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I. Introduction:
Professional Development Sub-Committee:
The Avon Central School Professional Development Committee is the District-Wide Shared
Decision Making Team (SDM) comprised of multidisciplinary school staff, representatives of
building teams, and parents who work together to review and recommend a plan for appropriate
professional development experiences and opportunities that support the identified District goals
(The District Long Range Strategic Plan).
The Professional Development Plan (PDP) is designed to provide quality opportunities for all
district professionals to participate in staff development opportunities that supports their
professional growth, and appeals to their professional interests while also improving student
achievement through increasing instructional capacity.
SDM will analyze student data, prioritize needs, identify and develop learning experiences. This
committee will be responsible for reviewing and approving the proposed Professional
Development Plan to be submitted to the Superintendent and the Board of Education for final
approval.

Shared Decision Making Team 2018-2019
High School

Jill Terry

Middle School

Diane Renner
Marnie Harvey

Primary School

Jill Lewis
Marcie Williams

Parents

Wende Countryman
Beth Herberger

Community

Julie Welch

Curriculum Coordinator

Christina Ecklund

Administration

Jacqueline Simpson
Rob Lupisella
Ryan Wagner

ATA /Union rep

Lori Rider (ex-officio member)

Superintendent

Aaron Johnson (ex-officio member)
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II. Overarching Goals and Beliefs
Mission:
Develop lifelong learners and responsible citizens equipped to prosper in the global society.

Vision:
Avon Central School District will foster an environment where all students will compete globally
through the collaborative efforts of the Board of Education, school personnel, parents,
community members and students.

Beliefs:


Learning is a lifetime process.



Decisions will be based upon the best information available.



The Board of Education, District Planning Team and building teams will collaboratively
develop and align goals that will result in improved student achievement.



Success will be achieved by setting high expectations for the Board of Education,
administration, staff, students and parents.



The dignity of the individual will be valued and respected. Resources will be utilized to
insure that all students will exceed the learning standards.



Students will become critical thinkers who can problem solve difficult and challenging
issues.



The instructional process will meet the intellectual and social needs of the learner.

Purpose:
To improve the quality of teaching and learning, remain current with the profession and meet the
learning needs of the students.

Avon CSD PDP Plan
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III. The Ten Standards for High Quality Professional
Development
1. Designing Professional Development: Professional development design is based on
data; is derived from the experience, expertise and needs of the recipients; reflects
best practices in sustained job-embedded learning; and incorporates knowledge of
how adults learn.
2. Content Knowledge and Quality Teaching: Professional development expands
educators’ content knowledge and the knowledge and skills necessary to provide
developmentally appropriate instructional strategies and assess student progress.
3. Research-based Professional Learning: Professional development is research-based
and provides educators with opportunities to analyze, apply and engage in research.
4. Collaboration: Professional development ensures that educators have the knowledge,
skill and opportunity to collaborate in a respectful and trusting environment.
5. Diverse Learning: Professional development ensures that educators have the
knowledge and skill to meet the diverse learning needs of all students.
6. Student Learning Environments: Professional development ensures that educators
are able to create safe, secure, supportive, and equitable learning environments for all
students.
7. Parent, Family and Community Engagement: Professional development ensures
that educators have the knowledge, skill, and opportunity to engage and collaborate
with parents, families, and other community members as active partners in children’s
education.
8. Data-driven Professional Practice: Professional development uses disaggregated
student data and other evidence of student learning to determine professional
development learning needs and priorities, to monitor student progress, and to help
sustain continuous professional growth.
9. Technology: Professional development promotes technological literacy and
facilitates the effective use of all appropriate technology.
10. Evaluation: Professional development is evaluated using multiple sources of
information to assess its effectiveness in improving professional practice and student
learning.
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IV.

Annual Professional Development Process
November - December
SDM Committee Reviews
District Data, Educational
Trends, Mandates and SIT
Strategic Plan Progress
Reports.

September - October
SDM conducts professional
development action plan
reflection.
Professional development
feedback is reviewed.
Needs assessment is conducted
(bi-annually).

September – August
Professional
development activities
commence.

January - February
SDM updates professional
development action plan
for following school year.

Building SIT Teams review
Strategic Plan progress and reports
to SDM.

March - August
Review of PD budget and District
resources available for professional
development.
Plan PD calendar, conference days,
summer booklet/workshops, staff and
department meetings.
Annual Board Approval of PD Plan
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V.

Focus for Professional Development

Avon Central has identified the following strands to be the focus for all professional learning
experiences. These strands are aligned with the domains identified in Charlotte Danielson’s
work and are the foundation for the ASCD professional growth plan and evaluation process for
teachers.
1. Planning and Preparation
 Curriculum development, Curriculum Mapping, Understanding by Design
Model
 Guaranteed viable curriculum
 Assessment of student learning
 Pedagogy
 Data Analysis
2. The Classroom/School Environment
 PBIS – Positive Behavioral Intervention Strategies
 Dignity for All Students Act
 Strategies and Management
 Steps to Respect
 Second Step
 Restorative Practices – Peace Circles
3. Instruction
 Student Outcomes
 Student Engagement
 Using Assessment in Instruction
 Questioning and Discussion Techniques
 Technology
 Response to Intervention
4. Professional Responsibilities
 Reflective Practitioner
 Accurate Record Keeping
 Communication with staff, students and families
 Participation in professional learning
 Professionalism
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VI. Certification Requirements
Beginning on July 1, 2016 individuals who hold a permanent or professional certificate in the
classroom teaching service or educational leadership service (i.e., school building leader, school
district leader, school district business leader) or a Level III Teaching Assistant certificate prior
to July 1, 2016, shall apply for initial registration during the 2016-2017 school year during
his/her month of birth and shall renew his/her registration in the last year of each subsequent
five-year period thereafter. Permanently or Professionally certified classroom teachers,
educational leaders and Level III Teaching Assistants practicing in a New York State school
district or Board of Cooperative Educational Services (BOCES) must register as indicated.
Practicing means employed 90 days or more during a school year by a single applicable school in
a position requiring certification. Classroom teachers and educational leaders that hold
Professional certificates and Level III Teaching Assistants practicing in a New York State school
district or BOCES will be subject to CTLE requirements in additional to Registration
requirements.
Individuals who are issued a permanent or professional certificate in the classroom teaching
service or educational leadership service (i.e., school building leader, school district leader,
school district business leader) or a Level III Teaching Assistant certificate on or after July 1,
2016, will be automatically registered and the certificate holder shall re-register during the fifth
succeeding birthday month thereafter and during each birthday month in the last year of each
subsequent five-year period. For example, when a new professional certificate holder is issued
his or her certificate on 7/6/2016 and their date of birth is 9/20, their first Registration Period
would be 7/6/2016 through 8/31/2021.
Any holder of a permanent or professional certificate in the classroom teaching service or
educational leadership service (i.e., school building leader, school district leader, school district
business leader) or a Level III Teaching Assistant certificates not practicing in a New York State
school district or Board of Cooperative Education Services (BOCES)(“applicable school”), may
notify the Department that he/she is no longer practicing in an applicable school and change their
registration status to “Inactive”. At such time as the certificate holder may choose to resume
practicing in an applicable school, the certificate holder shall register with the Department.
The following statuses will be used for purposes of Registration:
Registered: The certificate holder has notified the Office of Teaching Initiatives they wish to be
registered. Individuals issued their first permanent or professional certificates in the classroom
teaching service or educational leadership service or Level III Teaching Assistant certificates
issued on or after July 1, 2016 will be automatically registered.
Not Registered: The certificate holder has not notified the Office of Teaching Initiatives they
wish to be Registered or Inactive.
Inactive: The certificate holder has notified the Office of Teaching Initiatives they do not wish
to be registered and are not practicing in an applicable school.
Avon CSD PDP Plan
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Continuing Teacher and Leader Education (CTLE) Requirements
Holders of professional certificates in the classroom teaching service, educational leadership
service and Level III Teaching Assistant certificate holders are required to successfully complete
100 clock hours of acceptable CTLE during the registration period if they practice in a NYS
school district or BOCES.
The CTLE requirement may be completed at any time during the registration period. CTLE
completed during a prior registration period may not be carried over.
Permanent classroom teachers and school leader certificate holders practicing in New York State
school districts or BOCES will be subject to Registration requirements, but will not be subject to
CTLE. Holders of Continuing Teaching Assistant certificates or Pupil Personnel Services (PPS)
certificates such as School Attendance Teachers, School Counselors, School Psychologists,
School Social Workers, School Dental Hygiene Teachers and School Nurse Teachers are not
subject to Registration or CTLE requirements.
Acceptable Teacher and Leader Education (CTLE) Requirements
Acceptable CTLE must be taken from a sponsor approved by the Department.
Acceptable CTLE shall be study in the content area of any certificate title held by the individual
or in pedagogy, and include any required study in language acquisition addressing the needs of
English language learners as described in section 80-6.3 of Commissioner’s Regulations.
Acceptable CTLE must be conducted through activities designed to improve the teacher or
leader’s pedagogical and/or leadership skills, targeted at improving student performance,
including but not limited to formal CTLE activities. Such activities shall promote the
professionalization of teaching and educational leadership, as applicable, and be closely aligned
to district goals for student performance.
Measurement of Continuing Teacher and Leader Education (CTLE)
CTLE credit shall only be granted for CTLE acceptable to the Department and conducted by a
sponsor approved by the Department.
For credit-bearing university or college courses, each semester-hour of credit shall equal 15
clock hours of CTLE credit, and each quarter-hour of credit shall equal 10 clock hours of CTLE
credit. For all other approved continuing teacher and leader education courses, one CTLE credit
hour shall constitute a minimum of 60 minutes of instruction/education.
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Continuing Teacher and Leader Education (CTLE) Recordkeeping Requirements
CTLE certificate holders shall maintain a record of completed CTLE, which shall include: the
title of the program, the total number of hours completed, the number of hours completed in
language acquisition addressing the needs of English language learners, the sponsor’s name and
any identifying number, attendance verification, and the date and location of the program. Such
records shall be retained for at least three years from the end of the registration period in which
the CTLE was completed and shall be available for review by the Department upon request.
Completion certificates are not to be submitted to the Office of Teaching Initiatives unless they
are requested.
Adjustments to the Continuing Teacher and Leader Education (CTLE) Requirement
An adjustment to the CTLE requirement, in terms of clock hours and/or the time for completing
CTLE, may be granted by the Commissioner, provided that the CTLE certificate holder
documents good cause that prevents compliance, which shall include any of the following
reasons: poor health certified by a health care provider, extended active duty in the Armed
Forces, or other good cause acceptable to the Department which may prevent compliance. The
Department will not pre-approve adjustments prior to the conclusion of a five-year Registration
period.
Continuing Teacher and Leader Education (CTLE) Language Acquisition Requirements
Holders of Professional English to Speakers of Other Languages certificates or Bilingual
Extension Annotations are required to complete a minimum of 50 percent of the required CTLE
clock hours in language acquisition aligned with the core content area of instruction taught,
including a focus on best practices for co-teaching strategies, and integrating language and
content instruction for English language learners.
All other Professional certificate holders must complete a minimum of 15 percent of the required
CTLE clock hours in language acquisition addressing the needs of English language learners,
including a focus on best practices for co-teaching strategies, and integrating language and
content instruction for English language learners.
Level III Teaching Assistant certificate holders must complete a minimum of 15 percent of the
required CTLE clock hours dedicated to language acquisition addressing the needs of English
language learners and integrating language and content instruction for English language learners.
Exemption from the Continuing Teacher and Leader (CTLE) Language Acquisition
Requirements
Classroom teachers, school district leaders and Level III Teaching Assistants who are employed
by a school district or BOCES with an approved exemption pursuant to section 154-2.3(k) shall
be exempt from the language acquisition CTLE requirements prescribed in this subdivision for
each such school year that they practice in a New York State school district or BOCES with an
approved exemption. Such exemption does not reduce the 100-hour requirement.
Avon CSD PDP Plan
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Continuing Teacher and Leader Education (CTLE) Requirements for National Board
Certification Holders
A holder of a certificate in the classroom teacher service who achieves certification from the
National Board for Professional Teaching Standards shall be deemed to have met the CTLE
requirement for the registration period in which such National Board Certification is achieved;
provided that the CTLE certificate holder continues to meet the applicable required CTLE
requirements in language acquisition as described above.
Continuing Teacher and Leader Education (CTLE) Sponsor Approval
The Avon Central School District is committed to providing quality Professional Development in
alignment with the CTLE requirements. Thus, the Avon Central School District will seek and
maintain approval as a CTLE sponsor.
Notification of Name and/or Address Change
Any change of name or address for a certificate holder must be updated by the holder in the
TEACH system within thirty days of such change. A certificate holder who fails to inform the
Department of his or her name or address change may be subject to moral character review.

Avon CSD PDP Plan
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VII. Pathways for Professional Development
Staff members are encouraged to participate in professional development opportunities that
support their professional growth plans and appeal to their professional interests. The district
will work collaboratively to provide a variety of learning experiences with the identified strands
& domains and designed to improve student achievement. The District will ensure opportunities
meet the State criteria for CTLE sponsorship before designing or selection CTLE approved
opportunities for teachers. Acceptable CTLE has to be in the content area of the certificate
pedagogy or language acquisition for English language learners. The following are learning
experiences and opportunities that may be included in the plan and may meet CTLE
requirements, but are not limited to:

District Level:
•
•
•
•
•
•
•
•
•
•
•
•

Credit-bearing courses
Superintendent Conference days
Online and Distance Learning courses
Curriculum planning and development (Next Generation Learning Standards, UbD,
assessment work and data analysis)
Mentoring
Summer Regional Professional Development Catalog offerings
Seminars and Workshops
Serving on a District-Level Committee
Delivering professional development
Service as a cooperating teacher for student teachers
Developing and presenting a workshop at a district, state or national conference
Outside workshops and trainings (i.e., provided by GVEP /BOCES/approved CTLE
providers)

Building Level:
•
•
•
•

Grade level, department, and faculty meetings
Committee meetings
Professional Learning groups* - Study groups/collegial circles – structured, guided
reflection activities focused on student learning
*see appendix for process & forms
Participation in training and scoring of state assessments
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Individual:
•
•
•
•
•
•
•
•
•
•

Reading current professional literature
Creation and assessment of teacher portfolio
New Teacher Orientation days
Action research projects
Publishing in educational journals
Service as a cooperating teacher for a student teacher
Visitation to other schools or observation of colleagues
Mentor-Intern activities
Peer / Instructional coaching
Participation in review of class performance data over time to make decisions about one’s
own professional development, based on student outcomes.

Avon CSD PDP Plan

Page 13

SUGGESTED PROFESSIONAL DEVELOPMENT ACTIVITIES
Learning Experience

Examples of Documentation

Hours Earned

Superintendent Conference Days
Book Talks
Approved Conferences/Workshops

Agenda and sign-in sheets
Agenda, sign-in sheets, discussion topics
Conference/Workshop flier, registration
confirmation, certificate of completion or other
form of attendance confirmation
Registration confirmation, certificate of completion
or other form of attendance confirmation
Teacher log

As per hours completed
As per hours completed
Actual hours of conference
attendance (excluding travel time)

Agenda of session with times, sign-in sheet
Certificate of completion

Actual time of session
As per hours completed

Documentation of Submission
Teacher log and any other appropriate
documentation

175 hours during 5-year period
As per hours completed

Transcript
Proof of employment with the class name and
number of credit hours for the course

Once college credit = 15 hours
20 hours per student credit hour

Action research outcome (use APPR format)
Mentor log

As per hours completed
Hours as logged

Reflection piece

8 hours

Agreement letter from the college

10 hours per week

Article title, author, date, journal name and a brief
summary of the article on the Teacher Log
Keep article submitted

As per hours completed

Webinars
Peer teaching/learning about
technology
Delivering Professional Development
District, Teacher Center, BOCES
sponsored workshops
National Board Certification
Developing and revising curriculum
maps and guides at the district, state or
national level
Higher Educational coursework
Teaching University or College
courses linked to improvement of
instructional technique or content
knowledge
Action Research
Participation in Avon’s mentoring
program as a mentor or mentee
Peer Observation and follow-up
reflection
Service as a cooperative teacher for a
student teacher or field internships
Reading professional articles
Writing for a Professional Journal
Grade/Team/Department Level
Meeting
Grade level collaborative meetings (ES
Building)
Serving on building or district
committees
Serving on a local, state or national
professional educational organization
or committee
Writing IEPs, Evaluation Reports
Analyzing student data and student
work to determine needed changes in
the delivery of instruction
NYS Assessment Scorer Training
Scoring NYS Assessments
NYS Test Development/Item
Writing/Review Committee
Site visitations

Avon CSD PDP Plan

Actual time of webinar
As per hours completed

As per hours completed
Actual hours per agenda

Agenda, meeting minutes
Minutes should reflect members attending and
length of meeting

Teacher Log
SMART Goal documentation
Teacher Log

Up to 6 hours per day
As per hours completed

Certificate of completion or sign-in sheet
Certificate of completion, teacher log, sign-in sheet
Acceptance Letter/email from State Ed.

As per hours completed
As per hours completed
As per hours completed

Visitation approval

Duration of visit
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Professional Internships
Review District Plan
General Certification Course(s)
Presentations to organizations

BOE appointment resolution and evaluations
Meeting minutes or teacher log
Certificate(s) of completion
Meeting minutes or copy of presentation

Duration of internship
As per hours completed
As per hours completed
As per hours completed

*All learning experiences will be documented in My Learning Plan.
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VIII. Mentoring Plan:
The Avon Central School district believes that the educational profession of teaching is a
continual, developmental process. Therefore, the district aims to provide a program where new
staff / interns can receive professional support from their more experienced peers. In order to
help prepare and retain quality staff, the Avon Central School District seeks to establish a
mentoring program which will:
•
•
•

•
•

Acquaint interns with the district building policies and procedures.
Provide support in a non-judgmental environment.
Encourage professional practice aligned with professional standards for teaching and
learning. (Continuous cycle of standards-based planning, teaching, assessment, reflection,
and re-teaching).
Provide samples/models for day-to-day management and instructional techniques.
Give teachers a sense of establishing professional self-awareness.

For the purpose of this plan, and based on regulations, the term “intern” will refer to classroom
teachers.
In addition to classroom teachers, the following staff positions will be considered as to whether
or not a mentor-intern assignment will be made: nurses, school psychologists, school counselors,
social workers, speech and language therapists, library media specialists; those that are new to
their profession, new to the district, or those making significant changes in grade level or tenure
area. That decision will take place following a meeting among the Superintendent, the Director
of Pupil Services, the ATA President and the Mentor Coordinator.
I.

Mentor Committee:
A. Membership - Minimum of 3 unit members approved by the ATA (preferably one
from each building), 1 administrator, and the curriculum coordinator/staff developer,
who will serve as the Mentor Coordinator. Superintendent of Schools and ATA
president are “exofficio members.” Per ATA Contract.
B. All decisions of the Committee will be reached by consensus.
C. All membership will be for a 2-year term with no limit on the number of terms.
D. The Mentoring Committee will meet, per ACSD contract Section 3.7, on as
needed basis throughout the school year but no more than 6 times to review and
evaluate the success of the program and the Mentor / Intern assignments.
E. Committee members can be tenured or non-tenured Avon CSD staff.
F. Committee membership may include an Avon CSD staff member who is an
intern.
G. Per the ATA Contract, the committee will elect its Committee Chairperson.

Avon CSD PDP Plan
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II.

Definitions
A. Mentor: Aligned with Commissioner's Regulations Part 85.2, “Mentor Teacher –
Internship Program: …(b) Mentor shall mean a teacher who is permanently certified in
the same area of certificate title as the intern, or permanently licensed in the same license
area as the intern, and who has demonstrated his or her mastery of pedagogical and
subject matter skills, given evidence of superior teaching abilities and interpersonal
relationship qualities, and has indicated willingness to participate by being a mentor in an
approved mentor teacher-internship program.” “ In the event that a school district or
board of cooperative educational services demonstrates to the satisfaction of the
commissioner that an appropriately certified mentor is not available, a teacher
permanently certified or licensed in a different area of certificate title or license area than
that of the intern, may serve as a mentor.”
B. Intern: Aligned with Commissioner's Regulations Part 85.2, the new staff is referred to
as an “intern.”
C. Level 1: First year teachers, i.e. interns, will be considered Level 1. Additionally, prior
tenured staff who have returned to teaching (i.e. time off, work in corporate, etc.) may be
designated as a Level 1. Level 1 means an intern will receive two years of formal
mentoring.
D. Level 2: Interns in their first year in a new tenure certification area may be considered
Level 2.
Interns with experience and previous tenure, but new to the district, will also
considered Level 2.
Interns with a Level 2 designation will receive one year of formal mentoring.
E. Collegial Relationship: Upon the completion of formal mentoring, mentors and interns
enter into an informal mentoring relationship and is referred to as a collegial relationship.

III.

Duties of the Mentor Committee:
A. Share with faculty the Mentoring Program and the application process.
B. Review all mentor applications.
C. Make recommendations to the Superintendent on the selection of mentors, which
this Committee’s administrator will submit.
D. Facilitate the mentor/intern assignments.
E. Review each year the various aspects and dynamics of the mentor program as
well as revisions to the handbook and supporting documents.
F. Review the Mentoring Plan on a yearly basis. The Plan, along with a summary of
any changes will be submitted to the Superintendent and the Shared DecisionMaking Team by this Committee’s administrator.
G. Keep on file all mentor applications and assignments. This will be done by the
Committee’s administrator.
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H. Maintain on file (paper or electronic such as use of My Learning Plan log) the
mentoring logs that cite dates, time spent and activities, along with the
certification numbers of mentors and interns (TEACH ID). This will be done by
the Committee’s administrator. Mentors and interns are responsible for tracking
and submitting this information on a monthly basis. Reminders will be sent to
mentors and interns to log-in activities/hours on a regular basis.
I. Mentors and interns and will be credited with professional development toward
certification based on review of the submitted materials.
• Level 1 and Level 2 year 1 mentors and interns will be credited with
professional development toward certification based on review of the
submitted materials.
• Level 2 second year mentors and interns will be credited with
professional development toward certification based on review of the
submitted materials.
J. Make recommendations regarding professional development training for mentors and
interns.
IV.

Mentor Guidelines and Qualifications:
A. Eligible unit members will include: certified teachers, teachers on special
assignment, nurses, school psychologists, school counselors, social workers,
speech and language therapists, and library media specialists.
B. Qualifications:
1. Tenured
2. Permanent / Professional Certification
3. At least 5 years teaching experience – 3 in the district
4. Commitment to mentor training prior to mentoring
5. Demonstrate instructional excellence and a solid knowledge of standards
based planning and instruction and be well-versed in current best practices as
outlined in the Danielson model
6. Show evidence of continued development in the profession
7. Possess a positive, reflective attitude
8. Demonstrate professionalism, confidentiality, and leadership
9. Retired teachers of Avon Central School will be considered, as long as they
are current in instructional practices and standards

V.

Mentor Application Process (for all eligible members as listed above in section III):

A.

Mentor Application:
Complete and submit Parts I - IV to the Mentor Committee Administrator. The Mentor
Committee Administrator will send Parts V-A, V-B, and V-C to the applicant’s
designated references.
1. One (1) from the applicant’s building administrator
2. One (1) from an Avon faculty member (outside of the Mentoring
Committee)
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3. One (1) from an Avon faculty member (outside of the Mentoring
Committee)
Applications are active for four years. If a mentor would like to continue to be
considered to be a mentor, a new application must be submitted every four years.
Each year the Mentor Committee Administrator will review all applications and
send to the building principal for their review and confirmation that the mentor
remains in good standing.
VI.

Mentor Selection:
A. The Mentor Committee Administrator will receive all mentor applications. The Mentor
Committee administrator will send the supervisor and colleague recommendation forms
to the names on the applicant’s form.
B. Those completing the recommendations must submit the completed form to the Mentor
Committee Administrator electronically.
C. Mentor Committee will accept and review completed applications which will be
voluntarily submitted. Prior to the mentor committee review, the names of those who
completed the recommendations will be removed. Upon review, the Mentor Committee
will recommend potential mentors to the mentor committee administrator.
D. The mentor committee administrator will share the mentor recommendations annually
with the the administrative staff for their review and approval for good standing.
E. The mentor committee administrator will recommend the mentor - intern pairs to the
Superintendent of Schools for appointment.
F. Superintendent will seek BOE approval of potential mentors.
G. Mentors will be notified in writing, by the Superintendent, of their selection and
BOE approval as a mentor.
H. The Mentor Committee administrator, or committee member if designated, will
communicate with those applicants that were not selected.

VII.

Mentor - Intern Pairing:

A. The mentor committee will review all mentor applications as deemed in good standing
per the mentor committee administrator and building principals.
B. The mentor committee will review the intern’s information.
C. The mentor committee will discuss, based on the known information both written and
unwritten, the best mentor - intern pairings.
D. The mentor committee will present a list of mentor - intern pairs to the mentor committee
administrator who will present the recommended list to the Superintendent of Schools for
review and Board of Education approval.
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E. Upon Board of Education approval, each intern is sent a letter indicating their Year 1 or
Year 2 designation, their mentor name and other pertinent information.
F. Upon Board of Education approval, each mentor is sent a letter indicating their intern’s
name and address and other pertinent information.
G. Mentors and Interns meet with the mentor coordinator during the summer and throughout
the year both formally and informally.
VIII.

Interns:

A.

Definitions:
Aligned with Commissioner's Regulations Part 85.2, “Mentor Teacher –
Internship Program: …(b) Mentor shall mean a teacher who is permanently
certified in the same area of certificate title as the intern, or permanently licensed
in the same license area as the intern, and who has demonstrated his or her
mastery of pedagogical and subject matter skills, given evidence of superior
teaching abilities and interpersonal relationship qualities, and has indicated
willingness to participate by being a mentor in an approved mentor teacherinternship program.” “ In the event that a school district or board of cooperative
educational services demonstrates to the satisfaction of the commissioner that an
appropriately certified mentor is not available, a teacher permanently certified or
licensed in a different area of certificate title or license area than that of the intern,
may serve as a mentor.”
Avon CSD Interns will be designated Level 1 or Level 2 according to their Board
of Education appointment and their tenure tract.
 First year interns will be considered Level 1.
 Interns in their first year in a new tenure certification area may be
consider Level 2.
 Interns with experience and previous tenure, but new to the district,
will also considered Level 2.
 Long-term substitutes, employed for 12 or more calendar weeks of
instructional time will be assigned a mentor.
B.
C.

It is an option for teachers on an improvement/action plan with the principal to
request a mentor.
A self-referral/mentor request can be made by a teacher if submitted in writing
with accompanying rationale. This request shall not be viewed as a need for
improvement. The Mentor Committee will review the written request, hold a
conference with the teacher, along with that teacher’s supervising administrator,
and make a recommendation of assignment/non-assignment and at what level.
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IX.

Mentor Assignment:
A

The Mentor Committee will create potential matches while considering certification area,
grade level, experience and the building whenever possible.
B. These matches and mentor-intern assignments will be finalized after input from the
administrative staff.
C. The Mentor Coordinator will notify mentors and interns of their matches and
assignments.
D. Mentors will be assigned to a Level 1 intern for two years.
E. Mentors will be assigned to a Level 2 intern for one year.
F. If issues arise between the mentor and the intern, then either party may relay such
issues to the Mentor Coordinator. If necessary, the Mentor Committee will suggest a
hierarchy of resolutions.

X.

Mentor and Intern Training/Meetings:
A. The Mentor Committee will research and recommend various training opportunities
within the district and the Tri-County area. The district will support this process by
providing funding, within budgetary limits and making available training to both mentors
and interns.
B. Mentors will participate in the District Summer Orientation for New Teachers.
C. Mentors are to complete mentor training prior to having an initial intern assignment or
when more than four (4) years have elapsed since their last mentoring experience.
D. Mentors and interns will attend on-going training / meetings throughout the year to build
their skill sets.
E. For trainings held during the school day mentor release days will be used and coverage
provided.
F. Meetings between the mentor and intern will happen at mutually agreed upon times.
G. District-wide meeting times for mentors and interns will be determined and distributed by
the Mentor Coordinator.
H. New mentors may be encouraged to attend various Tri-County Mentor training with the
Mentor Coordinator.

XI.

Mentor/Intern Confidentiality Clause:
For a mentoring relationship to be successful, an intern must be able to trust in the
confidence that whatever he/she shares with his/her mentor remains confidential. It
is understood that items that violate federal law, state law or board policy will not
be considered confidential: 1) where withholding such information poses a danger
to the life, health or safety of an individual, including the staff or students of the
school, or 2) where such information indicates that the new teacher has committed
or been convicted of a crime.
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The relationship should be one where an intern can explore alternatives in teaching
techniques, assessment strategies and district procedures without concern that the
questions/topics will be used as part of the evaluation process. The role of the
mentor is to be a formative coach for the intern; the role is not to be used as part of
the formal evaluation of the intern. At the end of the mentoring relationship, all
anecdotal records, kept by the mentor, will be shredded.
XII.

Mentor Activities:

The mentor will guide and support the intern in the following areas as it relates to the intern and
their position:
A. CTLE: Continuing Teacher and Leader Evaluation
The Board of Regents, at its March 2016 meeting adopted a new Subpart 80-6 of
the Regulations of the Commissioner of Education to implement Chapter 56 of
the Laws of 2015 relating to the registration process for any holder of a classroom
teaching, school leader and teaching assistant certificate that is valid for life
(Permanent, Professional and Level III Teaching Assistant) and the establishment
of Continuing Teacher and Leader Education (CTLE) requirements for
Professional and Level III Teaching Assistant certificate holders.
B. The New York State Teaching Standards:
I. Knowledge of Students & Student Learning
Teachers acquire knowledge of each student, and demonstrate knowledge
of student development and learning to promote achievement in all
students.
II. Knowledge of Content & Instructional Planning
Teachers know the content they are responsible for teaching, and plan
instruction that ensure growth and achievement for all students.
III. Instructional Practice
Teachers implement instruction that engages and challenges all students to
meet or exceed the learning standards.
IV. Learning Environment
Teachers work with all students to create a dynamic learning environment
that supports achievement.
V. Assessment for Student Learning
Teachers use multiple measures to assess and document student growth,
evaluate instructional effectiveness, and modify instruction.
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VI. Professional Responsibilities & Collaboration
Teachers demonstrate professional responsibility and engage relevant
stakeholders to maximize student growth, development and
learning.
VII. Professional Growth
Teachers set informed goals and strive for continuous professional growth.

IX. New Teacher Induction Program
New teachers and newly hired teachers with prior experience will participate in a New
Teacher Orientation/Induction program. In August they will have three full days of planned
learning experiences to help acclimate new staff to the district and share best practices.
Mentors will participate in some of these learning experiences. The new teachers will have
follow up training for two additional days throughout the year with the Curriculum
Coordinator as well as the Technology Coordinator.
There are several fundamental understandings and overarching aims of the New Teacher
Induction Program.
First, Danielson’s Framework for Enhancing Professional Practice provides a shared
understanding of teaching and professional growth. Second, by creating small, supportive
professional learning groups, teachers are encouraged to discuss their questions, concerns,
and ideas about teaching. This will reduce the new teachers’ sense of isolation, promote
healthy professional growth, and assist in the development and retention of new teachers.
Third, active modeling of professionalism through the structure, implementation, and
reflection of the professional development learning experience will contribute to the
adoption, replication, and adaptation of instructional best practices.
Please refer to the ACS Mentor-Intern Handbook for more detail.
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X. Addressing English Language Learners
Professional Certificate Holders in the Title of English to Speakers of Other Languages
The Avon Central School District is a member of the Mid-West Regional Bilingual Education
Resource Network (Mid-West RBERN). The District currently sends it’s contracted Teacher of
English to Speakers of Other Languages (TESOL) to Mid-West RBERN professional
development offerings. The TESOL teacher will also participate in regional professional
development offerings hosted by the Genesee Valley Educational Partnership. The District will
monitor the TESOL teacher’s professional development participation with its Continuing
Professional Development Recording Form (Appendix A). This will ensure 50 percent of the
teacher’s professional development is in the language acquisition aligned with the core content
area of instruction taught, including a focus on best practices for co-teaching strategies, and
integrating language and content instruction for English language learners.
All Other Holders of Professional Certificates in Classroom Teaching Service
The Avon Central School District is a member of the Mid-West Regional Bilingual Education
Resource Network (Mid-West RBERN). The District currently sends it’s contracted Teacher of
English to Speakers of Other Languages (TESOL) to Mid-West RBERN professional
development offerings. The TESOL teacher will turnkey essential professional development for
other holders of professional certificates. District teachers will also participate in regional
professional development offering hosted by the Genesee Valley Educational Partnership. The
District will monitor professional certificate holders’ professional development participation
with its Continuing Professional Development Recording Form (Appendix A). This will ensure
a minimum of 15 percent of the required professional development clock hours in language
acquisition addressing the needs of English language learners, including focus on best practices
for co-teaching strategies, and integrating language and content instruction for such English
language learners.
Level III Teaching Assistants
The Avon Central School District is a member of the Mid-West Regional Bilingual Education
Resource Network (Mid-West RBERN). The District currently sends it’s contracted Teacher of
English to Speakers of Other Languages (TESOL) to Mid-West RBERN professional
development offerings. The TESOL teacher will turnkey essential professional development for
teaching assistants. District teaching assistants will also participate in regional professional
development offering hosted by the Genesee Valley Educational Partnership. The District will
monitor professional certificate holders’ professional development participation with its
Continuing Professional Development Recording Form (Appendix A). This will ensure a
minimum of 15 percent of the required professional development clock hours in language
acquisition addressing the needs of English language learners, including focus on best practices
for co-teaching strategies, and integrating language and content instruction for such English
language teachers.
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Exemption for Teachers and School Leaders
There is an exemption for teachers and school leaders in District who possess a waiver from such
CTLE requirements pursuant to Part 154 of the Commissioner’s Regulations if they have less than
5% (or 30) ELL students enrolled in the District. In those districts, teachers and school leaders will
not have to meet the requirement.
Exemption Status for the Avon Central School District
Number of ELL Students = 12
Total Enrollment = 1008
% of ELL students = 1.1904%
District qualifies for exemption = Yes

XI. Needs / Data Analysis / Decision-Making
The following sources have been referred to in the development of the PD Plan. Annual review
and analysis of this data ensures that the plan is aligned with New York State Next Generation
Learning Standards and assessments, student needs, and that it is articulated with and across
grade levels/departments.
•
•

•
•
•
•
•
•
•
•
•
•

Update of District’s Strategic Plan
Student performance /achievement results (disaggregated by ethnicity, gender, SociEconomic Status, special needs)
• School Report Card
• District Level Assessments / SLOs
• State benchmarks for student performance
• Classroom formative & summative assessments of student learning
• Building and Grade Reports
• AIS, 504, Special Education, Response to Intervention Review
BEDS data
Needs Assessment surveys from staff
Building Level School Improvement Team reports
Graduation and drop-out rates
IDEA and NYSED Part 200 requirements
SAVE and DASA legislation
NYS Professional Teacher Standards
Disciplinary Data
Review/Evaluations of workshops and other PD offerings
Community and student surveys
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XII. District Resources
The following are internal and external resources/providers available and used in planning
professional development activities to help meet our goals. For a full ist, please see the
Appendix 2: “Avon Central School District CTLE Vendor List.”
Teacher/Staff Resources:






























Director of Pupil Services, Director of Curriculum & Instruction
Curriculum Coordinator/Staff Developer
District Mentors
Technology Coordinator
Building Principals
Teacher Leaders/Facilitators
Institutions of Higher Education
New York State Education Department
Association for Supervision and Curriculum Development (ASCD)
National Staff Development Council (Learning Forward)
Learning First Alliance
Teacher Resource Centers (Tri-County, GRTRC, WFL-BOCES)
GVEP and School Improvement Staff/Specialists
Batavia Central School District
Dansville Central School District
Geneseo Central School District
Greece Central School District
LeRoy Central School District
Livonia Central School District
Wayland-Cohocton Central School District
York Central School District
Mid-West RSE-TASC
Mid-West RBERN
OCM BOCES/CNYRIC
Greater Rochester Teacher Center
Warsaw Central School District
Wayland-Cohocton Central School District
Wayne Finger Lakes BOCES
Avon Library

Community Resources:
 Businesses
 Community-based Organizations
 Parents
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Fiscal Resources:
 General Fund budgetary allocations
 Consolidated Grants (Title I & II)
 Special Education Grants

XIII. Appendices

Avon CSD PDP Plan

Page 27

Avon Central School District

Professional Development Plan
2018-2020

Appendices
Appendix 1:
Appendix 2:
Appendix 3:
Appendix 4:

Page 29-31
Page 32-44
Page 45-46
Page 47

Appendix 5: Page 48
Appendix 6: Page 49-56

Appendix 7: Page 57-67

Avon CSD PDP Plan

Avon CSD Strategic Plan
Avon CSD CTLE Vendor List
Avon CSD NYSED ELL Waiver
Theory of Change in Professional
Development
Instructional Levels and Formats
Professional Learning Communities
Purpose and Goals
FAQs
Process and Procedures
Forms
Professional Development Program Evaluation
Rubric

Page 28

Appendix 1:

Page 29

Page 30

Page 31

Appendix 2:
Avon Central School District CTLE Vendor List

Company/
Organization/Consultant

Contact(s)
Name

Gayle Allen

Gayle Allen

Association for Middle Level
Educators

Focus
(Content/Instructional Area)
New Pillars of Modern Teaching

Website/Contact Information

Physical
Address

http://www.gayleallen.net/

Rick Wormeli Assessments and Grading

http://www.amle.org/

ASCD

Dr. Persida
Himmele; Dr.
Total Participation Techniques (Engagement)
William
Himmele

http://www.ascd.org/professionaldevelopment/pls/capacity-buildingareas.aspx#standards

ASCD

http://www.ascd.org/professionalDr. W. James
Assessment (Formative, Summative, Instructional Sensitivity) development/pls/capacity-buildingPopham
areas.aspx#standards

4151 Executive
Parkway, Suite
300
Westerville, OH
43081
1703 North
Beauregard
St.Alexandria,
VA 22311-1714
1704 North
Beauregard
St.Alexandria,
VA 22311-1714

Comprehensive and Sustained
Promoting Continual Improvement in Teacher and Leader
Effectiveness

American Reading Company

Leadership Learning Institute
Championing the Individual Needs of All Students
https://www.americanreading.com/
Colloquia
Building Leadership Capacity Through Seminar-Style Events
Job Embedded PD
Transform school cultures for sustainable student achievement
Performance Management
Improve the Success of Leaders, Teachers & Students

201 S. Gulph
Rd., King of
Prussia, PA
19406

ASCD

Avon CSD

Jacqueline
Simpson
Christina
Ecklund

Brookart Enterprises, LLC
Brockport Research Institute

Corwin
Corwin

Dr. Susan
Brookhart
Dr. Sara
Silverstone

Jim Knight
Larry

“ASCD's Professional Learning Solutions can accelerate
your professional development and enable you to reach your
school’s performance targets. We have the most innovative
on-site, online, and blended solutions that are customizable,
aligned, and differentiated to meet the needs and goals of
your educators.”

http://www.ascd.org/conferences.aspx

1703 North
Beauregard St.
Alexandria,
VA 22311

Avon Central School District offers a breadth of in-house
professional learning through job embedded PD,
professional learning designated faculty meetings, before
and after school PD as well as summer professional
learning. Opportunities range from research-based best
practices to technology implementation and use for
instruction, as well as data analysis and data driven
instruction.

www.avoncsd.org

191 Clinton
Street
Avon, NY
14414

Learning Targets, Balanced Assessment Systems, Feedback
Grant Writing/Management Workshop
Instructional Coaching
Instructional Leadership
Workshops
High-Impact Instruction: This seminar provides an overview
of high-yield teaching strategies built into the framework for
great teaching, known as the Big Four. Specifically,
participants will learn about the instructional areas of content
planning, formative assessment, engaging instruction, and
community building.
Creating an Impact School: Learn how to focus your
professional learning on easy-to-understand targets, how to
accelerate professional learning, and which teaching practices
have the greatest impact in the classroom.
CFA 2.0; Learning Intentions and Success Criteria; Standards

2502 Gold Rush
Ave Helena,
https://www.linkedin.com/company/bro Montana 59601okhart-enterprises-llc
5674
www.brockportresearchinstitute.com

https://us.corwin.com/enus/nam/consultant/jim-knight
https://us.corwin.com/en-

2455 Teller
Road, Thousand
Oaks, California
91320
2456 Teller

Corwin
Dansville Central School
District

Ainsworth (or Prioritization; Rigorous Curriculum Design
Representative)

us/nam/consultant/jim-knight

John Hattie (or
Representative) Visible Learning

https://us.corwin.com/enus/nam/visible-learning

Barb Pamper

The office of Curriculum, Instruction & Computer
Technology supports Dansville’s cycle of continuous
improvement in Curriculum, Instruction & Assessment
infused with appropriate Instructional Technology and
supported by our district-wide leadership development
program through 7 Habits called Leader in Me.

Road, Thousand
Oaks, California
91320
2456 Teller
Road, Thousand
Oaks, California
91320

http://www.dansvillecsd.org/curriculu
m-instruction-technology

284 Main Street
Dansville,
NY 14437

Integral to this entire process is a robust and ongoing
Professional Development program. Teachers work
collaboratively in teams together with administration,
coaches and consultants to ensure all students reach their full
potential.

eDoctrina

eDoctrina , a multi-purpose software warehouse for creating
assessments, assessment data

http://www.edoctrina.org

317 Vulcan
Street
Buffalo,
NY 14207

EduTech

EduTech provides quality leadership, support, and services
in technology.

http://www.edutech.org/

131 Drumlin
Court
Newark,
NY 14513

Evergreen Data: Intentional
Reporting and Data
Visualization

Stephanie
Evergreen

Presenting Data Effectively

http://stephanieevergreen.com/

812 South Rose
Street,
Kalamazoo, MI
49001

Frontline (formerly My
Learning Plan)

MLP is an electronic management system that empowers
educators to plan, manage, evaluate and report on
professional learning. MLP offers an integrated evaluation
option.
The topics for most of his events focus on literacy education for
grades 4-12 and address:
Motivation
Motivating Adolescent Readers
Motivating Adolescent Writers
Reading
The Common Core Reading Standards: Good News/Bad News
Readicide: How Schools Are Killing Reading and What You Can
Do About It
Moving Students Into Deeper Reading
Reading Like a Writer
The Value of Close Reading
Reaching Deeper Reading Comprehension Through Student
Collaboration
Using Metaphor to Deepen Comprehension
Leading Students to Meaningful Reflection
How to Model Deeper Reading With Your Students
Reading the World
Deepening Comprehension Through Understanding the Author’s
Audience and Purpose
How to Plan a Deeper Reading Lesson
Writing
The Common Core Writing Standards: Good News/Bad News
Strategies to Get All Students Up and Writing
The Value of Using Writing Models in the Classroom
Writing Like a Reader
Teaching Writing in the Age of Google
Moving Students Beyond Fake School Writing
Teaching Young Writers to Recognize Audience and Purpose
Using Assessment to Drive Better Student Writing

Gallagher & Associates, Inc. Kelly Gallagher
Genesee Valley Educational
Partnership (GVEP)

Julie Donlon
Patrick

Genesee Valley BOCES “offers a breadth of services and
professional learning opportunities for the Genesee Valley
Region that are closely aligned to educator and student

https://www.mylearningplan.com

http://www.kellygallagher.org/

8586 Potter
Park Drive
Sarasota,
FL 34238

1222 La Limonar
Road, Santa Ana,
CA 92705

http://www.gvboces.org/services.cfm? 80 Munson
subpage=1215638
Street
LeRoy,

Whipple

learning needs.”

Sarah
Callahan

“THE MISSION of the School Improvement Department is
to provide common core aligned professional development
and instructional training, so together, with our component
districts, we can prepare every student across all classrooms
to be college and career ready in the 21st century.

Pete Greene
Dana R.

NY 14482

OUR SERVICES encompass a range of areas including
provision and analysis of data, planning, assessment,
curriculum, and instruction in the Genesee Valley Region.
All services are in compliance with state regulations and are
aligned to New York State Common Core Standards.”

“The mission of New York State Teachers Centers are to:
•

Genesee Region Teacher
Center

Recognize that professional growth is integral to
teachers’ work.
• Embed professional growth in daily lives of schools.
• Model for teachers and students the importance of
life-long learning.
• Promote the growth of communities of learners.
• Encourage teachers to assume leadership roles.
All Centers have their own unique beginnings and
characteristics. Therefore, not all Centers operate in exactly
the same fashion. For a strong and effective Teacher Center,
an atmosphere of trust must exist between the Director and the
Policy Board. The relationship must be one of cooperation
and collaboration. By working together and sharing
responsibility for successful management of the Center, the
https://ny02211966.schoolwires.net/Do
goals of Teacher Centers can be achieved for the ultimate
main/106
benefit of New York State’s teachers and students.
260 State Street
The organizational structures, programs, and services of the
Batavia, NY
Juanita Hentry New York State Teacher Centers reflect the standards for
14020

professional development.”
Geneseo Central School
District

Our number one priority at Geneseo is that we meet the needs
Kelly Sattora of all students in order for them to achieve success.
“Teacher Centers are: operated locally, with regional and
statewide network support. governed by policy boards
composed of 51% teachers as well as representation from
administrators, school board members, parents, higher
education and business professionals. driven by local educator
needs, including implementation support for NYS and federal
education initiatives such as: APPR, CCSS and Data-driven
Greater Rochester Teacher
Marguerite instruction. dedicated to high quality, job-embedded and
Center Network (GRTCN)
Dimbga
student-focused professional learning experiences.”
Our Professional Learning goals center on reaching ALL
students as they strive to achieve the new standards and
requirements. Our goals are to improve the staff's capabilities
to deal with the diverse student population of learners. The
Professional Learning Plan emphasizes:
• Improving Instructional Repertoire
• Understanding Student Characteristics
Greece Central School District
• Expanding Academic Content

Heinemann
International Center for
Leadership in Education

Jay McTighe & Associates

https://www.geneseocsd.org/domain/60 4050 Avon Road
Geneseo, NY
14454

http://www.greececsd.org/m/content.cf P.O. Box 300
m?subpage=45540
North Greece,
NY 14515

http://www.greececsd.org/staff.cfm?su P.O. Box 300
bpage=1962
North Greece,
NY 14515
361 Hanover
Street,
Portsmouth, NH
Consultants; Fountas and Pinnell Literarcy; Lucy Calkins Units of Study in
Kylene Beers Reading and Writing; Vocuabulary; Notice and Note
http://www.heinemann.com/
03801
Dr. Bill Dagget
1587 Route 146,
and
Systemwide Improvement; Curriculum and Instruction;
Rexford, NY
Consultants Leadership Development
http://www.leadered.com/
12148
MAC Associates are highly experienced and successful
educators who are available to conduct workshops and
provide a variety of consultative services. In addition to their
work with Understanding by Design®, the MAC Associates
have collective expertise in the following areas:
Assessment for Learning
6581 River Run,
Columbia, MD
The Brain and Learning
Curriculum Mapping
http://jaymctighe.com/
21044

Differentiated Instruction
Formative Assessment
Futures Visioning
Instructional Strategies
Peer Coaching
Performance Task Design
Personalized Learning
Program Evaluation
Reviews of Unit Plans and Assessments
Rubric Design
School Accreditation Planning
Schooling by Design
STEM (Science, Technology, Engineering and Mathematics)
Strategic Planning
Teacher and Principal Evaluation
Technology
21st Century Skills

Lean In

Sheryl
Sandberg

LeRoy Central School District

Literacy Footprints
Livingston Mental Health/
Community Service

Leadership
http://leanin.org/
The Le Roy Central School District is committed to providing
http://www.leroycsd.org/
its students with a well-rounded, complete education which
will prepare them to lead productive, adult lives.

Jan Richardson
(Consultants) Guided Reading

http://www.literacyfootprints.com/

Michele
Anuszkiewicz

http://www.co.livingston.state.ny.us/I
ndex.aspx?NID=152

Livingston County Community Services is a department
within the Human Services Division of the Livingston
County government. In additional to being a direct service

855 El Camino
Real
Building 5, Suite
350
Palo Alto, CA
9430
2-6 Trigon Park
LeRoy,
NY 14482
Pioneer Valley
Books
155A Industrial
Drive
Northampton,
MA 01060
4600
Millennium
Drive

provider (Livingston County Mental health Services - see
below), our department is the governmental unit charged
with:
• Encouragement of programs aimed at prevention
and treatment
• Receiving and allocating public mental hygiene
funds in accordance with New York State (NYS)
law
• System oversight and planning across all mental
health, substance use, and developmental
disability services in our county

Geneseo,
NY 14454

Midwest Regional RBERN

Lourdes Roa

The Mid-West Regional Bilingual Resource Network is part
of the NYS Education Department's network of support for
schools. The goal of RBERN is to assist districts and
schools in creating an educational environment for English
Language Learners (ELLs) which engages everyone in
meaningful teaching and learning. RBERN works in
partnership with the district office, school building
administration, building staff, and other support networks to
help schools close the gap in ELLs academic
performance. RBERN expertise lies in research-based
instruction and assessment of ELLs and the alignment of
those practices with the Common Core Learning Standards.

http://www.monroe2boces.org/profess 3599 Big Ridge
ionalDev.cfm?subpage=2262
Road
Spencerport,
NY 14559

Midwest Regional Special
Education Technical
Assistance Support Center
(RSE-TASC)

Kelly Endres

RSE-TASC provides directed technical assistance and
professional development to improve instructional practices
and outcomes of students with disabilities.

http://www.monroe.edu/rsetasc.cfm

Monroe #1 BOCES

M1B PD supports instruction through targeted, engaging,
http://www.monroe.edu/
and relevant professional development workshops, coaching,
co-planning, co-teaching, shared instructional specialists,
regional projects, onsite workshops, and shared services. Our
work reflects best practice in adult learning.

41 O’Connor
Road
Fairport,
NY 14450
41 O’Connor
Road
Fairport,
NY 14450

Monroe 2-Orleans BOCES

NAfME – National
Association for Music
Education

M2-Orleans BOCES works directly with component school
districts to develop offerings that align to the NYS
Department of Education’s Reform Agenda and district
initiatives. In partnership with our districts, we support state
and district reforms by contracting with nationally
recognized authors and presenters to provide workshops.

http://www.monroe2boces.org/

3599 Big Ridge
Road
Spencerport,
NY 14559

NAfME Academy is a brand new, state-of-the-art online
learning platform for music educators. The Academy allows
educators to access the relevant professional development
they need to further enhance their teaching and serve the
needs of students through dynamic and effective materials
and learning opportunities.

https://nafme.org/

1806 Robert
Fulton Dr.

NAfME
Trainers

Reston, VA
20191

Collectively engaged in work that has challenged and
enhanced our thinking and approaches. Most importantly, this
work changed how we address the needs of our students and
educators. The Office of Teacher and Leader Effectiveness
strives to facilitate the creation of communities of practice,
knowing that for many, the best way to address challenges is
with the assistance of others engaged in similar work.
http://www.nysed.gov/

New York State Education
Department
Dr. Tim
McDonnell

http://www.nygeographicalliance.org/
Geographic Education

NYS Geographic Alliance

OCM BOCES

Enduring change in schools and districts comes from a
commitment to continuous improvement rather than the
imposition of regulations from outside authorities. Forwardthinking schools and districts take control of their own future
by using research, best practices, self-analysis, reflection,
http://www.ocmboces.org/iss
feedback, and systems to strategize their own approach to
Lynn Radicello prepare their students for their future. If districts work

89 Washington
Avenue
Albany,
NY 12234
1000 East
Henrietta Road,
Rochester, NY
14623

P.O. box 4754
Syracuse,
NY 13221

collaboratively in this process, educators will have more
information about their own district and neighboring districts
that they can use in their planning.
As a result of participation in the Collaborative School
Improvement (CSI) process, schools and/or districts will:
• Understand a school improvement process and
appreciate the need for continuous improvement
• Learn how to gather data about their school and/or
district
• Analyze their own data to plan for school
improvement
• Construct long-term school improvement plans
• Receive feedback from educators in participating
schools and/or districts by hosting school visits
• Get affirmation of present practice and suggestions
for improvement as a result of participating in visits

Partners in Restorative
Initiatives (PIRI)

Scholastic, Inc.

Kathy
Sweetland

Partners in Restorative Initiatives offers a wide range of
services that build relationships, resolve conflict and repair
harm.
School to Home
Reading Club (Book Clubs)
Book Fairs
Teacher Resources
Book Lists
Book Wizard
Teacher Magazine
Lesson Plans
New Books
New Teachers
Scholastic News Online
Strategies and Ideas
Student Activities
Daily Teacher Blogs
Videos
Whiteboard Resources

http://www.pirirochester.org/aboutus/people/

http://www.scholastic.com/teachers/

111 Hillside
Avenue’
Rochester,
NY 14610

524 Broadway,
New York, NY
10012

Products & Services
Author Visit Program
Classroom Books
Classroom Magazines
Find a Sales Representative
Free Programs and Giveaways
Guided Reading
Product Information
Reading is Fundamental
Request a Catalog
Scholastic Professional
brian.drummey@solution-tree.com
Solution Tree

Mattos, Mike

Tompkins-Seneca-Tioga
BOCES

RTI
uses a variety of student outcome data to coordinate our
regional and district level professional development efforts.
TST professional development focuses on promoting
organizational, educator and student learning.

http://tstboces.org/

555 N Morton St
Bloomington IN
47404
555 Warren
Road
Ithaca,
NY 14850

We aim to develop research based (Fowler, Guskey,
Learning Forward, Love, and others) professional
development opportunities that both lead and support school
communities in their efforts to provide the best possible
learning environment for all students.

Tri-County Teacher Center

Warsaw Central School

Pat Mullikin

Tri-County Teacher Resource Center is part of the state-wide http://www.avoncsd.org/webpages/pm 191 Clinton
network of Teacher Centers (nysteachercenters.org) that are ullikin/
Avenue
dedicated to providing Professional Learning opportunities
Avon,
NY 14414
to teachers across New York State. TCTRC serves teachers
in Livingston, Steuben and Wyoming Counties. Each school
district has a representative on TCTRC's Policy Board which
is the governing body for the Teacher Center.
In order to support the continuous improvement of the

http://www.warsaw.k12.ny.us/depart

153 West

Warsaw Central School District and our service to students,
families and the community, the Board of Education has
adopted the following district goals:

ments.cfm?subpage=2089460

Buffalo Street
Warsaw,
NY 14569

Finding ways for students to be successful is the primary
focus of the instructional program at Wayland-Cohocton
Central School District. Whether it's finding new ways to
help primary students read or developing ways to engage a
high school student's higher order thinking skills, the faculty
and staff of this district are continually striving to reach all
students.

http://www.wccsk12.org/page/2936

2350 Route 63
Wayland,
NY 14572

provide our component districts with high quality
Professional Development opportunities focused on RTT

http://www.wflboces.org/

131 Drumlin
Court

1. We will support, review and analyze efforts to increase
student achievement in English Language Arts and
Mathematics.
2. We will support, review, and analyze efforts to increase
on-time graduation rate and prepare all students to be
college and career ready.
3. We will support all buildings and departments in the
ongoing implementation of supportive, positive, professional
learning communities.
Our efforts to meet these goals stem from the analysis of
data which enables us to plan and implement targeted
professional development opportunities for our faculty and
staff.
Wayland- Cohocton Central
School

Wayne- Finger Lakes
BOCES

Rebecca
Wager

initiatives, Network Team support and research based best
practices. We look forward to working together to support
teachers and administrators as NYS transitions to Common
Core Learning Standards, Evidence Based Observations,
Student Learning Objective (SLO’s) and Data Driven
Instruction.

Newark,
NY 14513

Wayne- Finger Lakes
Teacher Center

“All NYS Teacher Centers are approved providers of
professional development hours.”

Sarah Brown Wessling

Selected Titles
Riding Mistakes Out of Mediocrity: How We Must Re-Think
Getting Better
Are We Asking the Right Questions? Creating Cultures of
Learning
The Let-Go That Gets More: Shifting Learning Agency
The Perfect Mess: Finding Our Best Teaching Selves
Writing the Poetry of Our Profession
Selected Topics
creating classroom cultures of learning
Common Core implementation
teacher leadership
productive failure
creating thinkers; teaching analysis
learning related to literacy
instructional coaching and administrators as instructional
leaders
http://sarahbrownwessling.com/

http://www.trc.org/

121 Drumlin
Court
Newark,
NY 14513

10410
13Stonebridge
Drive, Johnston,
IA 50131
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THE STATE EDUCATION DEPARTMENT / THE UNIVERSITY OF THE STATE OF NEW YORK / ALBANY, NY 12234
Office of P-12
Lissette Colón-Collins, Assistant Commissioner
Office of Bilingual Education and World Languages
55 Hanson Place, Room 594
Brooklyn, New York 11217
Tel: (718) 722-2445 / Fax: (718) 722-2459

89 Washington Avenue, Room 505 EB West
Albany, New York 12234
(518) 474-8775/ Fax: (518) 474-7948

School District Waiver
CR Part 154 Professional Development Requirements
Specific to English Language Learners (ELLs)
This form is to be used by New York State school districts that have fewer than thirty (30) ELLs enrolled or in which ELLs
make up less than five percent (5%) of the district’s total student population.
According to CR Section 154-2.3(k) such districts may “seek permission from the Commissioner on an annual basis for an exemption
from the professional development requirements” and such request must include evidence that:
●
●

“All teachers, level III teaching assistants, and administrators receive training sufficient to meet the needs of the district’s or
BOCES’ ELLs, in language acquisition, including a focus on best practices for co-teaching strategies and integrating language
and content instruction for ELLs” and that
“All Bilingual and English to Speakers of Other Languages (ESOL) certified teachers receive training, sufficient to meet the
needs of the district’s ELLs, in language acquisition in alignment with core content area instruction, including a focus on best
practices for co-teaching strategies and integrating language and content instruction for ELLs.”

Note that this waiver d
 oes not exempt districts from providing professional development sufficient to meet the needs of its ELLs.
It exempts districts from the minimum number of professional development hours required by CR Part 154 (15% of total required
for classroom pedagogues and 50% of total required for those with a certificate in ESOL or who hold a bilingual extension).

District Name:

Avon Central School District

BEDS Code:

240101040000

Street:

191 Clinton Street

City:

Avon

Zip Code:

14414

School Year:

2018-2019

Contact Person Info:

Name: Jacqueline Simpson

Email:
jsimpson@avoncsd.org

Phone: (585) 226-2455
ext.1417

All Local Education Agencies (LEAs) must develop and maintain a CR Part 154 Comprehensive
Plan and have it available for review upon request by NYSED, parents, or any other school or
community members. All LEAs with ELLs must complete and submit a 2018-2019 CR Part 154
Data/Information Report to the New York State Education Department (NYSED). Indicate date
submitted:

10/15/2018

If you currently do not have any ELLs enrolled in your district, please place "X" in the box and have the
superintendent/chief administrative officer sign on page two:
Indicate the total number of students enrolled in the district in 2017-2018:
Indicate the total number of ELLs enrolled in the district in 2017-2018:
Indicate the percentage of ELLs in the district’s or BOCES’ total student population:
Indicate the total number of pedagogues in the district who hold certifications in ESOL and/or a
bilingual extension:
Updated 8/1/2018

1008
12
1.1904%
2

Please provide a brief narrative that describes how the district will provide teacher professional development sufficient to
meet the needs of its ELLs. This narrative should outline professional development activities applicable to ELLs, which
can include, but are not limited to, workshops, seminars, and courses (online or traditional) that focus on:
● language acquisition in alignment with core content area instruction,
● best practices for English as a New Language (ENL), Bilingual Education, cultural responsiveness, and
co-teaching strategies, and/or
● integrating language and content instruction for ELLs.
This may include but is not limited to all external professional development such as that offered by the Regional Bilingual
Education Resource Networks (RBERNs), Institutions of Higher Education (IHEs), New York State United Teachers
(NYSUT), and NYS Teacher Centers. You may include information on activity providers/sponsors and estimated number
of professional development hours for each activity, if available. Please use fill-in field and space provided below.

The Avon Central School District will provide teacher development for all classroom teachers and ESOL
teachers sufficient to meet the needs of its ELLs. Teachers have access to all professional development
opportunities sponsored by the Regional Bilingual Education Resource Network, which includes training
topics that include but are not limited to: ESOL Basics for New Teachers, Collaborative Teaching Models
for ELLs, Strategies for English Language Learners - Approaches to Implementing Co-Teaching
Requirements. Teachers are also able to attend all available trainings sponsored by the Tri-County Teacher
Resource Center on topics such as, but are not limited to: Creative Concepts for Language Learning.
Teachers may also attend all available trainings sponsored by the CELLS program at the Warner School of
Education on topics that include but are not limited to: Second Language Acquisition and Bilingualism,
Implementing Innovation in Foreign Languages and ESOL education. The Avon Central School District
additionally supports other professional development opportunities not listed here, but are identified through
offerings and needs.
Sign this form and submit electronically by October 15th, 2018 along with verification documents to:
obewldocsubmit@nysed.gov
Please place the form name and district name in the email subject heading:
“PD Waiver, <insert name of LEA>”.

Superintendent/Chief Administrative Officer or designee electronic signature.
By entering your name below, you are signing this form electronically. You agree that your electronic signature is the legal
equivalent of your manual signature on this form.
Name: Aaron

Johnson

Title: Superintendent

Date: 8/10/18

Email: ajohnson@avoncsd.org

To be completed by the Office of Bilingual Education and World Languages

Waiver Request ☐ Approved ☐ Not Approved, revisions needed. Please revise and resubmit by:
Comments:

Updated 8/1/2018

Appendix 4:

Theory of Change
For Professional Learning
Learning goals are
defined (data, needs
assessments, district
programs)
Teachers Assess
Effectiveness

Professional
Development:
teachers learn

(reflect, problem solve,

Rehearse and
Practice (in
workshop setting)

Students Apply New
Strategies and Learning

Follow-up and Feedback
(peer visits, coaching,
meetings, study groups,
collaborating etc )

Professional
Development

Reflect and Plan
Implement and Apply
Strategies & New
Learning

Change in Classroom
Practices

Change in

(construct new
learning)

Change in Teachers’
Attitudes & Beliefs
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Appendix 5:

Pathways and Levels of Professional Development:
As a way to identify, differentiate and ensure professional learning and growth, both instructional levels
and instructional formats have been developed for in-house workshops and trainings and are described
below. Staff can self-assess and select sessions that meet their professional learning needs.

Instruction Levels
Awareness Level

Skill-Building Level

Design and Implementation Level

Professional learning experiences
at this level are designed to
introduce new ideas, skills and
concepts. The instructional goals
are generally to explore conceptual
understanding of information,
theories, principles, and research
and to develop beliefs about the
value of particular information and
strategies.

Professional learning experiences
at this level are designed to engage
participants in using their existing
knowledge and skills by reflecting
and exploring ways to maximize
the strategies, techniques, and
approaches for optimal student
learning. The instructional goals
are generally to focus on the
ability to use strategies and
processes and to develop the
internal motivation & confidence
to engage in a particular practice.

Professional learning experiences at this
level are designed to provide collaborative
opportunities for participants to reflect and
refine their implementation of particular
practices through peer reviews, selfassessments, and other feedback
strategies. These instructional goals are
generally to support the development of
consistent application of specific practices
to successfully and effectively improve
student learning.

Use the questions below to gauge the “just right fit” for your professional learning and growth.
 I am just starting to look at…
 I would like to explore
 I need some direct instruction to
further my professional
learning…

 I have been dabbling with…
 I would like to improve my use
of specific strategies, techniques,
and approaches…
 I need guided practice to improve
my use of…

 I have been constructing,
creating, and implementing…
 I would like to reflect on my
work to make it better based on
feedback from myself and
others…
 I need collaborative dialogue and
constructive critique to improve
my implementation of…

Instruction Formats
Interactive Direct Instruction
While the main mode of delivery is
direct instruction, presenter(s)
recognize the value of including
individual reflecting time and
collaborative processing
conversations within the session to
deepen learning

Guided Practice
The learning is driven by a
mixture of individual
participant learning goals and
collective learning targets
focusing on the specific
development of skills,
strategies, techniques, processes
and approaches.

Collaborative Review
Collaborative engagement and
constructive critique comprise the
majority of time with targeted
“enrichment” experiences
designed to provide opportunities
for re-learning and un-learning.
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Appendix 6:

Professional Learning Communities - PLC’s
“It is vital that… staff members understand the linkage between learning with
students in the classroom and learning with colleagues”
(Lambert, 2003, 21).

The professional learning team decision-making cycle

Use data to identify
student needs

Communicate
information to other
stakeholders

CONTINUALLY

Examine studies and
research

• Revisit
• Reflect
Monitor and assess
implementation;

Engage in rigorous
reflection

(Examine student work)

Collaboratively
experiment with new
teaching practices

Use research and
professional wisdom to
make good instructional
choices
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Professional Learning Communities
Purpose: We believe that staff members learning collaboratively, actively working on areas of
need, and reflecting on what they have done, is a valuable approach to professional development.
This guide will give staff members that are interested in a PLC some protocols and guidelines to
follow.

Goal: For staff to identify new content, strategies, or approaches to teaching that will help them in
the classroom. When multiple teachers benefit from the same content, they can work together
learning, discussing, and implementing new strategies. PLC groups continually revisit, reflect, and
revise their practice.

FAQ’s for Professional Learning Communities
Q. Where does our PLC meet, how long, and how often?
A. Each PLC group decides the building location to meet, the dates and the time.
Q. Who fills in the PLC Forms?
A.
1. The “facilitator” of the group should complete and submit the Application Form to your
administrative supervisor. The facilitator leads the group in the new learning, the training component
and the meetings themselves.
2. The entire PLC group shares in the responsibility of completing the Focus Form. The PLC Focus
Form should be completed at the first meeting. You should also discuss and agree on guidelines such
as; timeliness, roles & responsibilities participation, preparation, and “group ground rules”.
3. Each PLC member will complete their own Reflection Form at the conclusion of the project.
Q. What happens if a member is late or doesn’t attend?
A. Sometimes people can be delayed; however if this is an on‐going issue, then the group must
address the issue with the individual/s. Members need to be committed to the work and their group
members. They can demonstrate this by their attendance. Members are encouraged to attend all
scheduled meetings. Attendance and sign-in sheets will be kept and submitted for compensation.
Q. What do we do if not everyone in our PLC is contributing?
A. Attendance and active participation are important to the success of a PLC. People can contribute in
subtle ways. Be sure to handle any concerns in a professional manner.
Q. Can I work with more than one PLC group in the year?
A. Absolutely –
Q. Are we expected to create a project during every PLC meeting?
A. No. PLC time can be used for planning, creating and having professional discussions as related to
your PLC focus.
Q. What happens if we complete or want to change activities listed on our PLC Focus Sheet?
A. Your PLC has the flexibility to modify your focus at any time. You should then re-submit any
updated or a revised FOCUS form to your administrative supervisor.

General Process and Guidelines:
Initial Steps:
 The group’s facilitator fills in Application Form, meets and submits it to the
administrative supervisor for signed approval.
 Once approved, the facilitator enters into My Learning Plan (MLP) under
“Workshop/Activity Proposal”.
 All members can then register on MLP under the “District Catalog” section.
 At the first PLC meeting, all participants discuss expectations, guidelines and roles,
choose a focus and fill in the PLC Focus Form. This is submitted by the facilitator,
along with a sign-in sheet, to their supervisor.
 The administrator may request to meet and discuss the focused plan with the facilitator
and/or all members should there be questions or suggestions.
 At subsequent meetings, discuss, work, share, reflect, and revise. Fill in the PLC
Meeting Log. This should be submitted, along with sign-in sheets, to their supervisor at
the conclusion of the PLC work.
 At the final meeting, each member fills in the PLC Reflective Thinking Form, and a pay
sheet (if applicable).
 The facilitator collects those, makes a copy of all of the meeting logs and submits tem
along with any pay sheets to their supervisor. All paperwork should be submitted
together as one final packet.
 The administrative supervisor signs off on all paperwork.

Planning / Focus Considerations:
 When choosing a PLC Focus consider:
• What do we want to improve?
• What is the priority for the group?
• Is there an important aspect, problem, issue, or practice related to teaching and
learning?
• How will this affect my classroom practice?
• How might this positively impact student growth and achievement?
• Does this align with district/school goals?
• What is the plan to achieve our goal?

Professional Learning Community
APPLICATION – (required)
To be submitted by the group facilitator to the administrative supervisor

Topic of study group or PLC: _____________________________________________
Members (4-6 recommended): Who will be the facilitator?
_____________________________

_____________________________

_____________________________

_____________________________

_____________________________

_____________________________

1.

Explain the topic or practice(s) that will be addressed by the group.

2.

What are your group’s intended goals and objectives; what is the group seeking to
learn/improve?

3.

How will this positively affect student achievement?

4.

How will the work of this group support district or building level goals?

5.

How will you share or communicate this work with your colleagues?

Administrative supervisor signature of approval:___________________________ Date:_________

Sample Agenda for first PLC meeting
1. Introductions:
o Group members & teaching assignments
2. Discuss expectations:
o What makes a group successful? --o Roles and responsibilities
o Facilitator
o Timekeeper
o Recorder
3. Agree on guidelines:
o Timeliness
o Participation
o Preparation
o Focused
o Respect
4. Choosing a PLC Focus:
o What do we want to improve? --o What is the priority for the group? --o How will this affect my classroom practice? --o Does this align with district/school goals? --o What is the plan to achieve our goal? ---

5. Each PLC group must complete the PLC Focus Form at the first meeting

In addition:
6.

PLC Meeting Logs must be completed at all subsequent meetings along with the Sign-In sheet.

7.

At the final meeting, each in member of the PLC should individually fill in the PLC Reflective
Form

Professional Learning Community
FOCUS FORM – (required)
To be completed at the first meeting & submitted to administrative supervisor
Team Members:

Focus:

Alignment to school/district goals:

List of activities that the group will use to achieve your goal: (May include timeline if you choose)

Other notes/information:

Professional Learning Community
MEETING LOG – required
To be completed for each meeting along with a sign-in sheet.
(All meeting logs are to be submitted at the conclusion of the PLC)

Date:

Location:

PLC Group:
Members Present: (include roles - Facilitator (f), Timekeeper (t), Recorder (r) )

Agenda Topic and Discussion:

Conclusions

Action Items

Next Meeting scheduled:

Person Responsible

Deadline

Professional Learning Community
REFLECTIVE THINKING FORM – required
(To be completed by each participant at conclusion of last scheduled PLC meeting and
submitted with their sign-in sheets and time sheet to the administrative supervisor)

1.

How has your knowledge and thinking about subject matter changed as a result of your
involvement in your group?

2.

How do you think your students have benefited from your involvement in this group?

3.

Are you modifying and using teaching strategies/ interventions in your repertoire in new and
different ways? Explain.

4.

Have teacher-to-teacher relationships changed? Explain.

5.

Would you recommend this type of experience to a colleague? Why/why not?

6.

How could this experience have been improved?
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Appendix 7:
PROFESSIONAL DEVELOPMENT RUBRIC
VISION/COMMITMENT TO IMPROVE TEACHING AND LEARNING
High Success Indicators
Progressing Indicators
Developing Indicators

Administrative Support





Professional development is valued as
a powerful change agent for total
school reform/improvement
Administrators serve as instructional
leaders and participate in professional
development activities.
Administrators work collaboratively
with staff and community with
evidence of mutual respect.
Administrators allocate and direct
resources to support professional
development activities to ensure
meeting needs of all students and
staff.





The extent of professional
development is determined by
resources available.
Administrators make professional
development decisions in isolation.
Administrators insure professional
development opportunities for staff.





Superintendent Days are the major
form of professional development.
Professional development
decisions are left to others without
input or collaboration.
Administrators allow staff to
participate in professional
development.

Communication to the Whole School Community







Evidence of professional development
permeates the school environment.
There is regular and ongoing
dissemination of information though a
wide variety of formal and informal
communication techniques, i.e.,
newsletters, meetings, daily
discussions, and conversations among
staff.
Feedback mechanisms are in place
and encouraged so that adjustments
can be made on a continuous basis to
professional development initiatives.
At least annually, a formal





There is evidence of professional
development in various schools and
program areas.
Only a few methods are used to
disseminate professional development
opportunities.
Feedback mechanisms are used for
evaluation only.




Professional development
opportunities are posted in public
areas.
Feedback mechanisms are limited
in use.

presentation is made to the
community on the overall status of
professional development.
VISION/COMMITMENT TO IMPROVE TEACHING AND LEARNING
(continued)
High Success Indicators
Progressing Indicators
Developing Indicators

Buy-in/Ownership by the Whole Community







Parents and community members are
provided opportunities to plan and
participate in professional
development initiatives and to serve
on a wide variety of school
committees.
Participation in planning professional
development includes the broadest
spectrum of the school and
community.
Community members on school
committees seek and provide input
from the wider community.
There is evidence of cooperative
relationships between the school and
community organizations.






Parents may participate in the
professional development programs.
The participation in planning
professional development by school
and community member is limited.
Community members on school
committees report back to their
constituents.
There is reporting to community
organizations by the school of
professional development activities.






The professional development
program is designed for teachers
only.
Professional development is
planned by school staff only.
Community members on school
committees provide input from a
personal perspective.
School facilities are available for
use by community organizations.

High Success Indicators

PLAN FOR PROFESSIONAL DEVELOPMENT PROGRAM
Progressing Indicators

Developing Indicators

Research Driven


Review of literature on professional
development is evident in the planning
process.



Limited review of professional
development research is evident.



There is no evidence of review of
professional development research in
the planning process.



Only a limited amount of data is used
in the planning process.



Teachers are familiar with the
learning standards in the areas they
teach.
A variety of professional
development activities are offered,
but they are not driven by district
needs and the learning standards.

Data Driven






Quantitative and qualitative data is
reviewed including: state test data,
standardized test data, student portfolios,
student achievement data, teacher
observations, referral reports, community
priorities, etc.
Analysis of data is used to determine root
cause.
A continuous process of collecting and
analyzing data is evident.
Plans, strategies and decisions about
professional development are based on the
analysis of data.





Quantitative and qualitative data is
reviewed including: state test data,
standardized test data, student
portfolios, student achievement data,
teacher observations, referral reports,
community priorities, etc.
The root cause is not determined by
the analysis data.

Standards Based




All members of the school community
have knowledge of the learning standards.
The professional development activities
address the knowledge and skills related
to the twenty-eight learning standards.
There is evidence of integration of several
standards/areas into the professional
development activities.





Teachers and administrators have
knowledge of the learning standards.
Professional development activities
are loosely tied to the learning
standards.
The learning standards are addressed
separately in the professional
development activities.



PLAN FOR PROFESSIONAL DEVELOPMENT PROGRAM
(continued)
High Success Indicators
Progressing Indicators

Developing Indicators

Collaboratively Developed








There is full participation by all members
of the school community in professional
development planning.
There is evidence that input from all
members of the professional development
planning committee was respected and
honored.
A democratic process and consensus
model was used for the development of
the plan.
Professional development initiatives
address the needs of all members of the
school community, including
administrators, teachers, non-instructional
staff, parents and students.
The evaluation plan uses a wide variety of
strategies and tools to gather information
from all participants.







There is limited participation by all
members of the school community in
the professional development
planning process.
Decisions on the development of the
plan are made by majority rule.
The needs of administrators and
teachers are addressed in the
professional development program.
The evaluation input is obtained from
the teachers and administrators.






Administrators and teachers
dominate the professional
development planning process.
An autocratic process is evident in
the development of the plan.
The professional development plan
addresses only the needs of teachers.
Evaluation input is limited to
feedback data (applause meter) from
teachers and/or anecdotal
information from professional
development providers/presenters.

Incorporate Addition/Adaptation from Practitioners



There is evidence that the needs
assessment sought input from all parties
and intended participants.
The professional development program
reflects modifications made due to
participants’ reflections upon
implementation.



There is a limited use of evaluation
data for program improvement.



The program is not modified from
use of evaluation data.















DELIVERY OF PROFESSIONAL DEVELOPMENT PROGRAMS
High Success Indicators
Progressing Indicators
Developing Indicators
Sustained, Intensive, Ongoing
Delivery is directly responsive to
 Delivery is informed by professional
 Delivery has some links to
professional development needs identified
development needs identified in
professional development needs
in district and building professional
district and building professional
identified in the district and building
development plans.
development plans.
professional development plans.
Delivery builds on prior learning in a
 Delivery builds on prior learning.
 Delivery includes immersion
spiraling way.
 Delivery spans over at least six
opportunities and some follow up
Delivery spans over a full year and
months and includes immersion
support from classroom
multiple years, including full day to multiopportunities and significant follow
implementation.
up support for classroom
week retreats and ongoing support during
classroom implementation.
implementation.
Standards and Research-Based, Including Content-Specific Pedagogy
Delivery articulates direct alignment with,
 Delivery includes some articulation
 Delivery refers to student learning
and attention to, specific student learning
with specific student learning
standards.
standards.
standards.
 Delivery demonstrates applicability
Delivery focuses on teaching strategies to
 Delivery addresses the use of
to classroom delivery.
meet the learning needs of all students.
teaching strategies to meet the needs
Delivery builds on knowledge of effective
of diverse learners.
 Delivery includes the use of effective
teaching and learning strategies.
teaching and learning strategies.
Inquiry-Based
Delivery model inquiry, fully engaging
 Delivery incorporates some
 Delivery considers the use of inquiry
teachers as active learners, questioners
opportunities to practice inquiry,
in classroom settings.
and problem solvers.
engaging teachers as active learners,
Delivery incorporates action research
questioners and problem solvers.
skills.
Focused on Student Work
Delivery is based on analysis of district,
 Delivery incorporates district or
 Delivery responds to some aspect of
building and classroom data about student
building level data about student
data about student learning needs.
learning needs.
learning needs.
 Delivery uses some student work as
Delivery incorporated components of
 Delivery incorporates components of
examples.
collaborative discussion around student
student work and assessments.



work assessments.
Delivery directly addresses helping
students meet learning standards.
DELIVERY OF PROFESSIONAL DEVELOPMENT PROGRAMS
(continued)
High Success Indicators
Progressing Indicators
Developing Indicators

Job Embedded




Delivery provides ongoing opportunities
for teachers to practice new learning.
Ongoing learning is considered the norm;
professional development is part of every
school day.
System supports are in place that provide
teachers daily opportunities to collaborate
with peers, including: co-observations of
teaching, team teaching, modeling,
feedback and mentoring.




Delivery provides scheduled
opportunities for teachers to practice
new learning.
System supports provide teachers
regular opportunities to collaborate
with peers including: co-observations
of teaching, team teaching, modeling,
feedback and mentoring.




Delivery provides some opportunities
for teachers to practice new learning.
System supports provide teachers
with some opportunities to
collaborate with peers including: coobservations of teaching, team
teaching, modeling, feedback and
mentoring.

Facilitated, Collegial, Incorporates Peer Sharing/Coaching






Delivery is predominantly facilitative and
interactive.
Delivery is more often than not, facilitated
by teacher leaders.
System supports are in place that provide
teachers regular opportunities to
collaborate with peer including: coobservations, peer review, looking at and
discussing student work and assessments,
shared planning time, joint lesson
planning, mentoring and coaching.
“Expert” presenters are respectful of, and
responsive to, adult learning needs.





Deliver is predominantly facilitative
and interactive.
Delivery is sometimes provided by
teacher leaders.
System supports provide teachers
regularly scheduled opportunities to
collaborate with peers including: coobservations, shared planning time,
joint lesson planning, coaching and
mentoring.




Delivery includes facilitative
interactive components.
System supports provide teachers
with some opportunities to
collaborate with peers including:
shared planning time, joint lesson
planning, coaching and mentoring.

Incorporates Practitioners’ Comment about Delivery and Results


Delivery responds to prior feedback from
teachers and adapts to meet identified
teacher learning needs.




Delivery responds to prior feedback
from teachers.
Delivery always includes an



Delivery usually includes an
evaluation/feedback component.



Delivery always includes an
evaluation/feedback component that
includes participant impact measures.

evaluation/feedback component that
sometimes includes participant
impact measures.

TEACHER PRACTICE OF KNOWLEDGE/SKILLS LEARNED
High Success Indicators
Progressing Indicators

Developing Indicators

Incorporate New Information in Lessons











Lesson plans demonstrate direct
alignment with student learning standards.
Lesson plans incorporate predominantly
active learning opportunities.
Lesson plans emphasize substantive
opportunities for student inquiry, problem
solving and use of higher order thinking
skills.
Lesson plans model active learning;
delivery is planned to be facilitative
(teacher as guide).
Lesson plans incorporate student peer
presentation, sharing and/or cooperative
groups.
Teachers regularly engage in action
research.
Lesson plans are regularly revised to
incorporate student learning needs
identified through action research.
Teachers regularly engage in analysis of
data, including looking at student work.
Lesson plans are regularly revised to
incorporate current student learning needs
identified through data analysis.









Lesson plans demonstrate efforts to
align teaching with student learning
standards.
Lesson plan incorporate some active
learning opportunities such as
student inquiry, problem solving and
use of higher order thinking skills.
Lesson plans include some
facilitative components (teacher as
guide, peer presentation and sharing).
Teachers begin to engage in action
research.
Teachers begin to engage in data
analysis, including looking at student
work.
Some lesson plans are revised to
incorporate student-learning needs
identified through data analysis,
including looking at student work.






Opportunities to practice
incorporating new information into
standard-based lesson plans are
integrated into professional
development delivery.
Some new information is
incorporated in lesson plans.
Lesson plans include some active
student learning opportunities.

TEACHER PRACTICE OF KNOWLEDGE/SKILLS LEARNED
(continued)
High Success Indicators
Progressing Indicators

Developing Indicators

Adequate Time (Duration) for Practice






System supports include ongoing planning
time for both horizontal and vertical grade
level/content area groups, incorporated in
the school day.
System supports allow sufficient time for
teachers to collaboratively reflect, discuss,
and look at student work and share
strategies and difficulties in implementing
new information.
Atmosphere of support for practice is nonthreatening, allowing for experimentation
and risk taking.



Systems are in place (time, administrative
support) to support teacher team practice
through joint planning and co-teaching
opportunities.
Prospective and novice teachers for coobservations of teaching, teach teaching,
modeling, feedback and mentoring.





System supports include regularly
scheduled planning time for grade
level or content area teams
incorporated in the school day.
System supports allow enough time
for teachers to share strategies and
difficulties in implementing new
information.




Opportunities for practice are
provided as part of professional
development delivery.
System supports allow teachers
occasional opportunities to share
strategies and difficulties in
implementing new information.

Practice as Teamed Learners




Prospective and novice teachers have
access to experiences teachers during
the school day through mentoring,
modeling and feedback
opportunities.



Opportunities for team modeling,
mentoring, observation and feedback
are provided as part of professional
development delivery.

IMPLEMENTATION/REFLECTION ON KNOWLEDGE/SKILLS LEARNED
High Success Indicators
Progressing Indicators
Developing Indicators

Practice Using New Information/Strategies Over a Brief Time Period





Atmosphere of support and challenge that
is non-threatening, allowing for
experimentation but with accountability.
Structure that encourages opportunities
for practicing and evaluating new
learning.
Opportunities for relearning are embedded
in the school day.
There is ongoing support and opportunity
for further refinement.






Atmosphere of support and challenge
but with accountability.
Structure that allows for practicing
and evaluating new learning.
Opportunities for relearning are
available.
There is ongoing opportunity for
further refinement.





Atmosphere of skepticism.
Structure that allows for practicing
new learning
“One shot” delivery of professional
development.

Individual Reflects on Behavior Changes of Teachers and Students



Teachers are engaged in regular reflective
writing/journaling on their practice.
Teachers are engaged in action research.



Some teachers engaged in reflective
writing on their practice.



Limited reflective writing by
teachers on their practice.

Peers Reflect on Behavior Changes of Teacher and Students




Atmosphere of reflective practice, e.g.,
evidence of peer reflection.
Teachers participate in study groups,
collegial circles regularly throughout the
school year.
Ongoing supportive response from peers
and others in the school community.



Teachers use data for lesson design.
Teachers use a wide variety of techniques
to assess student results.
Environment of problem solving around
student needs.






Some teachers engaged in reflective
practice, e.g., evidence peer
reflection.
Some teachers participate in study
groups, collegial circles
Supportive response from peers




Limited reflective practice among a
few teachers, e.g., evidence of peer
reflection.
Some interest in study groups,
collegial circles.

Reflect on Student Work







Teachers use student data for lesson
design.
Teachers begin to expand their use of
a variety of techniques to assess
student results.
Problem solving around student
needs on crisis basis.





Teachers use student data for lesson
design.
Teachers rely on limited techniques
to assess student results.
Minimal evidence of problem
solving around student needs.

EVALUATION OF RESULTS/USING KNOWLEDGE/SKILLS LEARNED
High Success Indicators
Progressing Indicators
Developing Indicators

Change in Classroom Practice






Use of new learning is demonstrated in
lesson/instructional planning.
Evidence of revisions of instructional
practice based on assessment of results.
Classroom application of new learning is
documented.
Adjustments in teaching based on use of
student data.
Teachers exhibit sharpened skills in use of
student data for lesson design.






Use of new learning is demonstrated
in lesson/instructional planning.
Evidence of revisions of instructional
practice.
Classroom application of new
learning is documented.
Adjustments in teaching based on
new learning from professional
development.





Use of new learning is demonstrated
in lesson/instructional planning.
Classroom application of new
learning is documented.
Adjustments in teaching based on
new learning from professional
development.

Feedback to Delivery Section


A mechanism exists for practitioner
comment relative to the particular
professional development experience.
Continuous communication loop between
teacher and deliverer of professional
development.





Professional development is evaluated in
terms of impact on classroom, and
feedback is given to refine/revise the
professional development.



Professional development is
evaluated in terms of impact on
classroom.



Adjustments/additional professional
development is developed in response to
teacher comment, evaluation data and
impact.



Adjustments/additional professional
development is developed based on
some data.





A mechanism exists fro practitioner
comment relative to the particular
professional development
experience.
Some communication between
teacher and deliverer of professional
development.



A mechanism exists for practitioner
comment relative to the particular
professional development
experience.



Professional development is selected
based in identified school needs.



Adjusts/additional professional
development is developed randomly.

Feedback to Plan Section

Begin New Planning
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