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INTRODUCTION AND RATIONALE
Where did support and funding for the Portrait of a Graduate originate?

RSU 10 is a member of the Western Maine Education Collaborative (WMEC) - a nonprofit
comprising 17 districts committed to working together to positively influence student
performance.  In December 2019 the WMEC was one of 14 groups in New England selected by
the Barr Foundation* to develop locally created “portraits of a graduate.”  The Barr Foundation
awarded WMEC funding to support work with 13 WMEC high schools and two Career and
Technical Centers.  Battelle for Kids served as a contracted partner of WMEC and provided
technical assistance to all schools involved.  Battelle for Kids is a national nonprofit committed
to the power and promise of 21st century learning experiences for every child in a school system
and therefore committed to engaging with districts about creating visions around the Portrait of
a Graduate.

*The Barr Foundation’s mission is to invest in human, natural, and creative potential, serving as
thoughtful stewards and catalysts. Based in Boston, Barr focuses regionally, and selectively
engages nationally, working in partnership with nonprofits, foundations, the public sector, and
civic and business leaders to elevate the arts, advance solutions for climate change, and connect
all students to success in high school and beyond. Founded in 1997, Barr now has assets of $1.8
billion, and has contributed more than $1 billion to charitable causes.

Why Develop a Portrait of a Graduate?

A Portrait of a Graduate (Portrait) serves as a visioning device for a school system. It
establishes the purpose for schools because graduates represent the culmination of the
K–12 learning experience. Most families hope their children wear their cap and gown and
walk across the graduation stage. A student’s successful graduation is one of the first rites
of passage that can have significant implications on the scope of life choices to follow.
While graduation itself is not enough to help young people maximize life’s opportunities,
the competencies students develop by the time they graduate often inform the
opportunities available to young people after high school.

RSU 10 engaged in the Portrait of a Graduate development process to discuss with
community members the competencies which the community prioritizes for its graduates.
This process addresses several limitations in current education systems. Historically,
education has emphasized content over skills and mindsets. A focus on coursework is
necessary, but insufficient to prepare graduates for their post-secondary lives. As such,
information about what students know and can do is either unclear or short in supply. The
Portrait of a Graduate reorients how learning is organized and reported, based on a
manageable set of prioritized competencies that best prepare students for success after
high school. Consequently, the “target” becomes clearer for how the RSU #10 school
communities want to prepare students for their futures, and information about the same is
clearer to all stakeholders. This has implications for aligning curriculum, assessment, and
designing learning experiences.
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RSU 10 and its community members wish to develop in students a set of key
competencies that are transferable across time, space, and life’s myriad of situations.
Few, if anyone, can predict what situations students will find themselves in when they
leave Buckfield Junior/Senior High School or Mountain Valley High School. Consequently,
it is difficult to know exactly what content and skills they will need. To hedge against this
uncertainty, it is likely best to develop in our students'  transferable skills and mindsets
that can be applied in  situations, so they will stand the  best chance to meet challenges,
seize opportunities, and continually grow throughout life.

The Portrait of a Graduate Development Process
RSU 10 assembled a Portrait Design Team, a diverse team of community members that
represent various stakeholder groups. The Portrait Design Team identified the
competencies for the Portrait through a rigorous process, including research, concept
design and development, and broader community outreach through a survey. Through this
process, many stakeholders had the opportunity to interact in the community conversation
on RSU 10’s Portrait.

APPROACH
The Portrait Design Team’s approach included these steps:

1. Landscape Shift Study: The Portrait Design Team began their work with a study of a
variety of societal changes (landscape shifts) that have occurred over the last several
decades. This study helped the team understand the extent to which our schools are
preparing students for success amidst these shifts. An overview of the topics
considered and description of the landscape shifts can be found  as part of this
document in Appendix A.

Among the landscape shifts studied were:

• Routine to Non-Routine Work

• The “Gig” Economy

• The Service Economy

• The Flat World

• Civic Life

• The Pace of Change

• Design and Meaning

• Technology

• Media Literacy
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• “High Concept/High Touch”

• Empathy

• Student Engagement

During this study of various landscape shifts, Portrait Design Team members rated the
importance of each shift based on their relevance to the District's community. During this
process they considered how these landscape shifts may impact District students’
prospects for current and future success. The following chart illustrates the landscape shift
results, where each landscape shift was rated on a three-point scale:

• 3 = Critical

• 2 = Important

• 1 = Interesting, but not compelling

The team ranked the shifts as demonstrated below.
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2. Competency Identification: The team worked with their stakeholders to select competencies
which they believe best address these shifts in the landscape of work, technology, relationships,
global connections and human connections. (see Appendix B)

3. Further Refinement of Competencies: After the pros and cons of competency set
options were shared, a sharper list of competencies was devised and discussed with the
Portrait Design Team. Then the team tailored and fine-tuned the definitions for each
competency. Through this process they worked to embed language that describes the
competencies that resonate with the broader community. Below are the competencies
and terms which work in the local context.

Adaptability: Work effectively in a climate of ambiguity and changing priorities.
Demonstrate agility in thoughts and actions. Respond productively to feedback, praise,
setbacks, and criticism. Understand, negotiate, and balance diverse views and beliefs to
reach workable solutions. Demonstrate flexibility when acclimating to various roles and

situations.

Communication: Articulate thoughts and ideas effectively using oral, written, and
nonverbal communication skills in a variety of forms and contexts. Listen effectively to

decipher meaning, including knowledge, values, attitudes, and intentions. Use
communication for a range of purposes and audiences (e.g. to inform, instruct, motivate,

and persuade).

Critical Thinking: Understand the “bigger picture” and propose solutions that are mindful
of the impact they may have on other parts of a system. Consistently improve the quality

of one’s own thinking by skillfully analyzing, assessing, and reconstructing. Applies
disciplined thinking that is clear, rational, open-minded, and informed by evidence.
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Empathy: Demonstrate awareness, sensitivity, concern, and respect to connect with
others’ feelings, opinions, experiences, and culture.  Imagine what others are thinking,

feeling, or experiencing. Vicariously experience the feelings, thoughts, and experiences of
others.

Integrity: Adhere consistently to a set of core values that are evident in choices and
behaviors.  Earn others’ trust and respect through honest, principled behaviors.

Problem Solving: Identify, evaluate, and prioritize solutions to difficult or complex
situations. Implement and reflect critically on a solution.

4. Portrait Visual Design: The Portrait of a Graduate design is a visual representation to
communicate the Portrait competencies in a way that best reflects and resonates with the
broader RSU 10 Community. The Portrait Design Team provided creative inspiration and
artifacts to inform the final design. The district provided their logo, color palette and guidance
on how to interpret and translate the creative inspiration. Finally, the district leadership team
provided direction and feedback to a creative team to design sketches and a final portrait.

Portrait Sketches for Team Consideration
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Finalized Portrait Visual
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CONCLUSION & RECOMMENDATIONS

Activating the Portrait of a Graduate

RSU 10’s Portrait of a Graduate should serve as a North Star for its schools. Turning your
Portrait into a reality for every student means re-examining teaching and learning.

1. Engage in a network that learns and grows towards competency recognition
and understanding.

2. Allow educational staff to develop outcomes and determine where to measure
specific competency discussions around what the staff in the district are already
doing to highlight such work.

With a Portrait, the team should consider the implications for:

• Visionary Leadership -Establishes a unifying and enduring vision for the community’s shared
aspirations for all students---a 21st century vision that is locally developed, but globally
positioned. Given this context, the RSU 10 team has proactively determined to undertake the
following action steps: 

Communication internally
● Superintendent and/or Team can present it to the full staff on August 30, 2021 at

Opening Workshop
● Staff work on the Portrait of a Graduate (POG) shield and competencies during a

Late Arrival Wednesday (LAW)
● Present the competencies to Mountain Valley Middle School & Buckfield Junior

Senior High School students and have groups work on the language of each
competency

● Create a district-wide Student POG Task Force
● District-wide Student POG Task Force to combine all student work on POG

competencies and adopt official language
● All middle and high school staff, all elementary stakeholder teams, and all

administrators will  read Innovative Mindset as ground zero for starting this work
● Continue to update and communicate with the District Intervention Leadership

Team and Identify other committees that need to be aware of our vision -- like all
Tier III teams, the Dropout Prevention Committee.

Communication externally
● Team present this report and the POG graphic to RSU #10 Board of Directors
● Report and graphic will also be shared with all board subcommittees members

on Curriculum Coordinating Committee, Personnel Committee, Policy Committee
and the Finance Committee

● Post it on website
● Board workshop to focus on competencies of POG

Distributive Leadership
● All team members present at each building
● Find other staff members who are already doing some of this work and

encourage them to present to staff (during LAW) or record themselves and it
goes on the website

Policies/Practices/Procedures
● Introduce the POG shield to the Policy Committee
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● Use the POG shield as a reference point when revising policies/regulations
Strategic Planning / Collective Vision

● Hire a facilitator for a strategic / vision event or series of events

Diversity/Equity/Inclusivity

● Continued focus on equity in work with Great Schools Partnership
Student Focus

● School Positive Behavioral Interventions & Supports/ Culture Survey
● Create the DW Student POG Task Force
● Review Maine Integrated Youth Health Survey results

Wellness

● Return to the intentional focus on staff wellness during open workshop day,
the October and March workshop days with specific wellness activities that
might include a yoga and meditation session, breathing techniques, and
other wellness offerings.

• Measurable Impact- Leverages meaningful evidence to demonstrate progress, inform
continuous improvement, and elevate confidence in the impact of the system to prepare
graduates as lifelong learners and contributors in the 21st century. Given this context, the
RSU 10 team has proactively determined to undertake the following action steps: 

Systemic Continuous Improvement
● POG Task Force -- a variety (administrators; teachers; students; Board members)

of forward POG thinkers (change catalysts) to evaluate the changes
● Measurable outcomes for each competency that translates into instruction/

practices that teachers use with students
● Align iObservation to the competencies and train administrators on what to look

for when observing
Local Accountability

● Increased attendance

• Empowered Workforce- Elevates all staff in service of students with human capital systems
that attract, grow, and retain innovative talent equipped to realize the districts’ 21st century
vision.  Given this context, the RSU 10 team has proactively determined to undertake the
following action steps: 

Professional Learning
● On-going professional development with established common themes around

the POG competencies for all staff

Educator Competencies

● Align iObservation and instructional practices that impact student learning of the
competencies

Inclusive Hiring Practices
● Continue working with consultant

• Thriving Ecosystem- Fosters a high functioning, interdependent network, including the
broader community, ensuring alignment to the district’s 21st century vision.  Given this context,
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the RSU 10 team has proactively determined to undertake the following action steps: 
Community Connections/Networking

● Collaboration with area businesses to understand employment opportunities and
our communities

● Adopt JMG-like opportunities for all students and expand into a career
exploration graduation program and/or requirement

Facilities
● Ensuring that our vision is integrated into the new building plans that are

underway.
● Updated Facilities and Maintenance Plan
● Updated technology plan

• 21st Century Learning Design- Purposefully integrates rigorous academic content with
experiences that intentionally cultivate skills, mindsets, and literacies essential for all students
to become lifelong learners and contributors in the 21st century. Given this context, the RSU 10
team has proactively determined to undertake the following action steps: 

Deeper Learning/Relevance/Authenticity
● Define what each competency looks like at each level (PK-8)
● Ensure that we are not looking for conformity as we reach for consistency

(in terms of what we expect of students and of teachers/buildings)
● Academic audit

Vertical Articulation
● Use POG competencies as guide for revision of content standards
● Increase internal stakeholder “buy-in” and allow content teachers weigh in

on a different content area. By conducting such an exercise, staff can create
vertical articulation opportunities and align expectations.

Balanced Assessment
● Create assessments that measure our competencies
● Create an “honor roll” or recognition system for successfully displaying /

using competencies
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Appendix A: Landscape Shifts Summary
Workforce Routine to Non-Routine Since anything that is repetitive can and will be automated,

how do we prepare our students for non-routine work?

Service Economy How do we prepare our children for the human interactions needed

to thrive at work?

Gig Economy How do we prepare our students to become their own boss?

Pace of
Change

Technology How do we prepare all our students to most effectively use the continually
advancing technology to the benefit of themselves and the greater community?

Information Explosion How do we help children prioritize and navigate all the
information that’s at their fingertips?

Innovation How do we approach the concept of failure/errors/etc. so students feel
supported to take risks to innovate and so they keep pace with the acceleration of new
ideas?

Global Environment How do we prepare our children to address the economic, health,
sustainability, and cultural issues of our current and future environmental challenges?

Demographics In a world with more diverse sets of needs and wants—as well as an
aging population—how can we ensure our youngest generation is prepared to thrive
individually, communally, and nationally?

Human
Interaction

Design for Meaning How do we set up children for success in a future where people
expect experiences, products, and services to be more than just functional?

Empathy How do we help our students develop the ability to emotionally connect with
others, understand their perspectives, and act accordingly?

Civic Discourse How do we encourage students to value the opinions of others and the
importance of effectively using disagreement as an opportunity for progress, especially
in light of our changing demographics and too-often impersonal forms of
communication?

High Concept/High Touch In a world that is so connected, yet very disconnected, how
do we encourage our students to remain focused on what it means to be human?
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Appendix B: Total Competency Options

ADAPTABILITY
Our students…

• Work effectively in a climate of ambiguity and changing priorities.
• Demonstrate agility in thoughts and actions.
• Respond productively to feedback, praise, setbacks, and criticism.
• Understand, negotiate, and balance diverse views and beliefs to reach workable solutions.
• Demonstrate flexibility when acclimating to various roles and situations.

CIVIC LITERACY
• Participate effectively in civic life through knowing how to stay informed and understanding governmental
processes.
• Exercise the rights and obligations of citizenship at local, state, national, and global levels.
• Understand the local and global implications of civic decisions.

COLLABORATION
• Honor and leverage strengths to build collective commitment and action.
• Enrich the learning of both self and others.
• Seek, contribute, and respond to feedback to achieve collective outcomes.
• Elicit diverse perspectives and contributions.

COMMUNICATION
• Articulate thoughts and ideas effectively using oral, written, and nonverbal communication skills in a variety of
forms and contexts.
• Listen effectively to decipher meaning, including knowledge, values, attitudes, and intentions.
• Use communication for a range of purposes and audiences (e.g. to inform, instruct, motivate, and persuade).

CONFIDENCE
● Believe in one’s ability to ultimately attain a defined goal.
• Persist to overcome adversity and obstacles to uncover alternate strategies to achieve goals.
• Reflect on successes and failures as a means to refine the path moving forward.
• Take initiative and act with purpose.

CONFLICT RESOLUTION
• Engage in appropriate communication to resolve disagreements peacefully and productively.

CONSCIENTIOUS
• Recognize how personal decisions and actions have an impact beyond oneself.
• Demonstrate a diligent work ethic and attentiveness to detail.
• Work responsibly by being organized, thorough, and efficient.

CONTENT KNOWLEDGE
• Develop and draw from a baseline understanding of knowledge in an academic discipline.
• Transfer knowledge in combination with new learning to deepen understanding and influence conclusions and
solutions.
• Use content knowledge in routine, as well as innovative, ways in real-world situations.

CONTRIBUTORS
• Act with integrity and empathy while demonstrating personal accountability and make positive contributions to the
world.
• Actively pursue opportunities that make a positive difference in the lives of others.

COURAGEOUS
• Demonstrate vulnerability and learn from mistakes.
• Engage when the outcome or benefit is unknown or unclear.
• Demonstrate mental fortitude to pursue meaningful goals, despite daunting challenges.

CREATIVITY
• Demonstrate originality, imagination, and new ways of thinking about things.
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• Transcend traditional ideas, rules, patterns, and relationships to create new or meaningful ideas, methods, or
interpretations.

CRITICAL THINKING
• Understand the “bigger picture” and propose solutions that are mindful to the impact they may have on other parts
of a system.
• Consistently improve the quality of one’s own thinking by skillfully analyzing, assessing, and reconstructing.
• Applies disciplined thinking that is clear, rational, open-minded, and informed by evidence.

CURIOSITY
• Eagerly explore the world around them.
• Inquisitively seek answers and understanding.
• Are energized by new learning and insights, including those different from currently held ideas, beliefs, and values.

EMPATHY
Our students…

• Demonstrate awareness, sensitivity, concern, and respect to connect with others’ feelings, opinions, experiences,
and culture.
• Imagine what others are thinking, feeling, or experiencing.
• Vicariously experience the feelings, thoughts, and experiences of others.

ENTREPRENEURIAL
• Think boldly and act courageously to actively seek change.
• Imagine new ways to solve problems and create value for others.
• Exercise initiative by organizing a venture to take benefit of an opportunity.

ENVIRONMENTALLY RESPONSIBLE
• Make responsible decisions that consider relationships to natural systems, communities, and future generations.
• Recognize society's impact on the natural world (e.g., population growth, population development, resource
consumption rate, etc.).
• Take individual and collective action towards addressing environmental change.

FINANCIAL LITERACY
• Know how to make appropriate personal economic choices.
• Understand the role of the economy in society.

GLOBAL CITIZENS
• Value and embrace diverse cultures and unique perspectives through mutual respect and open dialogue.
• Demonstrate personal, civic, social, local, and global responsibility through ethical and empathetic behaviors.
• Contribute and take action to make the world a better place.

INNOVATION
• Translate original and inventive thinking into viable solutions.
• Take risks and know how to develop, organize, and manage new initiatives and/or ventures.

INTEGRITY
• Adhere consistently to a set of core values that are evident in choices and behaviors.
• Earn others’ trust and respect through honest, principled behaviors.

LEADERSHIP
• Are visionary and inspire positive action in others.
• Recognize, invest in, and leverage strengths to build collective ownership and action.
• Create the environment or the conditions that empower others to grow and succeed.
• Build relationships with others through trust and compassion.

LEARNER’S MINDSET
• Embrace curiosity to experience new ideas.
• Possess the desire to learn, unlearn, and relearn.
• Find and maximize opportunities to actively listen and elicit diverse perspectives from others.
• Develop positive attitudes and beliefs about learning.

MEDIA LITERACY
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• Access, select, organize, curate, critically consume, and produce relevant information appropriately.
• Recognize perceptions, biases, and assumptions in all forms of media.
• Apply a fundamental understanding of the ethical, legal, and humanistic issues surrounding the access and use of
media.

PERSEVERANCE
• Exhibit steadfastness in achieving success despite difficulty, opposition, and/or failure.
• Embrace the idea that failure is a part of success and quickly pivot to keep moving forward.

PROBLEM SOLVING
• Identify, evaluate, and prioritize solutions to difficult or complex situations.
• Implement and reflect critically on a solution.

RATIONAL OPTIMISM
• Recognize challenges, use enthusiasm and energy to influence others, and marshal resources to move forward.
• Exhibit mindsets which include hope and gratitude.

RESOURCEFUL
• Access, select, and use resources efficiently and wisely to achieve success.
• Transfer and adapt learnings from diverse experiences.

RESPONSIBILITY
• Act honestly and demonstrate care for the interests of the larger community and greater good.
• Honor commitments and own the outcomes, whether positive or negative.

SELF/GOAL-DIRECTED
• Proactively organize tasks and actions and thoughtfully make decisions, prioritizing short-term and long-term goals.
• Initiate and take action independently, leveraging resources to accomplish goals.

TECHNOLOGY LITERACY
• Leverage appropriate tools to consume, create, communicate, and connect.
• Adapt to constantly evolving tools and appropriately integrate into daily life.
• Act with an understanding of the ethical, legal, and humanistic behavior surrounding the access and use of
technology and human-machine interaction.
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