacher uses an effective data tracking system Teacher rarely or never uses a
5 | Data and criteria for Level 3 and tracking system for: for: data tracking system to record
Analyze Progress additionally: - Recording student assessment/ - Recording student assessment/ progress data student assessment/progress
- Uses daily checks for progress data - Maintaining a grading sysiem data and/or has no discemnable
understanding for additional data - Analyzing student progress towards grading system
points mastery and planning future Teacher may not:
- Updates tracking system daily lessons/units accordingty - Use data to analyze student progress towards
- Uses data analysis of student - Mamntaining a grading system aligned | mastery or to plan future lessons/units
progress fo drive lesson planning for | to student learning goals - Have grading system that appropriately aligns
the following day with student learning goals
1. | The teacher uses | At Level 4, a teacher fulfills the -~ The teacher interacts in online - The teacher reviews information online, -Teacher doesn’t review info
6 | online resources | criteria for Level 3 and networks with professionals. Teaching discusses it with colleagues, but practice is online, nor discusses it with
additionally: reflects what has been leamed from mnimally affected. colleagues, thus no change in

practice.

- Teacher has disregard for
“digital generation” learner
characteristics.
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DOMAIN 2: EFFECTIVE INSTRUCTION

IRISE

Evaluathon and
Dwvelopmant Systerm

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment that fosters

a climate of urgency and expectation around achievemen

. excellence and respect.

Competency

_Highly Effective (4)

Effective (3)

Improvement.Necessary ﬁ... :

Ineffective (1)

Competency 2.1:

Develop student
understanding and
mastery of lesson
objectives

Teacher is highly effective at
developing student
understanding and mastery of
lesson objectives

Teacher is effectrve at developing student
wnderstanding and mastery of lesson
objectives

Teacher needs improvement at
developing student understanding and
mastery of lesson objectives

Teacher is ineffective at developing
student understanding 2nd mastery of
lesson objectives

For Level 4, much of the Level 3
evidence is observed during the
year, as well as one of the
Sfollowing.

= Students can explain what they
arc learning and why it is
important, beyond repeating the
stated abjective

= Teacher effectively engages
prior knowledge of students in
connecting to lesson. Students
demonstrate through work or
comments that they understand
this connection

-Teacher asks students to use
technology to complete
assignments, investigate new
means of using technology to
meet class requirements, and to
share those uses with the teacher
and class.

-Student immersion is evident in
hands-on inquiry and open
ended exploration.

- Lesson objective is specific, measurable,
and aligned to standards. It conveys what
students are learning and what they will be
able to do by the end of the lesson

- Objective is written in a student-friendly
munner and/or explained to students in
easy- to- understand terms

- Importance of the objective is explained
so that students understand why they are
learning what they are leaming

= Lesson builds on students’ prior
knowledge of key concepis and skills and
makes this connection evident to students

- Lesson is well-organized to move
students towards mastery of the objective

-Teacher asks students to use technology to
complete assignments that ask for problem
solving and creativity.

-Lesson allows for multiple right answers
and reframes failure as a necessary part of
learning.

- Lesson objective conveys what students
are learning and what they will be able to
do by the end of the lesson, but may not
be aligned 1o standards or measurable

- Objective is stated, but not in a
student-friendly manncr that leads to
understanding

- Teacher attempts explanation of
importance of objective, but students fail
to understand

- Lesson generally does not build on
prior knowledge of students or students
fail to make this connection

- Organization of the lesson may not
always be connected to mastery of the
objective

- Lesson objective is missing more than
one component. It may not be clear
about what students are leaming or will
be able 1o do by the end of the lesson.

- There may not be a clear connection
between the objective and lesson, or
teacher may fail to make this connection
for students.

- Teacher may fail to discuss importance
of objective or there may not be a ¢lear
understanding amongst students as to
why the objective is important.

- There may be no effort to connect
objective to prior knowledge of students

- Lesson is disorganized and does not
lead to mastery of objective.

Notes:

1. One way in which an observer could effectively gather information to score this standard is through brief conversations with students {when appropriate).

2. In some situations, it may not be appropriate Lo state the objective for the lesson (multiple objectives for vanious “centers”, early-childhood inquiry-based lesson, etc). In these situations, the
observer should assess whether or not students are engaged in activities that will lead them 1owards mastery of an objective, even if it is not stated.
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| Ineffective (1)

Competency | ..Emm. ly Effective (4) Effective (3) Improvement Necessary (2)
Teacher is highly effective at Teacher is effective at demonstrating Teacher needs improvement at
Competency 2.2: demonstrating and clearly communicating | and clearly communicating content demonstrating and clearly

Demonstrate and
Clearly
Communicate
Content Knowledge
to Students

content knowledge to students

knowledge to students

communicating content knowledge to
students

Teacher 15 incffective at demonstrating
and clearly communicating content
knowledge to students

For Level 4, much of the Level 3 evidence
is ohserved during the vear. as well as
three of the following:

- Teacher fully explains concepts in as
direct and efficient a manner as possible,
while still achieving student understanding

- Teacher effectively connects content to
other content areas, real world issues and
problems, students’ experiences and
interests, or current events in order to
make content relevant and build interest

- Explanations spark student excitement
and interest in the content

- Students participate in each others’
learning of content through collaboration
during the lesson

- Students ask higher-order questions and
make connections independently,
demonstrating that they understand the
content at a higher level

-The teacher uses other technology
resources outside of district/school-offered
resources and/or troined digital
technologies.

- Teacher demonstrates content
knowledge and delivers content that is
factually correct including rigorous
math and science content

- Content 15 clear, concise and
well-organized

- Teacher restates and rephrases
instruction in multiple ways to
increase understanding

- Teacher emphasizes key points or
main ideas in conlent

- Teacher uses developmentally
appropriale language and explanations

-Teacher provides examples of real
world issues and problems

-Teacher implements relevant
instructional strategics leamed via
professional development

-The teacher effectively demonstrates
district/school-offered and
district/school-trained digital

technologies.

~Teacher delivers content that is
factually correct

- Content occasionally lacks clanty and
1s not as well organized as it could be

- Teacher may fail to Testate or
rephrase instruction in multiple ways
to increase understanding

- Teacher does not adequately
emphasize main ideas, and students are
sometimes confused about key
takeaways

- Explanations sometimes lack
developmentally appropriate language

- Teacher does not always implement
new and improved instructional

strategies and/or digital technologics
learned via professional development

- Teacher may deliver content that is
factually incorrect

- Explanations may be unclear or
incoherent and fail to build student
understanding of key concepts

- Teacher continues with planned
instruction, even when it is obvious that
students are not understanding content

- Teacher does not emphasize main
ideas, and students are ofien confused
about content

- Teacher fails to use developmentally
appropnate language

- Teacher does not implement new and
improved instructional strategies and/or
digiwal wechnologies leamned via
professional development

Notes:

1. Content may be communicated by either direct instruction or guided inquiry depending on the context of the classroom or lesson.
2. If the reacher presents information with any mistake that would leave students with a significant misunderstanding at the end of the lesson, the teacher should be scored a Level | for this

competency.
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Evalualion and
Davelopmem System

3. Instructional strategies leamed via professional development may include information leamed during instructional coaching sessions as well as mandatory or optional school or district-wide PD

SCSSI0NS.

nea_mqg.ﬁ.

Highly Effective (4)

Effective (3)

Improvement Necessary (2) .

Ineffective (1)

Competency 2.3:

Engage students in
academic content

Teacher is highly effective at
engaging students in academic
content

Teacher is effective at engaging students
in academic content

Teacher needs improvement at epgaging
students in academic content

Teacher is inclfective at engaging
students in academic content

For Level 4, much of the Level 3
evidence is vbserved during the
year. as well as iwo of the
Jollowing:

- Teacher provides ways to ¢cngage
with content that significantly
promotes student mastery of the
objective

- Teacher provides differentiated
ways of engaging with conlent
specific to individual student needs

- The lesson progresses at an
appropriate pace so that students
are never disengaged, and students
who finish carly have something
¢lse meaningful to do

<The teacher uses inleractive
technology tools during class to
stimulate discussion, collaboration
or feedback.

-Students demonstrate knowledge
and content that is factually correct
by applying content using real
world issues and problems.

=3/4 or more of students are actively
engaged in content at all times and not
off-task

- Teacher provides multiple ways, as
appropriate, of engaging with content, all
aligned to the lesson objective

- Ways of engaging with content reflect
different learning modalities or
tntelligences

- Teacher adjusts Iesson accordingly o
accommodate for student prerequisite
skills and knowiedge so that all siudents
are engaged

- ELL and IEP and H.A. students have
the appropnate accommodations to be
engaged in conlent

- Students work hard and are decply
active rather than passive/receptive {Sce
Notes below for specific evidence of
engageiment)

-Students are invelved in productive
teamwork

-The teacher uses interactive technology
tools in ways that engage students

-Teacher encourages hands-on inquiry
and optn ended exploration

- Fewer than 3/4 of students are
engaged in conternd and many are
off-task

- Teacher may provide multiple ways of
engaging students, but perhaps not
aligned to lesson objective or mastery of
conlent

- Teacher may miss opportunitics to
provide ways of differentiating content
for student engagement

- Some students may not have the
prerequisite skills necessary to fully
cngage in content and teacher’s attempt
to modify instruction for these students
is limited or not always effective

- ELL and IEP students are sometimes
given appropriate accommodations to be
engaged in content

- Students may appear to actively listen,
but when it comes time for participation
are disinterested in engaging

-Teacher may miss ways to integrate
technology into the lesson for student
engagement,

~Teacher may miss opportunitics to
involve students in productive
tearmnwork.

- Fewer than 1/2 of students are
engaged n content and many are
off-task

- Teacher may only provide one way
of engaging with content OR teacher
may provide multiple ways of
engaging students that arc not
aligned to the lesson objective or
mastery of content

- Teacher does not differentiate
instruction to target different
leaming modalities

- Most students do not have the
prerequisite skills necessary to fully
engage in content and teacher makes
no effort to adjust instruction for
these students

- ELL and IEP students are not
provided with the necessary
accommodations to engage in
content

= Students do not actively listen and
are overtly disinterested in

engaging.

-Lesson lacks any elements of
STEM

Notes:
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l. The most important indicator of success here is that students are actively engaged in content. For a teacher to receive credit for providing students a way of engaging with content, students
must be engaged in that part of the lesson.

2. Some observable evidence of engagement may include (but is not limited 10): (a} raising of hands 1o ask and answer questions as well as to share ideas; (b) active lisiening (not off-task)
during lesson; or {c) active participation in hands-on tasks/activities.

3. Teachers may provide multiple ways of engaging with content via different learning modalities (auditory, visual, kinesthetic/tactile) or via multiple intclligences (spatial, lingwmstic, musical,
interpersonal, lopical-mathematical, etc). It may also be effective to engage students via two or mote strategies largeting the same modality.

Competency _Highly Bffective (4)

Effective (3)

Improvement Necessary (2) =

_ Ineffective (1)

Teacher is highly effective at
checking for understanding

Teacher is effective at checking for
understanding

Teacher needs improvement at checking for
understanding

Teacher is incffective at checking for
understanding

during the year. as well as
one of the following:

- Teacher checks for
understanding at higher
levels by asking pertinent,
scaffold questions that push
thinking; accepts only high
quality student responses
(thesc that reveal
understanding or lack
thereof)

- Teacher uscs open-ended
questions and/or exploration
to surfacc common
misunderstandings and
assess student mastery of
matenal at a range of both
lower and higher-order
thinking

-Teacher utilizes technology
as a way to give and receive
a variety of feedback

checking is necessary 10 inform
imstruction going forward)

- Teacher uses a variety of methods to
check for understanding that are
successful in capturing an accurate
“pulse” of the class’s understanding

- Teacher uses wait time cffectively
both afier posing a question and before
helping students think through a
response

- Teacher doesn't allow students to

opt-out™ of checks for understanding
and cyeles back to these students

- Teacher systematically assesses
every student’s mastery of the
objective(s) at the end of cach lesson
through formal or informal
assessments (see note for examples)

-Teacher uses student responsc
systems, and other technelogy tools
during class te effectively check for
understanding

-Teacher allows for muitiple right
answers

~Teacher encourages students to reflect
on answers and reframe failurc as a
necessary part of leaming

- Teacher may use more than one type of check
for undcerstanding, but 1s often unsuccessful in
capluring an accurate “pulse” of the class’s
understanding

- Teacher may not provide cnough wait time
afler posing a question for students to think and
respond before helping with an answer or
moving forward with content

- Teacher sometimes allows students to
"opt-out” of checks for understanding without
cycling back to these students

- Teacher may occasionally assess student
mastery at the end of the lesson through formal
or informal assessments.

-Teacher may miss ways to integrale
tlechnology as a way to check for
understanding.

- Teacher does not use open ended questions or
opportunities for exploration.

- Teacher does not allow for multiple nght
answers and failure is not used as part of
learning.

Competency 2.4:
Check for For Level 4, much of the - Teacher checks for understanding at - Teacher sometimes checks for understanding - Teacher rarely or never checks for
Understanding Level 3 evidence is observed | almost all key moments {(when of content, but misses scveral key moments understanding of conlent, or misscs

nearly all key moments

-Teacher does not check for
understanding, or uses only one
ineffective method repetitively to do so,
thus rarely capturing an accurate "pulse”
of the class's understanding

- Teacher frequently moves on with
content before students have a chance to
respond to questions or frequently gives
students the answer rather than helping
them think through the answer.

- Teacher frequently allows students to
“opt-out” of checks for understanding
and does not cycele back (o these
students

- Teacher rarely or never assesses for
maslery at the end of the lesson

~Teacher never integrates technology as
a way to check for understanding,.

- Teachers never allow students time to
reflect on their leaming.
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Geveiopment Systam

Notes:

I. Examples of times when checking for understanding may be useful are: before moving on to the next step of the lesson, or partway through independent practice.
2. Examples of how the teacher may assess student understanding and mastery of objectives:

* Checks for Understanding: thumbs up/down, cold-calling

* Do Nows, Turn and Talk/ Pair Share, Guided or Independent Practice, Exit Slips
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Competency Highly Effective (4) |UEffective (3) TImprovement Necessary (2) Ineflfective.(1)
Teacher is highly effective at Teacher is effective at modifying Teacher needs improvement at modifying Teacher is ineffective at modifying
Competency modifying instruction as needed instruction as needed instruction as neceded instruction as nceded
2.5: For Level 4, much of the Level 3 - Teacher makes adjustments (o - Teacher may attempt to make adjustments to - Teacher rarely or never attempts to adjust
cvidence is observed during the instruction based on checks for instruction based on checks for understanding, | instruction based on checks for
Modify vear, as well as one of the ::mn&.u:&:m that lead to increased but Enmn attempts may be misgwided and may understanding, and any attempts at doing so
. Jfollowing: understanding for most students not increase understanding for all students frequently fail to increase understanding for
Instruction As students
Needed - Teacher anticipates student - Teacher responds (o - Teacher may primanily respond to
misunderstandings and misunderstandings with efTective misunderstandings by using teacher-driven - Teacher only responds to
preemptively addresses them (3) scaffolding techniques scaffolding techniques (for example, misunderstandings by using teacher-driven
re-explaining a concept), when student-driven scaffolding techniques
- Teacher is able to modify - Teacher doesn’t give up, but techniques could have been more effective
instruction to respond to continues to try to address
misunderstandings without taking misunderstanding with different - Teacher may persist in using a particular
away from the flow of the lesson or | techniques of the first try 1s not technique for responding to a - Teacher repeatedly uses the same technique
losing engagement successful misunderstanding, even when it is not to respond o misunderstandings, cven when
succeeding it is not succeeding
-Student is given opportunilics to -Teacher use technologies to offer
usc a problem solving process to students a variety of resources - Teacher does not attempt to reframe failure as
reflect and modily their learning a necessary part of learning
process -Teacher reframes failure as a
necessary part of leaming
Noltes:

1. In order to be cffective at this competency, o teacher must have at least scored a 3 on competency 2.4 - in order to modify instruction as needed, one must first know how to check for

understanding.

2. A teacher can respond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, asking leading questions, breaking the task into small parts, using
mnemonic devices or analogies, using manipulatives or hands-on models, using “think alouds”, providing visual cues, elc.
3. Evidence needs to be brought to post conference.
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Competency Highly Effective (4) _Effective (3) Improvement Necessary (2) | Ineffective (1)

Teacher is highly effective at Teacher is effective at developing a Teacher needs improvement at developing a Teacher is ineffective at developing a

. developing a lugher level of higher level of understanding through | higher level of understanding through higher level of understanding through

Competency 2.6: : : ) . . ; . ; : ;

understanding through rigorous | rigorous instruction and work rigorous instruction and work nigorous instruction and work

) instruction and work

Develop Higher
Level of For Level 4, much of the Level - Lesson is accessible and challenging | - Lesson is not always accessible or - Lesson is not aligned with
Understanding 3 evidence is observed during to almost all students challenging for students developmental level of students (may be

through Rigorous
Instruction and
Work

the vear, as well as three of the
Jollowing:

- Lesson is accessible and
challenging to all students

- Students are able to answer
higher-level questions with
meaningful responses

- Students pose higher-level
questions to the teacher and to
each other

- Teacher highlights examples
of recent student work that
meets high expectations; Insists
and motivates students to do it
again if not great

-Teacher encourages students’
interest in leamning by
providing students with
additional epportunitics to
apply and build skills beyond
expected lesson clements (¢.g.
extra credit or enrichment
assignments)

-The teacher uses a range of
technologies to engage students
by asking for student responses
and creating differentiated
sclf-directed activities.

- Teacher frequently develops
higher-level understanding through
effective questioning

- Lesson pushes almost all students
forward due to differentiation of
instruchion based on each student's
level of understanding

- Students have opportunitics to
meaningfully practice, apply, and
demonstrate that they are learning

= Teacher shows patience and helps
students to work hard toward
maslering the objective and to persist
cven when faced with difficult tasks

-Lesson applies rigorous math and
science content

-Lesson is guided by a problem
solving process

-Lesson immerses students in
hands-on inquiry, open ended
cxporations, and/or productive
teamwork

- Some questions used may not be effeclive
in developing higher-level understanding (too
complex or confusing)

- Lesson pushes some students forward, but
misses other students due to tack of
differentiation based on students’ level of
understanding

- While students may have some opportunity
to meaningfully practice and apply concepts,
instruction is more teacher-directed than
appropriate

- Teacher may encourage students to work
hard, but may not persist in efforts to have
students keep trying

=The teacher uses technologies to passively
disseminate information or for rewards.

-Lesson does not apply ngorous content for
math or scicnce

too challenging or too easy)

- Teacher may nol use questioning as an
effective tool to increase understanding.
Students only show a surface
understanding of concepts.

- Lesson rarcly pushes any students
forward. Teacher does not differentiate
instruction based on students’ level of
understanding.

- Lesson is almost always teacher
directed. Students have few opportunities
to meamingfully practice or apply
concepts.

- Teacher gives up on students easily and
does not encourage them to persist
through difficult tasks
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Notes:

1. Examples of types of questions that can develop higher-level understanding:

« Activating higher levels of inquiry on Bloom’s taxonemy (using words such as “analyze”, “classify”, “compare”, “decide”, “evaluate”, “explain”, or “represent”)
« Asking students to explain their reasoning

= Asking students to explain why they are learning something or to summarize the main idea

= Asking sludents to apply a new skill or concept in a different context

« Posing a question that increases the rigor of the lesson content

« Prompting students to make connections to previous material or prior knowledge

2. Higher-level questioning should result in higher-level student understanding. If it does not, credit should net be given.

3. Challenging tasks rather than questions may be used to create a higher-level of understanding, and if successful, should be credited in this competency
4, The frequency with which a teacher should use questions to develop higher-level understanding will vary depending on the topic and type of lesson.
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Evaluation and
Devalopmant Systam

Competency

_Highly Effective (4)

Effective (3)

Improvement Zo.nammﬁ.w (2)

Ineffective (1)

Competency
251

Maximize
Instructional
Time

Teacher 1s highly effective at
maximizing instructional time

Teacher is cffective at maximizing
instructional time

Teacher needs improvement at maximizing
instructional time

Teacher 1s ineffective at maximizing
instructional time

For Level 4 three of the following
are observed.

- Routines, transitions, and
procedures are well-executed.
Swudents know what they are
supposed to be doing and when
without prompting from the
teacher

- Students arc always engaged in
meaningful work while waiting
for the teacher (for example,
during attendance or during
hands-on or productive tcamwork)

- Students share responsibility for
operations and routines and work
well together to accomplish these
tasks

- Al students are on-task and
follow mstructions of teacher
without much prompting

- Disruptive behaviors and
off-task conversations are rore;
When they occur, they are always
addressed without major
interruption to the Jesson

- Students armve on-time and are
aware of the consequences of
arriving late (unexcused)

- Class staris on-time

- Routines, transitions, and
procedures are well-executed.
Students know what they are
supposed to be doing and when with
minimal prompting from the teacher

- Students are only ever not engaged
in meaningful work for brief periods
of time (for example, during
attendance, or duning hands-on or
productive tcamwork)

- Teacher delegates lime between
parts of the lesson appropriately so as
best to lead students towards mastery
of objective

- Almost all students are on-task and
follow instructions of teacher without
much prompting

- Disruptive behaviors and ofi-task
conversations are rare; When they
occur, they are almost always
addressed without major interruption
1o the lesson.

- Some students consistently ammve kate
{unexcused) for class without consequences

- Class may consistently start a few minutes
late

- Routines, transitions, and procedures are in
place, but require significant teacher direction
or prompting to be followed

= There is more than a briel period of time
when students are left withoul meaningful work
to keep them enpaged (or hands-on or
productive teamwork)

- Teacher may delcgate lesson time
inappropriately between parts of the lesson

- Significant prompting from the teacher 15
necessary for students to follow instructions
and remain on-task

- Disruptive behaviors and off-task
conversations somelimes occur; ihey may noi
be addressed in the most effective manner and
teacher may have to stop the lesson frequently
to address the problem.

- Students may frequently arrive late
(unexcused) for class without conscquences

= Teacher may frequently start class late.

- There are few or no evident routines or
procedures in place. Students arc unclear
about what they should be doing and require
significant direction from the teacher at all
times

- There are significant periods of time in
which students are not engaged in
meaningful work (or hands-on productive
teamwork)

= Teacher wastes significant time between
paris of the lesson due to classroom
management.

- Even with significant prompting, students
frequently do not follow directions and are
off-task

- Disruptive behaviors and off-task
conversations are common and frequently
cause the teacher to have to make
adjustments to the lesson.

Notes:

1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than logistics and discipline.
2. It should be undersicod that a teacher can have disruptive students ne matter how effective he/she may be. However, an effective teacher should be able 10 minimize distuptions amongst these
students and when they do occur, handle them without detriment to the leaming of other students.

12 |




Evaluation and
Devaiopmant Systam

TIRISE

Competency

|/ Highly m_m.nnzﬁ...@u

|| Effective (3)

Improvement MNecessary (2)

Ineffective (1)

Competency 2.8:

Create
Classroom
Culture of
Respect and
Collaboration

Teacher is highly efTective at
creating a classroom culture of
respect and collaboration

Teacher i1s effective at creating n
classroom culture of respect and
collaboration

Teacher needs improvement at creating a
classroom culwre of respect and collaboration

Teacher is incffective at creating a classroom
culture of respect and collaboration

For Level 4, much of the Level 3
evidence is ohserved during the
year, as well as one of the
Jollowing:

- Students are invested in the
academic success of their peers as
evidenced by collaboration and
assistance

- Students reinforce positive
character and behavior and/or
discourage negative behavior
amongst themselves

- Students are respectfut of their
teacher and peers

- Students are given opportunitics to
collaborate and suppont cach other in
the learning process (productive
teamwork)

- Teacher reinforees positive
character and behavior and uses
conscquences appropniately to
discourage negative behavior

- Teacher has a pood rapport with
students, and shows genuine interest
in their thoughts and opmions,
reframes failure as a necessary part of
learming

~Teacher models positive interactions
face-to-face and online

- Students are generally respectful of their
teacher and peers, but may occasionally act out
or need to be reminded of classroom norms

- Students are given opporiunities o
collaborate, but may not always be supportive
of each other or may need significant assistance
from the teacher to work together

- Teacher may praise pesitive behavior OR
enforce consequences for negative behavior,
but not both

- Teacher may focus on the behavior of a few
students, while ignoring the behavior (positive
or negative) of others

~Teacher rarely reframes failure as a necessary
part of leaming

- Students are frequently disrespectful of
teacher or peers as evidenced by
discouraging remarks or disruptive behavior

- Students are not given many opportumtics
to collaborate OR during these times do not
work well together even with teacher
mtervention

- Teacher rarely or never praises posilive
behavior

- Teacher rarely or never addresses negative
behavior

~Teacher does not reframe failure as a
necessary part of leaming

Notes:

1. If there is one or more instances of disrespect by the teacher toward students, the teacher should be scored a Level 1 for this standard,
2. Elementary school teachers more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the classroom. Whether or not these are visibly
posted, it should be evident within the culture of the classroom that students understand and abide by a set of established expectations and are aware of the rewards and consequences of their actions.
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Evaluatron and
Development System

Competency

Highly Effective (4)

Effective (3)

_F.._:.r.a.u.:n::Znaoman (2)

Ineffective (1)

Competency
2.9:

Set High
Expectations
for Academic
Success

Teacher is highly effective at
setting high expectations for
academic success.

Teacher is effective at setting high
expectations for academic success.

Teacher needs improvement at sctting high
expectations for academic success.

Teacher is incffective at setting high
expeclations for student success.

For Level 4, much of the Level 3
evidence is observed during the
yeur, us well as twe of the
Jollowing:

- Students participate in forming
academic goals for themselves and
analyzing their progress

- Students demonstrate high
academic expectations for
themselves

= Student comments and actions

demonstrate that they are excited
about their work and understand
why it is important

- Teacher sets high expectations for
students of all levels

- Students are invested in their work
and value academic success as
evidenced by their effort and quality
of their work

-Students arc involved in productive
leamwork.

- The classroom is a safe place to
take on challenges and nisk failure
(students do not feel shy about asking
questions or bad about answering
incorrectly)

~Teacher reframes failure as a
necessary part of learning

- Teacher celebrates and praises
academic work.

-Lessons focus on real world issues
and are guided by a problem solving
process

- High quality work of all students is
displayed in the classroom

- Teacher may set high expectations for some,
but not others

- Students are generally invested in their work,
but may occasionally spend time off-task or
give up when work is challenging

- Some students may be afraid to take on
challenges and risk failure (hesitant to ask for
help when needed or give-up easily)

- Teacher may praise the academic work of
some, but not others

= High quality work of a few, but not all
students, may be displayed in the classroom

- Teacher rarely or never sets high
expeclations for students

- Students may demonstrate disinterest or
lack of investment in their work. For
example, students might be unfocused,
off-task, or refuse to attempt assignments

- Students are generally afraid 1o take on
challenges and risk failure due to frequently
discouraging comments from the teacher or
peers

- Teacher rarely or never praises academic
work or good behavior

- High quality work is rarely or never
displayed in the classroom

Note:

1. There are several ways for a leacher to demonstrate high expectations - through encouraging comments, higher-level questioning, appropriately rigorous assignments, expectations wrilten and

posted in the classroom, individual student work plans, etc.
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DOMALIN 3: Teacher Leadership

Teachers develop and sust

ain the intense energy and leadership within their school community to ensure the achievement of all students.

RISE

Evalustion and
Cawatopmet System

ki
a

with Peers

criteria for Level 3 aund additionally
may:

- Go above and beyond in secking out
opportunitics to collaborate

- Coach peers through difficult
siluations

- Take on leadership roles within
collaborative groups such as
Professional Learning Commiunities

- Regularly usc online tools to share,
creale, and edit matenials with peers
successfully so that paper printouts are
only used when appropnate.

- Seck out and participate in regular
opportunities to work with and
learn from others, including STEM
lessons

- Ask for assistance, when needed,
and provide assistance to others in
need

-Sometimes use online tools to
share, create, and edit materials
with peers.

- Participate in accasional opportunitics to
waork with and learn from others, including
STEM lessons

- Ask for assistance when needed

-Rarely usc online toels to collaborate and
communicate with his or her peers.

Teacher may not:

- Scek to provide other teachers with
assistance when needed OR

- Regularly seck out opportunitics lo work
with others

Competencies Highly Effective (4) Effective (3) Improvement:Necessary (2) Ineffective (1)
3.1 | Contribute to At Level 4, a teacher fulfills the Teacher will: Teacher will: -Teacher rarely or never contributes
School Culture | criteria for Level 3 and additionally - Contribute ideas and expertise to - Contribute occasional ideas and expertise to | idcas aimed at improving school

may: further the schools' mission and further the school's mission and initiatives efforts. Teacher dedicates little or
- Seck out leadership roles initiatives - Occasionally uses lechnologies alier other no time outside of class towards
- Go above and beyond in dedicating - DPedicate time efficiently, when teachers in their building have demonstrated helping students and peers.
time for students and peers outside of needed, to helping students and their successful use. -Teacher leaders or administrators
class peers outside of class demonstrated new technologies but
- Be a leader in the building in - Explore new applicable teacher rarely implements them in
selectively adopling new technologies technologies and teacher strategies, | Teacher may nor: their practice.
and or techniques that have the and shares his or her successes and | - Frequently dedicates time to help students
potential for improving leaming. failures with other teachers. and peers efficiently outside of class

3.2 1 Collaborate At Level 4, a teacher fulfills the Teacher will: Teacher will: -Teacher rarely or never participates

in opportunitics to work with
others.

-Teacher works in isolation and is
not a tcam player.

- Teacher never uses online tools to
collaborate with colleagues.

33

Seek
Professional
Skills and
Knowledge

At Level 4, a teacher fulfills the
criteria for Level 3 and additionally
may:

- Regularly share newly leamed
knowledge and practices with others

Teacher will:

- Actively pursue opportunities to
improve knowledge and practice

- Seck out ways to implement new
practices into instruction, where
apphcable

Teacher will:

- Attend all mandatory professional
development opportunitics

- Seldom participale in assigned learning
opportunities.

-Teacher rarely or never attends
professional development
opportunities.

-Teacher shows little or ne inlerest
in new ideas, programs, or classes
to improve teaching and leaming
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- Seck out opportunities to lead
professional development sessions.

- Use technology to build a network of
colleagues for acquisition and sharing
of current information about best
teaching practices. (1€: ITS PD, social
media, online courses)

- Welcome constructive feedback
o improve praclices

-be sclf-directed leamer who
participates in leaming
opportunities that align with
personal, building, and district
nitatives.

Teacher may not:

- Actively pursue optional professional
development epportunitics

- Seck out ways to implement new practices
into instruction

- Accept constructive feedback well

- Teacher rarely or never attends
online professional development
opportunities.

34

Advocate for
Student Success

At Level 4, a teacher fulfills the
criteria for Level 3 and additionally
may:

- Display commitment to the education
of alt the students in the school

- Make changes and take risks to ensure
student success

Teacher will:

- Display commitment to the
cducation of all his/her students
- Attempt to remedy obstacles
around student achievement

- Advocate for students'
individualized needs

- Use established guidelines for
online interactions {Digital
Citizenship), share these with
students, regularly discuss them,
and respond appropriately when
guidelines are not followed

Teacher will:
- Display commitment to the education of all
his/her students

Teacher may not:

- Advocate for students’ needs

- Use established guidelines for online
interactions (Digital Citizenship), share these
with students, regularly discuss them, and
respond appropriately when guidelines are
not followed

Teacher rarely or never displays
commitment to the education of
his/her students. Teacher accepts
failure as par for the course and
does not advocate for students’
nceds.

35

Engage
Families in
Student
Learning

At Level 4, a teacher fulfills the
criteria for Level 3 and additionally:
- Strives to form relationships in which
parents are given ample opportunity to
participate in student learning

= Is available to address concerns ina
timely and positive manner, when
necessary, outside of required cutreach
events

- Explores and consistently uses
multiple forms of school driven
communication with students and
parents.

Teacher will:

- Proactively reach out to parents in
a varicty of ways to engage them in
student learmning

- Respond promptly to contact
from parents

- Engage in all forms of parent
outreach required by the school.
-Communicate upcoming
assignments, projects, and
assessments at the beginning of the
term for the entire term, adjusting
as needed.

~Engage with stakcholders in a
timely, positive, and productive
fashion in various medsa.

Teacher will:

- Respond 1o contact from parents

- Engage in all forms of parent outreach
required by the school

Teacher may not:
- Prouctively reach out to parents 1o engage
them in student learning

Teacher rarely or never reaches out
to parents and/or frequently does
not respond to contaclts from
parents.
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Core Professionalism Rubric

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric because
they have little to do with teaching and learning and more to do with basic employment practice. Teachers arc expected to meet these standards. If

they do not, it will affect their overall rating negatively.

Indicator

Does Not Meet Standard

Meets Standard

1

Attendance

Individual demonstrates a patiemn of
unexcused absences *

Individual has not demonsirated a
pattern of unexcused absences*

On-Time Arrival

Individual demonstrates a pattern of
unexcused late amvals (late arrivals
that are in violation of procedures set
forth by local school policy and by the
relevant collective bargaining
agreement)

Individual has not demonstrated a
pattern of uncxcused late ammivals (late
arrivals that are in vielation of
procedures set forth by local school
policy and by the relevant collective
bargaining agrecment)

failing to interact with students,
colleagues, parents/guardians, and
community members in a respectful
manner

3 | Policies and Individual demonstrates a pattern of Individual demonstrates a pattern of
failing 1o follow stale, corporation, following state, corporation, and
Procedures and school policies and procedures school policies and procedures (e.g.
(e.g. procedures for submitting procedures for submitting discipline
discipline referrals, policies for referrals, policies for appropriate
appropnale athre, elc) attire, etc)
4 Respect Individual demonsirates a pattern of Individual demonstrates a patiern of

interacting with students, collcagues,
parents/guardians, and community
members in a respectiul manner

* It should be left to the discretion of the corporation to define “unexcused absence

"
1

n this context
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